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PREFALE

Ieatin is » big country, s Big as Seeden and Norwey together,

Dot in many atens it is sparcely populsed. There has been and

still su & great sovement of pesple from the countryside to the
LT

This report is sbout bow the goverrment is Lrying to provide
schooling for children in the spacsely-pogulated areas, What in
Zembiia are called sulti-grade schools were common (n Sweden well
Into this century. Zasbis is Lrying In this way Lo ncourege
fomilies Lo stay put in these remoter areas, and st the sase
time hopes in Lhis way Lo reduce pressure on urban schools,

fhis regort commisaioned by SIDA wes written by & researcher ot
the University of Zsmbia: Doctor Lungwangs visited & nusber of
these sylti-grade schools In Meushl district.

Ihe st®or gives » fine pictuse of these schools - their probless
and their succosses, In fact, pupils did sbout s well in their
exmmirat iora a8 pupils in ordinary clesoes. Parent amocistions
wete sctive, and fanilien did seem Lo alay on.

Ore probles was that the methadology of teaching in this type of
school wos cdealt with very lote in the teacher tralning and was
not taken very seriously. Newly-qualified young teachers were not
very attracted to the Ldea of living miles sway from everything,

But the idea is catehing on. There are row nearly 200 sulti-grade
schools and there will surely be sore.

Head of Toucation Division
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Special tridute is padd to o nusber of
individnales and offices who assisted im various
ways in the course of this study, SIDA provided
the financial support for this study and Mrs. I.
Combrl and Mr, Lusdstrom played a major part in
co-ordinating this part, It is because of their
commita,nte to this astody that £t was possible to
mcet the deadlises. Specinl tribute is extended to
Professor M.J. Helly with whos I was Jointly appointed
cotsultants for this study, Unfotunately Professor .1
Kolly had to travel outside the country for specialist
sedical troatment at the bapinaing of the study, His
enthusiosn and motivation %o sec the study completed

on schedul? was however, adhiored to.

Dre L.M. Chizimga poarticipated 4n the fieldwork
although be could not toke part in the analysis and
write up of the report.

Other officers that deserve special segtion are:
The Senior Inspector of Primary tichools for Central
Province (Mr. Machike); Tho Regional Inspector of
Schools for Central Province; The District Zducatiom
Officers in Moushi District; The FPriccipal and Lecturers
at Malcom Moffat Teacher Training College. Last but not
the lonst all the teachurs and parenta who provided the
pacessnry data for tho study,
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SUMART OF G FLhuiNGE

GERERAL

The conditiona prevallisg at Ketetsula,
Mvape and td.bota’ are generally siailar, The
=ajor differences aaong these three schools
lie in the local eswvironsental Osaracteristios
which spillover into the schools,for exa=ple,
snzanl floods of the Milungushi river greatly
affec* school attendance at Liteta., On the other
hazd, zigretion of people from Meape is threatening
the ohild . populstion at the school. Ketetauls i
rather stable, Kalombe is the omly school among
the pilot schools which is significantly different.
The population within the catohment area of Kaloabde
has ingreased rapidly withic a short time. Kaloambe
is at a point where the school should be helped
to be comverted into s momograde fallure to
reducing the school population by establishing
a school at the Chisanga Resettlement Scheme.

IRACHERS -

With the exception of Kaloabe and Katetaula,
the other achools culy have two teachers. The two
teachors at Mape and Liteta are =ore overworied
because they have to handle the same nuzmber of
grodes and poricds which are handled by three
teachers in other schools., During times vhen ono
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teachor falls alek ur he has %o leave the school,
the re=aining toacher £3 forced to teach all the
grades and this tonda to be durdensome. Apart
from Kalosbe where both temchers had forsal
training in sdtigrade teaching, the other schools
Bave only one teacher traimed in the multigrade
approsch. All teachers in the schoole expressed
the meed for multigrade training through short
semicar courses and workshope.

TRAINING

It was the general finding of the comsultant
that the desiznated college for multigrade tesching
has not integrated this scde of teaching in the
teacher preparation programse, The cosdition at
Malcols Moffat Team her Traininmg College is that
lectures in multigrade teachisg are cosducted in
the last few days before students go for tesching
practice. The ¢ollege adsinistration and some of
the sexbers of stalf are very interosted inm the
=ultigrade aysten, The main constraint is leck
of rsources. Lecturers admitted that they had -
a lot of intervst in the multigrade systez dut
they could not curry it out effectively while
attending te their norsal workloasd. What has not
beot worked out i3 a strategy of integrating the
multigrade syotom of teachimg into the mormal
teacher prvparation curriculum. Hoause sultigrade
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toaching L8 conducted in isolation from the
nor=al teachsr preparation progra=se,
studants do not take it sericusly. Students
do not aven want to be identified as good
at multigrode teaching because they might
be postod to schools in the remotest parts
of the country.

The Distriet Bducation Officers have
taken the multigrade toaching syste= serioualy.
To then, multigrade teaching is the surest
peans in which usgraded schools can be graded,
Additionally multigrade teaching is viewed as
the only posasible aeans through which the
governoont policy of unversalizing dasie
education at the District level could de
sccomplished, The District Education Officers
have cabarked om a vigoreus tosk of establishing
s susber of sultigrade schools as a way of
saking basio education accessidle to all
children in the District and as a way of upgrading
schools that are currently ungraded, Officers
at the district level view smultigrade
teaching as the moat cost effective zeans
of providing basic education %o the greatest
nuaber of chdldren at sinisux cost. The =ajor
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constraint avt the district level is lack of
transport in order for the officers %o

CAryYy out routine inspection of multigrade
schools, Liteta and Meape primary schools
have not deen inspected since they were
eatabliched as maltigrade schools, It is in
this regard that teachers in these twe schools
feel zore isolated and neglected.

KESOURCES

The Mcushi District Education Office is
very well astocked with education materials
2ainly donated by SIDA. The District Bducation
officials wore satisfied with the role of SIDA
in donatine rescurces for the schools in the
district, Their comcern waa, hewever, with
transporting the resources %o the various
schoolo., Because of transport difficulties
in getting the educaticmal materials transported
to the rvmotest schools, the multigrade pilot
sohools have not been able to benefit adequately.
Schools within the accessidle areas benefit sore
fros the resources that SIDA donates te the
district than the multigrade pilot achools.

In fact achoole like Liteta and Mespe are in

a worgse situation because Meushi district is ., ~
further ovay and educational =aterials that

are sent irom there either reached the sohool
very mutllated or they mever arrive at all,



Teachors at Liteta and Mvape schools did not see
any logic in having educational materials
distributed from PMeushi vhen Kabwe was nosrer
and oducational materials could e collected by the
teachors theaselves with little difficulties.

With the exception of Kalombe, all pilot
schools visted lacked educational facilities. Most
of tie dogks donated and shipped by SIDA to these
#schools are now wornout becsuse of the poor saterials
they were made from, All the thiwe schools,
Kstetaula, Mvape and Iiteta lack teachers' handbooks,
pupile’ textbooks, work cards, maps, exercise books
and other materials.

®. AGUIVIRS

In all the schools visited, the sultigrade
system has Deen a success story. The syste= has
succooded in raising the progression of children
froa Grode IV to Grade V, The attritiom rate is
slovly being reduced. Pupils have s positive
attitude towarda education because of the possibility
of advanoing to Grade VII without major difficulties.
All the pilot schools have competed effectively fn
senling children to Orade VIII. In fact the Pase
rates in these schools in Grade VII exmminations is
niphly impressive. The multigrade plot scheols
competod effectiveoly with zonograde schools in
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relation to the perforsance of pupils in the
Grade VII exasdnations. The District educationm
officers am extremely satisfied with the quality
of teaching and learning in the multigrade schools.

SCHOCL = COTUNITY RASLATIONESIP

In * all the schools visited, there is a
good scheol-coumrmity relation. The oaly school
that has poor schocl-comsunity relaticmship is
Meape principally because of the improvesents in
facilities at the neighbouring school. Im all
the other sclivals, the multigrade systex has
helped to maintain stability in the community.
At KEalcabe {nr exasple, the community incrensed
in size since 1965, Cne of the factors parents
attributed tu Ilncreased population in the area
was the availadbility of cpportunities for upper
prieary oducation for their childrem. The parents
at Kalesbe, U cotaula and Mape expressed strong
views towars solving the problezs faced by their
schools, Parents at Kalombe have in fact started
dopating mooey towards the construction of
teachers' nuvaes and classroomiblock. The
P.T.A. (Parent Seachers isscoiation) at these
schools do recorpise such socio-cultural problexze
affecting the sahcols as early sarriages among
girls and they are alowly working towards
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solving the vrodlom in order to minimise the
attrition rates szong girls especially.

ZOCAL SOCTO~ J°OMOMIC AND ENVIROWMENTAL PROQLES

Kalosbe has the least sccic-economic and
saviroosental problems, Katetasula, Mepe and
Liteta have major locsl socio-ecomomic and
enviromsental probless which have implications
for effective teaching and learaing in the schools.
All these thivwe schools are extremely insccessible
by road. This makea it difficult for supplies to
be taken to the sohools. Teachors have to walk
long distances for medical services and to collect
their saleriza, Ihe =ajor difficult which teachers
face in the thrue pilot schools 4o getting essential
supplies like “ood, soap and other requisities.

The schools ara in arvas where there are no shops
from whore to Luy any single essential item. The
copdition of teachers ig worse in the rain seascn
because thoy are unable to trassport perishadle
commodities like moalie meal to their homes.

Pecple in arvas where the schools are located
are penerally vory poor. Most of the= liwve on
subsistence fuming from where they cannot generate
enough to madntain themselves. Comsequently,
their capacity to sustain the schools through

commanity sell :wliance 1o eictrémely low. The



cnly effective uay in which the comsunitien
can seaningfully contribute to the well deing of the
of the schools is through their cwn labour.
9.  MULTIGAALZ TINHING

All taschers in the pilot schools traimed
and untained are very familiar with the
mltigrade system, Those teachers that have
been exposed to miltigrade teaching have done
& commandadle jJob %o provide gsome imeservice
trainicg %o cthers. All the methods of sulti-
grade teaching are in practice in most of the
schools with the exception of Kalozbe where
increased airollments has becose prohibitive
to effective altigrade teaching. Teschers in
pilot achoolo yenerally agrve that the principle
of imdependent learning which multigrade teaching
attempts to promote is effective. Teachers i=
all the pilots achools are extremely com=ited
to sultigrade teaching despite enorscus
problexs thoy face. While teachers are able
to teach most of the subjects throuph the
sultigrade aoproach, homecraft amd practical
sctivities aro not deing taught effectively.
Teere are to rcasons for thu.: Pirat, there
are no fomale teachers in these schools who
can teach #ush homecraft skills like peedlework
or cookery. Oecond, practical skills are pot
veing tag. it Docsuse teschara do not usuaally
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get encush time %0 do so. One recuring prodles
in all schools was that teachers were extresely
cvervorked at the schools. They co=p) 'inmed of
not being considered for special allowances when
their work wos more than that of teachers getting
allownncos to§- teaching doubdble sessions.

UNIZ cogTs

It was the objective of this study that eoffort
could bo made to Beasure the uait costs in
miltigrade schools in order to sscertain the

SOoSt offcetivencss of the systes, However, this
could rnot be done bocause rescurces donsted for
the parposo of the multigrade pilot sehcols have
endod up in other schools. In order to ascertain
the undt costs of the multigrade aystom, proper
accounting and distridution of the roscurces

intendod for multigrade schools should be
Snstdtuted,



RECOMENDATIONS

The recommendations outlined bdelow should de viewed
from two central points, FPirst, the multigrade systes
when judged fros the standpoint of the pilot schools
has =ade & musber of successes within the last thrve
yoars (1985~1988). The successes include: Stabilising
the communities by ensdling individuals to settle in the
aren; providing opportunities for full prizary level
education where none existed; reduction in astrition rates;
progrossion to Grade VIII in areas where parents and
children had 5o such hopes; and cost effectivencss through
the provision of full prisary education utilisirg
facilitios specifically meant for an usgraded achools.
Second, at the tize of writing this report more tham 120
multigrade schoolg had been ¢stablished throughout the
Republic of Zasdia., This is an indication that the
sultigrode systex has been ascepted by education officials
to Yo a viadble means for delivery of basic educational
facilitiep to cortain aress of the country, The recosss-
ndations that are sade here should be viewed in the light
of theso points.

1. ORGANISATION

Vhat comos out of thin study is that special attemtion
cught to be given to the organisation of s=ultigrade schools.
Carrently, sultigrade scheols are under the existing
organisation strtucture of the Ministry of General
Bducation, Youth azd Sport. This is Dot satiafactory



bocause sultigrade schools wherever they are or wherever
they will de located in the country need special sttention
in such axeas as; roscurce distributios, teackers neods,
updl's needs, community meeds, and so on. As such there
i3 neod to establish an institutional framework that will
spocifically mondtor the development of multigrede schools
in the country. The institution to be established could
Lo sttached to the Ministry of Geperal Education, Youth and
Spert but autonomous oncugh in ite operetioms. uch an
institution could bo organised along the lines of SHAPE
tut its role should bo to initiate poliey,plan and monitor
the developsent of multigrade schools in the emtire country.

The arcas of concorn for the soaitoring institutics
arv all aspects that bring about sultigerade syston,
Although the msonitoring imstitution might not be a
pormanent featurw within the “amdian system of gumeral
aducation, the cdjuctive should howover, e to help
institutionalise the multigrade syntemz through careful
planning, and co-ordination of all sultigrade related
aotivities in tho country. The socitoricg imstitution
could have its own scorctariat with a Direotor as Co-ordinator,
ALl resources for nultigrade schoole could be chanmelled
through the secrotariat of the institutiosn. Twachors in
sulitigrade schools could also communicate directly %o
the secretariat on axy =matter. This way, the goal of
wquitable distribution of guality educatios at =ini=um
oxpense will Decoms a rvality in the country.
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2. DOWOJ, AGENCY SUFRORT
SIIn which happens to be the spomsor of sultigrade
aystem in Zsxhis has dome a commendable job so far.
It has zaintaized s constant supply of financisl
ad material resources to multigrade schools. The
major prodlea as this study has indicated is the
distridution of the rescurces fros the donor agency.
Multigrode schools are special meedy schools and
resources supplied for this purpose should resch
those institutions. Mechanisss should, therefore,
be worked out to ensure that educational resources
supplied to sultigrade schools 4o indoed get there.
In the long ters this can be done through the
sechanies suggested in 1 above. However, & ghort
ter= solution should be to allow the teachers together
with F.T.A. mezdbers o colleot whatever rescurces they
aeed from either the Provincial or Distiret Offices
whichaver is the -~ nearest,

he role of RIDA should not omly de comfiszed
to supplying of resources. Ratder it should fully
participate in all measures directed at bdasie
educotional provision through sultigrade teachirs.
"here is no stund reason for not allowing the donor
azency to take active involvesent in the institutionali~ation
of the =multigrade systo= becauae the ayates does
nOt propoge anyy radical changes or depature froa
the oxdsting aystes of education. nhu;rm
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teacking omly strives t. encure that current educatiomal
provisiua is distributed efficiently and equitably to
arcas where basic full educatiomal facilities are lacking
or non-existent, This being the case therefore, SIDA
ahould be sccorded an opportunity to be fully imvolved
in the rationalisstion of the prograsse at the levels of
policy, planning and coeordinatiom.

3o ZRAINING

o tradning of multigrade teachers at the designated
colloge, Malcom Moffat Tescher Training College, should
be ratiomalized and intitutionalised under the current
teacher preparation programme. M ltigrade tesching is
Dot all, that different fros the curremt teacher Frepa-
ration curriculs that 4 can not be integrated into the
Prosent scheme. College Lecturers st Malcolm Moffat neci
to find ways in which sultigrade tesching can be zade an
integral part of the teacher preparatiosn progra=se right
from the time the student enters trainirg, Ose way this
can be done is for SIDA and the Ministry of Geseral
Educationg Youth and Sport to organise workshop(s)
involving educaticnists froe 'the University and other
institutions whose objective will be to rationalize the
integration of the multigrade systea of teaching im the
teacher preparatics programme through a eritical '
snalynio of its philosophicnl, sociological, payehological,
economic and pedagogical dizensions. This way, college
lecturers will not viewv multigrade teachirg as an oxtra
burden Wt as one of th, appronches to teaching and
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prizary educational orgam isation that every student
undergoing teacher training ought to now, Froas

¥alcola Moffat, the knowledge so designed on sultigrade
teaching can spread to other colleges. Thereby enadling
every teacher trainnee to have access to it. All teacher
trainnees ahculd be familiar with the concept and
practice of miltigrade teaching.

The =ultigrade pilot schools are currently facing
severe shortage of oducational materials because availadle
resources have %o be shared among all the 79 schools in the
district. It S£a recommended bere that the Provimcial and
Distriot education officers avould ensure that resources
designated for multigrade schoole are distriduted to such
institution. SIOA shoul . iz fact stipulate which kind of
schools certain resources should be distriduted, For
exazple in addition to the close DONATED BY EIDA whieh
is currently printed on prizary school textbooks, resources
meant for sultigrade schools should read — DONATED BY
EIDA FOR MUTITGRADE SCHOOLS ONLY. There should be a systes
of checking to find out whether such rescurces have

reached tholir dostinationss e checidng can de done
annually,

Fron the findings of this study, a musber of pupdlae
fros sultigrado schools who succesafully passed Grade VII

examinations have not been adle to proceed to Grade VIII



because their fsailics Fave not been adble to support
them, This is & waste of husan resources. If the
maltigrade system is to comtinue, graduates frca
institutions following this systes ahould be retained
in the educational systez until they complete., It is not
fair to admit a child from a IMamo Valley multigrade
school to a day secondary school in Kabwe wher such a
child camnnot secure any place to stay. Children from
these schools should be adzitted in boarding schoole
azd Coverssant dursaries extendsd to them. Teachers
and parents should be informed of such opportunities,

S EVALUATION

Miltigrade teaching has only been ie operaticm
for three years in this country. The period is mot
long enough te make a° thorough assess=ent of the impact
of the systes on the comsunity and the individual., The
evaluation of the multigrade system should therefore be
A continuous processy Future evaluations abould include
peasuresents of cospetence in basic skills in cosparative
terns betwesn onopgrade and multigrade schools across
the ccuntry., Lomgitudinal studies of sultigrade pupils
schould be conducted =0 that a data base ig estadlished
oo how well the products of these institutions are dodng
within the educational systex., The monitoring of pupile
from sultigrade schools on lomgitedinal basis should be
done by the fepartsent of Bducstional Aduministration amd
Poliay Studies at the University of Zasbia. Alditionally,
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comprebensive covaluation of available resources inm
multigrade schools sheuld be =ade in order to
ascertain the quality of teaching and learning.

ZNTEGRATED DEVLOSTENT

Maltigrade teaching should be comsidervd part
of the genoral rural develcpment efforts in these
leasnt ndvantared areas. The gosl should oot ouly
be to provide basic educational faecilities. Rather,
the Govern=ant togethber with dener  agencies should
find ways of engesdes local comsunities in development
efforts. Spch efforts would in the loog run not caly
raise the standard of living of the people in thess -
areas but the cormunities will have the capasity to
sanage the schools through self reliance. In short,
saltigrade schooles =hou' i be sonmidersd as & atep To
rural devolopewnt,

Zomdia Bas accopted the multigrode systes as a
viable =ode for educetional delivery in rural areas.
There {3 a meed for s cosprvhensive gurvey on these
Sohools. The natiomal evaluation should be properly
co-ordinated Lefore the actusl fieldwork is usdertuioen.
There should in foct te a committee with a co-ordinator
for the mational evaluastion exercise. As pointed out
above, the netional evaluatiom exercise should be ax
ongoing process covering several years. Those purils
whe are currently in secondary schools should be mondterod
closely for nu0ses of astablishing a lorgitudinal study.



9.

il
TPALTY CF STOCATION

The obloctive of multigrade teaching should ultizately
be to provide guality education is those arvss that
are loant advantaged. Quality education im of great
significance in sreas that are served by multigrade
schools. First, quality education will contribute
towards the acquisition of basic akills which might
contribute to sgricultural and demestic developsent -
in these oress. The validity of the comtributiom of
basic education to agricultural development has deen
proved espirically the world over. Second, quality
education in these remote parts of the country sight
eventually contribute to the sccial mobility of
children from these areas through the educationsl
ledder. Tho gocial =0bility of children from multi-
grade schools has potentisl for spillsver effects
socislly and sconomically especially in terms of
income distridution. Quality educatiocs im =ultigrade
schools can contribute significant social rate of
™turn.

In order to improve the quality of education in
these schools, efforts should be made to S=prove the
insgection of these schools. In addition to comstant
ingpection, toachers'rorecle and cosmitment to
teaching ohould %o enhanced thrcugh special allowances
asd promotion prospects. To ease the hardships of the
toachers and their families, multigrade schools like
Eatetaula, vope and Liteta should be allocated



s bicycle each for the teachers' use. ZEguipments
and toods like hoes, axes, sickles and capentry
tools should Be supplied to these schools te help
develop skills azong the childresn. Multigrade
schools should not be viewed in orthodox terms.
e objective should be to develop human resources
in these areas with a view that eventually these
remoto parta of the ccuntry will be developed.
Meohanisas should, therefore, be worked to improve
the intoimal and extermal efficiency of multigrade
schools.



PAST GHE
DME_BACKIROUND

AETROUCTION.

Mitigrade teaching in Zazbian schools is an inmovation
directed at alleviating the probleas of educational
privision at basic educatiomal level. Like elsewhere in
the sulsadaran Africa, Zasbis foces major ecomomic and
dezographic constraints which hinder the Goverssent's
capacity to provide basic educational facilities to all
children of school godng age. The comstraints confroat
the country when naticnal policy om education demand that
thore should be s provision of universal basic education
of nine years to overy child. This goal is very wll
articulated in the Educatiosal Refor=as,

Basic education is envisaged to be universal because
the aim is to enable each individual child have sccess to
education, The rationale underlying the Government's aim
on basic education iz %o afford gpportunities for learning
for self development to every child. The Justification
of thisc objective 1ies iz the ideology of Rusaniss which
fequires that all institutions in the country should be
reorganised in order to enable every man and woman rise above
their limitations, Ia education such a reorganisatiosn
entail provisiocn of knowledge, skills, and sttitudes to
all children to meot their seeds for purposeful growth,

However, whilo Zysbia's educstional refor=s make claim
to the goal of universal dasic educationm, therw are
conatraints that have been identified as standing in the
way of this policy objective. The sajor prodles is that
there are not encugh rosources to meet the ever inmcreasing
,S0cial demand for education. In this light, the position
of the Government is . ghat for sose tise to come, only a few
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children would gain access 5 educational services unless
the prodlems are coafronted sggressively.

The prodlemg at Pasic education $dentified in the
educational reforms are: (1) only four out of five of
prisary school age children are actually enrclled in
Grades I to VII. (ii) Many children who are old enough
to enter Orade I do nct have the opportunity to enrol
bocause there are not emough places. (1ii) Subetantisl
muzbors of childrer onrolled at Grade I in rural aschools
have no opportunity to coaplete Grade VII. (iv) In some
rural districts, four out of ten pupils have to leave acheol
at Grade IV because there are either no places or not
gufficiont of them at Grade V, To aolve these problezs,
the educaticnal roforms stipulsted that far reaching changes
will have to be undertaken. Such changes will not caly be
in the structure and the accompanying nomenclature, aor
will it D in the isprovexment of acquiaieidnal patterns,
Rather tho chamges that would recieve the greatest attention
will De in the comtont, the methods and the organisation of
tho atystem of education,

According to the wmeforsms, izplesenting the goal of
nins yoars basic oducatics for all will entail chamges in
the direction, in the depth and in the breadth of the aystes.
Such changes it is argued, will have %o take full cognizanco
of the various factors which are the basis of the inmterplay
botween the educaticsal system and the society. It is in
thig veis that zultigrade teaching was considered a
significant inmovation to try within the educational systes.
Some of the aspects of the Zasbian socliety which Justified
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the introduction of multigr-de mystem are: (i) Certaiz arcas
in the coustry were historically seglected in educstional
provision. (ii) The sparcity of populatica in scme arcas
of the country sake the provisica of full prisary education
under copventicasl moans costly and difficult. (4ii) Sosme
comsunitics in rural areas are too poor to atand oo their
own in matters of meeting educatiocnsl services for their
childres. (4iv) ™he Sncreasicg population growth in the
midst of declining finaseial rescurces continues to lessen
the Governsent's ability to provide basic educational
sarvices equitably mnd efficiently. These and other
foctors are discussed in detail in the next sectios.

BACKGROUND 20 I MULTIGRAIE SCHOOLS POLICY

Zasbia 49 & luryge countsy with s anall population
in relatfon to its size, the cverall populltion demsity iz
1%0 being 7.5 pergons por square xilometre. This
population is unevenly distributed, with a heavy concentra=
tion in provicoes where there are large urdan arcas and
moch sore dispersion in provinces that are predominantly
raral. The country's population growth rate io high, of
the order of 3,6 per ceant, but in several rural districts
the rate does not exceeed 2 per cent and in one (Chizers)
it is sctually Degative. These desographic features
suggest that several rural areas are guite sparsely populated,
a comsideration that has iamediate comsequences for the
provision of socisl services. This low density of Zasbia®s



maral population has hnd sovemal ocutcomes in the patterm of
cducational provision, At the secondary lovel it has lesd
to the reed for the development of boarding schools that
are costly to piovide and to run. At the primary level it
has lead to the existence of imcomplote sohools, that is,
schools which cover caly the first four years of the seven=
year prisary cycle. A second outocome at the prizmary level
is the underenrolment in terszs of =he average size of class
that is experienced {n several rural arvas.

In the early days of educational development,
incomplete schools were & comson phenomencs throughout
the raral aress, Thoy wore also found in a nusder of the
hish density urban arens. Presgure froa the urbanm
coxmunities load quite early in the years after Independence
o the upgrading of the urban schools into complate seveneyoar
cycle schools. T™he tarmget ecstablished by the Jecond National
Devolopment Plan (1969-1974) that every child who entered
Grade 1 in an urban school would be able to proceed through
o the completion of Grade 7 wos, for all practical purposes,
attained by 1976, Tho same Flan, however, set up a differont
target for rural woss, omvisaging that 75 per oent of the
Grade 1 entrants in rural schools would %e able %o ccaplete
the full prisary cyrcle. [But this e.uwpt was Dot met in
glodbal torze in all Jistricts until 1985 and in some districta
has not yet deen attained for girla. Although there has decn
n substantial improvement in the progression rate fro= Grade
4 %o Grade 5 in rocent years, imcosplote schools are still
found in nuserous rural aress, reflecting both the sparsity
of the population being served and the vulnerability of that
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copulation in having tho oducational meeds of ite children
mt, Data froam the Ministry of Gemeral Zducaticon and
Sulture show that in 1983 chere were 785 such schools
throughout the country. Although the total enrolsent

in these schools is ssall, they represent almost one-
quarter of all the primary schools in Zasbia.

In some sresz, however, a differwsnt educational
preblem 19 experiencod, Schools cover the full range of
pricary classes, from Grode 1 to'Geade 7, but class sizes
are very such below the natiomal norm of 40 studemts per
closs, In some instances this is becsuse the populatiom
boing served has never been large enough to sustain larger
enrolments, in others it 1s bDecause cut-migration has 1od '
%o a decline in the populstion in the school's catohment area.
It is also possible that f{n some areas the high incidence
of child malsutrition and child mortality has led to
goae decline io the numbers of school-zoing age.

The upgrading of incomplete achools to full prisary
schools that are usderenrolled pose problems in the
geroration and allecation of resources. The rural
communities concarmed may e too s=all and too impoverished
to jrovide the salf-helyp inputs that are needed for tho
plysical developmont of an incosplete school, while the
allocation of costly tcaching staff to schools which cannot
attract a sufficiently large muster of students is an
unoconomic use of gearce and costly resources. The solution
to these problems consists in increasing the mumber of
students within o tcaching group so that it becomen ecomomically
viable. This objective could bde attained by trassporting
students %o centres ‘More they would comstitute teaching



groups of adequate aize, but this solution is socially
wdesirable because it ontalils deprivieg sc=e comsunivies
of a principal focus mnd symbel of community cohesiom, the
village schools. Moreover, given the poor infrastructure in
in Zaabia and thoe difficulty in odtaining and maintainizg
transport this would be an f=practicadle sclution. The
solution of providing boarding facilities At centrally
ostablished ccaplote schools would encounter sisilar
difficultiesa.

But the objeotive of increasing the nuzber of students
within a teaching group can also be achieved by organisa-

tional seasures. One such measure is to postpone She
adzission of new students until their nuzber is large

ercugh to Justify thoir comstituting a class. A second

is to collapse tozethor one or more cohorts, after thoy

have entered school, so that they comstitute a class group

of acceptadle sizo, Doth of these solutionsg have been adopted
in Zaabia. Iz about 50 schools there is a system of biemnial
intake, where studuits are enrclled in Grade 9 only every
gecond year. In such schools the age-range for admisaion

is pecossarily sproad over two years (f.e. 7 and 8 yvar-olds),
bat if these schools can sdzit all children of the relevant
agus iz the years vhen adaiosios does take place then the
ago-range oceuring within classes would very likely be
gmaller than that obtaining in schools serving larger
populations, espocinlly in the urbas areas, But information
on this point awanits expdrical ovidence,



e second soluticn that Zambia has adopted to the
probles of small onrolmonts im rural schools is mutigrade
tosching where grouping takes place after students have
ontored school, In this gystem, cne teacher teaches two
or =cre grades at tho same time im the same classroos,
Dopending on the muabers and arrangements, ome teacher
oy teach the whole mnge of primary school grades, theredy
coratituting a single~tescher sehool. In a multi-grade
class, all students say study and be taught the sase subjoet
At the same time,but at different levels according to
individual attoinmonts, Im amother arrangesent, the sub-
FToups that corrvspond to the difforent years of entesing
school, corresponding  roughly to sge-groups, say study and
be taught diffeorvnt subjects during the same period of tise,
A thinrd asrangoaunt allows Jor comsen presentation by the
teacher o all the sudegroups taken together. The systes
deponds Beavily for ita success on the adility of the tescher
to organise s judicious combinatiom of group imstruction and
individualised sclf-instruction. The system of sultigrade
toaching oam be used in combination with biennial intake
te =ake oducational provision for populatioss that are very
aeall, but so far as is knmowm the two gystems are not ugsed in
conjunction £a any acﬁool ic Zamdbia.

Multigrade tosshing was introduced on & pilot basis
in four schools in 1985, Although sufficient tize had not
clapsed for an svaluntion to be conducted, the experience with
theoe schools was considored oncouraging encugh te lead to
an i=msediate oxponzion of the .lyuou. Homee multigrade
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toaching was {ntroduced in - further 40 schools in 1966
aud An about %0 more in 1967." At the sx=e time all of
these schools wore upgraded frox their incoaplete status
and Began to make provisiom at the Upper Primary level
(Orades 5 to 7)e As it had been agrved from the ocutget
that the new schese should be earefully socalitored and
evaluated the principal purpose of the present study was
to examine the effocts of the system in the four pilot
schoola, This first forsal #valustion was $tself in the
noture of a pilot gtudy that would sorve as the basis for »
more extomaive study of the effects of multigrade teaching
in & ropresestative sample of the achools where it is operstizg.
Alnc of the Study

The principal aim of the study was to detersine bhow
successful the introduction and operatiom of the =ultigrade
systes had been in meeting the objectives ostablisked for it.
The prireipal raticnale for the comsencemsnt of the systea
was that it should ezable schools serving a small pepulation
to provide at reasonable cost the full rangs of priszary level
education for the children in the viciaity of the school.
Hence it was necessary to determime the extent %o which
miltigrade schools have succeeded in catering for the
educntional needs of those of school-pgoing age in their
catehmant aress and what 4t was ceating to do so.

The information derived im this way would indicate the
extent to which a multigrade tesching aystem =ight help to
urdversalise educaticmal aceess in a particular area and the
cont of sueh univeraalisation, But it would lead o no mOTO
than lisited understanding of the strictly educational aapects
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of the -mtol amd of tive potential ispact that the
introduction of the mystem might have had on the sccic=
cultural envircrmort. 00 capture these aspects the
ovalustion comsidoced cortain pedagogie 0nd educatiomal
ddsonsions of multizrade schocls and assossed the
rolationship of the mystem %o the local community. The
importance of invostigating pedagogic features arose
Zrom the nature of multigrade teaching which requires
that the teacher give sore prosinence to individualised
loarning experiusces and correspendingly less attention
to formalised group instruction. WVhile he does mot
abandon his role ns somtor for individunls asd groups,

he must play a larger role as facilitstor and orgard sor
of learning sctivitios which, to a comsideradle extent,
mast be undortiien om o selfedirocted basis by these
individunls ani rrouys. MHence sultigrade toaching implies
special pedagogic ruthoda, These are desorving of
attontion as slosmusta of the mochanisn through vhich

the syates makes ito impact. They also doserve investiga-
sion in their own ripht sinoce thoy may be indieative of
tonching mothods Shat sould profitably be introduced into

schools wherv the comversatiomnl toaching by grade (singlo-
srode teaching) ocours.

There is 2080 ovidence froe other parts of the world,
notably from Swedon, that the cognitive achievesent of
atudents in sultigrate schools i at lesast as good as
tihat of students from comventicnal sisngle-grade schools.
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Moreover, data from Uhile asd India shov that nixed-age
cavuping, which (e an integral feature of the sultigrade
a)-itol, doos not have any advorse effect on scholastic
pocforsance. Bt the influenco of the actual teaching
anTAngosents oao:vco; hu not yet besn 80 cloarly establiaiad
for developing countries. It was inmtonded that the evaluation
should seek to throw lizht on this $ssue as this too could
nave relevance for the tesching methodology in cesventional
schools, Moreover, becsuse the multigrade =ethedology must
donerd to & ecmsidersble extent on individualised self-
imatruction it uisht be expected to foster a more self-
reliant, independent anprosch to the acquisition of
Imovledpe and radning of undorstanding. This is a sajor
ain of the entire cducational process and ome that assumes
great izportance in a situaticon viere students Say not be able
0 contirmwe in furmal schools after the sevonth grade.
laticnal desusonts streas that in the current difficult
ciscumatazcos of Zaxbia it is isportant that the schools
dovelep the "potantinl of all citizena to think indcependontly
and to find thoisr warings asong prodloms ss they arises
It i scknowledzed that orthodox schools have difficulties
f5 attaining this objoctive but 4t is possible that the
mothedology megquired by multigrade veaching night de wore
guccenssful in this pegard., The evaluation sought to
daterzine whether this is so.

A further point of intervst fa the iotermal
efficiency of multizrsde scheola. Whnile wastage through
wveilustary dropout and repetition is not excessively
large in Zaabiac sctools, nevertheleas there is some
incidence of both. Tt is sometimes alleged that the
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shoer boredos of dull, uninspiring teasching is a contributory
factor to such wastase. It iz also slleged that parents
somotines withdraw children from schocls Aif their perceptions
are that the quality of provisios and teaching is below
standard. Oo2 would expect that there would be few grounds
for either of trese allegations in relation to newly
established multigrade schools and hemce that such schools
would sanifest a high degree of intersal officiency. ™e
problex of wastage ig usuxlly greater with girls than bdbovs,
but in this case the reasons =ay lie more with the fazmily
and soolety than with the school. Novertheless it needs

50 Do established whether the specinl educatiocmal clizate
of the multigrade school comtributes in any way towards
fostering the continued participation of girls, especially
in Gredes 5 to 7. There 45 also the disquieting fact that
in regular schools the perforsance of boys £8 alzcost
irvariebly superior to that of girls. Again one asks:
doss the special oducationsl ¢ircusstances and arrangesents
in a mitigrade school act iz any way to eliminate such
differences?

At the nonecoznitive level, it L3 somstises argsed that
& sdltigrade syaton loads to more favourable student secial
developsent than a single-grode system. This fa partly becauss
of the interacticn with others of s wide age-range which
students in a sultigrade school must constantly experience,
t2ls vertical group being rogarded as a powerful socialising
forco. It is also partly booause of the security and
continuity that the student experiences, through association
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with the sase group of colleagues (with only s=all annual
changes at the top and bottom of the group) and by being
taught by the ssme teacher fros one year to the next. The
evaluation sought to detersine whether such affective
bomefits are acoruing in Zasdia,

Finally, it appears to be necessary to consider the
impact of multizrade teaching at the level of society and
of the community the school servea, As has been indicated,
purvats have Loon Known to react to the education provided
in schools by withdrawing their children, especially girlas.
Instances have olso oocurred where families have asigrated
out of areas sorved by incomplete echools and into the
catchment areas of complete schools. Even when entire families
did not smigrate in this way, children have been sent to live
with relatives 29 that they could be in greater proximity
to schools that provided the full prisery range. Historically,
o of the factors that contridutes to an iaflux of people
izsto urban arcas has beon the availadility . in towms of
schools that went through to Grade 7. Zven though such
schools suffered from gross overcrowding, parents placed 0
high a preaius on oducaticn that they prefurred to seck a
place in thom for thoir childrom rather than rost content with
the incomplete schooling that tended to be all that was available
in rural arcas. It is possible, therefore, that the
uperading of incosplote schools %o isatitutions that could
offer the full primary prograsse would lesd to more faveurabdlo
dispositions touards the local school oas woll as to changes
in migration pattorns. The usbors involved in the pilot
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schools may he too fow for a rigorous assosssent of
the impact on idgration Byt £t was not too carly to
conduct 3 prelimipary inquiry that would guide the
lator sore oxtonsive study,*

In 2p.cific terms, thorefore, the ovaluation
addressud 10010 to the following issuoss

{(n)

(v)

(c)

(4)

(2)

(£)

(s)

(h)

Tae oxtunt to wvhich the multigrade systes
brd vtablod all children in a scheol
catchment arva have ascess to the full
frisary lovel programme}

e rosts of making this fom of
provision;

Siw rolo of the toachor n.nd the nature of
his podasogical nctivitivs in a
erltigrade school;

1 impact of maltigrade teaching on

¢ cognitive achdevaomont of students;
2 iapoct of this form of teaching in
peraoting indopendont and self-dircted
laodta of study;

th. intornal officiumcy of multigrade
schoolsy

the ilapaot of .xul:t.:im toeaching on

the p:..*tic!patia: and purformance of girls;
thy wreeptions af =ultigrade teaching held
b serticipants, ';ux\mu of studonts and
ths vider local comsunity;



(£) the fmpact that the imtroduction
of thias ayatex has had on the
attitudes and mores of the local
comaunity.

Isthodolopy.

The evaluation required the amalysis of am
extensive ronpe of information adout the schools,
the teuchrrs, the students and the community.
Information hod to be obtaimed on all that led
up to the introduction of the multigrade systom,
with particulss attention to the special traiming
provided for participating teachers. Bocsuse of
the comprohensive nmature of the study it waa
necessary %o zgather the informatics that was
required Uhprough & variety of teckhmiques and
data-gathering instrusents, Some of the intended
techaiquss and Catasgathering instrusents included
the following:

(s) quwstionsaires for completion by
toaschers, studemts and persannel
frvolved in the trainisg activities;

(b) partly structumwd iaterviews with
parants, m.bm of the Parost-Teacher
rerociation g aignificant sembers of
the local commmnity;



-15 =

(c) nability achievement and attitude testa for
students;
(d) datorviews with Hesdteachers and participating
tvachers;
(e) observaticns of multigrade teaching in action;
(f) comprebensive schedules of the physical
regources at each schoolj
(g) o ninfature census of the catchment area
of oach school;
(h) isvorviews with pergonnel in the Plazning
Unit and in the Regional and District
Sducation Offices.
It vas also meccssary to examine all relevant achcol
records nnd gain sccess to as much detadled
informaticn as possidble regarding the running costs
of the schools and the resources they have received,
The target group for this first study was the
four pilet achools where multigrade teaching was
introduced in Joguary 1985, Withiz these schools,
the envisased student target groups were all those
in Grados & end 7, It was nssuned that some of these
students have had 2o experinnce of single-grade
tenching =~ the 1928 Grade & students entered Grade
1 in Januasy 1S685 at the tize when the experisent
began. Om e other band, those doing Orsfe 7 in
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1988 were beginsing Grade & in 1985 and hence would
have had their first three ywars in prisary school
in & sinfle=zrade systes, This could laad %o some
confounding e fects so that special care was needed
in disentan;ling the precise izpact of the aultigrade
teaching, ™0 saxe situatios could arise when the
larger evalustion is conducted in 1989, It will not
be until 1991 that the pilot schools will have atudents
in Grade 7 Mo have come up entirely through the
sultigrade cyutem, while for the other achacla this
will not eccwe vintil 1992, Since further eveliations
may be undertaken in these later years, reasures of
the Basic co mitive aviiitien of thoze in the lower
grades will be taken (see ites (c) on page 19 ' Above)
and prooxdures eatabliohed for similar mensures to be
cbtained with eack upccming cohort im successive years.
e copnitive achievement tests in Grade &
wore exnastnd to be in Inglish, Mathesatics and
Sasbios Lanusies; for Grade 7 they were to be in
these sibjnet arens md alse in Soience and Social
Studies,
In arder to pilace the evaluntios on & sound
R feotiars a3 possidle it was conslidered necessary
to gather inforsaticn about student achieverment azd
attitudes and if possihle about comaunity perceptions,
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for a representative sazple of conventional schools
where there is single-grade teaching, Information
was also meeded on the resources availsdle to sueh
schools and o details of their costs. This would

S enadble comparisons to be made between the two systems
regarding costs, efficiency, effectiveness in
responding to local needs, impact on student attitudes
and achievement, and apin-off effects on the local
community.

LOGISTICS AND LIMITATIONS OF PHE STUDY

The onvisaged period of this study was fros
August to Decembder 19688. The priscipal participants
in the study were to include staff fro= the
Inspectorate;Officers fros the Curriculus Development
Centre; the Planning Unit and Central Statistice
Office, Aondemic staff from Malcom Moffat Teacher
Training College; Diatrict and Regionmal Sducation
Officers and the University of Zamdia staff. Esch
of these groups of participants was expected %o play
different roles at various poimts in the study,
Officers from the <Curriculuz Develoyment Centre
were expected to prepare ability and schisvezent
tests, Staff from the Planning Unit and the Central
Statistics Offich werw to prepare Census questionnaires
for the local areas surrounding the achools. The



University of Zambia staff were oxpected %o prepare

such imstruments as attitude scales, interview

schedules, and various questionnaires, The implementation
of the ressurch instrusents together with the observatiomns
of multigrade teaching was envisaged to be conducted by
the Univeraity staff in cellaboraticn with Mulcos Moffat
lecturers the Iospectorate and Officere from the Districe
and Regional Zducation Offices.

Atteaptsa were zade to izveolve different participants
at various points in this atudy. The Flanning Unit played
& sajor role in arranging for finances, transportation,
&0d co-ondinatirg the scheduled visite. O0Officers fros
the Inspectorate together with Malcoa Moffat lecturers
were cogaged in the study ss fhmmd. The Co-ordimation
of the study at the local level was =ainly done by the
officiales at the District Sducation Office. Efforts were
made to imvolve the Psychological Service Undt in
preparing the achievement tests. However, this was
net possible becouse the officers in that Unit were
at the tise not quite settled in their office accommo-
daticn. Ability and schievement tests were therefore
not employed ixn this study because they could not de
segured from the relevant offices,

The ficldwork was conducted in Septemder to
October for a period of twenty days. Prior to the
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fieldwork, an oo the sisht prelimicary visit was
undertakes fros August st to 7th by the congultant,
The objective of the preliminsary visit was to have

an on the spot view aof the envircnment and the schools
in order that realistic adjust=ests could be =sde to
the procejures of the study. As a result of the preo-
lizdnary visit, cortain smendments were made to the
study. First,it vas decided that the study be
oxtonded to in®lude the sultigrade cosponent of the
teacker training programsme at Malcom Moffat Teacher
Training Collego. BSuch an extension would Mlp to
a0l some light on the professional and academio
preparatios of the teschers of multigrade schools.
Ecoond, becauge of the sizes of the schools and the
local communitios as obaerved in the preliminary visit,
it was decided that the evaluation should foous more
on interviews, observations and analysis of availsdble
official rcords. Third, the difficulties encouptered
in reaching the various ° wheols in the Valley duo %o
ispassadle roads led to a decision to imoresse the
masber of days for fieldwork froa %en to twenty.

e yrelizinary visit was important f{n that it helped
the consultant to e paychologically set to stay in

a taotse infested arca albeit for a brief period.
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One of the major linitations of the study was the
abgsence of axility and schievesent tests. A
seagurescat of the students ability and achievement

on various tacks in comparigcs to other schools, ghould
fave cariched the stuly pedagorichlly. T
second lindtation of the study was the time. |lost

of the poriod allocated for fieldwork wap spent
travelling on very difficult terrain and impassadle
roads, Sffucts wore however made to spend at lesst

& day at each achoel.

ILTIGAALE ToACEING: THE CONCEPT AXD 178 OFSRATIONAL
i dy i

The vomecentualigation of multigrade teaching
in Zambian schools is an undertaking whizh the
Planniag Urli, the Inspoctorate and the tepghicg
stafl at Mslcos Moffat Teschor Training College
gave serious thought o prior to its ixplementation.
Iz fact the couceptual operaticnalization of thw
saltigrade Sonching syctom was the basis cf all the
formal mratings and seminars that were orsanized

around tidis Songrasso.

SEZIFITION

' concept of multigrade teaching is
understood U2 be a system of teachiag which
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involves two or more grades that are taught by ooe
teacher in one room at the same tize. The aystes of
teaching ie considered applicadle in those schools
whare & combination of Swo or more grades in one
classroom will not go beyond the officially spproved
¢lsss unit of forty pupile. Myltigrade teaching is
therefore a mcthod that is conaidered viable in these
schools which have very low enrdlsents, Once enrolments
increase to pioporticns where combiping two or more
grades in one classroos results in more students than
the official class afize, zultigrade as a practice

ceases,
QETATIY, 0¥ MILIGRAJE TEACHING

(») Oxsanization
The cémsopt of sultigrade teaching is considered
to be oynonymous with ability grouping in
nono grode schools. The only difference
however, is that a multigrade class hag at
lrast three variables operating at one tisme.
Those variadbles are: different ages, different
abilities and different grades. The 3ethed
fg therefore considered to be heavily dependent
on individuslized instruction and pupil
sctivitios. In order for a multigrade class
to 'k affectively the teacher must command
orsanizing ability skflls. Uome of the skills



that a teacher meed to develop in the pupils are good
workiszg kabits, geod study techaiques and development
of imdependsncy and responsibility. Is the multigrade
school, the tescher is defimed as an orvanizer of work
and supervisor, Tne teacher's designed work is eitker
for indfvidunl colf education or groupwork, The success
of multiprade toaching is held o be dependent om such
variables as: w» of students, sental masturity, structure
and sizes of classes, rooms, equipment, access teo
teaching satorials, co-cperation between grales,
character of the subject and the interest and uptitude
of the teachrr,

The teacher's ability to plas efficiently
is eritical to the success of multigrade teaching.
Lhat makes careful planning isportant in the multigrade
system is that unlike a monograde teacher, &
mitigrade toucher has %0 make two year or three year
plans in any single year, vers, week, day or period.
At every stage of the plamning process sultigrade
teachers have to vecogmize that the cdbjective ia to
enable pupileo acquire knewledge and skills Sndependently.

(b) Deaching Methods
There «ro four teaching methods which have
been identifiod as central to multigrade teaching.
These mothods (alzo known as time-tadle options) are:



Ihe Common Time~Table Optiom; The Subject
Stagrering Optidn; The Subject Grouping Option
and Tho Integrated Jay Option,

(1)

(ii)

"Zh. Commen Tise-table Option: This option
presents the same subject (e.g. Mathematics)
¢o all the grades in a multigrade class is
& Given tize table period. The subject is
p\énuud %o each grade group according to
the prescribed graode level and the work
programee desipgned by the teacher,

Cubject staggering option: The detersinicg
factor in this optiom is the amsount of
tescher-pupdil interaction roquized.” The
principle is that subjects (or subject
topica) which require mere teacher-pupil
interaction are put together with subjecte
that require little or no tescher-pupil

interaction. A good exszple is the staggering

of & gudbject like anglish with creative
arts. 'hile one grade is doing Engliah
another grade would be working on various
¢rvative arts. The latter in this cnse
would need less teacher-pupil interaction
tha the former.
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(1£1) Sudject Crouping Option: Under shis
option certain subjects, are presented
hy the teocker to all gradeas in a
mlitigrade class at thoe saze Tize., The
basic education curriculus has subjects
that easily lend themaelves to be taught
te vertical groups e.g. Musie, Art, Soeial

iwdies and Religious Bduention,

(4¥) Intograted Day Option: This is a non-
timetable approach. The pupil is
censidered to be an independent learner
vio is at liherty to make s cholice as o
what subject (or what topic of the subject)
to learn and wiken to leoarn it. This ia
o Jaizer faire opproach which involves
carefal arrangoment and pregrumning of
botly the pupils® snd the teacher's work.
by the class teacher,

Sduention authorities have a nusber of positive
views towaris .wwltigrade tenching. (1) The
introduction of the systes in sparsely populated
aress is concidored to be the aurest means of
extending the soven years basic education to all
children, (?) The aystex will help to upgrade
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nongeadeod schools wvith minjous or no cost at
all To the Government. (%) The aystem will
help to stimulate favouredle relatiomship
betwaon the school and the community especially
s the latter experiences the opening of sduca-
tional opportunities to their children, (4)
The szyolem will shorten the distamces curreatly
being covored by children in order to receive
upper crizary level of education (i.e. grades
% to 7). (5) Mmiltigrade tesching will help %o
foster attitudes of greater indepesdence and
self-roliance at school and at learninrg generally.
(6) Multigrade vesching helps teachers to
zoaitor the develepment of each individual child
aince tho principle is =more on childoentred
approach to teaching, (6) Miltigrade teaching
develops a commusal spproach to learning as
differont grades come together under one roof,
(8) The system helps teschers to have a broader
overview of the currieculus, (9) Teachers will
develop rwore effective discipline measures that
are hased on an understanding of each inmdividual
c¢hild,
Some of the comcerns the authorities have towards
the systom are that: (i) Maltigrede teaching dezand
R 1ot of yompivliongive assesssent of the records of
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of each pupils progress and it takes a lot of the
teschars time (ii) The system is demarding on the
teacher in Lorns of material preparation and tize
and not all toaczhers =isht e good at aclving
organization problems, ($if) Ineffective teachers
will contribute greatly to poor learning and
education of nupdle.

CORDITIONS 07 IIPLOGNTING MILTIGRADE TEACHING

The condition attached to the implesmentation
of multigrade tceching is that it will ealy spply
in these untraded schools onm condition that there
is & two clascroom block and two teachers RMouses.
Is akort cormunities that are sble to meet these
two conditionn can enjoy the facilities of sultigrade
teachinge These are the conditions which prevail
at the four rultigrsde plot schools whose conditions
in reapect to the odbjectives of thia study are
presentsd in Part II.



PART TWO

1. QUILINE OF THME FROC

As stated earlier the fieldwork for this study
was conducted between late September and early
¥ovesber., The principle participasts &n the field-
work wore: Dr. G. Lungwangws, Dr. L.M. Chizinga,

Mr. ¥.1. Machiko (Semior Imspector of Prisary Schools,
Kabwe %egion) and Mr. IMvape (Lecturer Malcca Moffat
Teacher Training College. Prior to the main visit

to the various institutioms, a prelisminary visit to the
ares was conducted in Augsst, The earlier visit was

carsied out by the consultant, the Senior Ingpector
of Prisary Schools, Kabwe Region, the Regiomal
Ingpector of Schools, Kabwe Region and M. Lungu
(Lecturer, Malocm Moffst Teacher Training College).

Toe main fieldwork started by a visit to
Malcom Moffat Teacher Training College. This is a
prinary teachers cocllege which has been designated
ap an institution for the preparation of multigrade
toachers in its pre-gservice training progronne.

The vigit was conducted by Dr. G. Lungwangwa asd
ore L.M. Chizinga and it took the whole day. Those
“intorviowed at the college imoluded the Actirg

e, B



Frincipal, Lecturers associated with the multigrade
PEOEriNee, the student teachers who have had oxposure
to multigrade teaching in tho‘sr training, and the
teachera At the multigrade pilot schocl attached te
the college. A short tour of the multigrade pilot
scheol was conducted,

Froz Malcom Moffat Teacher Training C,llege
the entire fieldwork “tear visited Kalombe Irimary
“hool. The School im on the plateau along the
fkuski-lidola gravel road. It ts anproxizately an
hour's drive from . Mxushi to the school. A full
day was spent at this school. The subjects that
assisted in the evaluation exercise at Kalosbe were:
mendbers of the parent-teachers' assocfation, the
" political officisls at the ward level, the teachers,
parents and pupils. The turnmout of the parents for
the exercise was extremely overvhelzing.

Froa Kalombe, the team travelled to Luano
Valley to evaluate Xatetaula, Mvape and Liteta in
that order. Luano Valley is not oanly one of the
remoteat parts of Taxbia but it is the =ost Aifficylt
to reach even with a four wheel Arive lasdrover, ‘Mo
arva is ensulfed by the (naccessible Muchinga Zsoarpe-
=2ents, Tt escarpments are so hirh and stoep in most
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parto that driving along the vinding roed that passes
through 4t has to be at a gsnail's pace. In fact a
Journey of oighteen kilometers ends up being

covered in three to four hours in certain portions

of the escarpment, 'Mat adds to the difficult of

the ares is that the valley is infested with tsetse
fly. In susser-(September to Mocember) the valley is
oxtrosely hot and humid which makes travelling very
very difficult. ™he difficult has mainly te do with
tho problem of protecting omeself from the tsetse fly
bites while ensuring that the vehicle one is travelling
in con allow zaxisum air to offset the heat, The road
te the valley is rocky sad tyre punctures £s a major
worry to the road usors. Fortunately, thero was no

tyre puncture which the team experiomced while im the
valloy,

e firast schoel to be visited in the valley was
Hatetaule Primary Jehool. Like at Kalombe, a full day
wag spest at Katetaula conducting obsorvations and
carrying out interviows with teachurs, parents and
mosbors of the Parent Teachors' Aasociaticm. The
turnover was cqually goed.

Tho seocond institution o bo visited in the
valloy was Mvape Primary “chool. Unlike Katetsule
Miope “is further down the valley from Moushi Soma
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Ordinarily, the School can only be reached on foot
frea "Bosha prioary schocl, This is a distance of
spproxizately seventeen kilometers, Furtunately
for this teas, the long distance on foot was cut
short by using s route via chief Shikabeta'n

Palace to Lunsefws river. The homoursble Chief
Moosha asasisted the tean in finding the route by
personally joining oz the trip all the way up te the
schiocol. It was not possible to reach the school
using the vehicle. Part of the journey to the
achool was covered om foot,. Like im the other
cases, a full doy was spent at the school cooducting
general observation and interviews with sembers of
the parent teachers association teachers and parwnts,

The final and moat imaccesaidle scheol is
Liteta yrisary school. This school can only de
reached fres Kabwe. PFrom Xabwe one drives to
Malungushi where the vehicle i3 left ca the table
sountain, 7To reach to Liteta one has to descent
RIONE A 8teep slope down to the valley. Froz the
bottom of the table scuatain to Liteta ia a two day's
Jourmoy on foot. The whole jourmey  from the table
mountain to Iiteta and hack on foot could take
approxisotely a week to cover all in the midist
of thoe susmer heat,tsetse fly and wild anisals. The
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e tons aid not weach Liteta primasy sdbool sainly
bocause the route followed m extrezely inaccessible.
In foot the road at ome point came %o an end and it
became difficult to proceed in the thick bush. With
regard to this particular school, arrangssents had to
be made %0 meet the teachers and some of the aesbers
of the Farent Teschers Association durimg the first
week of November, The arranged dates for seating the
teachera and the =exders of the Parent Tesachers
Ascociantion woere from 4th to 6th November. Mowewver,
it turned cut that these dates cculd mot be adbered
to by the teachers because of the Grade seven exanie
nations which thoy atill had to supervise. A nav dats
of @th Noveztor was arrarged. MNowover, the team
could not meet the teachers and parents on the
arranged date becsuse they had transport difficulties.
In the end the teachers and two menbers of the

Parent Teachers' Association hed to travel all

the way to Lusaka and thay resided at the comsultant’s
home for a couple of days before returning., Liteta
ig therefore the only school that the teax did nat
physically visit., NMowever, the data collected from
the Seachers and the parents are extremsly represe-
ntative of the genersl situation prevailing at the
school and its locality,
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In 208t of these places accommodation was
usually on the floog in classrooms or other units,

Because of the diszpassadle roads, travelling Scok
a lot of tize.

(1)  MALCOM MOFFAT TEACHIR TRAINIRG COLLEGE

Malcom Moffat Teacher Training College has
beon dasignated as the {nstitutios for the forsal
trafning of sultigrade teachers. The training is
of course not to be exclusive but an intezral part
of the ‘exiating tescher preparation prograsse.

The reason for visiting the colleps was to get
acquainted with the sultigrade trainirg system, ~ -
The Principal participants in the study at the
colloge were the Vice~Principal, Iscturers and

stulonte.

The zultigrade teacher training as a
component of the pree-service tcacher trainicg
prooraws has doen nurtured st ihlcos loffat
bocause of the presesco of staff that have had

groat interest in it. The Primcipal and the
Vico=Principal for example had exyosure to the
sultigrade teaching syntes in Australis in 1970,
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T™he co=ordinator of multigrade teaching in the
college (Mr, Lungu) has deon extresely interested
in tho suocess of this inmovation im the teacher
training programse. Despite the enthusissa oz the
part of scse oollege ataff for the success of the
programsa, & susber of problems surround offective
fxplescntation of the system. These prodlems are
enumerated below.

Maltigrade teacher preparation, exists as an
Appondago and not am integral part of the teacker
preparatios programme. The introduction of the
Programme into the college caused a lot of emdety
ca the part of staff and the administration. The
concerns were that sosbers of staff never had any
exposure %o multigrade tesching.

Sime ita introduction, multigrade teaching has

contimued te occupy a status of an extra curricula
activity., It has not received azmy special time on
the norsal college time<table. Most students get
exposed to smultigrade teaching in the last fev days

before teaching practice commences. The absence of mulw
tigrode teaching on the college time-table means that

the theory of multigrade teaching is not taught at |
all,
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Because multigrade teaching has not been
forsalized as part and parcel of the Seacher
training programse; atudents at the college

do not take it seriously., Students see it

s o filler not as an important compenent of
their training. What aggrovates the students®
negative attitude towards the prograzme is that
there are no examinations in =ultigrade
teaching. Additicaally, sultigrade tesching
is resented by students because it is cousidered
to be a preparatios to teack in the remotest
parts of the country a situation they all
would like to avoid at any cost,

Thore are four lecturers that are curreatly
involved in the multigrode teaching prograsse
at the college. These lecturers are said to
be overstretched because they have full time.
teacking losds. The sbsence of rvnumerations
for the multigrade teaching co-ordinators
contributes to low enthusiass on the part of
the lecturers involved. One way in which the
onthusiase of the lecturers can be raised, it
ia felt By the college sdninistrator is
through resuserations, and forzal trainisg
30 that staff can get recognition and status,
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Although the workshops that norsally take place
& fow days before teaching practice commences Are
directsd at isplementing the practice, the out-
come has been found to be problemstic. The
prodlem of effecting sultigrade teaching in
toaching practice has beesn a result of lack of
roscurces. It is contented by ataff at the
college that because of the scarcity of rescurces,
it ig difficult for teachers to enhance the
concopt of independent learmming which is the
basis of sultigrade teaching.

Dospite these constraints, staff at the college
are positive towards multigrade teachinmg. The
ayaten {8 considered %o be advantageous in a
musber of respects sasely: It echances
indepesdent leaming om the part of the pupils;
it encourages teoachers to adopt pupil centred
approaches to Seaching; it facilitates revision
of saterials covered in carlier grades; it
onhances more pupil to pupil interaction; it

ig an isportant sochaniss for rwalizing the
objective of universal basic education to every
ohild. In “gegedal, . the college stalff are
of the view that ways should be sought to
ianstitutionalize the systes in teacher cducation.
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FALOMBE FIIE \RY SCHOOL

HISTORICAL JACKGSOUND

Thds school io situated aleomg the Mrushi-Ndola
rosd, It was established in 196%, Froa 1965 to 1984,
Kalcsbe was a feoder school to Msofu prizary school
(mow a basic seheol). The comcept of feedor scheol
implies that it only went as far ao Grade IV after
which those pupils that guccessfully passced the
elezentary school leaving examination proceeded to
the nearest school with upper prisary level of education.
Ibe mearest upper primary scheol for students completing
Orade IV at Kslozbe was Msofu primary. The distance
between the two schools is ninenteed(19) kilometers
seaning that those pupil: that found places in Maofu
prisary school had to be weekily boarders. Prior to the
introduction of the multigrade systes, Kaloabe only
served four(4) villages. The school serves an area of
eloven kilometrwe in radius.

™0 fowor muzbers of villages served by the scheool
waa caused by the migration of the inhabitants of the
Arva to Msofu and Chief Mxole areas. Part of the reasons
sccountoble for the sovesent of people away fros the arva
was bocauso of lack of educational factlities for children.
especially beyond Grade IV. The outward migratiom of
people frox the area resulted in very low ecnrollments
at the nschool as evident froa the situstion in 1965
shown i Tablo I below.



GRADE nYs GIRLE TOTAL
1 16 10 %
2 6 2 27
3 6 8 14
—— £ A—
4 57 Ly

inds poor emrcvliment was attributed to the faot
that parents and their children alike were not interested
in the school because it never provided opportunities for
achooling beyond Grade IV, Parents were of the view that
Orade IV level of education was finadequate for their
children and that 4t was 1 wnste of ti=e sending them
to school, In addition not all of them could afford =3
to send their children to Msofu primary school for
weakily boarding becsuse they could not afford the
expenses of feeding and ¢lothing thea. DBefore the =~
introduction of multigrade teaching, the atatus of
Kaloabe as a feeder school was a disincentive 0 the
educational developsent of the childres in the area,
Rethor than viewing the school as an institution that
provided opportunities for sccial mobility, most
parents and their children considered it as a desd end,

Like all otker pilot schools, multigrade teaching



-3 =

was introduced st Kalosbe in 1945, The most drastic
chasge that has happened to Kalombe primary school han

teos & rapid incresse in pupil enmrollments as indicated
in the following tadle,

SARLE 2
B DRoIaes SINCE 1089
YEARS
1985 1586 1967 1963
GRADE BOYS GIRLS BOYS GIMLS  BOYS OGIRLS BOYS OIRLS
1 M 7 18 . 29 20 w =
2 13 9 9 1% 3 2 M
3 7 1? 6 1" " 40 16 %
5 2 18 7 15 ?7 1 173 1%
5 14 16 8 7 5 12 . 13
3 - - 15 1% 7 10 - 10
7 - - - - % 12 8 %
@ 67 65 & N & ;‘1‘0:;;
ORAND TOZAL 123 127 159 20%

—— W —

Betweon 1985 and 1568, the total pupil emrcllzent in
the school increased from 125 to 20%. The percentage
inorence is 65%. When compared to the 1965 figures the
percentage of the 1988 enrollsent cver those of 1964 is
150.666, The ensollsent of both girla and doyns has beon
on the incrcase. The percentage inorease in the
enrollzent of boys between 1985 and 1988 was 73
witdle that of girls was 5.7%. Sachk enrollsents



are indicators of real growth ia pupil exrcllzents
since the sultigrade system was introduced.,

Tho highesat increase in enrollments has
beon at grades I and VII levels, In fact, 1988
socus o Be the year that the school has experienced
significant increases in enrcllments in all the
arados. This has posed a probles over sultigrade
tecching becsuse apart fro= grades, V and VII zost
gredos camnot be taught under the multigrade systen
due to large nusbers. The school 19 in all respects
on the venge of reverting back to a =onograde school.
Tho toschers and parents wxprecsed the same view,

EAZICIS ACCOUNTABLE SOR INCREASED JUPTL RTROLIIENTS
ihe major factor responsible for increased
snrollaonts at Kaloxbe Prisary School is the
sigratin of people back into the area. WVhile
the aschoul served only Sur villages prior to 1965,
thoce hundred faxilies have moved into the area
sincs then. Parents expressed the view that the
provisicon of upper primary level of education at
the sccancl has bees a najor attraction for settliing
in the srea. Most of those that are settling in
the orom are retirees from the Copperbelt im
perticilar, T™e mewly introduced Chisangs
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fettlatent schome about ten kiloseters from the
school bas contritated greatly to the population
wrouth in the area. Because of the incressing
nuaners of children at the settlement scheme,
pariats fro= that arca expressed the need to
octablizh a multigrade scheool in the area in
onlar %o shorten the distence pupils have to
¢over travelling to Kalosbe.

'Mat has helped the pesettlement of people
in tho oren was the introduction of maize growing
in 1905, TYoat yecple have resorted to malze growing
for Loth consunption ad as & cash evop, In
alifzfion, cattle raising is Decoming an fxportant
sconcaic activity. The opportunity for full
prim >y level achooling that has comn through the
aultioade aystex is contributing to the ecomondc
stauility of the fanilies in the Kalombe primary
sclocl catchaent areas,

iz NAGTICE OF MILTIGRADE AT THE SCHOOL

Tnoxre are throe teachers that are currently
8t Y.laonbe prisary school, Both the lbadteacher
ud 140 deputy are trained teachors. The tiind
toaciwr Ls untrained, Ihe two trained teachers
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bnl gpucialized training in multigrade teaching.
Thelir rmltigrade toacher training experiences

lazted for twd wreks rozpectively. These tralning
sossionns were at Chalata Prisary School in Mcoughi
in Docember, 1984 for the Hoadteacher and at

Jhorgero Usocondary Gehool in Aupust 1386 for the
Mtye The teachars felt that two weeks were mot
adeguate, They expressed s need for sore training
in \sltigrade teaching through workshops or sesinars
for serving teachors and that the concept and
practice of sultigrade teaching should be introduced
in the temcher education curricula iz primary
tecchers” eolloges.

“ho teschers have implemented the systez of
miltinrrade teaching vigorcus. JSince 1985 every
i) has had experiences of sultigrade teachdng.
Tho surront Grade VIT pupils were in Grade IV io
1765 & thoy were taught together under the
mtignie systes with the Orale IIT class throughout
the yoar. In 19586, the pupils were in Grade 7 and
thyy wwre taught in the same clase with the Grade VI
clnzne In 19987, the group was in drade VI and they
v undoer the multisrate aystem with the grate V
claz:, In 1988, the pupils wore taught as &
rosoteade class in Grade VII. An stated earlier
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(pago <3°)the large pupil enrcll=ents Xaloxhe is
excorioacing is rapidly making the school to
rovart back to a moncograde school.

A1l the methods of sultigrede teachirg have deen
pricticed by the teachers. However, their experience
hag Loen that common tisetabling ontion and the .

s jecs stagxering option are currently more useful
in Shair case decause of the large nuzbers of pupils
shat have to Be handled.

‘woouse of the imereased pupil carcllments at the
achuol teachers oxprensed a nugber of prodlems that
they have experienced with multizgrade tossMing.

Aret Socaise of She large oumbers of pupils, the
educutional regources in the school can mo looger

oo tond saong the pupils. The shortage of resourocs
espotinlly resding satoriols sakes the concept of
inderendont pelf learning very difficult to implement.
wecond, Sncroased pupil enrollzments has exerted
prasvere on the sitting space is the classrooms,
Currontly the availadle space on student Sesks in
onch class is not enough for two or =ore grades at

a tiww. Third, Seachers feel that the incrense in
Ppil enrollsents reguire upersding the school in
erdsr that more Staffing can be roeraited, A
continued classiffcatica of the school as a multigraic
izstitution PErDOtustes emence worklcad for the
ceschur: vhere omiins~ily there should be five of thel,
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ETIL MCHIEVEIERTS

There were no special instruments to measure
the yupdle’acadenic achievements in this study.
However, teachers were generally of the view that
papils taught under a =ultigrade systes are better
prepared for self learning after they have left
schnal, The view wan that miltigrade tesching
contributes greatly to mastery of basic akills by
individual pupils which have lasting impact om
literacy. Such views need to be validated empirically
howuver,

(ne measure of the pupil achievement which
the atudy adopted is the pupils' performance on the
Grade VII exazinations. The first Grode VII at the
school was in 1987, There wore Twenty four pupils
that wrote the examination. OQut of that nusber,
thee feund places im Grade VIII at Moushi Secondary
School, Chipesbi Secomdary School and Kalonga
Beconfary School respectively. The first Grade VII
clags at the school had oaly one year of exposure
to multigrade teaching. The class was a momograde
in 1985 and 1967, The caly exposure to multigrade
tooching was in 19896 when the group was in Grade VI
854 they were taught 4pm the sxse clasa with the



Grade V closs. The percentage of pupils that
feound vlaces in Grade VIII wad 12,9 of the
clags. This is about the progression rate froz
Grade VIT to Grade VIII at the natiomal level.

The roints obtained by the students were 711, ~
694 and 681,

SCHOOL - COISUNITY RELATIONSHIFS

i%» community has responded posittvely®to
the ooltigrade aystem at Kalcabe primary school.
™he situation which preveiled prio to 1965 wherwly
papils from the area had no opportunities for
upper prissry education was considered %o have
bocn extresely unsatisfactory. The school and
the ccesmunity * have formed a very stroog Parent
Teachers' Association (F.T.A.). Because of the
inercased pressure on the 1 x 2 classroos block,
the . T.A. pobilized the parents to comstrust a
shalter for Grades I and II. In addition, the
P.T.As Banaged to raise 600 Kwacha tovards the
construction of the A, 34 14 brick building heouse
for a thind teacher at the school. The house is
sow complete and oscupied.

e P.T.A. considerm the saintaizance of the
sehool as i%3 sajor objective. The asscoiation is



currently on a fund radsing cazpaign to raise 10,000
fwacha for classroca block comstruction. Parents have
been asked to comtribute K50 per family towasds the
project, The spirit of school saintainance the comsunity
NMuioonhmmmma
the school, Kaloabe primary achool is probably one of
the neatest school in the country, The school surroundinsgs
and Buildings are extremely clesn and impressive to the
viaitore. The P.T.A. however, envisages A musber of
probleas in collecting momey for the comstruction of the
classroom block because parents are in addition imvolved
in raising sosey towards the Msofu basic school project,

Widle the parents have welcomed the multigrade
syatexz at the school, they expressed a nusber of probless
the school 48 facing, T P.T.A. is concermed that the
incrwased emrollsents at the school conmtributes to more
work for the teschers, The incresse in the workload of
teachers is of great concers %o the parents becaase it
affects the quality of toeaching and ultisately the quality
of loaming will be affected. Parents noted that there
are alresdy indications of poor reading abilities on the
part of the children. Parents are poticing that their
children are not as proficient im rading either the local
language or English as they would expect them to be. They
felt that one way in which the quality of oducation cas bdo
saisntained at the school is by imereasizg the nusber of
teachers. The community is sware of the implications of



rafain: the muaber of teachers frox three to five
in tirua of provision of teachers' houses and
additional classrooms. “hile they are determined *
to construct the necessary buildings through self
help tha feeling is that the governsent should =eet
thom part of the way.

Generally, the impression given by the community
is that the sultigrade teaching systex has beoen
oxtoimely successful at Kalosbe prisary school.

SURARY

The major findings <. this study at Kalomde
prinary achool is that the multisrade syste= has
been very successful. Success, in thias case, is
moasuied in terms of the extent to which multi-
gracas toaching has contributed to the stability
of the community resulting in increased enrolments
at the school, The school &8 nov at the point
wiere it noeds w:; to a norzal upper primary
sonoGsadie school. The multigrade syste= has in
this ozard contributed to the develojment of &
po;uun school-consunity mlationship. The
comaunity is able to view the school in positive
tems as an institution that holds opportunities
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for the education of its children. This view is

oxpressed in the positive way in which the community
nurtures the school,

EATETAILA PRIMARY SCHOOL
ROSTTION

Katotsula prisary school is in Luano Valley. It
is accepsidle bty road., The school 48 about 15 kilo-
moters froa Chingombe Mission a distance that takes
sbout five hours oo foot. People in the Ketetaula
area got their medical facilities from the Zambia
Flying Doctor Service Clinic at Chingoabe M ssion.
The school serves 27 villages costaining adbout V7
fazilies, The furthest village from the school ia
B kilosetera., Most ot'thn villagers in the area are

.poutnt farsers growing =aisze in very ssall gardens.
The crop which is eT9va three tises a yoar is largely
for subgistence.

HISTORICAL BACKGROUND

FKatetsula primary school was estadlished iz 1955,
Until 1985 the school was & feeder school to Chingombe
Mission, Tupiles who used to pass the locally organized
Grade IV leaving exazinations could enroll as weakily
boarders at Chingoshe Mission. MNowewver, most pupils
could not yroceed to Grade V becsuse their parents did
DOt have enough food to feed them in the boarding school.
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The greatest advantage of the multigrade systex
according to the parents is the opportunity it has
given to their children %o proceed to Grade V, VI and
VII « Moat parents adaitted that therv was a

general apatdly towards ocbooliug in the whole ares prio
to 1965, Parents did not see the value of sending
their childyen to school when Grede IV was the terminal
point. The practice generally was to engage children
in carly sarriages or to keep thes at hose in erder to
assist paronts in the daily chores., T™he attitude of the
community towands the achool and education in general
has improved sinco 1965.

SCHOOL - Y R O

The community is satisfied with the multigrade
systes at the school. The school has two churoe-'
blocks, a one by one perzmanent structure andi & ooe
by two brick and grass thatched dlock, The latter
is constantly under repair by the parents. The
commnity would 1ike to turn the ome by two brick
and grass thatehed bleck into a persanent structure
but people are very poor and they cannot afford the
expenses, However, the community is currently
building a teacher's house through self help. The
P.T.A. foels that the susbors of children attending

sehool has Sncreased since the introductiom of the
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sultigrade systes. The nusbers of children attending
school shown in Tuble 3 imdicete a significant isprove-
ment. The total pupil enrollment at the school has
increase” from 49 im 1980 to 143 in 1988 representing

a 56.6% riso. The increase in the pupil emrollments

ie & rosult of the willingness of the parents to keep
their children i school. A major probles which the
P.T.A. 12 awnxe of is the high attritios rate asong

the girls as shown {n the enrollment tables. The

cause of high attrition rate ;long girls is early marriage
and the P.T.A. 48 slowly encouraging parents to keep their
fecalem children at school, The task is not sn easy one
becsuse the major csuse of early sarrisges ssoce girls

is poverty.

It should however, e stated that the school
uniforas donated to tb pupils by the Childrens'
“Chrietian Puzd (C.C.P.) has contriduted to the stadility
in pupdl enrollment and attendance at the school.

IELTIORADE TEACHING AND THE FUPTLS ACADBMIC ACHIEVENENT

M were eight pupils that wrote the Grade VII

x onll.néim in 1987. Pour pupils mazsged to find

places in Grado VIII. However, two out of four pupils
adzitted to Grade VIII have since come back because their
parents could not afford to pay the termly boarding fees

of K100, The condition was considered extresely uafortunato
because the Iistrict Bduoatiom Office should have assistod
the pupils to secure Govermment Bursaries.
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All grades at the achool have since 1985 been
taught under the sultigrade system. The current
zultigrade teachizy cosbintations are Grades I and II,
Grades IIX and IV and Grade V, VI and VII. The cosbina-
tions are possidle because the school has thrve teachers
two of whom are trainod and the third is an untrained
teacher, fro= the enrcllaent figureay, it is likely that
the multigrade systes vi'l continue at this school for
a considerable period.

Out of the three teachers, only ocne the teacher in
charge had formal training in =multigrede teaching (see
appondix )., 1The other teachers have been tsught the
basic skills of sultigrade teaching by the teacher in
charge. The prodlenmns faced by teachers are listed delow,

T« Under the sultigrade systex, oral language

lessons in Exglish turn to be very difficult

to teach in the upper prisary sections. The
prodles applies to the lower grades too. In
Grade one for exssple, zost of the work covered
the fow weeks of the first term is oral work
and chdldren in the other grade group have
1little timo with the teacher.

2. The %0 mimutes period im the lower prisary
classes 45 not encugh. Teachers need =ore
tize to oxplain and give the necessary
fnstructions Lin each grade group. This point
vas raised in all schools,
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3« Lack of School facilities hinder effective
teaching. PFor example, apart fros English
readers which are available to all grades,
there are no other textbooks in the school.
The teachers have no handbooks. The chalk-
boards axv too small and canmot contaln work
for three classes. Sose classarcoms have oo
deaks and pupdls have to sit on the floor.

4. Teaching schedules are at times disrupted
becsuse of famine in the arva. Additicnally
teachors find 1ittle ti=e to prepare adegquately
because they spend most of their time oo the
fields chasing baboons from their ssall
portions of maize.

™e teachers at this school and not express any
spocial problems with sultigrede teaching. They were
vory conversant with the various sethodologies applicable
to miltigrade teaching. Their main concern is the own
avadladility of resources necessary for effective

teaching and learning,

Unlike Ealombe prizary school, siltigrade teachirg
will continue for a much locger time at Eatetaula, The
=ultigrade system has developed positive attitudes
towaxds the schools within the community. The population
within the area i3 slowly being stadiliszed, However,



-5 -

there are three major prodlems that will contimue to
affect the operation of the school. Those problems

are (4) non svalladility of educatiomal rescurces,

(i1) treditional customs and practices ospecially

‘s they relate to carly =arrisges ca the part of girls
and (1ii) general poverty withis the local cossunity
vhich hinders the community's ability to gemerate
rosources for the saintenance of the school and ohildren
widle they are in school.

INAPE FYIVARY SCHOOL

ROSITION

Mape prisary school is near the boarder with
Duasaka rural distsict, It is about 27 kilometers
from bosha, the noarest primary school within Meoushi
Dotrict. The achool iz alocg the lunsenfwa river and
it {s leas than = kilcseter from the danks of the river.
The school is not casily accessidble from Mkushi District.
To reach the school within Mcushi, one has to walk &
distance of 27 kilcmeters from Mosha, However, it
is much ecasier to rescd the school fros Lusska rural
District. Prom lunsefwa on the Great East Road, it
f8 possible to drive al) the way up to the hm on
the *unsefwa rivor, Mvape primary school is
about two kilometers frga the ferry. The proximity
of the school to the river causes it to get flooded
during the rain season,
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EFEFORICAL MACKGROUND

Meape prizary school was established by the Jesuit
mlssionaries as & village school in 1985, A permsanent
structure was built in 1968, From 1955 to 1963 Meape
vas a feeder school %o Chingosbe mission, s distance
of about 75 kilomoters sway. During that period, children
cozpleting Grade IV at the school were expected to go for
upper prisary at the mission station. According to the
parents, =08t children never hoped to go for upper prisary
because the distance was to0 long and moat parents
could not afford to pay the 75 Ngwee annual boarding
feos, WVhen Mosha primary school was upgraded in 1964,
- Mwupe became a feedor school to Mbosha, The distance
botween the two schools was much shorter in comparative
terma, It was catimated that there were about % pupils
who used to find places in Grade V at Mbosha every yoar
Detwoan 19648 and 1965, Moot of these that procecded to
Grade V did oot finish the firet year bdocause parents
oould not afford to feed them in the weakily boarding
school. Only children that used to stay with relatives
in Mosha who could complete upper primary education,
Botween 1970 and 1984, only 3 individuals whe initially
started formal oducation at Meape coapleted Grade XII.

From 1965 to 1984, Mvape primary school was served
by 20 villages, The nusder of villages serving the
school has dropped to 10 and this has affected pupil
onrollments since 5%5.



RUETL BxmoLLyENTe

The introducticn of the sultigrade system in 4985
regulted in inoreased emrollsents in gemeral, However,
the Parent Teachers' Association (P.T.A.) have great
concerns over the pupil enrollments at the school, The
groatest problea facing Meope is to get children to
omrol for Grade I, Most of the children enrolled in
Grade I in 1988 are bolow 6 years of age. There are a
mumber of factors affecting pupil emrcllment at Mvapo.
The situatiom that jrevailed at Mape in 1985 and 1986
wos that pupils camo fros Maushi and lusaka rural arcas.
Farents iz Lusaka rural have sizoe 1987 prefered sending
their children to Shakabeta primary school about 10
Kiloseters fron Mape primary schocl. The sajor pull to
Shikebeta on the part of Lusaka rural villagers that are
vithin the vicdnity of Meape is the Christianm ohildrens’
fund assistance that was started at this sohool in 1967.
Paronts prefer to send their children to Shikabota
frreospective of the long distance because they are abdble
to get school uniforms through C.C.F. Another major
probles affeoting the population within the Mespe catchaent
area is the migration of people to other areas within the
district, Parents acknowledged that farming has dbecome
a sajor ecomomic undertaking in the area and people arv
constantly in search of better farming lands. It is in
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this regard that there are tenm villages in the area
at the mosent with only %0 families serving the school
with children. The drift from the area is predicted
to cantinue and teachers are of the view that there
might oot de any children to enrdl in Grade I iz 1990,

MILTIGRAIE AND ITS ACHIEVEMENTS

There are two teachers at Meape and all grades
have been taught under the multigrade systez since
1985, One teacker teaches Grades I and IT and Grades
III and IV as multigrade classes in the morning and
afternoons respectively., Anmother teacher handles Grades
Vo VI and VIII an one multigrade.

Idkxe in all other schools, the major problem
hindering effective multigrade tesching at Meapo is
lack of rescurces. The achool has serious shortages of
educaticnal rescurces of all types. The teacher, 4&id
not even have a log book for visitors. This %3 a
sajor handesp to sultigrade teaching., Another major
prodlen is workload, Like Liteta where there are oaly
two teachers, Muape teachers expressed concerm over their
workload during. times when only one tescher has to
resain at the school. At times, when ooe teacher had
to take charge of all the grades, there is too much
work on the part of the teacher,  Requests were made
for an additional teacher, even nn untrained ose,
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Teachors did not fir | major problems with the
sultigrade teaching £f only resources were availadle.
The only problem they have is that they are unadle to
organise poriods for ervative work or prictical skills
because they teach both in the sornings and afternoons.
The production wait is almost nom existent in practice.

Plopito these prodlems, four cut of 8 pupils that
wroto the Grade VII exsainations in 19687 qualified for
Orado VIII. 7Two pupils qualified for boarding schools
ooe at Mabwa secondary and another pupil at Meoashi
secondary schocl, The two pupdls that qualified for
day secondary school did not proceed to Grede VIII
because they did not have relatives to keep withs

= OCOMUNITY

Asong all the multigrede pilot schools in Luane
Valley Mvape has the lesast assistance from the community.
There is very little enthusissa on the part of the
commundity to assist the school principally because
2068t parents do not have the means to do so. For exasple,
Dotiing has been done by the community to rehabilitate,
the school duildings(eclassroos block and teachers'
houses) mnd pupils'latrizes which are on the venge
of collapsing, The P.T.A. has no plans set up to assist
the school in any other way.
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Mvape prisary school, uslike Liteta and Katetmula,
has pevere probless which are threatening its comtinued
existonce as & viable educational institution. Its
location £ & health hazard to husan lives in the rain
- season bocause of floods. The ccatinued migration of
pecple fros tho area will keep the school poorly emrolled
for a long time to come, As far as Mespe is cancorned,
mltigrade toaching is a phencxens that will mot onzily
bo changed. There is & lot of effort that should be
zade to build the image of the school. This could e
dooe through varied forms of assistance whose odjective
should be to improve the quality of education at the
school. Efforts should be made to assist the school
and the cossunity at th asse time,

LITETA PRIVARY SCHOOL
EQSLTION ' |
™is sohool is situated in the heart of Luano

Valley about fifteen kilcseters west of the confluence
of Milungusdd and Lunsemfwa rivers. The schocl can
only be reached from Kabwe. Its position is evok
that no vehicle can reach the school. 7o reseh the
pckool, one has to drive from Kabwe to Milungushd
ware the vehicle s left at the table mountais of
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the Michinga escarpment, Froz the table mountain

ooe has to descend down the hills to the Valley itself.
The process of dom;ﬂ.ng from the tabdble mountain to
the valley can take up to six hours. Proz the foot

of the hill to Liteta prisary school through Chiatka
prizary school i & journey of about twe days on foo?
This is the sost difficult achool to reach. The
journey on foot from the tadle mountain to the school
and back ‘an take up to oix daxys.

SLSTORICAL BACKOROUND

Idteta prisary school was estsblished in 1944 ap
a village school by the Jesuit Fathers, Between 1044
and 1964, the school was managed by the Jeguit Pathers
who . wore statiosed at Chin'gombe Mission sbout 64 kilow
=oters awvay. Froa its estsablishoent until 1985
Liteta was an clezentary achool providing educstion
up to Grade IV, Up until 1964, all those that went
to Grade V had to travel to Chin'gosbe Mssion where
they stayed in the boarding for the whole term. The
sissionaries played & =ajor role in sssisting the
children that went to Chingombe Mission for upper
priaccy education, Since 1955 when the governsent
took over the runzing of the school, ¢hildren from
~ this school had difficulties getting upper primary
lovel oducation. The condition was woreened by the
withdrawal of the sissionaries' assistance to the



children from the school. The nearest school,
Chiwika, whs upgrmded $n 1983,

Liteta prizmary school faced imsomse prodleas
since 1965, Dotween 1973 and 1584, the school was
sanaged by untrained teachers because no trained
teachers wore prepared to go to the school. Prom 1977
to 1984 omly one untrained teacher was rurmieg the
school, The school was closed for two years froa
1977 to 1978 decsuse of very pocr earcllsents. In
these years, there were 7 children enrolled in all
grades. It was considered not cost effective to keep
ranning the school with such low enrollmenta.

there are a nusber of factors that account for
low student population in the catchaent area of
Liteta prisary school, First, a lot of people moved
out of this area in 1990, when Chief Litota was
dethrooed by the colonial governsent. It has been
diffioult to retadn people in the aroa since 1950
because the subjeota of Chief Liteta mever accopted
Chief Chesde under whose authority the area fell
henceforth. Evor since Cpief Litets was dethroned,
the people of the area ¢casideyred thassolves
"stateless” and they moved out of the arca in
large mumbors, The second factor s enviroamental.
Milungashi river where the school 48 situated is

.
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heavily infested with e¢rrsodiles and it is usually
flcoded in the =onths of January and February. The
coxbination of floods axd crocodiles has worked to
discourage parents from sendisg their childrenm to

school. According to the teachers, the school is

usually closed in the months of Jarnuary and

February becsuse of absenteeism in all grades. Teachers
have suggested that the school should follow its owm
ocalendar that eshould reflect the eovironmental
constraints. The firat and thinrd terss reed %o be
adjusted such that term ome should start in the second
wook of - Pebruary while the third term ends in the

laat week of Decexzber. Parents consider the tise wasted
in the first two =oaths of tors One a3 & =ajor dissdvantage
on the education of their children, Most of thea prefered
sending their children t. the schools on the plateau.

Fanice i3 another factor that has comtridbuted to
poor attendamco at Liteta, The major ctuse of famine
are floods and ponkies® which destroy whatever crope
are grown. There io usunlly not emough food to go
round the sosdbers of a family. Children are generally
discoursged from attending school bocaugse they have
nothing to eat while at school. PFarentsa tend to withdraw
their children from school whem they are unable to feed
thez adequately. Ome way in which fazilies cope with
the prodblem of famine is to deploy childrean around the
fields to chase awny sonkies. It should be omphasized



that the %ask of chasinf monkies starta from the

tize of planting and lasts until harvesting time.

For wmoat parents therefore, serding children to
school had great cpportusity costs, It is in thie
regard that children were either discouraged fros
going to school or withdrawm from it altogether,

The situation was worse when parents could not see any

opportunities for upper prisary education for their
children.

IHE PRACTICE OF MILTIGRADE SYSTEM

Liteta primary school will be under the multigrode
toaching aystem for a lozg tize to come. From the data
in tadle 5, the enrollments at the school has isproved
slightly dbut not as rapidly as at Kalosbe priszary
school. For exszple, tne total enmrollzents in each
grade in 1988 were: Grade 1 (12) Grade II (9) Grade IIX
(12), Grade IV (9), Grade V (16), Grade VI (7) and Orade
VII (9). Theae axv very low exnrollsents by any standard,
The only way tie achcol can be ruz at the level of upper
prizary education is through a cost effective systes like
mltigrade toaching. Indeed, multigrade teaching has
beets practiced at the school since its fntroduction in
1985, With the oxception of Grade VII all grades are
taught under the multigrade systea (seco the 1988 school
tisotable for details). ™he Grade VII class £s taught
as & sonograde bocwuse the end of year exazinations at
this level coampel tecachers to give special attentioa to

this grede.
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JUFILS AcAreq: ACHIEVENENTD

According to the teachors, the pupdls’ academic
standard at the school wos oxtremely low. The teschers
'ﬂut wOre sest to the school &n 1985 could not find any
sizzle pupil who could read and write the local language
or Bnglish, Teachers had to develop these basic skills
even t0 pupile that wero in Grade IV. The low acadexmic
achiovements of the pupile is attriduted to the fact that
the 2chool was geserally noglected for a period of twelve
yoars until 1585, It can be speculated that Liteta
primary school has probably sever been inspected since
it became a governsent school in 1965.

The rosults of the first Grade VII class was
however, izmpressive. Thore were 6 children in Grade
VII in 1567, Four puapils wrote the examinstions at
the end of the year while two pupils rwfused to ais
for the examinations Decsuse no ocne could support thes
financially even if they qualified for Grade VIII.

Ozt of the four that sat for the exasination, two
qualified “or Grade VIII, These were s boy and a girl.

Soth teachers and parents feel that the educational
standard at the school has improved significantly since
1965. Pupdls no lenger have to repeat any grade as the
case was prior to 1985, The iszprovesents on the pupils’
-basic skills has created a positive attitude towards
the school on the part of the comsunity,



There has been an fmprevement in astitude
towards the school on the part of the community,
The pépulation iz e'owly getting stable. For
exaxple, whereas there were about 500 people in
the area in 1965 the population has iscreased to
€00 now. The parents do appreciate the opportuni-
tien vhich the multigrade system has drought into
the 'ma especially with regard to upper prisaxry
education. Instead of migratimg, to the plateau
to leck for upper primary education, a number of
thex are settling in the area.

The problem that will e with the school for
& long tise howover is pupil adbsenteiss. Pupils’
sttendance L8 extresely erratic because of the
probleaa of flooding snd famine. The rain season
is a difficult period in the school. In addition
to the problem of crocodiles, pupils fear to walk
is tall grass in the rain season because of lions
and other wild anizals. This 15 a genuine comcera
tecause scae childres have %o travel distances of
about 18 kilometers to the school everyday.

Ore way the prodblem of absenteiss can be
solved 19 o estadlish weekily boarding at the
school. However, both the teachers and parests
feel that weekily bosrding is a nos starter because
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parents do not have suff/:ient food %o feed childrenm in
woekily boarding., Iitets prizary school is unique azong
the =ultigrade aschools in Mruahi district. Sducationally
the success of the school will largely depend on the
solutioms which could be found to the school ‘eproblams.

DiE PROBLEMS FACED BY THE SCHOOL

ECHOOL SUTLDINGE: Acoordizg to the Buildings Supreteptast
At the District education office in Mcushi, the aschool
tuildings at Liteta and Mape have been condezned,

Between 1977 and 1985, the untrained teachers at the
school uged to atay in “tbe ¥Sllekes, Oinsequently,

school buildings were destroyed by fire, wind and termites.
T™he classroom block and the teschers' houses still have rmo
doors since they were de:troyed hy fire. The floors of
these buildirgs are riddled with pot holes. The window
panes are all brokesn, The walls are severely cracked
vhile the logs supporting the roofs are very weak after
baving been eaten up by teramites. The bulldings meed
urgent repair becouse they are a threat to human lives.

SCHOOL SUPPLIES: Litets lacke all the basic requisities
whick contributes te effective teaching and learning.
Teachers have no teachera' hasdbooks, there are no
textbooks in subjects like Sccial Studies, English
Language, Mathematics, and Bemda. Apart fros the supply
of 75 exercise bocks received in the first term of 1987,
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the school hag never received any school supplies
since 1985. The schocl does 5ot have sny storage
facilities for the atorage of Sesching =aterials and
other available progzerties of the achool. A school
that 18 very much in isolatiom needs certain dbasie
tools to help in minor repairs' of school property.
Eowever, there is nc single tool at the school.
Because of the total neglect given to the school in
the years yrececding multigrade, school equipments
1ike hoes, sickles, backets, axes, and rakes were lost.
The disappearance of these tools has created prodleme
of clearing the buahk that grew arcund during the
poriod £t was doserted.

TEACHESS® WELPARE: Teachers face {msense problsss at
this school, Liteta is an area vhere teachers have %o
constantly pray for the coatisued good hoalth of their
fazilies. Falling 111 at this plece means walking a
distance of 17 kilometers to the Zambia Flyisg loctors
Bervice's centre for sedical attention. This is
definitely not a situation which any patient would

like to face. For the teachors, falling sick zoans

a 1& of disruption to the to;clunc schedules. On the
other hand, teachers undergo through major difficulties
to get their food supplies. Since the arva is siways
under constant fazmine, teachers cammot buy their food
froa the local comsunities. Most of their food has %o



come from Kabwes M@ exponges that teschers have %o
fiocur in transporting their food=gtulf, =a¥xe the final
costs pronibitive. For exmuple, it is estizated that
by the tise a 25 kilograns of sealiegenl reaches Liteta
prisary scheol a teacher would have incured about Ka5
in transportation costa thereby rataing the cost to E&D
frez K1%. The situation is worse in the rain season
becsuse trave)ling is extressly Aifficult and foodstuffa
like mealie o2l are easily deatroyed by water. Secause
of these hardohips, teackers have in fact sugmgestod that
the pericds that they should atay in such areas be
akortened,

TEACHING: Because of floods and other related problexs,
toachers find thonselves havicg to teach several groups
within the multiprade ciass. This is because special
attention has %o de given to children that are forced

to miss several closses due to environmsentsl prodlems
within the arva. In this way, teachers tend to de over-
worked,

TEACHERS ATTITUIES TCUARIS THE MILTIGRADE SYSTEM

Inspite of the insurecuntable problems that teachers
at Liteta face, they are very dedicated to their work.
“hat gseens tO Be u major problem en their part is a
feeling of negloct. Accerding to then, asenior officers
at the district and provincial levels are not sympathetic
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to the gpecial noeds and prodless of such multigrade
schools 1ike Ifteta. Such total neglect is reflected

in a nusber of arwas sccording to the teachers. First,
schools 1ike Litets are never visited by inspectors

and other edusation officews Secand, whereas buildings
at Liteta are on the verge of collapaing, school maintanande
work inthe Central Provinmce tend to be concentrated ixm
schools that are acoessible to the education officers.
Thind, education resources are not equitasbly distributed
because sultigrade schools like lLitota do mot receive
their share even of those =aterialy and equipments zeant
for such schools, Ome axample which Seachars ¢ited to
support their case is the experience they have had with
the District Bducation Office. In 1985, 20 classroon desks
were sent to the school., However, only 6 desks have been
assembled bdecause the dolts supplied Yy the District
Education Office were not the right sisze. Requests

for the District office to supply the school with the
right bolte have not received any peaitive resposse,

he teachers have been constantly told by the district
office to duy the bolts using zomey from the production
unite, The school has, since 1985 not been able to
realize any money from ite production units.

Another exszple of meglect of multigrade achcols
refered to by the teachors is the practice of soendicg
miltigrade trained teachers to scnograde schools and
vice versa. By saltigrade trained teachers reference
wvas =ade to those student teacher trainees who have
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had a few days exposare  to multigrede teaching
while at college. Tho teachers were of the view
that sultigrade schools should be supplied with
toachers that are fomiliar with the method., Pailure
to this creates a lot of work o= the part of the
miltigrade trained teachers who are foroed to provide
in-porvice training sessioms to their colleagaes.

Apart from the prodlexzs enuserated above,
Iiteta teachers have no problems with the sultigrade
teaching approach. They are very fa=iliar with the
various teaching =ethods., Their cnly complaint ia
that the school should be supplied with one more
teachor. In particular, they reed a female teacher
who can teach roodlework or hosecraft. An additicaal
tescher will help case the teaching load in cases
where one of the teachers falls ill or has to travel
clsovtierv. The twachers' plea is for special conside-
ration £n the allocatios of regources like Manila paper,
chalkboards, textbocks, rulers, rubber, pemoiles,
exercise books, tools and storage facilities like
cupboards. This is a genuine gozcornm because =ultigrade
teaching requirxe surficient rescurces.

SUSARY
The sultigrade syste= at Litota is greatly
spprvciated by the community, The gesture of this
appreciation 4o in the following ways: (1) in 1967

.
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the cossumity donated soney to purchase the Grade VII
exazimation box; (i4) Parents have come forward to
contridute their labour in building pit-latrines;

(11%) the community have taken it as their responsi-
bility to repair the dlowneoff roofing sheets to the
teachers' houses. The Chief, Homoursble Chesbe has
embariced on a vigorous educational caxpaligm ammong his
people. He constantly urges his pecple to work towards
the development of the school in the following areas:

(£) that village headsen and P.T.A. sezbers should

work cocperatively to solve the prodlems of the school;
(41) He constantly urges parents whose children have
left aschool to send thes back; (4ii) He discourages
parents from engAcing their children in early =zarriages
and inatead concentrate on school work; (4iv) He urges his
subjects to work volustarily townrds, the school projects;
(v) He threatens parents of children that abscond from
school with punitive messures. (vi) Tie chief's
messengers are ususally sent %o distant villipn- to

enrol’ children for the nev yoar., This is one way of
helping teschers, K

There i a positive image towards educatiom within
the community served by Liseta prisary. Parents are
confident that solutions will be fonnd to gome of the
problens currently dbeing faced by the schoel, Liteta
i3 indeed a vory difficult area fre= an enviromzental
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standpoint the success of the multigrade aystem at the
schocl in stabilizing the community should be followed
by positive official responses from education authorities.

THE ADMINISTRATION OF THE MULTIGRADE SYSTEM

The oanagement of the mzultigrade schools is at
differest levels, The Swedigh International Development
Agency (SIDA) i3 the spomsor of the sultigrade project.
SIDA has since 1985 provided financial and zaterial
rescurces to the project (see Tadle 6). The Provineial
education office ism in charge of the distridbution of
whatever regources are received to the district(s).

The actual managerzent of rescurce allocatiom to schocls
is dooe at the district level.

ZARLE €
ACE JATIONS 70 MXUSHI DISTRICT THROU
ZL0A SUPPORT
(A) ZDUASCIAL ALIQCATIONS
IEAR ATUNT ZUEPOSE

1545 25,000 For the & multigrade pilot

" schools only.
1996 E8, 200 For multigrade school inspection.
1987 K3,000 Mltigrade workshop. One sexinar

was organized at Malcom Moffat
Teacher Treining College.

1568 K5, 900 For semircariOne was organized 42
Jauary, 1968 at Malcoz Moffat
Teschor Training College

1988 K8,000 Multigrade Pilot Sehools
evaluation.
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TABLE z mm.goooo

ITEM

HUMBER

Roader Grade 3 Ters 2:Teachers Handbook 65

Language Grade % Ter= 1
Grade 7 Resder 7

Grade 5 Roader S
Malenga
Jelita

Grade 5 Pupils Maths Textbook

Orade 3 " .
Exercise Books Ex.8
Bxorcise Books Ex.9
Atlasos

Langaoge Grade 3 Term 1 Teschers

Exercise Books Ex. 8
Bxercise books Bx, 9

Handbooks.

€0

5okt
14,000
14,000
14,000
14,000

2,755
71,000
75,000

1525

60
650
4200



JAHLE B

ALLOCATIONS /OF EDUCATIONAL RESOURCES T0 M/LTIGRADE FILOT SCHOOLS

D¢ V- S &

1986

1968

T
2.
3.
S.
Se
6.
7
a,
9.
10,
1.
12.
13
13,

15.

1.
2e
S

On the Road

SEARTITY AUOCATRD 20 FAGE SCRooL

E
E
:
:

Maths Book S

My stody Book
Jeliita

In the House
Mulenga '
In Bchool

Exercise Books Bx,. 8
What are they Doing
Reador 7 :
In the Market
Reader %

3B EBBREBEY
wd Boa3uBBEnEE3BE,

pussSxnnundy

.

.

WA
.

VAR

—

Reader 3
Maths Book 3

Atlases
World Map 3
Qe 500k of esch of the Teachers Handbooke listed adbove is recorded as
havir~ been distriduted to the School.

8
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TABLE 9

FUNDING FOR ZIUCATIONAL SUPPLIES IN MKUSHI FROM £I7A

JEAR AMounT

1964 %25,000
1985 £27,000
1566 37,000
1987 245,000
1968 X75,000

U ./ ¢\ M—— > .5

From the data in tadles 6,7, 8 "holt 9

above, SIDA has played a major role im

assisting Moashi plstrict with educational
resourcen, The District ia prodably ome of

the 2est stocked with educational resources

in the country, With regand to the my)tigrade
pilot schools, the problem is that thay are

ot given any special consideration whes resources
are distributed to schools. According to the
HMstrict Jducation Officers, the SIDA donated
resources are distributed to all the 79 schools
in the District. In fact, the impression the
consultant got from discmssions with the District
Bducation Office was that the sultigrade schools
in the Valley are at a disadvantage because they
have to compete for resources with a zusber of
mltigrade achools that have been estsblished

en the platear. Thus far, the Digtrict Bducation
Office has cotablished six multigrade prizary
schools on the plateau and five more are scheduled
to be opened in 1989, All these sultigrade schools
Eave to got shares from the repources funded by SIDA.
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Because of ease access to the District Office,
schools om the platesu have advantages ino proouring
resources from the IMatrict Office over those in
the Valley wvhere tramsporsation is dAifficulr,

There are no special sadzinistrative prodless
faced by the District Office over the sultigrade
schocles. Inm the view of the Biucation Officers,
the multigrade aystea has solved a nuaber of
educational problems in their District. The aystea
bas helped to exteond full prisary education opportu-
nities to areas that would othervise not have thes.
The multigrade gystem is alec considered as having
solved the prodlem of educational expesses in the
DMatrict. For example, ordinarily, a full prisary
school oeeds 5 teachers hence five teachera houses.
AMditionally it - also needs adout 5 classrooms.
Instead of providing these facilities only two
classrooms, and two (or three) teacher's houses
are needed under a multigrede system, The District
Bducation Office consider it to be very cost
offective, It ia because of its cost effective
advantage that a muzber of multigrade schools are
being established in the District. The officials
are pleased with the quality of instruction and
learnisg taking place in the multigrade schools.

A maltigrade teaching model school has been establjshod
in Mikushi Boms for the teachers of sultigrade schools
to learn froa,
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comcrigyos

One comclusion that rsanates from this study is
that =miltigrade teaching in Zasbian schools is an
effective wede through which universal basic education
cculd be delivered to marginal comsunities im the
remotast portes of the country. In all the four schools
visitud, witigrade tesching has zinimized the costs
of eduration to the family and the individual child.
The costa that have been brought to a minimum are both
direot and indirect. Om the part of the imdividual child,
sultigrade teaching has sinimized the costa in time spent
on travelling %o school especially for upper primary level
education for which some atudonts used to travel morv than
thirty kilowcters. Moltigrade toaching has sinisized the
distance between upper prisary lovel education and the
child. Ey 30 doing,.it has eradicated the fsclation botvaer,
the fadly wid the schoo child especially in cases whorw
the lattor had %o spond & woek (or n torm) in weekly
boarding. Vaokly bDoarding had its own costs onm the
individual cnild because of the bdurden of having to ferd
for oncself while attending to edwcatiomal responsibilitics.

0a the part of the parests (or fasilies) multigre-e
teaching has minisized the coots of feeding their childrun
while in weekly doarding schools. ‘jeekly boarding was
coatly Lwesuze fanilies had to share the seagre harvosts
botweon the scheol (Co feed the child) and the home (for
tho rust of the fasily). Instcad of having to split the
Littla that is harvosted familiecs are now able to retain
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all the food that is odt inod im order to feed cverybody
in the home. On tho other hand, the cost that was
incurod through tha loss of the labour of those
children that went for weekly boarding has now been
eliminated. All able bodied meambers of the family are
now able to comtribute thoir part to the family coomomie
activities. Additionally, family unity is now beine
sadntained because A1 children in these Areas are now
ahle to stay with their families.

These direct ad indirect costs to the communities
sorved by the four multigrade pilot schools were real
both sceially and cconcuically. Such costs were in fact
sl nificant and poweriul ;wugh to discourage children
froo going te school ultogether. On the other hand, the
cocts were major ohataclos that elimimated most children
in thuse areas from coapleting full primary education.
The experiences in the multigrade pilot schools so far
indicate that the systom has contriduted significantly
to the solutios of these prodle=s, Children are now able
to complete full primary education im the arvas where
=ultigrade has boen introduced. Efforts should, therefore,
be uade to uutiwu.omin this mode of educational
dolivery through identification of the necessary
offcetive mochanians,
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ALIFICATION: Grade XII plus Pri=ary

Teacrera Cortificate

FROFESOIONAL IXPERINCE: Attended Miltigrade

Sominars for thive ;omt (1) At
Chalata in 7988, ( g At Malcos
Moffat Teacher Training Colloge

in 198% and (3) at Chongwe in 4906,

2. TILCHER'S Nus=t IR, _RASELL TASUMBA
JeerTIon: Teacher
ASEs 26 Years

CATIONS: Grade XII gua
Tenchera' rtificate.

EROFESSIONAL SXPERIZNCE: Doos not have
special oulti training
experience. been tnught the
concept and practice of Milti-
grnde Teaching by the Teacher in

charge who has prior training.
)  EAJETAULA PRINARY SCHOOL

1. TZICHRN'S NAIE: LIS KIDOS SLABASTMAL
POSITION: Tenchor in Charge
Al 36 Yoara

RUALIFICATIONS:  Fore III

FROTESSION:L, PRRIDCE: Trainod for

nching from 1972 to 1973,
Attendod two multigrado tonching
Seminarg in Novesbor 1989 ad in
August 1986, Has 14 yoars toaodny
eXporionce.
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- Cont'd FATETAVLA PRINARY SCHOOL

2 RS NAME: MR, EMRUWUEL WULI'BA
POSITION: Traimed Teacher
AGE: 28 Years.

FICATIONRS: Grade XII plus Prim~ry
Tenchers' Cortificate,

mmm Mo omly has the
' nomronmimtbn

bnchor in 1986 to 1%‘?
Does not m -moin'tndntns_‘ in
Ml teac bat has booa

tMtwm‘b r in Charge.

5. IEACHER'S WAME: G YVICTOR NGOBFXA
POSITION: Teacher
AGE: 32 Yonrs
QUALIFICATIONS:  Greds XII
mm. He is an untroined
s bdoen taught the

concept and practice of sultiszr.ode
taueht:g 7 the teacher in charwe.

€)  KALOMSE PRUM:RY SCHOOL

e JSACHER. ¢ MR, JOUBTRT CHIPARIIA
POSITION: Teacker
AGE: . 42 Years.
QUALIFICATIONS:  Pors II plus
Toacher's Certificrvo.

PROPESSIONAL EXPTRIFNCE: Res 22 yoars tonching

oxporionce. Attended the mul
Semirar at Chalata in 1984,



KALOMBE PRIMARY SCHOOL
2o IECHER'S WubS: MR, PASICAL CHIRUYR K3
FOSITION: Tenctor
AGE: % Yenra,
CUALIFICATION: Grade X plus Primary Tencher's
Certificate,
PROFESSIONAL EXPRIENCE: Has seven years teoching

morim and attended
tigrade seminar at Chongm
in August 1986,

D)  IMNAPE PRIMSY SCHOOL
1, ZBACHER'S MME: MR, 1.8, KGR

FOSITION: ~ Seacher in Charge
AGE: 33 Yoars
L 1 Grade XII plus Prisar

4
Sehool Teacher's Certificate.

EROYESSIONAL BXPERUNCE: ias 12 yoars tocohing
rionce. Attonded one
sezirvar on Multi

in November, 1 at Chalata,

2. ZEACHER'S BAMEY  Mr. J.C. WLYATA

FOSITION: Teacher
SUALIFICATIONS: Grade XII plus Prisary Toacher's
Certificate.

W' Has B years post college
enching.

Cozment: Mr, Milyata's personal data ¢ould nct be
collectod in dotail because he wos out of
the sgnool.
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