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INTRODUC T LN

non-forsel scult sducation has & Odeeply rooted tradition in Sweden,

Ihe Swedish wore foe it is ‘Folkbildning®, Since it has not been an off.
soring of the univeraity « a8 Is the cane in many countries « rather
1582 1e has been written stout It, pertioularly for the intermational
peblic,

In the last three Secades Seeden has developed & co-operation with
several Third World countriss in the field of adult sducetion.
Govetsment ond rnan-government agencies have sugported sdull sducetion
progremmes, Swedish adull efucators Pave worked in Sefy Seveloping
courtTios, Many pecole in these countries and alse in the Industrie-
1i1ed part of the world have started ssking thesselves: What s in fact
son-Torsel sdult educetion as it 18 belng practised in Sweden? Hes It
oot any perticuler charsctecistics »hich distinguish it from the comoon
sractice of adult educetion in cthwr countries? The Swedes seem Lo
think that It haa” Has 1t oot soswething special to offer to developing
countries? Or are the Swedes just trying to practise some rew Tore of
neo-colonial is=?

in this Socklet we shall try to throw same LIght On these GQuestiona.

We shall do 80 by giving & few facts about the Dackground snd sctual
situation of the "folibildning' and first and forescat by referring

to expetience from Swedish participetion In nan-forsal sdult educat ion
sctivities in several developing countries. ¥e hope that this shall,
for irstance, be of use to foreigrers «ho would like 10 get & deepered
krowledoe sbout the core velues end prectices of our 'feliblloning®.
Also, it may Se of walue 10 representat ives of dmveloping countries
corMidering 8 cooperal lom with Seeden in this field,

¥e alns feel that this Dooklet could be of use Lo Seedes, who are In
the process of preparing themselves For work within thin secior in
developing countries. It will give them an snawer Lo thelr guestion:
wat have other Swedes dore Before us under similar clreusatances”

e sxperience from sbroed =ay aiso show thew sote clearly what are the

soat tegoctant core characteristics and values of "Tolibiloning.




= It wan initiated Dy folk movesssts or by sesller groups of Ofivate

citizens,

In order for the reader to undetatand sore deeply some of the ideo-
logical-pedagogical lugoege that & Seedish Iolk Develoosent [ducetor
CArcion with his whether working ot hose or sbroad, =0 shall elstorate
same of the charecteristics sentjoned,

it vas stated above that the FOE pedegogy is Saoed on participet ton

and that TIX is profoundly desocratic in its outlook, Trese two thirgs

@ closely together, They tell ua something sbout the way FIE looks

WpOn man, society and work, Desecracy isplins an abaclute Delief In the
copacity of all human Beings Tor Geveloping thweselves ang for tasing

an active part In the development of society, If one believes In this
copacity one will strive to creste cpportunitites for sveryone Lo oas- .
ticipate »nd Lo make hin toke these cpportunities, The IO pedegogy

holds that sctive participetion will prosote ef ficient fearning, Par-
ticipation pedesogy means that students are encoutsged snd assinted

to tecome mofe and sore active In and resporsible for their studies. net only
for their content but alss for their plemning, sethodclogy wnd evelut 1on.,

fhe leaders - tuters will be resporsibie for safe-guarding snd deve.
loping the desocratic and perticipetory sititudes end scdea of work,
fherefore desccratic training ed participetory pedagogy Mus!l Conati-

tute isportant parts of the FOE leader-tutor training. {Significant ]y

the words “leader' and ‘tuter’ are used much more In TOE than Lhe wotrd .
‘tescher'.)

The FOE arcee in & situstion when farsers and working class people felt .
they hac to Pelp each other Lo scquire sare learning and culture.
Secause of this it is netural that the ssphasis in FOE pedagoyy I8 on
Qrovp learning and learning through Interchange between all involved iIn
the study process, student «atudent«tutor. Similorly because of this, X
Ras not treditionelly Seen geared towsrds Toreal cualifications, FOX
Mood apart from the formal school from the very Deginning. It developed
in order 1o sake people stronger, more sctive and sore fusctionsl @s
Citizens, better equipped to fend for their rights and for the better.
sert of the conditions of thamselves and of their fellows of the sane
folk movesent. This wea partly dore In cppoaition Lo the establ ished
elite oo its plitint school. This tradition preveils. Certificaten ace
POt swarded in moet forms of FDE. Wwse Py are ovarded 1hey Go no!



give graded st isates of levels of knowledge In particuler subjects
Sut » genersl Juagesent of social and learning adbilitlies, AR the FOC
Core thare I» the ides of sducat lon aa » process of cont lhuous
Brosd Sevelopment of the human being rether than a progress « »
staircese with forsally delinited steps, pach leading on Lo the nest
expct iy defined one,

It was stated abowe that TOE s run by ron.goversment organizations

and that it 1o independent of the forsal schoo!l systoe. Do rather
Wnigue tTALING to note In thls context La that the Seedish contenl
governeent glves grants 10 cover the large shate of the costs of all

the fOE organizetioms, The gowerrment does this with very little inter.
ference In the dealon of running of their activities, Whether an orgeni-
zation is loyel to the goverrment policies or, for instarce, Is affi-
11oted to o oppOaition party sekes no difference iIn this reapect. In
this sense the Seedish FIE has s esirscedinary degree of freedos.
According to the very general conditlona 1ald down by the Qoverrment

for giving grants Tolk Developsent Coucation mey nOt De weed for Inooct-
timation -« mot mven of goverreent views, FODE must Be free, these condi«
tiong state, 2150 In the senge that amy argueents for or aQainstl any
phencmencn aust Be allowed o enter the studins, A Seedish Folk Deves
lepsert Educator would only dencmirate a Wingd of sducation "true edus
cation' if this freedom |s there.




E STDY CIRCLE - o Infroduct ion By Johens Norbeck

In the late '9th contury, when the Firsl stroog adverse effects of the
insustrial revolut ion were being Melt in Seeden, Ihere arose several

folk scvemerts strongly engaged in social provless, There was the

tesperonce movesert . the labour movesent, the non-conformist church
soveaents, the conauser cocperat jve sovesent and others atill. 1t is

from desands for educat son wilhin these Molk sovesenia that the atudy
circle was barn, The ordinary wotking man, engsged in tReir couses, =as
struggling for better conditiona for hiseell end Nis fellowsen, [owa~
tion vas one privilege of the ywoer classes of which he wirted » fair
share, partly for its own sake, partly Secoune he saw It a8 & t100) that .
would ensble him to scouire more power also withis the paliticel and the
culturel fileld, Howewsr, thete wore Mardly sany fisancial or saterial
resources to start schools for the adults of the lower classes. There ‘
were, for instance, "0 teachers to help. The wpper classes wanied to

ket thelir prerogetives and there was hardly sy chance to get help

from thes, In that situstion of need the study circle proved Lo e

the form that could seet some important needs,

The geruline study circle functiona in the following way1 » growp of

people who want to lesrn something get together. They work to obtain
saterinl that can Melp Shes Lo Jearn sBoutl the subject, £.G. one or sore
books, They study this meterial and devole thelr meetings 1o discussion
thereby helping sach other to understend and putling the Inforsat lon

im0 the context of their own concrete mxperience. They choose & leader ‘
onong themselves, who then, sobetimes, i not an mperl in the subject.,

He is to be their truly democratic leader and nol their teacher in any
traditional sense. Or rother, he ond all iIn the group should be each ‘
others' teschers, all with egunl Influsnce on vl L0 Study and how to
study 1t, all eaQer 1o glve 0wt of their own i0ess and knowieoge.

he popular sovesents in tise foreed educetional sssociations «hich
tock on the task of atisulating the Torsat ion of atudy circies as well
as helping them in various ways. They, for esample, started prooucing
saterinle. They wrote study Quides Lo already existing Dooks or they
wrole new books. They also, to & Qrowing extent, started to furmmish
leaders 1o groups 1hat wanted lesders with some specinl browledge or
with training in study circle lesdership. Thus, in Lise, sost study
circles Pave come 10 be led by pecple wilh DOLA subject espert ise and
teaining, Dut, note Bene!, Lthose lesders are still supposed to function



M desocratic lesders in o fully desccratic study process, shere the
mutusl Qiving and taking in the discwasion (e the acet Isportant
elesent. That s what 1hey have Seen 1raired for.

In 1902 the firet clircles iIn modern Swedish trafition were tested,

Ten yoors Ister there were about 1000 cisclies in the country and now
thare are about 300 000 going every year., Rouwghly ene sillion pecple
00 o ore oF mare Circle seelings every week [(ouf of Serden's entire
population of B million), ALl sorte of subjecte are Delng studied, the
Ihrer moat isportant flelds Deing ssthetic subijects sboat 1%, lan.
Quages JO% and social issues sbout 208

NONSF ORI CDUCATION IN TAMILNADU - & cose by Tyko Molgersaon

Sachgreund

My story is from o Non<Goverrmetnl Orgenisstion, TELC, which |8 o

of the chysches in southern India. It has Deen Imolved In educet on
over & long tise, acd even todey » Good nusber of rural prisary schools,
Righ schonls oio ste run By the chusch, with Lhe ald of Covernment
grants.

[ worhed thete, mainly with rural primary education, in 1976 « 79,
and 1 wes concerred stoul the educet ional situetion for the hackward
Groups of the rural areas. Teachers have wothed for generations with
the sbition that educetion would LIfL up the Dackward people, wradi-
cote caste-differerces, superstition and 1lliteracy, sromole Mygiene,
heslth and gerersl developsent, But what has happered” The economio
developsent b been in favour of those alresdy rich, poverty has De-
cone desper, caste opresslon is still » seriocus probles. feen though
sone of the serval agricultural lstourers hasve Qone to scheal, they
forget ta read and write, and the sducation they recelived Nas very
little relevance to them in their everydaey life.

WAt wis 1! llke In Senden wren the Swedish sorkingeclass first
started 10 organise Ltheir studies” Qur country sas backward, and

Ours workers were cppresned, But as they studied, they also took steps
10 change thelr society. And they proved that sduit educet ion orge«
nioed wilh the full participation of the lvarners s o more offective

sethod for changing repressive steoctures, This s weeful »d ins.
PiTiIing knowledge which [ had in My Baggese when | started working




in this Indian enyirorment ,

While | was working with these probiess, the [ndisn Covermment e
rourced 8 nation-wide adult esducation prograsew, end Aon-governmental
orgeniseticns were Snvited to help and implement this prograsee in
their local cistricts . Dur organisation applied for grants to carry
ot the progeasme in the area where | was working, and 30 we started »
sertly Frelre-irapired noneformal sdylt educstion programee, By
gescriding @ few incidents from the Lise when we started and Oceveloped
the work, 1 hepe to explain also the principles for this kind of

educat lon, It will be seen that Non-formal education to se is not sisply
pducat lon for adults, or educetion for Llliterste pecple. It Is o QIf-
ferent methed of learning, developing from the altuation of the learner,

FORMAL AND NONFORMAL EDUCATION « ore of varicus exiating cefinitions.
According to Coombs with Ahmed 1974

*formal education sa used here 1s, of course, the highly imstitu-
tionalized, chronclegically graded and hisrarchically structured
*educat ion systen™, spaiing lower prisery school and the wpper rnchnj
of the universily.

Nonfarsal education a8 weed here is any organized, systesatic, educe-
tional activity carried on outside the frasework of the forsal systes
Lo previde selected types of learning to particular subgrowws in the |
pepulstion, sdults sa well as children, Thus defired, nonforsel
educat ion includes, for esample, sgricultural exteraicon and Marser .
tralning programs, adult literacy prograss, ocoupetionel skill
training given cutalde the formal systes, youth clute with substantial
educat ional purposes, and variows community prograss of isatruction
in health, mutrition, faatly planning, cocperatives, and the llke”,

Spelling the word of the iliiterate

Ve had our Tiret training camp for Qrowp 1eeders, OFf MUINMIOrS &3 w
called thes, After they nad talked inforsslly with the Llliterste agri-
cultural workers of the rural villege where we Camped, 8 QU0U nusber of
thes volunteered 1o toke part In o reading lesson. A word "polupou™ hed
come out very strengly In their comversation, and this »ord was now ueed
for spelling in the Tami]l alphabet, The wore “poloppy™



is the locel dislect for "pilaigu” which is the Tamil word for survivel.
It Is derived from thw wert "pilail™, to survive, ad though It (s not the
sinplest word for atarting 5 Jiteracy process, it was commonly used
oG these pocple #nd had o desp meening Lo them, The guestion *Unge
Poluppu Jenra?" - "Ehal is your sutvisel?™ o is their sirplest way of
esking: "What work 00 you o In order 10 earn your livelihcod™ Ang this
Quest lon sparked off o Lively discussion sbout 1he herdships of the land.
less labourers, their low weges w8 datly cooliew, their times of stor-
VaLIoN in the of fonranons, their dependency on soney«lenders, fte.

The word =as written on an sssle, ad the learnern tried to draw the sase
iotters on slstes. They wrote with grest snthusises, saybe bDecavne they
setw wiiting their ownh word, their own Life o0 stouggle, as they hed
descriDed thew in the group disccasion. By the end of this Tirst lesson,
they had understood the say In which words ere bullt o by letters, they
could spell tAls word, and also make One OF twd olher wotds by using Lhe
sene letlers, They dlspersed from their Tirst leseon with the promise
that they would learn reading and writing faster than Lheir own chiloren
who Qo to school A indend they did, After four or Tive sontha they
cowld reed Teirly well, and ofter ten sonthe we felt that they hed
conpleted & good Literacy course,

The culture of the learners o8 the base for educetion

Lot med Gescribe snother Incident: In one of the first study growps,

B Group of women, the word written on the blackbostd was “thamni® which
Seans weler. The discussion =aa on the water altustion In the villege.
The cutceste people, 1o whom the leactrers belorged, only had sccess to
B Girty pond used alse for cettle and for washing, The glscussion was on
the Penith prodbless, and also stoul the fact trat higheceste willege
leaders haet WRilised & goverrment grent for drinking-water Ln their own
part of the willege only.

Ihete wan no door 10 the shed shere the lesson was Delng held, nd
interestod specintars were coming and Qoing. One young Doy wo Mad atten-
ged high school came In, pointed to the blecktoerd and loughed:

Mo, there 1a & spelling mistake. You hawe written “theoni™, but It should
Do spell “tharmir™ with w» 'r°,

The wonen locked suspiciously st his and mked: « What 0o you sean?

A Lhe Doy explatned: - Inall the Books 3% 18 sfitlen “thanir®™ with an “r!




190
st the end, Only hese In tALs area we say "thami™, byt the feal spelling
Is “thaonir™,

| thought that Lhe women would feel Inferior Because they did fol know
proper temil, St to my surprise they got angry:

~Shel nonsense are you Lalking? Do you Lthink Lhal == sre discusslryg
book waler? We are talking about the teal water shich s Pere In out
pond, sd we call L "thanl™. Get out, w¢ are ™ot worried sbowt your
Docks .

After thls Tollowsd an agitated discussion adoul the difference be.

tween formal and non«forsal sducation, | =as surprised that thess women .
S & very clesr distinction: The books are written far svay »ad Ofa-

oribe conditions In cities angd other places «hich thess somen will newer
reach, S0 the word of books ere not for thea. And the skills learmt in
forsal schools would De useless Lo them In their 1ife 20 londless Lodous
rers. In fact, sven that Doy who had Qone 0 high school coold i mo

use for his schaoling ond was jusl unesployed.

In contrest to this, they were now Involved In Quite & different S ingd

of educetion. They were discussing not the wisdos of Sooks byt the wisdos
of real life. Thls wes vory useful In thelr own situstion, It wes their
own kndwledoe, thelr own experlence. Previously they Mad always been Lole
that their own knowledoe was rothing, thet they were stuplid and coula not
tIhLnk for themselves. Bt mow, ofler starling this coutse, they had startle
o renlise that the nowledge which s Dased On Ofe's Ow #xDetlence |s ‘
the only Lrue inowledge. They hod Decone suspicious sboul the knowledge
represented Dy books: "Those educated in forsal scmools say thetl = are
stupid. Is their educetion perhaps @ fraud Invented by the privileged os @
& means o sake thw poor people Delieve that they dnow nothing™

Development starts by alyning our own situst lon

After » Tow woekn when the [earrers in OUr Qroups "eeded some sisples
Feading text, we lasusd @ "newspaper™, It wes et w folded, printed
paper wilh sinple reading in Bol@ characters, a2 the "nea™ were
telated Lo the Life and the ares of the leatrers.

Dre such piece of news wvas the Covernment reguistion shout minimm
wageat = Did you snow what the Covermment has dec10ed™ The ninious pemmit«



A

ted @aily wage for men is 6.30 noees, e for women S.80 fupees.

fhis wed Dol news. NOL Decause of the Qifference Selween men and women,
bul decouse W 10 fOw Such legialistion was whrgen t0 the wooskers, and
this minisus ssount w38 comiders®ly higher Lthan sos!l lesrnets weie
grtiing.

Most of he leatrers ate themselves Golly lesdourers, g Lhey meet

enly An ketosere Light late after a long Goy's Istour, Now they discus-
800 the Teosom why they did nOt receive the RiALMS wige o what they
could do sbout t. Discusalons with thelir esployers followed, and In »
fow villages this led Lo sponterecus bul ill-plarved strikes, Some maraged
Lo reloe their weges » DL, In many cases Lhe sichers wete defeated. But
this only seant that they sould Come Logether again, sralyse the Came

of their defeal, and plan fulute stlions,

Of coutse, they have alupys seen the @ifference bDetween rich snd poar in
the village, but 4t in only now, when they Jointly reflect ower thelr
situntion, that they realine whatl the opptession teally means, They find
Lhatl they ate exploited s underpeid ledourers, thet Lhe land-owners put-
posely deceive them and keep them down, In contrast o the Traditionsl
coales system shere the oulcsales ate Mel? Lo 2¢ not fully buman, they
expetience In their group Tellowship that they have » ciearer sralysin of
their villege than the Leaders of the willsge have, they Teel that hey
ore Tull humen Deings and they learn to trest one olher wilh Signity.
T™his is radicel In their envirorment

ey discover their own culture, They have always Deen made to Lhifk

that they have no culture, that they wre rough ard primitive, AW 1
starl wilh, they say notl be wsed Lo Traming their own thogghis, But they
have & knowledge reloted to resl Jife = their own experience, And once
they feel free 1o express thesselves thwy say fast develop dreem, slory-
telling, new s0ngs, etc, and they take a pride In their own culture,

They analyse their soclety froms below, The perspective of he oppreased
Is Quite different from that of the official leaders. They LeCome pware
of the cluss conflict, snd they 9o falrly fast From wOCdE L0 Oeeds. They
try to Find vays ot sacking thele own Sevelopment, and whaen they 00 this
they Decome & power TOr change IN their Mxiety,

Some growps stick Lo their original IMention 10 leatrn resding ond write
ing, others take the literscy ptocess Lighter and see TReIr group mainly

et & Dase Tor Qiscwssing seriows weyn of developing living conditions in

thwir villsgr.
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In the Cays when the Swedish soreers started to stusy and organise
thesse lves, the sane powers were 4t work. People whe learn Lo feke
thesselves seficusly will no longer be subject 1o “fate” or to the
will of the leaders, they no longer tehe It for gravted that The Dig
people in soclety are the ones 1o degcide for them, They theaselves
assuse respormibility for their own situstion, For e who worked with
this project the Swedish mxperionce sade ua atrong in our delief that
something cowld really be changed Shrough this way of warking.

Democtat ic leadecship

It sust be sald that not all growps work in a sery revoluvtionary way,
Many have & very traditional spproach to the spelling activition, weep
quiet and Listen to their leader,

We found thet the crucial point in Lthis prograsse is the role of tte
leader. We had sade it o rule, alresdy from the start, that the anl-
sator, of growp lesder, should be selected from the village, Ne or she
should 47 possible cone from the sane community, Live in the sase part
of trw vilisge whete the group of leassers live. We thought Lt Ispor-
tet that the growp should know that “the leader Ls one of W™, The wiy

atudy circle leaders ware originally selected in Sesden was an inportent

precedent for us when we suggested this,

It happened that one or twn trairoed teschers offered to do this wotk in
the eveninga. Or there was & young girl from the caste village wo
volunteered to lead » growp of Marljan women,

In some coses, such 3 growp worked very well, But we found that it i
very hard for the ordimary teecher to Break away from his treditional
teacher attitude, He will stand before his class and give lectures,
with & stick in his hand, whlle we expect 8w nisator %0 sit croas-
logged among Lhw learmers and encourege thes to discuss, Ne also found
that 1t s hard 10 resove the closs difference when Lhe teacher or
leader cones Trom above,. [ven shen the group has slected someone of
their own as leader, it heppens Quite often that this person tries to
extablish Aimself or herself as o real teacther, and 30 we found that
such sttention has to Be paid to the sttitude of the Jeader. It is
entent is] thel the leader develops demcctatic values in the grow.

The work of the growp leader |s 10 Mwlp the Qrow 10 word ssoothly
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together. Dominent mesbers sust De kept back » Dit, st Lhe si)
sesbars whould Se encoureged 1o take full part.

THE STUDY CIRCLE LEADER IN 1M SWIDISH TRADITION
Originally the leader was picked out By the mesbers of Lhe circle
from sscng thesselves, This hapgens even todey, slthough mcat leaders
aTe now procuted Mrom the study sssociation because of their special
eualificetions, Still lesders of atudy citcles are not teachers, They
are leaders of a demccretic, pacticipstory study process and they
have been traired for thet.

he gormral tesks of the study circle lesder are the following:
. = to be wltisetely resgonsible for the study process.

~ the encoursge snd ssalst 8 division of respormidility between all
the sesbers as eguelly a8 pessible for the work of the carcle.

. « to work towards cresting & group clisate conducive to efficient
study snd good results.

The specific tosks of the leader b sach seeting (these tasks also
refllect the noomal atudy process):

1 Stast the meeting By - & sussary of the work of last seeting.
- Qoing through the plan for this seeting
- deciding on a poimt of departure for the
work of this seeting.

2 Procure new krowledge from the sesbers or from sources chosen
by the=,

Y Initiste an interchange and cellaboretion Detween the smsters of
the circle in order Tor sll to com to really understand the
new rowledge, that has been presented.

. 4 Initiste and leod o discussion sbout the fewly-won knowliedge.
S Make & susmary of what has been sald and see Lo It that cornclusions
are dtawn,
& Initiste the plaming of special tesks for group sesbers and of
. what is Qoing to happen in the next meeling.
N3, when there in » talk of ‘growp sesters' sbove the leader is alwayn
Inc lwdes,

The grose fellowship will mcat probebly De & new esperience to the
learners, Their discussiona and snarings will cesonstrate that the
knewledge coes ot only come from the teachws or from Lhe book but

Is derived from the thoughts of the growp o8 & whale. The analysis

ks & joimt effart. Unity and loyalty will stes from this, The sesters
will discover the power of the ynited group, wnd they will try col-
lective actions such as sass appenls o officials, strikes, contract
wotk, of cooperatives,
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It in importent that the growp tan seet In & Tree and open apirit,
o that mverybody feels Mree to speah,. This suat De kept in mind
whan the growee are organised, ¥e found that wen a growp ald not
work well it was sither that thw leader was 100 domirant, or ¢lse
there wan division in the growp.

(ppressors and cppressed convol be In the seme growp 4 all shall

feel Tree t0 speak,. It was rot unusual that the landowner or the

o ioyer would send Mis man 10 I1he grow 1o Find oul e sald what .,

One cam sanily chearve how an open and SPON reOul discunsion is

fllenced when such o visitor enters the geoup. This has 1o e kept

in Bind also before organiaing the grow. '

fhete has to Do a Tairly thaorough survey of the «illage, ad the

power structure has to De identified. Sometimes there are diffe- ‘
recces of opinion within the study Qrowp which are ceused by some

old evmity or difference In the sociely. This should be snelysed

and overcose, This 19 slso pert of the training In desocratic valoes.

“feal sducat ion is rever mon.golitical® (Nyerere)

It happered that one growp lesder Lllusirated the word “weden™, debt,
by deawing & picture of the soney«lender coming to feteh the only
gost from an indebled pessant, This was » situstion famillar to the
villegers.

9
As they were discusaing this, the local landowrws cum soney«lender
Came along, d he was very wpeet when he saw the picture, Me shouted)
<My 00 you droaw pictutes of me” He saw Lo it that the snisator was ‘
beaten, he had pecple throw stores at the mvening gatherings, he sven
P P & feted cate againat the saisetor to get him behing the bars.

Locel cleshes are Bound Lo Be » side-effect of real education in an

v just society aa this, But we should aveld 1o create sitsat jons

where the Grow lesder Decomms Lthe key poresn In thesas confront st ione,
IL i betler whan the group a8 & whole, baving smalysed ite situs-
tion, Qoes 1o joint action, Leaders are sonetises quite upset when they
00 Injuetice, and they Lry to inatigete P group of provoke the
MtPOTItien. It tokes longer time 20 corwinte the growp that it

shall 40 sosething, nd the ocllora sgreed UDON My NOL SC0OR!
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80 radical. Bt the action of the group will Se moce respected than
that of an Individual.

Tnia is something { have fearnt Tros the Seedish soult education
tradition, Actions are agreed wpon by the «hole Qroww, ad sven |f

a0 indiviceal acts 1t Is on Dehall of the group, g he camnot be
Individwally punished. It may De importent 1o distinguish clearly
Detween the learning process aod the activities which stes from the
Qroup discumsiond, It La nol the job of 1he edutetor to st on Detalf
of the Jesrners or to Instigate thea Into redicel stion, But they
should learn to teke full responsibility for their own ideas ad
their own geedn. Tspecially In times of tenalion, the sducator «ill be
blased for irwolving pecple In political actisitios, it should then
b clear that the activities are mot run Oy the sducatars Dt age the
full resporaibility of the learners. The educatlor may help Lthes to
discwes and alyse, DUt the decislion Lo st sust 2 of their own Mres
ctoice.

On the sttmr hard, action o8 well a8 reflection on the sctiona tsken
Nre steps in the continged and despening malssis of their situation,
{ven an action which was not successful mey be weful for discwasion,
If for insterce the leorners decide to @0 on strike ang the esployers
oall In workers froe outsicde or eeploy the police 1o subdue the stri-
kern, woh mperience ngy Se inportant for understanding the way in
which the doainat ing powers In their society work together., Dut of this
*lesson™ will come s more longters, maybe 2 more cesponsible strategy
for changing the society. This in turn mey lead t0 it that grievances
can be solved in & mote pesceful way, Or that the troditions] Mhustili-
stion slowly will Gglve way 80 that the rights of the oppressnd pecple
will be reapected,

Many differert ways for dewelopment are atiespled, he ispirovesent of
the indivicusl lifestyle should Be ment iorwd a8 an achievement :
perocnal cleanlineas, Tamily 1ife, the appearance of the hat, Joint
efforts are slec taken for Lidying wp In the nelighbourhocd: act lons
Lo Qet arinking water, or roed, or Mtespts to put an e Lo old Quar-
rels.

Some grougs learn skille Tor self-esployment in an attespl to earn
pomething ouring the off-seasons when there I8 0 agricultural sork,
Some start mome Joint enterprise such a8 road =ork on contrect, or
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Qrowp tank loars for silch anisals. Baras Mave Deen Nesitant 10 give
1o Lo ssall pecple we Pave 7O 248819 88 securily, DUt Lthey have come
forward Lo give loans of “Qrow securil)” Secsuse they feel the educe-
Lional prograsme seats Lhere 15 some assurance that repaysert will be
reguler.

Most of the sbove Initistives have the traditional spprosch for deses
logment , In the begimning of their literacy work the learrers are enthue
S1astic sbout the "progreas™. But as tise goes On, they turn over to
wie the word “unity™ s the key word for thelr Oevelopment .

Pecple «hg sre used Lo studying together In their literacy grow .
may very well stang together In society 00, [ wso given the exasple
of & village whece the wosen had their way of tackling their ledlord

through unity: .

Sixty vosen look for plantation wark, and the landlord seys: | reed
twerly workers for planting this Mleld. In earlier tises, there used

to be & rush Tor wark, only » mimarity of the woeen would get 1t,
the lendowner could presa the wagea. Now, the wimen will sit beck, one

woRan will spesk on Betalfl of them sll and will discuss the condilions:
« This 19 2 big peddy Fleld, wo will not do It unless you eeploy thirty,
= Dkey, 1 will toake thirty pecple.
= We sre sinty, It seans you eeploy all of us, and we work for half
the cay.
Or eloe, 10 avold quarrels within the Qrowp, the worsers seke » Lt .
and teke turne in going for work, S0 thet Jjob opportunitiens will Be
egually distributed.

Structures for non-Tarmal educat jon

Yo started ron-formal eSucstion in 8 very cpem way, »o Teltl our we)y
forward by sdiwmting o the locel situstions, and we did not tThink
thet the crganisation needs Lo be very rigid. But also non-formal
needs it Torss and rout ines.,

Loadership training: Fisld worsers start work in » village Dy making »
rouse«to<house survey to find out the locel ™eds and to Fing where
there are grows of potential learners. These are Invited to join

the prograsme snd 10 aelect somebody In the village 10 be their lesder
or animater. Sech animators ate Qiven 8 1en days Intersive Lraining
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whete they 2o group Synwmice, analysis of sociely, literacy methods,
etc. 1hey ate aleo closely supervised, and are Qiven comtinued Qui-
dance and In-service training o8 long a8 they continue sa growp ieaders.

fne animstors seet weekly with thelr fleld worker, they regort from 1w

sctivition of their groups, discuas the ssin difficulties and issues
Brought o, and plan 1he next weeks' wotk.

Repding saterialt ™e initisl sethod of deriving “wmy words™ from conver-
sation with the learrers san repleced Dy & st of pictures. Thus, » chart
will illusteate & Qiven key word ond will De the foous for discumion,

and the series of pictures will constitute s Initial syllabus, Later on,
» monthly “newspecer® will previde reading practice relevent to the
learrers and their situdtion, The paper |8 prepared by the flelowarsers
sorking in the area. For follow-op litefacy wock, there are a few Dooks
with stories on issues taken op By growpa of learners. There are also
collectiom of proverbs and sings Qathered from learners, and » Dook
oul enLIArth snd health,

Tollowswpi The literacy course will Be cospleted after ten montha, »
the anisator isesployed for only thet time, with & ssall horarary paysent.
Many groups wish to continue, and they orgenise as youth or »oRen sgroups,
etc., sone sake wne of the literature Tor continued litereacy, othars work
with other issues In their society, Fieidworkers cotinue 0 viall thes,

ond some training programmes are organised for thes,
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T*E STUDY CIRCLE = part of a cmee by Folke Albinsen®

Ofw can hardly isagire 3 Sendish folk development educator given a
oertain sowational task sosewtere In the world wha sould mot o

day come o the conclusion that the study circle sethod would bhe he
Deat solution to one or several of the training meeds he or she must
meet. for me this heppened as early as during my first Malf yesr iIn
Jentin while se wete working on # propomal for o long ters plan for
cooperalive educelion development, e Mad sterted working on the need
nd neceasitly of suitable Sraining sessures Lo reach the Lrosd sester
Srowg es well as potentisl seebers of the cooperstive sovement. [t was
cloar that the study circle wes cbviocusly the Dest method Lo seel Lhese
reeds .

in the five«year plan for cooperalive education which was approved In
AuQuat 1980, sention i3 sede of » “growp-work activity™ whuch hae, as
LS purpose, Lo incresse understanding and knowledge sbout CoOperet lve
sethods a8 & seans L0 leptove the Quality of Life, Study activitlies
should be prepared through the productlon of suppartive redis progresses,
Iliustreted Lestl docks in locsl lenguasges as well 88 the et ificetion
and training of study group lesaders,

Sirce this study sethod had not really Deen tested esarlier in the country,
we decided to start on » trial Desis on & linited scale in order to gain
mperience on which we could swbeeguently Sulld. The preparastory work was
completed In the middle of 1582 and in August of the sase year 3 mumber
of study growps In the Central Proviace started having their seetings,
orce & week over & perlod of ten weeks. Each seeling Segen with the redio
prograsme for the seeting and the topicel texts andpictures in the study
booklet were discussed and commented on,

In total 291 study growps were foreed In the province with approx, 4 000
participants, 415 of the participants were Detween the ages of 20 and &6,
835 wore peasents, 335 were Llliterste, and 25% wero women. Durirg the
evaluation soon after the final meeting LIt was shown Lthel intecest in
ctoperative aclivitiss had incrossed coneiderably aeong the participets,
o hac the wigh Lo forwm new soclieties. Factual khowledge about the
cooperative sovement hid alse incressod significently snd interest In

¢ This page was originally concelved as & part of the case by Tolke
AlDLlrnson starting on page 54 , But wes extrected and placed here 30
&t L0 bDecome part of the Study Circle chapter.
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FROM FOLE DEVELOPENT EDUCATION TO NURSES® IN-SERVICE TRAINING
A cane by Johan Norbeck

The University of Minhe was fourded In 1973 In the city of Brage in
Northern Poctugsl. Scon after the revolution in 1974 the University
decided L0 serve the community arownd in verious useful sways instesd
of resaining an ivory tower like the old Portuguese universitles,

One sporopriste way of doing thls waa Lo enter the field of aduit

educetion. The Universitly ssked for Seedish sasistarce to help

eatablish an sdult educotion Institetion, This was grented In the foim

of seney #°C Puman rescurces. .

1 ond » colleague of mine Deceme engeged In the sotk described In this
cone. We worked together with two Partuguese who mede w the scadenic @
staff of the university sdultl education unit.

The Univeraitly laid down certain principles for the work of the ad.ed.

unit: “The adult education courses run by the University of Minhg shall
serve sainly s8 e imtroduction, training end stisulus for pecpls wro

are then Lo initisle and conduct adull education In various fores,

- 83dult education aised st the pert of the poguletion In the north

who hea the lesat chance of Qenuine participation in the socisl, sconomic
and culturel developsent. The people who have the Jeast cpportunitim

Lo beoaden their horizons are usually to be found In the saall villeges®™,
Within the scope of these genersl principles the ad.ed. unil waa free ‘
to initinte whatever il saw 10 0 the sost useful sctivities,

One thing was clear 10 the unil staff froe the very beglinming: sy .
people of Legortance for the developsent of adultl sducetion in the
Poctuguese society knew very little about It. They were not sware of

what scope It might have or «™at roles it sight play In the promotion

of development, 1o them it schcation often seant |iteracy only, we

in its most limited serer ot thet,

We O Lhe unit staff then declided that the best thing to 9o for @ Be- |
ginving wes to give to these prople 3 widered perspect lve of what sdult |
educetion sight mean, ¥e arranged & series of first courses for Bigh

angd middie level furctionaries of inslitulions alresdy Ooing adull

sdecation in orm Fore or another, such as tural and health extension

services.
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Quring this firet phase of sctivitien it van possible for ws to mexe
Cettalin Interealing observal lona. ¥e noled Dhatl geddle working In
the warious estergion services, whose Suty AL wes to function o e
considerabie degree 3o it sducetors, did not think of thesselves
S such, nor Mad they had my pedegegical-sethodologicsl trainisg for
that part of their job.

The need for this kind of conscientislization end Lraining wes evidently
grest, o found thet suetl sgriculture agerts, for irmstsnce, waod & sost
inadequate approach 50 the farmers, They did not even try to sotlivate
them for new knowledge and they wmed & leoguage incemprabensible to
thea, Scth In spweking Lo them and in printed seterial, that they
distributed at reguier irtervals.

Because of these and other Lhings some of them had Been downright
reduffecd By the farmers, Feeling rether taken sback by this "show of
Ingratitude®™ they then prefected Lo remain In heir of fices in Lown
g keep themselves Dusy by keeping statistical records.

Other kinds of fleld wockers, such as heslth workers, suffeced from
sinilar reduffy. Oaly in & fow coses, notadly family sesistants, the
contact with Lthe people was beller.

A thirg chaervellon that we sade was that mery olther ad.ed. initistives
toden Defore and after the revolution had failed, One lepoctant resson
for this seesed to be the fact thet they hed besn thought oul and
initisted by the central soministration and then ‘esportied o'
Pposed won the local pecple. This Imposition sas still going on as
could be deduced from the attitudes of some of the participsnts. There
were, for ilnstence, primery school teachers, who had Seem agpointed
locel adull educetors by the contral asuthorities, They had recelved

# woeek or Lwo of Lreining for thelr new task. That hed not subatent jally
changea their baailc wnderstonding of haw Lo perfoes 1L, They continged
the kind of tesching they knew from their work with children,

Meving sade these chservations the unit staffl decided to continue treir
wOrk with the following target groups: field staff of the agricultursl,
hesith and Tanlly extenslon services and Lhe prisaty schoeol Lteschets
who had been appointed se local acdult educators by the Ministey of
Eoucet lon.,




All thess grows nesded a functioral pedagogy snd methods and saterials
adapted 0 1L, To us on the unit staff it was clear that the pedagogy
st build on such participation and responsiblility on the part of the
adull lvasrers thesselves. The approsch sust be one of real motivation
d of support af local Initiative angd 1deas -« not one of cultursl
isperialion and isposition. Needless L0 say the materisal weed in the
studies sould have 20 be well adapted 2o the thinking and kncwledge of
the targetl growps. It would Mave to reise Questions and Touse curicaity
rether than glve anawers.

Under these clrcumstances the Swedes fell that their field esperience

of runing good sludy circles gave Lhem & sound and helpful backing. ‘
Thecry say D¢ Q00d Dut Fleld esgerience Is Indispensable for the process

of treining othere in the art of non-directive pedegogy, convincing

them at the same time of its viebility. =]

The unit Pow started & series of courses for these target growpe. They
wore of four types, istrodced In & sequesce, with half & year or sore
in between;

Type 1
Objectives: Widen their perspectives on ad.ed.. "hat roles it can play
for tre developsent of the community.

Moke participerts conscious of their lsportant role as edult
sducators. .

Analyss the concept “thwe adult learner™,

Instruct them sbout & wide targe of possible forme and
sethods Lo Be waed in afull education, .

Iintroduce the "particigetion education™ ideclogy and the
pedagogy and sethodoiogy that goes with 3t,

Link the content of the two previcws cbjectives, That ia,
show hos various fores and methods can be sdapted more of
less to "participation sducation™,

Durstion: sboul 5 dms.




fype 2.
Ob jectiven:

Durations &

Type 3.
Db jectiven:

Dutration: &

"p‘ ‘1
e jectiven:

Duration: )

he voarious

)

Make Lthes underslend the (dea of study Quiden and especially
how Such Quioes can Meld “participation educstion”™,

frain thes In the sTiting of study Quides.

Cive them s desper understanding of how participatieon
educetion may function In prectice. [The various functions
hat » »tudy Quide can Pave Qive & good Lllustestion of this
g of the demards On a leader of Lthis sind of educalion.
Here Loo the Swedes Mad good experience from their folk Dewe-
Lopment Coucation to fall etk won).

o J 0ays with at lesst I sentha in beltween,

Meke thes analyse various tests with regard to wpecific
targetl growe od aludy purposes.

Heve Them produce new texts for specific target groups
keeping in mind a cdesired pedagogy .

+ J days with at loast ] scoths in Setween,

Train thea to become well furctioning leaders In participe-

Lion educatlion.

oeys.

tarQel groups sentioned befare were usually alxed in the

same course, Setween two ang four In esach. Participents cospleted this
series of courams within a period of sbout 3 years, (1979.80 to 82.83)




™E STU0Y GuicC

The Study Guide hes scquired great Laportance ss & SedeQogic Lnstrusent
to s8aist study circle work, It mey seem surprising that » circle shoula
have use Tor study guides even if the leader is well versed in the subject,
but this only casts light on the strength snd criginality of the stody
clrele a8 8 pedagogic form. It sieply has greater possibilities then the
treditional classroom tesching - Lt glves more disensicns Lo the learning
srocess. The functicn of the study guide also cests light on the role of
the subject wxpert aa ore of the mesbers of the circle. He Lo not, #% in
the formsl schocl, the central figure from whom all indtistive ang
krowledge snasate. The study Quide, Juat s the discuesion, is » teal
trat all sesbets disccse of and say make use of . [2 is & tool that Pelps

. them to decide for thesselves the way they want their studies Lo O
conducted,
. In the study cirele work knowledge is ssught fros sany different sources:

bocks, redio, study visits, slides... Independent of the nuster and
diversity of sources s study guide may Be used both s # tool with
stonomous Tunctions and a8 3 coeplesentaty one.

These are the sost common functiors of the study Quide:

1. Make an Introduction to the sudject and to the test or other sources
Lo e used.

2. Give pedagogical-sethodolegical hints for the whole study process.

. 3. Suggest one or more altermative plens for the study (peried, ruster
of seetings, scope, ceder of content etol.

4. Suggest relevant questions for discussion of various sspects of the
. D Ject,

S, Give hints of wseful tasks or practicel exercises.
6. Cive informetlion sbout other valuable scutces on the sudject.
7. Felp peretrate and yndesstiand the Lext or othear sources waed.

8. Melp relate what is studied Lo the reality of the participents or te
other sagects of real 1ife.

9. Stimulete & secormideration g revalwation of sttitudes, opinior
e Defavicur.

10, timulate Lo ection and implesentat:ion even sfter the circie has finished.,

The Study Guide may S+ 3 separate bocklet or integrated into one of the
teatls used In the circle.
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¥ithin the courses themeelives participents showed s great denl of interest
and their participation was very sctive, What happened in the field »s »
rescult of these cources was partly o 4ifferent story.

The soult educetion unit staff rad anticipeted that the participents weuld
Q0 Dack Lo their Fleld work and Inltiate perticipation sducation elthes
with themselves or with lecal pecple as leaders. The wnit staff hed also
anticipated that some of the perticipents would try Lo spread these Losos
to their colleagues and sctivate thes o thet treining of this &ind coule
e exlended Lo more people,

The actusl results desoratrate the Aifficultien inherent In this dind of .
work, which seent, basically, trying to change other pecple's wave of
performing their Jobs.

Bul the results also show a very Pealthy phanosenon: Adull students will
use thelr scquired nowiedge the way they sew Fit <« and this I8 not alweys
the way the tralrers have nticipated or denired.

Fere is 8 mitwation where the forwign eld worker s really put to test,
Will he be Mlexible evough not to insist, In o case llke this., the! the
knowledge and fnew skills isparted shall be wsed Just s they are Deing
uoed in his countey? Will he encourage #~d sssist = necessary sdeptsl ion
0f the tALNGS Mo Pas teught to this other seality? Those are crucial
Questions! .

Some of the particlipents of these courses Nave nol as yel (1983) put ‘
their rew knowledge to much practicel wse. Soow representstives of the
sgriculture extension and of the primary school teachers becone firmly
convinced of the usefulrmes of what they learnt. They made grest plerss

About how 10 reform the fleld work of thelir secvices, But they sees Lo

have Seen 100 few when Lhey returned to thelr place of work and too msuch

under preasure Mroe thelir bDosses wha wanted thes Lo show *Maat quant L1tatlve
resulta®™,

The fanily sssiotants wese convinced froe the Beginning of the necesaily
of some king of participetion educetion. They only needed these courses
o catalysta, They locked for both moral supoert and concrets Quidence
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84 Lo sethots and ssterisle. They became particulary stiractes Oy the
study circle form »nd some of thee have by now started study circles in
ssall silloges, partly using study seterial that they themselves produced
in the courses and later dewnloped fusther.

The sost unexpected and perhads scal interealing resull was reached In Lhe
growp of health workers, Some nurses st the Srags town hospitsl showed
that wmat they got from the courses met & Jong felt need, They gratted
the alody circle say OF wacking with great enthusiase., As esarly 8 Deleeen
courae Type 1 and 2 they statted & study circle among thesselives at the
hespital in crder 1o study Lhe hospital routines and how they could be
relionellized.

Belween courses Type 5 and & they conducted anather study circie all by
thesselves N ofdetr L0 produce study material on the these “hospital
Mmgiene”, They sede, for inetence, » series of Qood alides, which trey
took inside the hoopital to show some problems conrectec with this theee,
They also wrote aix ssall tewts on the subject and drew and painted »
perien of posters,

After they had concloded thatl cizcle, soch one of LLs sesbers staried »
circle of her own with other nurses aod rurse's sssistants s participantis.
All thoss 10 circles studied 'hospital Myglene' with the Melp of the

atudy saterial produced In the previows clrcle,

The last thing that hapgened In the Pospital Defore this case was written
Gown wus 8 evaluelion seninar. The head of the nursing staflf sas present
es woll a8 sone of he leaders and participentis of he sludy clrcles and
firally three of the ad.ed. unit staff of the Universitly. Some of the
rurses had sade & written evalustlion on the basis of Interviewn with all
perticipants of the circlies, Close gbesrvation mnad also been sade of the
hygienic work in the hospital after the circles had concliuded ss compared
to before they haa started, In this seeling Soth the heed of atalf ane
the others imvolved sgreed that sosething Just short of & revolution was
Pappening te their in-service tralning thanks to the new ideas glven in
the coursesn at the university. Were before there dad been a Question of
Sleply giving new Inatructions 10 thase saployed oF lecturing 1o thes,
they had now Deen sctively Smvolved in studying and teying Lo solve,
theough their own L0eas, he Drobless encountered In their work, An
Issediste, concrete change of Delaviour and attitudes In thelr wors haa
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STRDY ASSOCIATIONS « an Introduction By Johan Rorbeck

Under THE STLODY CIRCLE above we hove already Sriefly descrided how none
forsal ault educat ion was Soon within the sarious folk sovesents, thw
Crintian Revival Monesent, the Tesperance Movement , the Labous Moveserdt
ete, In the First decases of this century the stuay circle grodally bes
came their sost ispoctent fore for education, The desard for educet ion
opportunities angd for culturs] activities grew so ragidly ssong t*w
movenents' sesbers that it was soon felt that specisl organizat iom
sffilinted to the verious Tolk movesents would have 10 be estadlished

in grder 1o help meet the demands, They would Mave o seaist In orgenizing
sty circles and other activities, Find suitable localitios, find
sources andd produce study ssterials etc.

fhas the Seedish Study Associstions ceme inlo Being, the First one bDeing
AEF , The Workers' [ducsticnal Associstion, fourded in 1512, Later on
post ol sovemertn, lorge and small, fighting for theifr watious ideo-
logies and interents have created affilisted study msccistions of hae
affilisted themeelves to those slteady created by others, Thete are Now
ton study masccistions In Seeden, soach Ofe pONSOred and supgorted by
several independent groups OF folk sowements wilh certaln core wvaluwes
AN common,

it is isgortant to mote that these associations are affiliated to - ot
part of - folk sovementa. ODrw Or sore Tolk movesents say De the Inilia-
tors of supporters of a certaln astudy association, Dut the associatlon
i atill an Independent orgenization, Thies fact in well In line with the
Folk Development Eoucetion tradition: it sekes for freecdos of study, N
Counterocts Intoctrinet lom snd paternal Lzation.

Dther ispartant characteristics of these associations sre that their
activities are free and volumary., 'free” refers to the freedos of the
formm of study: the participants are free Lo Co-operate and they are
free to Influence CPICe of content and methrods, “Tree' also sess

that the sssociatiors stand free N relation Lo sporsoring organizst lons
and other interest growps as sall ss to the goverrment .

Ehin last thing is impoartent and rather unigue comaidering thet scet of
the morey for the activities of the atudy associat lors ia graied oy Lhe
gentral goverrment ., thin sese government will still sllow freedom of
Senign of 1he studies «itALN wery Qenerous frases. IRis sey vty well
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COVERNMENT LAIDED ADULT (DUCATION THEOUDH NON-GOVERNMENT ORCANIZATIONS
A case by Iyko MHolgersson

Cons wo Bulld w0 & syslen wherety the Coverrment proscles non-Toreaal
sdult educelion Lheough ren-govetrment organizaetion?

T™hin was ofe of the isportent Questiona when & Seedish study association,
kS, was called wpon Lo slart wp forms of adultl education A lisbhabiwe,

Some pecple In lisbabee Mad set representatives of the SX5 (L1.e, the
Sesdish Church Asaociation for Acult Educetion) who pald » wisit to

Jinbsber poon after Independence, They were only on 9 study towur, but
ey had onplained the principlen of non-farssl sducation in such & way

Lhat sone Zinbabee ltaders Telt this suy Be & good Lype of educetion for
s rewly JiBerstied courtsy, Sovome Lisw afterwards, an invitation was sent
for thes to start » programee of adultl sducation “in the 5K style™.

Men the Seedish educstors recelved this lawitation, they tried 0
Loentify what specific Swedish conteibulion they could give Lo Lhe
educetional situstion in lisbetwe, They knew that one significe feature
of Sesdish educat lon was the structural set-wp of noneforsal adult
sducstion, the way in which non-governsent crganiastiors function.

A typical feature of ren-foreel adult education in Sweden L thet, hough
mpported financially By the Coverrment, it i» cagried out 5y sone
govecrmental organizstions hased on folk sovesents such a8 churches

or temperatce sovesents, Isbour sovesents, politicel parties ete, In this
wity, S0ulls are invilted Lo study within theif own grganizet lons and Lo
develog thelr own Ldenlogy.

Adult sducators ferl very strongly that the desocratic pstiern developed
in Sweden iz Dased on the Ldeclegical discussion and the edutet lon going
on in Lheas non-gowvermmental pogulsr arganizations, and they think Lt i
fair that the Covetrment should nurtute this free ongoing educetlional e
democratic process Oy Qlving grants Lo non-farsal educetion, The guestlon
I8 whether such » systes con be “ewported™ to other countries.

In this case the S5 wat invited by » Covermment official af Jisbatws,
and also by the Latheran church, to cone and 00 # prograsee of aduit
ron«foresl soucetion In Zinbabwe, While the SIS peopie were pregared to
toke o this chalienge, they dld not like the progranee L0 Decome merely
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» Coverrmert poogramme o mn activily within a certaln chureh. They

would rather try 10 imtroouce the gorganisatiors] petiem shich Mas been
developed in Seeden, whoredby different voluntary organizationa are Joinirg
hanas In n sssociation for non-Tarsal education, and Lhey hoped that In
the future the Coverrment would ses the advantages of channelling granls
for sdult educetion throush this organisation rather fan rumning &
Covernment set-p,

|n the preparstory talk in Zistabwe, 1 was found thet Lthe Cducetion
departaent wes not against this ides. But they were looking wpon Uw

XS programeme sainly a5 » pilot enterprise Lo demcnalrste the sethods

of sdult education on 2 small scale, In the seantine, the Cducation ‘
departsent planned to develop s Coverrment programme for sfult educetion
for which they hoped Lo drew mxperience aleo from the SXS prograsme,

Ihe SKES representatives contacted different non-goverrment orgenizetions
o a0%ed thes sbout their involvement in ron-forsal or other sdult
education, and also tried to find out thelr willingress to establish an
sssociation for non-forsel educetion, Bt with the esception of the
Lutheren chucch there was little interest to smbark on this wntil the
Swedish prograsse had proved itself warthehiie, And 8o the project wes
stacted in & ssall way In the Magsase ares, in cooperation with the
Coverrment of Zisbobwe 30 a9 20 correiats with the Covernment Drogresme,

At the tise of writing, this prograsme has run for little more than one
yosr. In the meantine, both Covernment officials and representatives of .
non-government aorganizations in the vicinitly have cbaecved Lhe work and
have seen the advantages of this kind of education. A cowple of agencies
have enquired about Joining the project snd are glven opportunity W tul.
their field workers in the Luthersn project sres 80 o8 Lo starl o their
own projects lster. At a later stage, vhen thate are Alfferent organizetion
ruming the non-forsel educetion, then only will be the tine for discussing
N sssacistion for this.

The objectives of the Coverrmert in ssbacking on non-formal sducation are
to give literacy %o the Jlliterate Dopulation, snd also to glve soclal
peareness and provide such knowledge which cen Isprove health and locel
sconomic growth, especinlly Lo make women swate of thelr rights and thelr
role In netion Suilding, The local pecple in the Masase ares Tully swbecr!
Lo thase objectiven, St their whole cutlosk (s different. Fros governeent




of ficials' point of view, educstlion (s something to De provided for the
pecple. There 1s a tendercy 10 wee the Llliteraten an OB jectis of Lhe
literacy process. Byt the Lllitersten and other local pecple who are
involved In the programme segard thesmaeslves &3 Initistors of their gwn
Sevelcpment, They decide whether Lo study and what to study, they decice
on steps to be tasken as conseguences of their studies. They siso analyse
critically their own soclety, ond they are not afreld of criticising sven
the treatsent glven thes By their own government, They discuas ways LN
which they con toke part In buliding their nation according o their own
1des,

A goverrment maoy te tespled fto tutw™ Oown This king of criticism o to

soke use of adult education s » mears to give government propegends.

Bt AT the government 15 to retain the enthusiase of the pecple, it Phas to
persit, a0 even promote, such sound criticiss. Ways should be found for
all different growes of pecple Lo volice thelr views, discuss the development
of their society, toke their own initistives, and have real influence on
the way In whlch their country 1a tun,

Somo of Lrwse fssues wetw discussed In Jisbhabee In connection wilth the
svalust ion Of the "Massse project™, 38 it is commonly nesed, after one
your of operation, Even the discussion sbout the purpose of the svalustion
and the different cpinions on evalustion sethods shoes Lhal there 1o 3
gifference between the attitude of the nom-government organisation and
thet of the goverrment officisls, The following extracts from recent
rocoros will i1llustrote this discussion. They show tThat a Seedish model
for selferitics]l democratic procedure 1s not automatically accepled in o
diffecent context,

Extracts:
1: Foture plane (P, 16 in "Leaming for survival®, the Maasse projoct report)

The future plan also propases coordinat Lon with other churches and None
Goverrmental osganizations. Talks with the Zistobwe Christisn Courcil
General Seccetary and scbargertly wilh the saecut ive of the Jisbabiwe
Christion Council ate altesdy under wiry. e hawe proposed that thoae
churches and organizetions willing to undertake such 3 progreeme will in
the Initial year send their field workers (o our plece of cperotion for
s yeur. They will have Introductory courses and be deployed In the 3
districts sentioned above coupled with one of our present fleld sorkers.




Thelir esperiences In IMrodusing the project to » new plece will present

3 isemning sxperience for both of thes thedughoutl the year,

Our drees is that tAls project, in the future, should be under the
Iisbabwe Dhristisn Council sndd the Luthesen Dhurch would Just Se one of
the seater charches porticipating in hoo-formsl Caucat lon,

Many Groups sre going to reglster with the Covernment as cooperatives, o

NECESaary step in order to quallfy for assistance, losns and grante, which
iz their right m» lisGabwesn Citizens,

Lawyers Moye, Froject Leader, Maas

i The role of SKS in Zisbatwe (p. 33 in "An injtisl evalustion report”™,
» Govi.report on the Masase project)

other probles wes that SXS seemed 0 be of the goinion that they wete
oringing inte listabwe something completely new by way of shat they ler
"folks educetion'. This approsch seent that some locel InDut in terms of
MsOCiing the project was mot fully and offectively wiilised., The
project should and sust be associated with co-cperative sovements such

M those comtrolled By the Ministey of Lands sd Rurel Development, study
GToups orgenised Dy the Ministry of fducelion and Culture, to water project
organised Oy the Ministry of Water Denelopment and 8o on, Theas sssociatsi
relationships should have been fully esplored a8 & way of megping cut whst
assistance they can give on & long ters strategy. To thlnk, sa 5KS dig,
that the non-formal education project In Masase Is unigue not only in
Iinbabwe, But in Africe in Seing ralve and misaing the point, Zisdabws
developed and e developing » mations]l non-forsal educetion progreeme,
What is being affered Dy SKS sfoulo and can only be regarded s comp leaent
o the ratiomnal non«formal education efforts mol as soeething unigue bec
tALs "unigee snisal® runs the risk of belng viewed as out of step or at
variance with non.-forsal education rationsl efforts In Jistabwe.

Bond R.5. Chivore, Evalustor, on Betalf of the lintabwe Ministry of
LSucat ion



35 Noneforsal educstion in & ene-Darty state (Estract from an intefsiew
Sopt. 19} in Stockholn.) J.A. Hedenquist, sducetor in the Masass Droject:

My guestion is: Do you think it is reconciiasble In the Fflure, with »
ore-party state systes, to believe In cresting in [isbatwe & non-forsel
educat ionel work which is iIndependent in relstion Lo the state, bodies

WO are moking their own policies like Seedish Adult Eoucetion Associations.
Do you think this will ceortradict the cre-parly stste corcept?

M.J. Metshaz, prafessor In Adult education, Unlveraily of Zisbabes)

The fact that very few of the Ministry of Adult Education persornel «ho are
noposed o manege the ML sre themmelves sult educelore creates » (ot

of pecblens. Because they have cone Trom thw rigid Burescralic systematic
scrocls with rules and reguistions to be obeyed, they o mel reslize thet
we in adult and Nen-forsal educetion cperate In & kind of horirontal
telationship, and 80 the whole sephasin is on the hisrarchic relations,

Unfortunastely alecat nobody In the Division of Nonuforsal Education is
sult sducator. But you cen not Blase the Government for that, becscar

sdult ecucetors are nat there, 59, I they are not thete, whal are you

wing to @7 You seploy the neatest schooliescher, he |s there, Dut une
fortunately he s used to Lesching differently. Angd hin concept of disciplire
is that orders from above hwve to be cheyed, whether these orders confora
with what ought to be achimved or not,

As to whether adult educstion can come from the grassrools, as It has done
In the Swedish project, snd grow from botlom and W In @ kind of particis
patory culture, ! have sy doubts. Perhace exsmples from elsewhere will
Hlusteste thin, Once you heve & one<party state, clearly you have to
suzzle free expressions so that the expression Is s of ficlel one. And once
the sapression in an of ficial one, LL seana that such voluntary ofganirs-
ticom fimd it very Aifficalt Lo esist,

We may refer %o the situstion In Tanzanis, Adult educotion In Tensenis hes
beern & very succesaful one, Bt from sbove, not from the grassroots, From
sbove it has been very successful, and highly supeocted by the Pwed of the
state. S0 I would foresee » similar situstion in Zistebee. The resson for
the beautiful result of noneforsal sducetion in Tensenis was that ascult

educators, espatristes and natlorals, were allowed sncugh toom Lo develop
the right kind of aduit sducetion arientation. My fear is that In Jivabes







ATTITUDES TD WORX BELATIONS
A case by Johan Norbeck

In iy 1969 | srrived in Teszanis to take W » post a8 Nesident Tytor

of the Institute of Acvit [ducation. [ toock over o small office with »
staf! of three Terzanisns, oncorgeniser, one clerk and one messsrger clers.
They had all Deen brought up with colonisl bosses and [ could clearly see
pome of the insignia of hoee Doases In the office:l Lhe Puge oak cesk and
the bell on top of it (the kind of bell thet you tap to make It ring).

Thore was nobody thare Sut sy ataflf Lo Istroduce me to the office and |

wia told many useful things, But also things that once more made se discern
the old mesters and thelir sttitudes. The clerk told me, Tor Inetarve, thet

| wos sppoeed to ring the bell 1F 1 santed something from the Flle cabinel.
Then the sessenger clerk would come from the other reom to fetoh it for me,
[That cabiret was actually three feet fros sy Oesk. )

With the sttitudes and the view of san of the Swedish folk Educetion
ingrained in sy soul 1 felt strongly from the stact, thet 1 could ret cerry
sn those traditiona. If the work had to be done that way, | knew 1 could mat
function well, nor would I have much to contribute, | wasted all of us iIn
the office to feel like & team, where arybody would do ey king of wors
provided he had the Lise or the skills for it, And, of course, | wanted

s sll to greaduslly develop new skills, Under normal circusstences there
wiuld raturally be » practicel diffesentistion of Odutles, Dot what |

wanted was & roal tess spirit, where wo all tried o help esch other forwerd,
ood where we sisply did what wes prectical In any given situstion regacc-
less of formal status.

| discussed this with sy co-workers In the little office and they locked
sosptical. They locked even sore sceptical shen during the following weeks

! sctually acted sccordingly. 1 never ¢id ring the bell on sy desk, | learnt
the Tiling system and fetched the Miles myanlfl. | wenl Lo the post office
with letters to 5o mailied Af Lhe sessenger Cleth wan Dusy with other
inportant things, And 1 trisd Lo get all of thes imvolved in the resl
purpose of the wourk at the office, | discussed, for Ilrstance, the deaign
snd pedagogy of certeln sctivities nol only with the orgeniser but sisc
with e clerks.

I got to know some Curopesns in that town and | told thes adout my efforts

and where | wan alming, They too were wery sceplical, many of thea were
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downright acornful snd strongly advised me against such behaviour. “That
will rever work,™ they sald "Your staff «il]l ouickly lose thelr respect
for you.*

They were wrong, And | was happy to see that sy fundesentsl idess were right
I sust sonit 1 wes oeyer able Lo develod ' sessenger clerk Into & Setter
cloarms. | wanted strongly 2o wean him from beating the ouat layers every
sorning with his plece of cloth, Juat moving the dust tesporarily Mrom one
place to wroather. This, Mowever, wan pocbably one ares whwre he digd mot
wort to be ceveloped. Apart from that we came o furction wery much s 2
team, and once &y co-workers trusted in me they also storted telling me
stecies of their foreer Pwads of office. They octed out their behavicur |
shattl scenes now and then 1n & most elucideting sammer, Their comments

and those scenes proved 10 se that they had rever been fooled by their for
Dosses’' behaviour. They Mad never respectied them, Behind their backs they
had always sade fun of their Inflated sarvmrs,

At we know from mperience all over the world o proncunced hlerarchical
organization with “long distarnces™ Between pecple i not conducive to go0d
work performance, [ felt very happy that [ had those other values o
stiitudes with se from my ron-forsal sdult education ssperience.

After cne yoar at the office | got & Tanzanian counterpart. He was & bright
yourg feliow, who s00n plcked up the neceaseray krowledge and skills, o
thet he would be pregaced to replace me. After he hed proved himgelf for
one year [ told our superiors Lo seke him Lake over the of fice, This was
arranged and | left the town for other dulies slisewhare,

After some months I visited wy old office shen passing through the town
business. 1 Tound the stoaff Il1 ot esse. One clock found an excuse to teke
se ide and he ewplalned Lo se the reasons for their sullen airs, The new
Resident Tutor hed reverted to the kind of sarners that we had sanaged to
abolish ot that offjce. Those manners were, of course, the pattern he was
used Lo before, They satched with the Ldeas he had got of how & boss sheuld
betave, The staff wae s0 discontented with the change of relstions st the
office that thay felt llke quitting,

[ sanaged to Qet & privete talk with sy sucomsor that sase afternoon,

[ told Aim what [ had hesrd and | repeated the things that we hed discussed
when w8 were working togetner: about how we Lriled Lo Bring sbout a charge
In working reiastions at the office and why. Me Mad known it acd be Pad
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workea with it for » yeoer ftogether wilth us, Dt tydically, Om Saking owvet
the b hisselfl, he felt insecure and & bit afreid and 80 he reveried L0

the old catltetrma which seened Lo orotect him Sefttler.

vhens 1 hact this talk with Ais | could see that he undarstood anc that he
took It Lo Als heart. Me was coursgeows and clever enough, | later heard
to try it oul in prectice, ond during the following yesr [ heatd from the

staff that thinga were furmiing ssoothly.

P ———————————

A ouestion to aski Nas this wole process sarked &y cultural isperialise
on =y part? 1 Suat declided to act as | di@ without conauiting the tullute
of By COwwaThers,. Mavte, It was agalnat nol only Lhe colenisl Dedasviour
but also the tehaviour of thelr traditional oviture™ In that case, If
change 8long these lires was necessary 1o sake the work more efficient,

how should it have Been inftoduced?
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P TOLK MICH SDVMOOL « an Introduction by Rolf Suncén

The Nordic Folk High Schools wete started in the middle of the 15th contury
In ssall countries where the vast majority of the population =as « in ane
w8y OF other - deperdent on farming, The sain force behind the mew achaola
whi Sovesents asong progressive Individuals In the farming pooulation.
Farsers® co-cperatives stacted, new laws gave politicel power Lo the Massers
Bonning co-operative soCieties and using ore's newly scouired politicsl
powet called for sore knowledge and skills. Thus, the reed for educat lon

for young farmers tecame evidert and folk high schools were started to offer
tourses ouring the part of the ysar when farming activitien were st thelr
iowest

Later on achools wete opened for the working class and girls wete also
admitted, Folk movesents, such a2 the labour saovesent, churches, the
Lotperance sovement, sports sssociastions etc. stacted Dwir own schools.,
The schools were grodually being swpported by the goverrment and in » few
Gecedes tise they came Lo De flranced mainly by the central government and
inscne cases alno by loce]l goverrmment, Still they seraQed to slay Tree froe
strict Qovermment reguiations and Lo retain thelr Independence. This is the
situstion even todey In all the Nordic countries,

The course prograsme of sach school 1 officially %o be determired by Lhe
board of the scheol. In practice the gresteat iInfluence on thls is exercised
by the teaching staflf and the principel after comsultations with both
students and Doard sesbers, In many other respgects, however, the toard pleys
® crwcial role. It serves ss the link Lo the community and Lo the associatl
or orgenizations that run the schoal. It aloo sets the long ters goals
Lasis, 1t secures the necessary financisl e and Lt fecrulls the staff,

As » resuit of the Treedom from detslled govermnment reguiations the folk hi
schools can eesily sdapt o new reeds snd conditions which say arise. This
Pae proved Lo be very useful in & repldly changing soclely. From the very
Deginning the FHS - wilth their freedom, thair adult students and theis
Gevoled teachers - have acted as laborstories for mew teaching sethods.
Pedagogicel exgerinertin in the TS have sliwsys Deen accepled and encoureged
by the suthorities. from the very beginning » sixture of practice g thesry
=25 & common feature In moat FHS. Very early om role play vas also used,
fhese days there is such experisenting with integrated currlculs and with
acre participet lon pedegogy.
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FOLK DEVELOPMENT COLLECES IN TANIANIA <« » coae by Rolf Sunoén

Torzanin Tegards two LOtan a8 the Loy cosporents of developeent, nasely
self-relionce and people's participation, This has been ssghasized First
and foresost by President Jullus K. Nyerere in several isportant spesches
and policy stelements,

These twd concepts Mave lald the beals Tor Tanzania's atrong commitsent
10 adult education, During the 19708 Tanzania cerried tnrowgh Literacy
Canpaigne wivich brouwght the dlliteracy rote from 67«62 % In 199 cown to
19.20 % in 188, Masas education cospalgne, wtilizing Tedio prograsees,
pooklets, and study Qroups proved o te very sucoesaful and drew
millions of participants. A series of supgoarting progresmes for posat.
Mitereacy activities includes villege libraries, redlo prograsmes,
regional newvapapers etc. A political s adainistrat ive set-wp Quides
g popervises the various Drograsees.

fhe Tolk Developsent College prograsee described as the third step, 8

ef pearticulss intereat among the post litersdy sctivities. A delegetion
from Tanzania visited Seeden in 1971 with the purpose of studying the
Seedish sdult education system, In their report the delegat ion stressed
the ilsportant role the Folk Nigh School Mad pleyed In developing the
Sweedish sociely and particvlarly the ssaoth develogeent towards desocTacy.
The delegat ion recommended atrongly that sose adull education institu-
tiore in Tarcenin should e developed along the lines of the Noerdie

Folk Hignh Sehools.

thet was also the decision, s the first folk developeent colleges
(FOCs) were established during the finencial yesr 197576, The number
hos since then incressed rapicdly and is now 57, Most of the FlKs are
situated in rural areos. The firet ones were actunily Torser rurel
training centres troraforeed Into FCo, 1.0, educotional Institutions
with & broader, sultipurpose tosk,

Al ond object iven of the project,

The Ministry of Netjonal [Aucetion set in 1974 the alms and 0b ject lven
of the fOCs.

- e Gevelopaent of all Tanzanisns as sudjects of thelir own developaent.,
Itwy aim ot the dewelopment of the whole persorality, the ability to
think, participste In the economic, cwitural, politionl »9 social
l1ife of the community. They alm at producing selfenctunlizing human




Delngs who Tan be able to sdentify thelir probless anc act Loon Thes
In 3 Indelligent wey.

« 1o help all pecple to uwderstand the country's policy of socialisw
i self-relinnce and 1o erCoursye thea to comiribule positively to
the political 1ife of thelr communitles,

« To improve the wrowledge and skills of adults in such Tields as agri-
culture, handicrafts, domestic sclence, health and water supply. This
is based on the fect that the knowledge of Tanzanians muat keep incres-
sing and changing in order that nes technigues can be pplied 10
incresse product ion,

- 1o develop democrat ic and co-operative dnowliecge and skills among the
gecole - particularly in Uissmas villages. Man cavot sursive in
isolation, Sut it is oaly through co-operation with others that *w
can be liberated fzom the conatraints Isposed on him by Ais fellow
en,

« To help In the training of leadership skills to Sace participation
ard self-rellance within the community.

« To increase the krowledge of Tenzanien culture and to isprove an
pctive imolveset  In cultursl activities.

According 1o the original plane there schould de gne FUC in sach dist-
rict. Isatead of Increasing the muster above the 352 mow in operation,
It has Deen decided that these alresdy established are Lo De cormoll-
dated., Also i1n the original plane It was stated that the sain target
Growp are those who have recently soguired siills in resding, writing,
and arithaet ic,

fwo types of courses are Seing arcanged at Lhe FDCie, short courses and
long courses,. Short courses are either orgenized by the FOC Ltself within
its budgetary limits or run and sponsored by other ministries or Oy
parestata] orgenisstions. The Prime Minister's O0Ffice wtilizes » number
of f0Ce for » steged training of village bock-keesers. The Ministry of
Agricultuce runs courses within its field, stc. The short courses
affered Sy the FOC sheuld be Qeared 1o seet staled needs in the surrown-
ding sresa, hose seeds would Inciude sgricultiure, house-keeping, health,
howse cormtruction, political setters, lidrary soth, co-operative Whop-
keeping of other subjects requested by the cdistrict leadership or imtro-
Soced after coOMacts with the villages,

Long courses «» By definition sore then six monthe - incluge both theo-
retical and practicel sbjects. The theoreticel subjects afe 1he same
for all students: Political educst lon, bock-keeping, tural development/
economice, and national culture, There s, of course, aiso theory in

commect jon with the peacticel training, The practical trelning follows
three Sifferent stremsat AQriculture, Domestic Sclence, and Technical
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Science. It s stated that 40 S of the tine ot tre FOCS should be
practional work and 30 % theoreticel studies, But it 1o al90 3410 that

practioe and theory should have & stisulating effect won esch other.

™ 2in 1n that o subatent ial peart of the current espenditure of »
colliege should Be covered Oy profita from the practiosl work/selfere.

Linrce sctivitien,

Ihe training In practicel subjects works of Sifferent lewels of techno«
1oQy. Agricultural teaching gives training in the traditional tilling of
the soll with hoes, it introduces the use of osen as drsught-anisals, no
It alse glves training in the use and maintenance cof tractors. The some
applies to other mbjects.

Recruiteent of students.

It I InMended that the actual course programme of the (ndivideal O
ouid e prepered by the principal and staff |n collsboration with the
political and aministrative leoders of the surrownding areas. The
training meecs have 1o be Sdentified from atudien of the developsent
plarm and after visits to the willages.

Students are rominated/selected by their villege cowcile. They ace
Suppoted 1o return to the villesge after the training oo wors for the
bermfit of their fellow villagers. In mery cases 3 contract to that
#ffect is sigred bDetween the villege council snd the nominated student,

As ment joned abowe 3 prerequisite for enrolsent ia literacy. Students
ould slso e aduits (normally 18 years and sbowe), A majority of the
students - particulacly in long courses - sre actuslly Sta. VIl leavers.
The main terget Group « howewer « was originelly the mew literates. i.e.
thase who had succwsslully pessed stages 111 ang IV of the netjonal
IiteTocy prograsme. Yher il comw 10 tealities Il was evide! that =
serien of fectors sode for o different aisture of students 1han thet
which was originelly intended. It is difficult for sdults to leswe their
familios for o long course. Scae of the mubjects offered ate Eifficult
for thoee w0 have nat attended prisary school, ¥hen Std VIl lesvers
ace sent 1o TOCs, the villoge leadess often hane In ming Lo e their
copabiilitios for specific tesks in the villege ang young persons with

primary educat Lon sre regasded 1o be sare Fit for suoh tasks.




Dist irctive features of Lthe FDCs.

The traditional forsal school systems %tend to alienate students from
rursl 1ife. A certificate from o achool is In R0 many Cases 8 oONe-=dy
ticket from the village to the town, This Is creating srocmous prodless
in many developing countttes. The FOCU progresme i a0 attespt to alter
this trend, to create an slternative school system for rursl stess. An
FDC working in lire with the sims and cbjectives af the progresee will
serve the villages in varicus sspects and encich village life, it ham
the potentials for previding relesant skills for the dewelopsent of

the villages, It con Be used to train villege leaders to be mote effi-
cient in somlnistrative/technical terms 50t alao to Be sore sware of their
proger role In the political sphere, It can supply villegers «ith
sdequate skills in child care, shop keeping, sodern farsing e#to. but
also tracanit the cultural heritage to new germrations.

1
Whea attitudes should be challenged the participation pedegogy of

the THS is sometises very useful. Instesd of presching the tescher
can sake the change come from the students themselves Oy using thelr
own expetience, thelr precticel work and the discussions they can
nave In relation to these thinga. In the little case related below
we made an offort to combine traditlioral house-beeping with modern
rtrition sclerce ot ore of the Tanzanian FOC's,

A home economicos teacher ot an FOC wanted 1o inroducte New ldeas
o NaDLtE 88 regards mArTition, She discusaed wilh Se WMal selhocs
Lo use in order Lo succeed. | told her about some lypical folk high
school mporosches from ay countiy. The sethods she decicded to use l
sfter that conversalion were sisple but effective for her purposes.

The tescher stacted By sskisg the girls in the class to tell Per
Dot the yegetables they norselly cultivated st home. She also
sade thea tell her atout the king of food they made from these vege-
tables and what kind of food they liked, Then she saked the girls

to Sring seeds of those vegetables to the school. They then together
started cultivating thes in the schoal gerden and later to cook with
thea, It was then sasy for the teacher 1o show the Qiris how they '
could enrich the food they were used L0 1A various =ays and hos they
could grow 8 greater variety of vegetastbles to get a better aliround
matrition,
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Thus, the students” own beckground experience was engiched with the
sote scientific knowledge of the teacher. This is @o00d and typical
FHS/TOC pecagogyt Dullding new knowledge on 10 what the students
brought with thes when they Came, '

D of sery ains of all educationsl prograsmes is %0 Glve service to

the community. But for many individusis the main purpose of schooling

is the betterment of their own or their children's 1ife. The idesl FOC
student goes to school In order to Incresse Ria/Mer capadblility to

improve village life, spiritually os well o8 saterially. He has Been .
selected Dy the village councl]l wilth the specific purpose that e will
return to the villege after the training to teke up # given toss In

the village. Even iF an FOC course Popefully will isprove tre private .

. — - - o —

1ife of the students the cruclial point s the communel respormidbilities,

Since 1967 "Toucation for Self-relience™ has Deen the Quideline for all
educetional irstitutions In Tanzanis. Most conalstently this policy Pas
been sdopted in the FOCs. In FOCs practical work is mot something thet
has Deen added to the course prograsme, it 1s the sost important part.
Prectical work has Deen glven sore than Palf the time st e schcols,
and not only for the sake of training. 1t is designed to comtritute
statantislly o the current costs of the schools,

Cvery colliege is run Dy 2 local Doard with representatives from govern- ‘
et Bodies, villeges, and sasocist ions such as party branches, The
intentlon I that EtAls Board will serve a8 » link Detween the FOC ane

the surrounding villages. Froe the collected knowledge and ecderlence '
aong Its seabers the board will be able to advise the leaders of the

FOC on the sost urget seeds of the villagers 80 that the course Droge
reene i geared to meet these needs. [t will also eraure a proper use

of the sxaatudents In the villages., When the FOC progerasme in fully

rooted the colleges will hopefully serve as cultursl cemtres for the
BTTOUNGING areas with the local Board serving as o clesring house for

neeas ang Loeas.
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fhe NOCs may Oevelop Into paliticesl snd cultural “power statiom®
in the community, This in the case of many THSe I the Sardic cownts

l ries,

A pedium sl Swedish FHS con serve 38 an exssple. This particular
school has short courses for Jocal politiciane, teachers ot dey Care
centres, and study circle leaders. It eccoursges locel Tolk music,
pongs, and dencen. file shows are arranged. [t s natural to place
dISCUasIons there on wvarious topice, where the school &itehen provioes
A sowp and political parties are responaible for the arrangesents. When
probless with unesploysent AroSe SOBE YOATE 350 & weriea of lectures

| and GIscuasions was Gluen, comhined with a study circle whmte atudents
from the school and villegers sst together, When Lrade unions In Lhe
region need facilities for conferences they turn to the school,

Students in the art streem have sxibitions in seighbouring villages
and towns, the streem for retions!l culture petfotes In schoals ana
inatitutions, the stream for Finniah issigrasts acls s & centre for
preserving the Fimmish culture stc.

Ihe schoal every yedr arranges corcerts, lectuses otc. finencislly
spported by the local avthorities ond cpen to the public. People in
the ares have learnt that lots of things happen st the school end orge-
nisations and iratituttons Enow that Lhe school I8 gpen for their acti-
vities,

The pedagogy of the fOCs s supposed to be different from that of the
forsal school systen, The abmerce of & final svpainat ion and grades
certificaten glves room for tesching methods mere suitable to aduite,
such a3 discusalona and verious kinds of group work. In sose FDCs there
are sttespts to Introduce » student (nfluence on the roning of the
school 80 a8 to make It sore cemcceratic., Committees are set o to handie
specific metters, Thism in rot unigue to the FDOs. Much ressins to Oe
done In this fleld, This is stresaed Outing the teacher training and the
potertinle for » practical training in desacracy are no Soubt there.

Alsost all TOCe are tcarding schoola. IF propetly weed the Boarding
facilition could be wn sducational asset, Common work for the Berelil
of the scheol, save Line activities, togettwerens, shared responai-
bility for the dally 1ife at the coagun, all these ate parts of the
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pocial Life in the school, This 18 sctive social teaining which can
Ineiee students to secial, culturel, ang paliticel sctivilies in
their home villages.

Frodlees

It is not to be expected that such o large underteking as opening mors
than 50 collegen within » tise span of Flve yeors could be fulfilled
without problesa. The Tanzaniasn suthocities are aware of the difficultles,
A compretensive evaluation report (1981) and other documents have pointed
ot probles areas and shortconings in thhe isplesentat ion of the OC proge

s e,

A striking probles has been the severe underut ili2at jon of the cagecity

of the schocls. Far less then 508 of the capacity wee used (1980), ~Mh.
Oue 1o lack of funoe and other resources, Contridbutions from villasges

g selfl help work have Been very acarce. According to the Intent Lons

the Ministry of Netioral Educetion, the schocls ad the villages should
sach seet 1/3 of the ruming costs. Thls hes not Seen poasible and the
result was underutilization of the capecity. This hes, howewer, Leproved
with 8 mSatantial incresse In the govermsental grants.

Only few colleges have managed 10 realize sy sutatant ial sscunt of soney
theough self-reliance sctivities. The reascns for that are seversl. Apert
from bed sanagesent , which hes ocourred, there is the sbeerce of

Stodents Suring long periods, and In sose Cases poOr conditions for ‘
farming s anisal hsbandry, In cther colleges the equipment for wood
work, setal work, and sewing Pave been lacking and therefore ne Income

from such activition has been ocbtained, .

The TOC where | was engaged In teacher 1raltning glves an exsmple of
Qood results from selferelionce sctivities, Selling vegetables, egun,
and brotlers to iratitutions In the city gave » good profit. The girls
ih the home economics growp started a cafeterin which was constructed
by studentin In the carpentry stream, There the Qirls sold products
from their own work: tea, coffee, Juice, and anachs sch a8 crapetl,

cohe and eQon.

A Qrowp of village cralfltemen were sent 20 the college for training In
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Howse building before the facilities for such 3 Course wers
ot hand, But the carpenticy teacher was flexible oo clewver endugh Lo
wtilize the aitustion for training pupdacs. The Lrainecs were sel to
soke the bricks, 1o Sraw the outliinw of the warkshop, an! to & the
sctual comstruction work, Learning 5y soing!

My oun condribvt ion restricted itself to participation in plaming
and swppart for the various projects = and to two wunscocessful magg-
sations. | san not able 20 hawe the scacdemic teach™ess aod Mow ispost.
ant it was that all teschers works together «ith the students In the
precticel work, Meat of thes prefecred to stay in their offices,

I alno Talled when | sugaested that we use the Tesvits from aeif.
relionce scheses o the base for the bookkerping course, The teacher
preferred 10 use Lhe preprepared saterials from the sunistiry «ich
were o0 Ot well prepared. But [ still think thet the figures froe
the practical wors would hawe given a tie to real life, more valu-
sble than ever so woll arranged fantasy figures.

The contacts Setesen the schools and the villeges hanve rot been satis-
fectory. ™e schools have not fully i1dentified the reeds and the probless
of the villagers before plamming the training progresee. The teschers Dave
visited the villages very seldom in order to study their probless, 1o glve
advice 20 village leaders or to asaist Torser students. After severe Corit-
Loinm was mpreased By the evalust jon tess, Lthe Ministey taa alloceled addli-
tignal funds to Qive pomsibilities for the teathers L0 keep In Contact

with sustourding villages.

Although the sain target group for the FOCs Is the rewly literstes,only
8 few per oent of the students Delonged to that grow. Both village
leaders snd FOU teachers were of the cpinion that » sajerity of the FIX
students should be Std, VI leavers. Thare seons to 50 2 Qap Detween the
original intentiorm and the spproved curricuium for the FKs which de-
moncs & higher level of sducetion than Just ability to read st write,
But with 3 scee complete utilization of the achools & wide renge of
shorter courses can sasily be of fered with lower cdesands on formal school
trasning,

fhe problens sent joned above » and cthers - arte not inheterd In Lhe
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fOC prograsme. They are caused By lack of experience, shoctage of fonds,
folly trairmd teschwrs, ad aled smbitiorm (e start sany schoals in »
very short tiam,

Folk Developsent Colleges In Teamzanin « Folk High Sonols In the Nordie
Countriesn,

e Tanzenisn TOC policy s an ssalgesat jon of 1deas from Tanzania's
policy on educat ion, village development . pecple's participat ion, snd
idens Trom the Nordic countries origireting in their fareing socisty of
the 19th century. There are @ifferences Sut aleo cbvious simijarit e
in performance of tha Tanzanian and the Nocdic achools,

Tanzanian principels snd teschers who have sinited and studied Seediah
FESe have commented upon the teacher/student relistioms, They Pave Toung
that the traditional teacher 7ole 8 & lsctyurer Lo soswe extent has glven
room for that of & Quide in the studies, They noticed a high oegree of
participation In discussions and [ndegendence in Qrowp studies and library
work, In sany ways they found FNS teachers and students 10 be equals, The
demcctat be Influence on the ruming of the achool from the students
visavli teschers and the principal, and from the teachers visavi the
leadersnip of the school wes notasbile, These chservat ions hawve Been
discwvased very poaitively by Terzanian F0C pecple and regarded as gosls
to work towacrdn., The leadership in the fOCs is deacribed as more suthorit-
arian and hierarchial, There is, however, an asaseness that a pattern

of sutharity snd hisrarchy is part of the tradition and can not e
overnligMm .

While there is & total sbeence of central curricula in Swodish FHS the ‘
Tenzanisn Ministry of Netional Educetion has estad] lahed some sub jects

to be studied in all long FOC courses. Thw alscat cosplete Mreedos foe

the locel school Doards in Seeden and in practice the principsals and %e
staff Lo decide won the content of the courses haa not besn considered
possnible in Tenzenie. But for sheerl coutsen the teslrictiona are fow and

IF the leaders of the FDCs use the adedguete toola for letling teaining
needs of the surrounding aress steer Lhe course prograsmes the FOCs msay
stendily come closer to the set goals of Leing Insttusenin for the devel-
opeer! of the villogen.

Dyt this cells for » proper wae of & cectain part of the systes of
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Qeverning the schools. Tre strowcture is therer local bosrds for all
schools. Bt the evalwat jon tesn doubits whether the hoard sesters have
n real Influeace over the tuning of the schools. At leest wo to 1982
thate wete also far 200 few cotactie Belween FOC teacheras and the
sarrounding sreas. One cbvious resson for this was the shortoge of
funds ard sesra of Lransport. Mote dublous ia the Queal ion how keen the
teachers ate L0 toke the trouble to travel on Bad roads 10 the villages
in the region. With ircreased econoaic grants from the Ministry thess
probiess have hopefully deen solved by now,

Ine Swndigh FHSs have very close connections with various kinds of fols
sovements. Mooy FHSs are owned By such sovements, all fun sany shoet
courses in collmoration with sdult e0uCet 1o Ms0CiM lons and other
orgenizat iona. This pattern can not be trenaferred to Tenzanis Tor the
ninple reascn that the well-satablished Seedish syates of orgenizat jons
has "o squivalents in Tanzania, There are orgenizstione - »,.g. within
the churches « which have sducat jomal institutions with sismilarities o
the FOCs. So far it has not been possible to find means by which those
schools could be at the sese tise Independent and commected to the TOC
nystem, There have Seon 8 few disoussions but institut ions cutside TDC
have rot been willing to accept the unifore FOC setewp. And the Ministry
has not allowed other schools to Join the fIC family without following
the centrally determined curriculus.

T™his is perfaps the sost distinet diffetence Delween FOOs in Tanzania
and FESe 1n Seeden. In Seeden FHSa ste peraltled Lo draw uwp thelr own
specific course prograsme within very wide and flecidle dorders. In
Tenzonie thete are few folk movesents Deside the politicel perty
hence Little pressure For more variation within the FOC system, The att.
itude tovards certificetes is Interesting. The early FNSs in Seeden Mad
O Qraded certificeaten. Bul when studies In FHSsS were sccepted a5 »
basin for further studies the narsal, wngraded certificate was not
sufficient, After & period when FHSs copled the certificstes Lsaurd By
the Torsel school systes, the Seedish THSE now Pave & systen of wsing
cortificates summarizing the teachera' Judgesent of the students' sbility
to pursue further studies. Tne Tenzanlian FOCs on the other hand have »
clear standt no graded certificates, But the FOU certificates are o
passport to higher studies, S0 the two systess con hardly be compared,

The Sesdish Fiths are precoming |y theoretical . The 8o called pract ical
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stresns teach handicrafts, arts, susic, theatre and sisllsr subjects

but very few have prectiosl wac in the Tanzenien sense,. Many persore
working with FisSe feel that the Swedish schools Pave loat sosething

essent lal when the former practical work (which was by thet tise firnancs
lelly necessary ! diminished ! alnoal dissppeared. A couwple of schaols
have started practical Lralining Dased on & self-belp (0e0logy. And the
Tarnzanion sodel 18 locked won with ayspathy and interest. Swedish FHSs
BIGht in the mear future learn from Tarzenia.,

Although there ere several clear differences Setween Tanganimn Folk
Development Colleges and Swedish Folk Migh Schools, derived from diff.
erent politicel systems and sconomic resources, different historical .
traditions and links 10 the surrounding comsmunity, there are alse

CommOn Dasic wiews in maty fundesentsl guestions. They both hawve a browd
view on sducation as & sesra of developing the whols perscnality. .

They Doth stress the Isportonce of pecple’s participeation In economic,
cultural, political and soclial 1ife of the community. They want 1o Qlve
thelr students tools Lo Ldentify their probless and act wpon them in an
Intelliigent way, They Doth regard as their sain target group pecple who
have been underprivileged in formal schooling, slthough both enrol many
students with cosparat ively 9ood education, Their mcst ispartant task is
Lo serve the close relghbourhood. They all use desottecy iIn Lhe senool
Communiity 88 » sethod of wotking and as a practice o train for Mutute
gevelopment work in the scciety.

Terzanion TIC prircipals and teachers o had returned from a study
trip to Sweden reported some particular obsersations from Sesdish "6-"
1o thelir collesgues.

They had roticed that the teaching going on in theas FHSe depended
such leas on lecturing snd such sore on discussing than Lthey were used
to. In this cowvectilon they had also cbserved that the Sewedish IS
students seerched for kndwledge sore actively from librery Dooks and
olher sources and tha! they wete teady Lo take on & grest Seal of
responsibility for their own studien.

Whens this feport was discussed there was 8 Qorwrel sgroesert Lhat nothing |
But old habits prevented the Tanzanien FOC's Mrom using the sane sethoos |




On the contracy: the traditiore] Terusnisn wey of reaching comnsent is
through discussion, And Terganien TOC students are quite able to Jearn
through discyssion and active searching Lf only they ate glven the
cpportunit iss and 1he necesaary Leaining for At

Angther siriking chserval ion feported was that the Seedish teachers
studentn worked together in much 8 relaxed telatiosahip. Cven In the
intervals and in thelr spare Line they would Dehanve TOowasds each Other
sore like 0ld friends than lLike teachers<students. One Tenzanien princ. '
ipal fourd 1t resarkable that a student asked a tescher for » cligerettie,
Would it be desireble to try to travsplant that atecephere to the
Torzonion situstion « pd would It De possibie” Accorgding to the
Targanion principels it would be desirable in the Jong run and 4t wuuld

also 5 possible, but omly In & Jong time perspective, New sttt itudes
sust be Introouced very cerefully and slowly and in many fields before
» hiorarchical system may change, It would not Se sasy and 4t could
nover Be dore sbowptly But the principals agresd that they would ot be
ageinst it,

fo sisplify the compariscon one can say that the Tanzanian FDCs Nave sote
In common with the Seedish MHSs of the 19th century than with the schools
of to-day. Quite raturally the Niia have developed with & changing
society wilh bigger sCOMORIC Festuttes and New demmtds on Lls Cilizens,

There 18 in sose developing countries 8 growing interes! in the Nordie
Folk Hign Serool idea. The Tanzaniaon esperinet with fOCs has given
svidence that the ariginel idess can be adepted Lo mew condit lone and
sarse a8 a0 Jdeological basis for new educat lonal Institutions In Quite
other parts of the worla.

The basic Ldeas of the Nordic folk high schoal have been possibie to
trommplont 1m0 a very diffesert envirorment, This is rot 1o sey thet
 sodern folk high achool In Sweden could Be rebuilll in & deweloping
country by Tenzania. The technical standarde 2iffer, and 30 o trad-
itiora, e students educat ionsl Backgeounds, the political clisate,
the sconomic tesources etc. The fealization of the idesa sust adjust
1o the circumtancen . And the profoundly typical falk high s¢heol
1Sens con efinitely rot De tranmferted 1o surroundings charscterized

by political cppreanion. Thare sust be an open sociely, where Mreedos,
criticism, s indepedorce ste accepled st whote it i3 poesible to
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FOLX DEVELOPMENT EDUCATION AND THE COOPCRATINVG mMOVEMENT
A coar by Folke Albinseon

In thls paper [ wish 2o Qlive exasples sNOwing how swperience fros
Seodioh folk development sducation cen 5o of wae In » developing

country nituation. These sxanples ate teken From several years' wath

In the dewelooment of cooperstive educalion in Jestle. During the
pericd 1980-1962 | wan attoched o the new state school for cooperative
eucat jon (Cooperative College ). My taska were partly the responaidility
for the sanagesent of the school together with & Zasbian counterpart
partly the responsibility for end the direction of the pedagogical work
Al the college and In the provisces,

Coopetatlive edication in Jasbia

[oucation related 1o cooperative activition has tawen place In Jembin
since the 1950, Mosever this sducetion tock place for » leng tise on

8 nodest scele, under difficult conditions and withoutl accesa 10 persen-
et premises. The new stote college, which was Bulll wilh the aid of
Swedish funds allocated by the Sendish Cooperative Movesent and SIDA for
cocperat ive dovelopment In Jesbiia, seant ttwrefore, conalideradbly improsed
condit ions for the educetional sctivities. Al]l cooperslive sdutation
pctiviting within the countty are sow directed snd coordinated fros the
College. In 1982 such attivities were provided for 36 000 participants
{residential courses, ILineTant COUrses, COrrespondence courses and
study growps ), The College cen scoomodate 90 Scerders. [his copacity

in utilined to arrange theee parsllel series of courses, conferences and
seainare with a throughput of 1 000 %o 1 500 participents ssvwually. In
addition the College in respomible for correspondence course sctivilies,
the product ton of one cooperal lve Inforest Lon redio PrOgrasme Der wiek,
the production of study saterial, sod the directiion and coardinatjon of
study group activities. In verlows «ays the college 3lso sasinty the
reglona] education unite with three to Tive study lmatructors «ho are
located In sech of the nine provinces and o TTINGE COCDETML IvD COUT M
and informat lon sctivities on both local ond regional levels, One isportaet
rescurce in the woek of the College is the library which Pas of pressnt

2 000 voluses Dutl sims Lo add sporon, 1 000 volumes arvuslly during the
rest fow yoars, It will, in this way, Become & very ispottant. Inforset lon

bose for cooperative guest ions In Central Africe. Anciber Lsportient
rescurce s 18 prirt ing shop which allows the College to be sellguffic.
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et where the production of study materisl, cofrespondencs Couraes,
20gazines and 50 on Is concerned, The total staff is spprovisstely
100 employees,

In sussary It cem De falrly sald thet the charscter of the College in

4 crona Detween Yir Chrd, Snge-Siby and Sresvskolan (Seedish resident ial
and cottespondence achools providing educat Lon in cooperative questions,
leaderanip training ang generel sducat ion among other things! and »

sedium size folk high school with strong links to fols movements,
Cortoguent ly the sain tosk of the school can b Indicated: to traln
leaders, esployees and sesbers within the frosewcrs of & broad folk .
sovesent . Another important factor to note is that the product ion of

study seterial of different types I8 & very important task and that

thete |8 sCope 1o test [Osas g sxperience from Seedish Tolk high

schools and other folk developeent education work, In the following | .
shall give several exsmples of this.,

Desocracy ad lesdership

Fairly scon after sy arrival it wes necessary for se Lo sake @ Oecision

In o question of principle which was not Juat central for work at the
College But was aleo charged with contradictory walues. It concerred

forss of work and style of sansgesent ., The Jasbian adainistrat lon has

8 very suthoritorion stesp. It 48 also duilt o strictily Merarchically.
Everybody bnows his place. The boss declides. The participetion of the
esployee in inforsetion guestions and the decision making procean in by ‘
nc sears 2 matter of course. The guestion was whether this tradition

should be Introduced Into the work st the new College, which would
raterally have been the essiest solution, or whether we should atrive @
to »Mtain something which was sore in hareony with descoratic idess on

the right to information, the oppottunity to influence ore's own wording
sitwation, participetion In decision making s 30 on,

There were & ruaber of ressons which weighed in fasvour of the latter
selution, One was that It wes In aCCOrdence with Dasic CoOpeTHL ive
prirciples snd it could cbvicualy Be maimalined that these should fare
the Lasis fo the leadership end fores of work which were prectised at
the nations] college Mor the education of cooperalive lesders
enployeen. In other words we should Live aa we teach, Another reason
wia that the school was new, DUlit with Seedish developee™t assistence
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funda, snd tun, seongst others, by & hadful of Seedes. There was
thereflore & tendency to regard the College cniefly as & Seedish

offair, & tendercy which was Isportet Lo coumersc! since the

Seedish presence would only be maintained Suring the bullding-wp shase,

It wes also important thet Zsadien personnel on all levels did not

ot know about the College and its activities Dut were alss strosgly
engaged Ln Its work and felt » persoral resporaibl ity for ite sctivities,
For me a8 » tesgorary worker during the firat few years of the College
Ihe development OF suth stitudes 1owards wotk wauld 2a the best! Quaraniee
that the College, In the long ters, would Gevelop Into wmat It was ssant
to be.

further good ressors could Be added and one could therefore say that the
hoice was obvioun, A< 30 It was for my part, The probles was thet |
was relatively alooe in seeing THINGS tALS wiy, AN 8Ny Case whele Lhe
practical comeguences were concerned, Most trowblesons sas perhage that
SNy seesed L0 De unconectioum of the fact that there was & prodlen,

Wat wis soal natural and cbvicus for s In tAls situstion was 10 start

W talks and discussions, forsal and Inforsal, stout these Questions. In
this way a process w=as started which gradually, and seen from the pouint

of view Of the inpatient, somewhatl slowly [ed 1o Torms of eork, out locks
g Mtitudes wiloh, 10 & Jarge extent, Telt antinfactory from sy atasting
point, | was glad that visitors with esperience of Scandinavien fols high
schoels could often recognise the systes which wo sverluslly reachad with
a number of platforss and charnels for the eschange of sutusl anfarsat jon,
discuasions and decision making,

Ihin in not to say that anything =as an esact copy from the Nordic fols
nigh school worlid. One thing we devoled o great asount of work to e
which, In sy opinien, Is only used to & very modest estent in folk Nign
schools, was to work out detalled function or Job descriptions for all
mployees. These Nhelped o to avold sy misunderstandings with which we
had probless in the Deginning, St the sesw tioe as offoct iveness and o

feeling of responaidility for ones own AUt ies wad oBviously encoureged.
The reason oy the Job descr il iona Decase 80 Isporisst in this context
wis, anong other thIngs, the compatal lvely large fumber of asployees,
spprox, 00; that the sajority of these had very little experience of
wOrking In such & cospliceted crganisation: that the achoal, In mpile

of everything, was Tor sany: and that sany had Lo Lake o responaib-




Alities af which they had 1ittie oFf NG mariier esperiecce,

feaching methods

Ine 10ca about the necessity of » connection betewen & school's
1declogy and purpose on the one fand and its way of working and
furctijoning on the other proved to e Just as ispotiont o distumd
whete teaching sethods and the sttitude of teachers towarda their
pudile ond thelr work were corcerned. This was also an ared which
Ped & strong stasp of hierachical order and sets of welues sdout
peocple and work, This point of view in close 1o that which Freire
ras called "the banking systes™ « the tascher is the person who
Enows whilat the student (o, Dy Oefinition, the person who doen
st know and therefore camat contribute awihing In the tesching
sitwat ion, Teaching ssthods and teacher-student relat jlonahips -r-‘
worked out accordingly, ¥ teacher should, 1m all Bis wisdon,

ot concern himsell with amything else thon thinking over, In his
study, Thoee 1ruthe e ofall Daas on 10 Lhe students, and then,

in the clsarcon, seel the students several times o week to pass
on these truths and possibly srawer 2 Tew guest iors atf the end

of the lesson. To take part in precticel work, sporting active
ities and similer sctivities together s alien to This spproach,

Cven 4f | Bave given & somewtal sisplified and Caricstured
picture of the predosirant sttitude In thesr guestiors, it was
nevertheleoss the cose that the old folk gevelopoendt sducat um:s‘
within me rescted strongly o It Secane necesssry o cose 10
grips with the guestion In one way or another, | thought that the
situstion presented » direct challenge, sspecially comaigering
that the school Mad token on the Teaporaibility for the educat ion
of the countey's coopatative leadership ot all levels. Ang there
sre cestainly principles for cocperst ive activilies which can Be
discussed In an Interest ing sanner, byt «hat cooperation s all
about |s cocperation In practical watd whete cbth person coMmrib-
uten Nis ability and experience. This poit of wiew mat there-
fore also de the starting poiot for and leave il stonp on the

pedegugice] work,

Also in this coar the natural atarting point was o Inltiste

discussioos sbout 1the guestion and In A wey sltempt f0 Create
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s conscioumress Sout its isportence, Yhatl ‘uppened after this
was, sorgat other thinge, & Iso-woek seminar led By an Africen
pedagogur attached 10 the Internst lonal Coogerstive Alliance's
regionel office in Tenzania, Me maniged to bring alive in n
eccellent way the metiers sent iored sbove. He oot all our
teschers to roalile Mow sttitudes towards pecple, tdecloglien,
nd pedegoqical Toras of work are Imerrelated, ara M 4id this
AN such & wiy 8 Lo Inepire Teverioh actlivity In producing coss
studien, role ploys, geoup tasks and so on at the College, That
which perhags plesmed se s0st was that | felt 1 coulo cdanrve

& Cortaln change In the teschers® attitudes tosards their studs
enta. This expressed (taelf in Incteased Cate taken 1IN the
arcangeserts for study tripe snd Jjourneys hose sede &y the stud.
ente and for their spare tise aclivitiea. The teachers Degan to
see teaching in & larger social context,

It can De of Interest to note that 1 mesell did very fittle to
ccomplish this change, | initiasted a process tat other carried
it eut, It is this approach that [ delieve should be prectised
mote In the developsent sasistance contexl. The success of att.
pla to influence sttitudes is aften much greater LF a suitedle
lecal person can e fourd for the task.

*A living school™

A really @ood Tols high schaol must be “a Living schoal™. By this
15 meart, of course, slightly different things, but raneilheless
It 18 always the central characteristic of » Qood achool. In my
visnion of the College in Zastiia was also the conception of “the
living school™. On thie subject w= also held discussions ana |
wiuld like to ciaim that thess discusaions leg to 1ife nd work
st the school Deing Inflyenced In at least two isportant resp-
ecta. The starting point in both casen was the guestion of Pow
we should protect sctivities sguinat the gradual petrifection
! commorvel on wALeh sadly charsclerise far oo many imatity-
tiom of edutatlon In the worid, One of the principles we thus
agreed on was not to give all course activitien ot the school »
unitform and stacdardised destgn. [t is true that we devoled »
grest smount of time and wotk In Gevining fairly Oetalled sylle-

tunes for the differet Lypes of courses il waa the (ollege®s
task to srrenge for different target Qrowpe, 7. g. boeard sssders,
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society managers, boockheeopers etc, But, in adition to revising those
syllebuses sowvwally, we kept spproxisately o third of the College's
capecity open for activitien which were not tied to & syllstus. These
coNpe ined seninars, conferences, morkshops and 80 on which were Connectec
1o topical prodbless and guestions. This arrangesent =ss & sort of
guerentes that the College would become o contre for seelings and Slsc-
ussions on central cooperative affairs. Sech o forum had not meisted
varlier. AL the asswe Lise Lhese arrengesents gave the people st thw
College valusble Ispuines and brought them Into contact with topicel

alfairs.

If the first principle wae thys to place the College s an Institution
In 3 living relstionsflp with the world arcund it, the purpose of the
other prirciple was to confront the teachers with reality. In proctice
this seant o9 » tule that s guarter of the teschers” woth at the
Colinge stould cosprise fileld work, A teacher therefore had DoLh the
rigvt and the obligetion Lo use spproxisetely & Quarter of Nis tise to
plan o ieplesent a project which pleced him in direct contact with mery-
day reslition of coopetative 1ife with ite probless and worries as weli
s of course Lis happier sides. Hitherto ten sain types of projects hawe
been carried out, The firet is follow-up and svaluation of courses
slready cartied out by iIMerviewing forser course participants and

thair ssployers o8 variows woeding places. The other has Conprised
walyain of training needs and discussiona with, for imatsnce, repres-
ertatives of cooperative unions sbout suitable course plaming to seet
these Neots.

Watever the Fleld vork has consisted of , most Isportant of all was that
the teacher waa forced 10 leave the shelter of the College for » while .
et 1o B confroted with conditionm and prabless at actuel warking

pleced - enanples of the everydey reality of course participats. This

has l1ed 10 the scguisition of esperience and Iraight which hawve Seen

very seaningful in the aspirstion to sake teaching at the College relsvant
in relation to Zsmbian corditiona end problesa. In addition the teachers’
ability 1o deal with Isportant coogerative guestions in their teaching

has (Increased considerably. Their abllity to carry on a dialogue with coutee
participants has also Increased and they are abie 10 glve due respect

Lo the esperience and pointe of view of the participants,




Cosments - by Folke Albinson

— ———

[ have glven some ssamples of how wxperience from Seedish fols devels
conert educet Lo has been ysed In the work of Bullding W the cooperat lve '
oducation In Zembla, Since what | have presented, ot least in the short
ters perspect ive, mostly sgpears 10 have led to pasitive resuits, it can l
be of interest Lo DOl oul stme Clirousstances which hawe contributed to
thin atate of affairs. We had great freedom and independence in our work |
and did not need 10 TIght sgainet Irhibiting directives from abDowe Or be !
weighed down By too much old prectice and traditon, The populsr movesent
cortent woe also very isportant. In ocut work INSpiration was provided By |
basio cooperstive principles whlle ot the sase tise It w39 pomibie to
euin & heacing Tor the bellel that teaching should be related Lo every- I
day 1ife and functional In order that the cocperative sovesent would be |
sest metved. It should alse be 3310 thet | did not get the cpportunitly ’
to experience complete realisation of all ay visions 0n how it shoula :
be. In wy conception of “the living schoal® 1 also hed the ides of tha ‘
College belng & cultural centre, where dance and susic troupes would feel
welcome to perform, vhere the walls would be sare of less full of cbjects
represert Ing the fine, traditionsl Mandicrafias and shere practising !
artistis could atterge eshibitions, The cool resporme which Lhese thoughts 7
received led te very little being dore in this ates, Other esasplies oonie
alee Be mentioned,

In summary [ would like to see orw lesson doawn from ot | Pave related
above., This La that, In & development sssistance context, ore should

!
Pever ansume that Seedish experience s & priori swerior to other ‘
experience, Instead, in every situstion, one should carefully weigh op !
the relevance and sultability of Seedish eswperionce agaimt olher conce- |
iwadle solutiona. This standpoint shall Be ssen in contrest 1o the not
tetelly vweual attitude In developeent country situations to sork m l
resolutely as possible anly for solut ions whilch harsonise w ith Seedish
points of reference and mxparience, It s not just that the Jatter stand.
point ssells of culturel isperialiss and, In practice, is ineffective.

It is also that 4f any orw thing is alien to thw basic principles of |
gerwinwe folk developeent educat iom weeh, it is Just this standpoint.
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FINAL REMARKS by Johan Norbeck

fhe canes all show the trivial fact that aid workers ase very much in-
flosnced by their Deckgrourd sxperisnce, and they sre often guick te
Dellesve that what they are used Lo do In thelr home country will alse
be useful in the other country. It is true, as Folae Albinson saye in
his Comment, that one should cerefully weigh w the telmvarce and
PUItaD 1Lty of Seedish sxperience agalnst otrer corceivable solut lonwe.
But Pow do you weligh 87 Does not your positive persorm)] msperience of
something weigh heavy sgalnal altersatives that you *war of from others
or Tigure out yourselfl, bul which you Pave not trisd in prectice,

This has deen sald hete, notl Lo encoutege Giving in to tesptaticone of
overeatisating exparionce from our Dackground countries, Dt as o
wArning, %0 that we Becose aculely aware of these Lesplations. We, whe
afe Qoing Lo wark in order to ssaist another country suet be asare of
EAls. We sust understand that all cur professed hetred of cultural
isperislise and all ocur owledge of and respect for other cultures s
et encugh protection sgeinst ourselves falling Into the trep of prec-
tising cultural isperisliss. We are saking it far 100 eany for us Af
we Dellieve 30, Ne muat De swate thatl cur persoral conwiction and the
things we are used Lo Fight for in our lives back hose constitute a
very strong force whleh will aleeys Influerce cur work such sore then
wo initially expect. Pecple engaged In Folk Development Education in
particular are often strong Idealists and easily run the risk of working
nOre acoording Lo certain convictions than sccording to certaln conclu-
Slons drawn Oon the Dasis of careful snalysis. Beocouse of this we must
sluays sake a desper analysin of the new realily we hawve L0 work with
then wo First felt necessary. We sust make & stronger effort ot getting
hold of alterrative ways of solving the prebless we sre faced with and
we susl listen Lo other pecple's views of what alternatives Lo choose,
above all pecple from hw courtry.

It is also leportant that we present several altermatives in the ssee
Retner Lo cur counterperts a0 that they do not chotse ore solution just
becouse they know it s from cur beckground country or becsuss they o
Feel that we would De 80 happy if they would chooee 1t,. It 1s part of
the culture of pecples from sany developing coustries Lo L7y hard to
please their guests and this Mecl Mas many Limes deluded those same
Guents into Being flattered and 50 Decoming Blind Lo certain realities,




6

At the sene Line there s alna & atrength in Comiction and its cospanion,
[ottxsises. Lot not our fear of cultural isperialiss drive wa into snother
boohiy-trap. 1f theough amalynis and cereful deliberation we and Oour counter-
parts have come to the conclumion that sose particular speriscce or
solution that we have Brought with us from home teslly I8 the Dest
slternative in o given aitustion, we should not e afraid 1o use (L, We
should not them e sshased of the fact that we are in the process of
mporting a pert of cut own culture. Dn the contrary we Shculd wae it to

its fullest potentinl #nd De enthusiastic stout 1t

Usually, though, isparting something of this natute from another culture
doos not sean ARGt you Can Duy it whclssale. We steuld be careful to make
the mecessary sdaptations to the local culture and society,

[ think these coses, a8 8o many other experiences like thes, also show that
tne Swedioh fTolk Developsent fducation experience Fite in well with many
developsent efforts in countries in the Third World. It often seess to
Fill » gap which pecple im those countries feel vor) acutely.

Ihis is mot strange. After all, this type of sducsticon was created under
circumstocces sinmiler Lo those scinting In Third Werld coumtries tocay.
Semden A% the sad of the 191h cemtury did not know of vy other sducat jon
bt the Torsal elitist school, They alse reeded an educst lon Sesocrast ic
1A it cutlook, an educat lon which could glve the sotivet lon and mobilize
the sass of people for development, rather than give forsal qualifications
far the fes, an educst lon shich would liberate san rather than salive
him, A Tolk Development (ucator will fesl an internse and sponlanecus
Tepport with Prosicent Nyerere of Tanzonia, whe scre eloguently than any
other statessan has forsulated what in lacking in the old educetion and
what kind of new sducat Lon |8 needed)

“irst, the sost central thing sbout the sducation we arfe ot
prement providing is that it is basically an elitist sducation
desigred to meet the irderests and needs 0f a very wall prop.
ettion of those who entar the school systes.™ w)
ne Fols Developmert Clucetion for 8 contrast was crestes for the many
right from the stest. It was and still is Senigrwd 10 meet the interest

and needs of the broad mass of ordinary people sod Lthere are no entrance

v) Quotation Tros Julius Nyverere's sgeech: Educetion for Self-relinrce.
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Qulifications, which would beed any less qualified people out,

"Our presant systes encoureges school pupils In the ides

that all knowledge which 1s wortrwhile s scquired from
Bocks or from “sduceted pecple'« seaning thase who have
Been theough 8 forsal educst lon.”™ x)

The pedegogy waed In Folk Development E0ucalion 18 conaciowsly geared
O SPowing the variety of sources avallable for scguiting valuable
nowiedoe and ore of its cornerstone tenels Is the isportance of using
the knowledge and experience that alresdy exists smong the participat ing
students,

"The educat ion provided sust therefore encourage the deve oo
Senk in eath citizen of three things; an enguiring sind;
ability to learn from whot others do, and reject or sdeot it
RO his own Needs;: ad & Daalc confidence In his Own posil ion
a8 8 free and ogual sember of the society, «ho velues others
d 39 valued by thes for what he does ad not for shat he
obtaine.™ v}

e FIX wos created precisely to srcourage the deelopment of these things
IA the students. This was to be one of the grest contrats to the foraal,
classical school, shich was then the enly existing pattern of educst Lon,
Ihat school did not promote an enduiring mind and It dig mot SOCOUT age
rejection of adeption of what it taught. The Dasic conflidence it gave

=38 the one of the swerior, confident thet he Delonged to an olite with
its particular privileges, For fOE there waa ot & guestion of conf.
erring diplosas or grades, The sain thing was what sour newly-won knows
1000 could @ in prectice Tor you and your fellow men, ot its FecCOg

Ation on & plece of paper.

"But sen can only liberate hineelf or develsp Hisself,

He canrch be |iberated or developed &y other...” «)
This sgain emphasises the contrast to the traditional tescher -contered
educat 1on with its warped way of dissemingt Ing knowledge, which often
works towards keeping pecple ensloved instesd of liberating thes.

No worder folv deselopment educators who Tead thess and sinllare things
mpressing sose of the needs felt by Third World pecples are sasily
Rt st the Loea of wotking for them, And It seens 10 »e 1hat the

) Quotations from Julius Nyerece's speech;s Tducation for Self-relisrce.
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desardd fOr & new Proech to edutation and training slong thess [ines
is on the incresse In the Third Morld in pace with the frustrst ion
created by the offects of the Torsal sducet lon systes.

Certain conditions hawe to exist if folk develogmest edutators are Lo e
successful In their work, | beliewe failures in this Fleld of work often
have to do with 3 Jack of good communicet jon. The sutherities of the
country In guestion suat understand from the wery Seginning what Folk
Development Tducetion atands for and they muat sccep! this and bDe truly
interested in trying out such an approach, When [ say understane “what

it stands for® | mean that they suat realize what are the final object-
tved of this &ind of education. The autroritiess and the Folk Developaent
Eoucetor must agree on these ocbiectives of wise cooperation stould mat
be started. The receiving country must &now that an FOL worker will not
sccepl Lo be made part of an educet ional systes which works tosarcs goals
which aee contrary to what he Delieves In, Unless, of course, hin very
tosk is to contribute to & change in that systes and he is sctively supp-
orted by the sutrorities to S0 »o.

Active swpport is, indesd, necesasty in whalever poasition the FOE sorser
in placed. Whether 'w will work with sepsrele Bodies of non-forsal acuit
educet ion or with parts of sn existing forsal education systes the trad-
1ti1onal sducation estadblishment will slecat certainly be his formidedle
foe. That eotoblishment will not understand and will not sccept that the
pdult educetors exist a3 » special cadre ot all. Behind this is the
Quest Lon: why was At necessary to creaste » special adult scucetion set-
w when fTorsal esducetion already existe, an education that hes centuries
of experience and that knows what educstion really (8T The old educel ion
establishment will lock af the adul! educstors s upsiarts g their
esistence as an nult,

Since the formm] educat jon systes has such long treditiors and is 50 well-
krown ond woll Bullt op all over the country it will always have great
sdvantiages wtwn it comes to claising resources of influerce. There is
always the threst that It will try take aver any eoucstion that is mot
under its control.

If the satnoritios really Delleve In the work of thwe Folk Development
Coucators snd they seriously =ant 10 pursue this kind of [ducation then
they must sssist thes actively and cpenly, Preferably the non-forsal
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scult educetion should be made an entity of its own and NOt De dependent
on the forsal systes for sdeiniatration, teacher fecruiisment or trailning
of its cadres. In its powition as & rether new fleld it must also be
given rether free reins to try out its own Cevelopment

In the Introduction to this booklet we put » few guestions:

Has mon-forsel sdult education as it is practised in Seeden got any
particular charecteristice which distinguish it from the common prac
tice of sdult ecucation In other countrsies?

Hes It got something special to offer to developing countries?

Or sre the Swedes just trying to prectise some new fors of neo-
colenialion?

[ would like %0 give my short answers to the First two questions:

The core ideology, the view of men and society and the approach to
leatning, of Swedish folk Development Ecucetion is not et all unigue,
Yoeu Find it In many pacts of the world in educetional scvesents of
various denominations. Fortunately, we know vety well that we are fot
alone In our fight for the ideals expounded in this Booklet.

Something which is rether unique, though, Ls the wery lorg t'ndxt ton
combined with & stable development, # very large propertion of the
population teking pert in the Folk Developsent activities end their
grest impact on the Swedish scclety. The Birthcate for FOE In Sweden
13 hard to fix, but | say ot least mention 1868 ss the birth year of
ore of the scat isportant and still furcticning perts of it, the Folk
High School, As for rusters of people taking part it is slse alfficuit
to give any exact figures. Let me just repest that more then 1°all.
1ien people Qo to one or sore study clrcles every week out of the
totsl pepulation of 8 milliors. The ispect on the Seedish society is
even harder 10 measure, Dut indirectly we con divine sooe of Lis gual-
ity through certain facts such as the one that ot one time sl wety
long #go,one third of all mesbers of the Swedish perliasent were for-
mer folk high school studerts.

his wuscelly leng end large experience of FOE, with its triasl of
various forss fot tesralating 1deology Into practicsl sction, Qives ua
8 rother vnigue Dacking and & conviction that «e are fighting for
good #nd reslistic snd stiaineble Qoals. [Ff anything thet ecperience
and conviction would Be thet special thing that we can offer to deves
loping countries,

As for the last question sbove the reader will, Popefully, By now have
forsed his own opiInion of what the sraser Say be.
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