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1. INTRODUCTION: THE PROBLEM, THE METHODS AND THE
LIMITATIONS OF THE PRESENT STUDY

Drop out and repetition ase Beavy bundess on the Mozambican primary school !
According to recent estimates, only $ out of every 1000 pupils who cater Grade |
wrvive by the end of Grade 7.7 As willl be illestrated i thn stady, an sverage of
one quaner of the pupdl populstion disappear a1 each siep upwards from Grade 1.
Part of thes drop out occurs in berween school years. Pupdls leave school at the end
of the year and scver come back. Another and moee manifest type of dropost takes
place during the school year. In 1989, an average of 9 percent of the pepils can be
estimated 10 have dropped out during that school year * As for repetition, almost
one third of all puplls at all levels are repesters. Of the ones that survive to the ond
of a school year, around 35 percent fail to pass of the end of year. The average
failure rate goes as high a 50 percent of ali registerad pupdhs i the beginming of the
year are inchuded.

Neodless 10 say, (his enormous wastage represents an ogually enormous cost for
the country. Much of the effort and money put inso the education system seem 10 be
have no visible result. It is ofien sadd, for example, that it requires four years of
educanion > obtain liseracy. In Mozambigue, less than half of all pupils who stan
school finish Grade 4. Accoeding 10 this definition of Meeracy, the magocity of pupils
never bearn o read and write sufficiontly %0 keep their ltoracy skills alive. Other
examples of Be impact of ts wastage cas also be discerned, In ol major cities of
the counery for instance, familics oot ondy struggie 10 pet their childeen im0
overcrowded schools, dut oftes Dave o Beibe teachers in onder 1o obtain the school
places. If the rate of ropeaters could be sudstantially reduced cosmtrywide, the
situation would impeove contaderably, So what could or sbould Be dose sbout
school fallere, repenition and drop our? Al the end of this report, some measures
will be recommended that could probably contridule % the mprovement of the
situation. Bt it should be emphasized tat the aim of the present study has boen %o
exploce and dncuss the complex mechansms Sat prodece school wastage, not %
present a plan of action. The audhor’s hope s Sherefore that the sudy can be useful
for the uaderstanding of these mechanisms aad ar & can serve 10 polnt al some
Jirections where action is possidle and noeded.

Any serioes aticrmpt 0 analyse casaes of drop cut and repetition meat include an

¥ “Doop cut” meams that pupids leave school prematsrely, withost completing Gc fiul grade of
B lovel & which Ocy ooce cosred I M sy, foows will be pox on grades 1 o 3, Le. lower
Primary school ("LIP1"), dough B¢ perspectve occimonally will inchede also grade § and 7. upper
primacy ("LP2°). This reproseats & limitation, snce the pasaage froes Jower %0 wpper prisry schoot
b coc of Be mout sclective I S Mozambicas school sywsem. Ar il be seen, doop out cas be
cmporary. s Mazambicas primacy schools, and especially reral aaes, & s T from seesal O
Papls dinppear Som whol during oot yemr of moee and come Dack & lemer yeur. "Wislige® b 2
move ambipeowns teren. i might be med o refer 10 all kinds of tscfioctvenem i e oducalice
wyviem. In b repoet “wastage” will Be wsed s yymosymoss 10 Grop oot and Tepetiion.

! Deviewuer, Randoss: A Masecil Saiiiy wedy of e Nukood sdxcatcos pywem

. UNESOO consnitancy sepon. 1986, mimsco.

4 1 ol be remembered, ough, St some of this deop ot wins due 1o fervor activities, schools
were bursed or had 20 be closed and pupels A mor have posmbiitios %0 regisier & another achool
bedoce the end of & yoar



effort 10 amwer & ember of dasic geestions. The very fact (hat chaldren drop out
froms school in such large sombers and 3t such carly ages leads us Back %0 the
fundamental questions of what meaning oducation das or whar rode it plays In
difforent social settings. Why should famelies make efforts 10 keep thewr children in
school at all” What s the mmportance of education in ®ewr lives or, %0 use 3 more
soclogxal erm, i Bow reproduction strssepies? Aad Bow does going 10 school,
the edecational peogect, fit logetder wih other, perbaps more urgent, ungs © do in
life?

This leads 10 3 nember of other basic geestions. In onder 1o understand the
sygnificance of edecation for differcnt social grosps, we must Know somsething adowt
the capacity of these groups 10 make use of Be education system. What, then, are
the coomomic, sockal and celural resoorces that Sdferent families or socal groups
bave at their dsposal when they try ©0 make use of school” Ecomomic resources
inchade wach Shings as having moncy %0 pay for schooling (school fees, text books,
clothes, in urban ascan sowadsys also Beibes, cic.) and being able 0 do without e
labour foece of children dering the tame esed for school. Social resources are such
things as Baving wsefol contacts (for example close relatives in town when children
Bave 10 be soat away from home in order 10 comtinee school), o being of wch a
reaown family that seachers would not dare 10 make life sour for the childeen by,
for mstance, nol giving Bem priorgy in the sruggle 10 pet access 0 school.
Cultural resources, finally, meass the kind of cultural competence a family can bave
Sat normally oaly comes with high education, sech as being able 10 read and wrile
or knowing what pocs on @ schood and in the oducation system.? This culteral
competence both enables the children %0 survive in the classroom, aad makes i
posuible for their parcats o deal with school problens when they occur. By far the
single most efficiest culural capmal of ths kiad In the Mozambecan context, s
speaking Poctuguese as one's mother language * 7

Owce the meaning of whool = specific social aad cultural setuags has been
understood, more specific questions cas be ased. For instance, 5o what exient does
school as an instiution favour or disfavour school secoess? What is the impact, firet
of all, of the coment of curncula and text books, and of exnting seachings methods,

cunmmple “Les row Sy du capral oulterel’ @ Ackes de ke rechencie o soiendes sevisles, No 30,
9%, and “Le capital social. Notos provisowes ™, Ackes de i revherche on stiences socisles, No 3.
IR0, or Lasor magor works, sh s Lo Dumaction Crivgwe sociefe dv jupemsent, 19, Le sew
prasigue, 1900, ot Lo nodlesse & doox. Gromdes dcoles ot agpvics de corpa, |99
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exiudiang the fact that pupils are taught in what nocmadly & a foreign language?
Furthermore, what & the impact of such things 3 8¢ level of orpanization of e
school, the relatica between school and the local comeenity, the level of
preparacon of feachers, or condusors for teaching such as the sumber of pupds or
the time available for icaching?

Adetiedly, these sre very pomeral Questions and atiergting 10 amswer them
would imply an esornmous rescarch stody. Nevertheless, the prodlem of drop out
and wastage has 10 be undersiood within a context indicated by questions of thin
kind. Mentifying individual “causes™ for drop out without ssuating them within
such 3 coment would not only be msedficient. 1t would reduce the complexity of e
realcy covered by such terms as “deop owmt” and, thes, suggest smmplistic or
mistaken interprotations, whh @ Beir e would most likely lead 0 mistaken
decision making.

As thore & Intlke or 8o rescarch in Mozambigee ot this momest hat o
focussing om the functicaing of school in differemt social contexts®, and sice
knowledge of this kind 5 a presequisite for understanding Seop out and
watage, it soemed secossary for this stedy 0 give priority 10 this
perspective. [nitially, the ention was 10 make a tacer soudy in two or
moce peimary schools, 1.e. 90 trace a sample of drop out pepils and find ost
the reasons for thowr dnappearance from the school sysem. However, time
comtraints, especially the short time available for field work (4 weeks in
Maputo aad 3 weeks in Nampuls) made it necessary %o abandon this
strategy. Tracing chiddren who had dropped out from school sad their
families peoved o be %00 time comuming. The time available would noc
have been sufficlent o conduct thorough interviews which could enable e
understanding of the complex meshanisms which determine the role asugned
10 education in differest social contexts and by differest social groups.
Without i-depld interviews, & would be just a5 hard o determune oF %0
amalyse e possibilmies which famidies with Sdfferemt kinds of material and
cultural rescurces have in making e of the education syssems. A stady of
such kind probably would have resulied in bode more ®an a bst of badly
undersiood “causes” of drop ot * Another strategy had o be opted for,
which necessarily gave priceity %o what i ocemally called “qualitacyve”™
information. The plan of the research was roughly as follows:

I Seatisical das availsble u the Planesg and Evernal Relacions
Department were asalysed in order %o comstruct an over 3l picture of drop
even partculas schools were re-analysed for specific purposes.

¥ A wudy St probably will cum out 10 be sseful when @ i publiabod i e cogoing shedy made
by asdvopelopers o e Departamesio & wrguolaps ¢ asropologie x 0w Edsando Mondlande
m«nﬁ:Am.m“.nawauuumm

& Mapuo®

fr“hwﬁch&wm‘w'ﬂhh‘
8 doubedd strwegy. Questiosnalres of B ind demund e e socilogin b sefficiontly famadine
with e object of sady 0 be able 10 dlaborase meaniagid gemsons. They s prescppose conditions
of realizacion which permt B D guestinnane s Carried Duosgh measngfully, eckalag » arget
popnlaton cpable of mnd wiling W areet 0 De Questots

7



it

Zln Mapeto, visis were made 10 cleven primary schools i
areas and mierviews condocted with the headmaster, wah scachers and
some cases with pupils. These imerviews ouched a wide ramge of topics
sech 2 the situation of the teachers (training, place of residence, working
mammuumledummwu
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problems and 80 got 3 goncral dea of the social differences between schools
in e Maputo arca.

3.0n the basis of these visits, two subarban bairros were hen chosen for
more exemive fickd work One, Polasa Canio "B®, represented the
fypically mew, overpopulisiod arcas inkabited muinly by refugee peasant
families. The other, Xipamuanisd, represented an old subarban enviroament,
characierized by the existence of a big markerplace and by the fact of its
function as 3 tramsitory zone between e inner coment City and ssrrounding
arcas, mciudmg the countrynide. Contacts wore made with the local schools,
and with @ help of the kocal sdmirstration, famalics with school aged
children were also sefecsed for inferviews accordmg 10 2 few basio
principies™. The major part of the field work consisted of mierviews of
around one and » half howrs deration, and sometisses moee, with the selecsed
familics, The questionmaires used 0 accompany these interviews were
basically “open”, giving much space for usexpecied information. However,
a basic structure comsisting of five parts was drawa wp 0 permit
comparability betweea e results of e intorviews, The first part dcalt with
the social Bistory of the cxiendod famally, The aim here was 10 derive 3 Birly
accurste pictare of the material, socul and culural resources cremead by this
history. The secomd part concerned the present siuation of the family,
includmg means of survival. The thind part of @ intervigws focussed on the
ways of undenstanding @ family oducation of the children. A fourth pan
highlighted the relation 10 school and incheded a detailed @scussion of the
school career of the children. In the final part, the foture was discussed.
Akogether SO interviews were condectod (25 in Polars Canigo "B, aad the
other 25 in Xipasasini).

4. With the delp of the Sede dog bairres comanals, an attempt was made
to adminstor questicanaires in four “guanerdoes” '’ in four different bairres

o bolh cases by mflscacing the chocke of Lamiies 0 kecrvicw
A “queerio” n B lowes admisiiratvy sl in Movambicas admenistratos. In the citer &



of @e capital. The objective of this guestionmaire was 10 collect information
on children of &dfferere ages who stayed out of school and gather 3 few
simple indicators oa the sockal characier of Gewr family. The questionnaire
was srowered by cach “chefe de quanierdo®, who made a small census in his
ares of jurndiction. Usforsnately, the quality of the collecied data was w
bad hat 20 analysis could be made and no conclesions drawn.

5In order 0 extend the resecarch scope beyond the urben/suburben
enviconments of the predominantdy petrilineal south, a rural dairre
(Matibane), suated close 80 the oM minsion of Aachilo ca the road leadisg
10 the coast some 25 kilometers outside @ provisce capitd of Namypula in
the north of e country, was chosen for the second stage of the fleld work.
About 30 families and some 15 pupils were interviewed.  Additional
ierviews were also conducied with the scachers o the primary schools of
Maobane and neighbourag Naboloco. A one day visk was also made 1 the
more distant and much poorer village of Matarcoe, located at the opposine
sade of & main read leading from Nampuls 10 the coant, during which
Interviews were conducied. The field work = Machane, which lasted three
woeks, inchuded mech more direct chservation since eatire days were spent
= the village. Thin made it possible 10 have mch more informal mectings
with O imerviewed familics, and enabled follow-sps 0 be made. These
mtervicws embeaced & wider range of topscs than was the case i Maputo,

The overall research task, thes, was an amompt 10 find out 40 in Se theve
aress where field work was dome, the measing people attached 10 school, the
rofe of educaton in their lives, Be kind of means they possessed 10 make
use of school in order 1o satesfy their noods, and what difficulties they were
facing = relating %0 the school,

As has dbeen poisted out carficr, B limited time available for e field work
impisod that this task could never be carriod dirough in as deep a way as would have
been necesary. In so far as peoples” relation 10 school depends on their oatice
culture, this culiere casnct be soparated from e analysis, Aa understanding of, for
example, a peasant society like the one in Maohane shoeld be an underaking
probubly ksting several yoars. The field work wpon which this stedy is based, then,
calls for cautiousness particulacly when it comes 10 conclusions and interpeetations.
[ am well aware of the fact Bt some of the descriptions or attempes 1 reach an
analysis that will follow are vague and much wo general in character. Moreover,
some details and some of B¢ hypothoses may be more or loss mistaken because they
are based on "bad” information, inadoquale informaticn, of just mistaken
interpretations. '* Nevertheless, it scemed necessary 1o at least make a stan in the

“uaneio” sormully inchedes 100 00 200 bouscholds. It Is headed by i “ciefe de quanterio®, =
clotiod member of B local popelaion wio s not paged for hs or Ber work,

5 One pont hould be spociioally mentioned. This tewt was wrines b 1991, bofore | had e
opporsanty %0 sead Ohristian Geffray’s encellent work oo (e matriincar sociery of O Malus (et
paiouarly M pdvr. m mive. Oringur de la parenst: le oo malhewe Parn: Edidons da Sendl,
1990). I Be Sght of Geffray’s asalywes, the mompes, & e prosee wat, 90 undorvand how
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dwection of an antheopological or socsclogical approach in onder 10 find out how the
“school” functions in different soclal comexes. Despite these shorcomings, it i the
auhons’ hope St the preseat report can contribute 10 2 bettor undorstandang of the
complex phencmena of drop out and repetition.

schooting., and especially schoslng for pols, win conceivad o s maardowar sockery, appeased
be twber seperficind, of pet Guredtly iscoreect. In the presesd Englady version of tes wady, |
red % ke sccous of Ceffray’s work o cosscats where & was most appropriste, without
oher pasages. These chasge do not appear i3 e Poruguess verson, peblabod o
Mosambiqee ia lac 1997,

i

4!
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2. RURAL MOZAMBIQUE: MATIBANE AND THE CASE OF MARIA

A basic and perdaps understandable assempoon embodded i edecational policy Is
that schooling and Imeracy s something desirable, and that it shosld embrace the
whole population. One of the fsodamental problems edecational policy has w0 face,
and one of the most important remons for s failure however, s the fact dat this
comviction & not equally shared by all social groups and for good reasons.

The case of Maria Assane that will be outlined below, reveals some of the
contradictions of schooling in rural Mozambique. Maris was 14 years old whes |
met her in Augast 1990. The year before, in Grade 5, abe had received the Mighew
possidie marks (20 & mathesancs and 19 & Poruguese). These were incredibly
good results. Mana wanted o continue 90 Grade 6, dut she was not allowed 0. In
1990 she stayed home,

Maria Assane lived in Matibase, sot far from e Mission of Anchilo some 20
kilometers outside Nampula. Matibane was & rather rich village” and cersainly a
wcally stable one. The adundance of cashew and mango trees were signs of
stabeliry and wealth, The harvest from the family machassbas was gescrally enough
for the families 0 survive Beoughout the year, There was 00 lack of land for
anyone who wanted 10 produce more. The Momapo river walered the plantations.
The domimant nioko™ had been strong enough 10 impose the rule that women, who
are the forsune of the extendod family, should nover leave the area when getling
married. The men who macried into the family had o betid their howses for the new
bouschold in the neighbourhood. Thes, over the years famdlly ties i Macbane had
grown extremely strong and many families counted themsolves 2 relatod W eaxch
other,

The Assane homestead always presenind Be same soenery when we came by for
our imerviews. Cassava planes surrounded the hut. A cashew tree gave shadow and
protection o the spot where Papa Assane used %0 sit down and rest in carly
afiernoon when he reteenod from the fokds. Twice a day, Maria cleanad op the
sandy yard cutside the bul, It was always clean Chickess seruned around, picking
up seeds that had been lefi. The famally dog siept in the shadow of the cashew tree,
streiched out & 3 respectiul Eatance from bis masser.

Early in the morssags, Maria feiched waler and Belped her modher 10 prepare
breakfast. Thenm she accompanied der pasents 10 the machambe, returning with ber
mothor somewhat carlier than the men in order to prepare another meal. Domestic
ativities of this kind were soen a8 an important part of Maria's education,
prepanag ber 10 asume futire respomibility for her own Bowsehold as & marmied
woman.

13 The moshon of village s ted totally approprise. Villages in the somse of & physical conglomerme
of bowses are e o Mosasiegee, of we don't conmder $he commenad villapes. Manbeoe is 2 Mderyp
8 adcsisarrative terma, or 22 cuendod village = wco-calral wrm,

' 1o B matrifiecar sockery, sloke selors 0 3 esxnded famidy proup enfied by e fact of bong
descondants Dom O s female Moran (easmene) and belonging o e ame clan. The aloto
Sons ot g0 Deyond seves poaerations. s chief o the elder boother of e Outrent phasnens of his
chociod sbatinge, the mwene. Since gescalogy s counted oo the sude of Be woman, the hasband
marries (0 an alobe but tradeionally cannot separse bis wie fom G femdly strectare. Divorce
means that e man leaves. The aducation of the childon is manly e rspossiy of Be mother s
famdy and especaly of ber ehder beothens.



The Assane famaly had bedle money 10 spend. The mackambe produced cassava,

peaneas, lomaiocs, cabbage and bararas, but these prodects were  racely
commercalized, There was sowhere Pape Assane could, except oa few occassons,

foes. But what is perhaps the most important expenditere in relation o school were
clothes. In the highor grades, for example m Grade 6, # would be consadered a
disgrace for e famsily 80 send their chikioen 0 whool 1o hadly deessed. For
Maria, & second hand deess of modest quality would cost some 5000 o 10 000
Metical and last one year. Shoes, of course, were 2 haxury, but would prodably be
required boyond grade 6 No cae in the family bad ever possessad a paar of shoes,

Paga Assance had withdrawn his Sughter from school after Grade 5, i spite of
her high marks, He doclared that this was contracy 1o Ris wish, bot argeed (hat be
simply could noe affoed her going on studying. His gressest concom was @e need ©
buy mew clothes. “Where and bow would | ammange this mosey? be asked
hetorically each time the geeation was brought up during the imerviews.

Bet even though Bes financal argument soemed 10 be strong eaough comiadering
behind his refusal. reasons that Papa Assane scemed less inclined 1o discuss openly.

" i e Maluan matrdiear sockety S woman most ofin becps care of the bossebold moncy

" Distriduned 1 e following way:

Geaed, 1 Mre per week 2 2950 MT e 12000 NT
wap, | phece 3 montd 1200 MT pwse 15000 MT
Chomhes, for sin persons 60 000 MT
kischen o, § Btoe per 2 months =

1 500 MY e 10 00 MT
walt, 30 kilos 3 yesr &t XOMT fcds 10 000 MT
bow, 3 per yeur o} SOMT 1000 MT
ke, 1 pot your w2 SO MT S 000 MY
SUM 134 000 MY

Oduer thely cxpondiowes, wch 3 mndicion, payng radiiessl docsors or beying whool books,
=0 not echaded
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For both boys and girls i Matitase oducation wis & conteadiciony project

Sending the children w0 e kocal primary school seemed 10 be 3 guestion of
bonour. If a familly fadled to do 5o, this was seem as 2 sign of either cconomic or
marital problems within the family. It is not accidental therefoee, that annual drop
out (drop out durieg @ school year) was raee in Matibane, [n e previous year,
1989, only three childrea in 2 school of some 1wo hundred and filty puplls were
reporied 10 have “disappeared” from school, and in $he current year (1990), two had
dropped out 80 far by November, when the schood was revisited.

This should be compared with the neighbouring school of Nabolco, some Seee
kilometers away. In this school, the school classes this year had been reduced, by
Novermnber, %o two thinds of thelr size in relation 1o the begining of the school year.
These differences obviously had 0 do with the socal characieristics of the two
batrros. The subility in Matdane was in shap contrast o Se imtsbility
Nadoloco. In @e lamer village, circulstion of familics and the fact that e dairro
Suring the last years had recerved many refugee peasant families, dad resoked in
weakened relations of inerdependence and a weakoned traditional power structure.
No sowene could claim Bat the arca stood under bis cxclusive wpervision. In
addwon, many of the refegee families came from regloss where, for many years,

17 The historic ool of the mumion schools in Mozanbigee i, of coune, 33 eaoemoss topic St
canmct be cstered wpon hore. In Masbene, Ge compleniny of B¢ slatcn berwaen local population,
or, more corvectly, desiacrive prowgs within the Jocal populaton, and e mission ichaded e faor
Bt e majoriy of famlies wese manlion. The lmstod time rvallable Sor fiekd work & aod peret
emering oo sach fendamental questions m $e knpact of S custeace of peealicl school matintions,

tadeional religoos belleds and practces (2 cotuisance B probably meand & mare of bess radical
vansfermation of e former relygiom).
W This, cbviounly, b & smpliatic way of describing a relation St withou doubt was cxtremely
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10 show respect for the teachers and o be o time for lessons, The familes also, of
course, thought that leaming 3 misimum of Portuguese and everaally learing 10
read and write dasic things was desinable. ™ But beyond the five grades in the Jocal
primary schood, the project of education became less evident and more problematic.

On the one hand, getting educaled meant the possibility of leavisg the peasare
condition, of petting employment and 2 salary, and evermually of being able o live
in the city where sipas of wealth such & clecericy, reaning water, cars and even
television sets, o least according 10 rumor, were so abundant. Havieg a w0 or a
daughner achieving this would not caly be an honour for the famidy, bet secure its

wpwards.

On the other tand, the peasant families in Matitane kacw from cxperence that
the road to secoess wink long, contly and imecure. I would be far from encugh 10
send (he children o the seighdouring school of Aachilo, at walking dstance from
Mackane, where Grade 6 was tught. Leaving school at the end of Grade 6 would
not be sufficient and it would be necessary 10 amange for contineed studics in Be
subgrbs of the city. This implied fading a hosse where @ son or dagglner could
say. Arrangements of this kind could only be made usisg the exsended family and
its nctwork of solidarity ties. The edecaticnsl smshitions of most peasant famiies
dad o swop here. They had no conmacts whatsoever i the cities and boarding
schools had boon getting increasingly rare when state cxpenditure for edecation wis
out down. A family with the good foctune of having close relatives in town would
de well off. More ofien, the childzen, if Sy could be sent 10 anyone ot all, had t0
say with disam relatives and in households where they might be trealed as
servants. In Matibane, we imterviewed three young men who had returned 0 e
village after 2 year of humilistion and starvieg in the city whea suxying with disam
relatives, No one had Beea able 0 complete Grade 7,

Sending one's daughier 10 lowa &8 order 1o continue her studies could tum ot 10

be 2 most dangerous strategy. Separated from the extended Gamily, which in normal

compler, and ofien conteadionory. With (he caception for school ieachung of e secrets of sexnsd life,
Bowweer, enibes I Macibene semed 00 accept school 3w agee for odecation. Mest seluctant and
somechons openly hoside were famlies belonging %0 the meadim commenity, pantly bocacse school =
Beir cane parslicdod another educaiional matiation and oy prefesiioes, e Conmk school.

™ In gencral, famabes spoke with respoct of B teachons s pomscusors of e “secrets” of &
knowledpe most people ignared. These “secoeis” wee soon s emboddad @ books or asy wrise
eats. Koowing i soad, thes, was having accewm b0 o posscsang walinres powers. Bn B case of
wachers, Bowe powens wese comuderod of good satees, alhough cxceptons cuisied (I monk Clewr
one boing sevaal odecation for unieiiaed childres). For e Christan community 18 Matbuse, e
desiiliny of barning 10 ead and wrie was lnked 9 3 hgh appranal of B compenence o read
relpous s (especally B Bbie), s coming choser 20 e "sorm” koge i o s, ofcrwine
endervood oaly by the pricats o S misvce. Cenimg 1o know Sese sotrets Orongh teading meam
oo 90 3 salutary force capeble of radcally changing humas destivy. The late mformasce
wias possiie 20 colleot on sumiiar subgects dering e shant fiold work soggent dhat the whole question
of B wies of Joernty o given il comenns windd b 3 profisable approach o 3 dorper
undeniandeg of mochannms determaning the rade of leracy in the popuianon. On B point, ww e
Gacawson 13 Don Kakcks and Chrntopher Srouds artcle “Chratianty, Cotpe and Sdens of Self
Parsorrn of Liseracy o a Papea New Gelacan Village™, Max, 25, 1990, pp- 2051
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circumstances woeld fenction as 3 moral safeguacd, the young woman might be
wnable 10 confrost the radically different social eaviroseent Sat wn life offers.
Protably (no imerviews have been made which support this hypothesis), e fact
Bat moral values and seachings of traditionad rural family education were 100 distane
from 1own life reality %0 be adoquate in the new surrounding, might lead % 3 moral
confusion that resulied ia pregrancy and forced school &op out. (On this poire, see
discussion on pregnancy below.) It should noe be forgosien that when » peasant
family scads 3 child 10 %own 2 will in 2 sense loose the child 10 an waknown society
whose "secrets” are unfamidiae 10 the parents themselves and within which they do
not feel at case. The picture of e husmshie pexsant father waking for howrs outside »
suburbaa school %0 pet a woed with the ssacher about his child beng expelied for
alleped treaecy or some other problem, is an illestrative one, Fmally, sending
childres 20 1own in ceder 10 continee school meant economacal sacrifices that could
be substantial. The family not caly lost a prodective member, but had to send food
(and money) 0 town, whch was a time comsummg aad ofien cipensive
underaking.

However, the educational peoject was not only costly and hazardous. It was
contradictory. Recciving education meant leaving the peasant conditions and finding
the way w0 modern society aad its fortuncs, which would, in tum, give the means ©
suppont the ortgmal group, the family, in foture. Bet those who managed 10 succeed
ussally changed. From the poimt of view of the village, a person of the city, aa
educated or a rich penon, someone who belonged 0 e modemn, srhan work) and
who assomatically would be considered %0 have maay peofiable costaces, was
namoed a miwrya, a “white person”, regardiess of his or ber colour of skin. This
expression was often used both ironically and crincally, but basically exprossed both
superionty and the fact of the city person being different, “not one of w® 3
imerviewed peasart put it Getting coe's daughier muarried 10 3 mivrya was an
honour becasse it meant pesting connectad 10 anoder and probably superior world
where wealth was available. But the undervone of ircay or criticism im the use of the
noton of abuweya (pliral form) was equally important. [n traditional peasant socicty
there s batle room for individuality: the adivideal cannct exist alone, owsade the
patiern of family relations to which he belongs and where his position to a great
exient is defined from birth, Education, though, by definition puts the individsal in
the unknown commueiry of atiueya, 3 world ot of control from the original group,
tramforming him to something &dfferere. This rransformation did aot necessarily
threaten solidarity ties 10 the group of ongin - at Jeast not according % harmonious
icals set uwp by some isterviewed peasant famelies - bt was far from
usproblematic, as winessed by numerous siorles of usgraseful relatives whose
bebavioer, once they Bad disappeared o the city, showed listhe respect for their
proup of crigie and its necds. The “secrets” of school and of formal cducaticn, 10
which the oducated young man (or woman) were coaskdered 10 be Initiated, then,
also represented a poteatial danger %0 mocal valees which guarantoad the wmity of
the groop.

This sransformation might be accepted for boys bet represented a considerable
risk for gls. As oducated girl would not bo able w0 mary 3 man with less
education than hersell. Unaducated men would not dase 50 approach ber aad in sy
e wch a marriage was gonerally seen as ushappy and snstable, since the woman
would ksow secrets that her husband did not know, This would soverely Bmit the
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range of potersial suiors and put e family in 2 ssuation where & became
dependent oo unknown suitors whose mtentions and behaviowr were oqually
waknown. Matrilinear tradition in Matibane Bad it that the married woman should
stay in the area of her famely of ongin and her bushand build the famaly hut dere.
This was scon as a guaramee for szabdlity and feture repeoduction, since children
were 00 be brought up in proximity o the exsended family to which they belonged,
ie. that of e mother. The educated woman, then, might caler comtinue as
womarried (and be & burden and & shame for her family) or marry men who were
likely not 10 respect eradition, bet without represercing asy other visidie advamage
such as wealth or high social position. In cither case, the whole base upon which
family reproduction rested was pet ot rok. N was ahwo penorallly thought that e
educaed gl would change her amtudes, become less respectfial 10 her parests and
w0 traditions and rouals, and locse Ber taste Soe manual labour in the fickds. The
education of gals, thus, thremenad sockal repeoduction and smce the perspective of
any real advantage coming out of schooling was so uncertain, Famibics were loss
inclined 10 go for contmucd education.

In order 10 understand these facts, we must consider tie structure of the Makus
matrilinear society, clarified by Christian Geffray in his analysis of e crucial role
of gls or young women i e whole logk of social reprodection in this society ™,
Tradivomally, fasily economy & based wpon the fabour force provaded by $he yourg
men who marry into Be family, eves thoggh the wealth prodeced by s labour is
not understood as 2 product of their work but as @ rightful peoperty of their
mothers-in-law, who “food” the family and see 30 5s well being. 1.0, redistribste the
products of labour 1o family members. ¥ The howschold of the senior mother - the
"mother of mothers”™ - is the contral cac = the family network, eves if the real chief
of the family conglomerate would be her brothers or maternal uncles. As her own
chikiren grow wp and her daugheers get maried, the young woman passes from
being unice - which implies subordination 10 her own mother (aad her mother's
brothers o¢ uncles) - 0 Be group of senicoe women who, Bencfiting from e labour
of their sors-in-law, can peacamice the well being of their family network. It & also
important for her 10 give bath o daegheers at an early stage of her social career,
since she later on in life, as Geffray shows, can rightfully “adopt™ ome or several of
her granddsughters, thus reproducing a sesation in which, by masryieg off hese
adopied daughners, she can benefi from the sewors’ labour force, wihout which she
would fad it Oifficult to survive. Becoming a respected and mfuential semior
woman is the accomplishment of $he social carcer of a yousg woman.

B ois crecal, then, that 3 famdly conglomerale (Comprising several pencrations)
produces girls and that dese guls as futare women stay closely mtached 10 the
family in order to guarantee the mflow of new suitors or heshands and their bsbour
force. The status of the womuan, then, makes ber immobile. If she were 10 leave
with ber hesband, she would not Mulfill this function, neither would she later on

2 Coristian Oeffray: N pére, al mive. Critigee de ks porensd - Ie oo malhwwe, Parn, 1990, (Sec
abwo footaom 12.)

T Thes is e image of D (ohen) mateessl head of Gamiy o clan Sown 0 many Makonde
"famdy ree” soulpowres: e head of e fermale anceser appeats on wp of & “vee’ of bodies B
clmg 1o ber, represcotng Bhe dopendence of family members on the (lermale) sdesior @ $he phywcel
scarsenon of the LmBy/'clo mwil, ounsde of which ey cansox soclally cust, m well m Seir
phoysical dependence on ber o “feader”



life benefit from Der Position &4 & SCf80f woeman.

Thes. it is = the imerest of the eider genenation®™ that a young girl marries and
starts giving birh %o children (daughters). But it is also very much in ber own
imerest, namely if she wasts 1o gain social respect and smmullancously Cresie
conditions for her socil aad material survival as 2 senior and, later, elder woman.
School, then, does not fie well with the conditions for soclal promotion of women.
This was protably the way Maria's father saw the matier, although be cortainly
would Bave phraied # differcatly. It was probably also the way Maria hersell more
of less clearly understood ber own fussre. ¥

For boys, education was a less contradicnry project. The main respoasibllities of
Bustands in Matibane were 10 secure S reprodection of their wife's Bacage by
making thess prepsant, constructing a house for the family and socering ity maerial
well-being. Within their own lineage, for example as brothers (10 thesr sisters) and
uncles (10 their sisters” children) or as nephews (10 Gow maormal uncle), they
avumed wider repomaibilities. They would supervine the cdecation of children
(Inchading their imepration in rituals and coremonies guidad by Be local swene or
his sebstitues) and protect @e interests of e famdy in questions of marriage or
disputes on land. Belorging 10 “the same stomach®, e same sioko, meant
considering nophews and nicces as cne's own chikdeen, thes asuming full moral
and malerial respomibility for their well boisg and future, Being both haaband and
brother (nephew, encle, eic), e man ment procure the means for the survival of
the group. ™ This, of course, was sommally accomplished throegh agriculure™, but
might very well iaclude such things as selling his hdowr, travelling, or petting
educated and cslering indo modern society. [n Soing this, the man should,
traditionally, act as a represenestive of e group, contrary 10 belag an individual
forsence sockor, and act on its bebalf and for =s bemefie. Individual achievemnent,
cither in aducation or i professional casvers, was ideally an accomplishment of the

I Cetleny (09 001.) meass dat wherem producsos i controliod by women, seproduction i the
domas of mes, capocially throagh ew robe s maliver & maniage. Ty orchosraing S Allascm
Derworn famdios and By steing o o Bt jenkie womes with 3 pecific Merardhicsl saan I see
SLacnily maery podr mes with & spoofic bicrarchical st i the other, the malivey of marrage,
normally the mumernl uncies on bodh sdics, socure bierarchical positionn within the workd of men.

B & shoukd be addod that e Asaoe family I one respecs was s ypical of Masbane. The
abscrce of 2 famdy and of elder Wodvers o e whainaes on e sl of the modwr, M
wrengihoned B role of e fadver. who win, o contradicion with marilecs radiion, e mak
PErson responniidie fv the education for his cddren.

I shoudd o be poited out a Geffray Sescrides 3 saditonal, “pure” wate of S sutrfiaear
skl wysaem. 11 s 30 iesresting question how meach Dhese skl forces are coumserialanced by new
ones, ospecially covmidering Ot Matibanc wan o leaat partly isegratod ko Be wrden ecootery of
bowe of Nampels Uhanbusos s secicarnation of B boussebolds undoubesdy
weahen matrieear ten, tace B9 wons and her chikiren would Mnd w0 b deconsecied from Swir

The complen onthestratos of marriapes, doecsed By O men iowyng e
of Be lanlly conglomerates, and @ scoompanying imesobdity of women and
orcvlaiee of mes = Beir sole of Mabends, focundating maler and Lboer force, woeld be
ireastagly Gificull 1o achieve.

* Gefiray (opot.) dows B marmiage ssegies are ofm oriensed wowands & srenghoning of
B allance hevwen e famly conglomersie of e man, where be i deodver or uncle can nfuence

|

Bartied. Gan aating twvo groups aad cxsmdiag the spire of nfocnce of the man himwel.
35 A & pumice (sstior or nowly manried man) s Sebowr woukd, Rowever, primarily e pet o e
Sinposal of B famdy e which be s marsid.
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groep itself. The aducationad project, then, became Joss cootradictory as such.
Educating sors, male nephewy or male grandchildros, was 10 educale an organic
member of the group and a meass foe the provp 10 secure s future well being.

This was, roughly™, the Meal representaion of things. However, peasamt
families were awaee that realny often was different. The tramsforming force of
oducason wis & vislle one. School leavers from hagher grades who had returned o
Be village because of lack of oppormsnities had a more or less openly problematic
relationship 10 their social surrounding of origis. They had been forced o returs
and they wanied nothing clse other than gemiag away once again. They bad lost
moch of their faith in the valees Bat build wp raditiomal peasamt life. They
questicaed or ridiculed e socrets of the olders which were tramamitied through
they would typically express hemselves, ar Jeast in the soclal siteation that the
intervicws comstitted””, using oppositions sech a3 “old fashicoed "/ “modem”,
"supersttion”“science”,  “local*Meniversal®, “eventiess*/“ewentful®, ek, The
uncasiness they felr embeaced all mpects of daily life, such & the bk of e and
variety of traditional food, the poce howses, (he hard and never ending work in the
fickds, the snattractiveness of local women, the dellness of emerainment activities,
the oMdfbionadness of risals, etc. They were, 1o use an expeession by Pierre
Bourdicu, people whom school had put in 2 warped position m history (ane position
on porte-d-foxx). They belorged neither S0 the peasant socicty they came from, nor
10 e modern workd they aspired so. Facing the sociologist, as a impersonation of
madern socicty, they had 10 coaceal e extent of thewr participation in traditional
beliefs and peactices. Being back m their village of origin, ey oqually had 10 keep
under cover some of the belicly or attitedes acquired in the city bocawie of their
blasphemous or irreverent character. Their doubt of the values of eraditional peasant
society, in particular the belief In the cuk of the ancesiors, pet indirectly into
qeeation its very bose, the unky of the group, by challenging e way of
undersunding solidasity tiex botween members of e same group. Hence,
education, as the wehicle for this tramfoemation, tended 80 teeaten the whole base
won which traditional sockety ressed, and give way for an individualism which was
its very opponite, ™ Thus, peasanst families were aware of the changing force of
edecation. The comtradictions of the edecational project was perhaps ssost openly
visitle & this double amtinade: wanting oducalion &4 an astrument © mpeove Ge
condition of the group, bet mistrusting the effect of education as a danger 10 the
solidasity of the group

mbnhMo-ﬁanhom " kg
o—-oaq‘-n-m-unuu-m”m rescarch
young toosagers who had faiihed sl and wanied sodung el Ban w0 pot ot of B village, M
amy ke, See Qoo Geflny. La conser des armer on Mosomdegue, Paris, 1991 K s imcresting,
Oun some of Bhese young mea, who had Sees chonioased froms secondary school (or of e odge of
catering secondary school), wese O only porsoss @ Machase who o leam tiked sboa making
Apricuivare e 3 new way widh pakd oeeanl Bebowt and regular comemescalaaion of produce.



3, SCHOOL IN A SUBURBAN CONTEXT: POLANA CANICO "B" AND
XIPAMANINI

families. And it assigns 3 new role to school in family reproduction.

The contraat Betwoen the meaning of school in 2 rural society and in a0 urban or
suburban social comtext became particularly cvident in Polasa Canigo "B, & sew
suburban dairro in Maputo, dominated by refugee peasant families. [n imerviews,
memumeMWhm
weak and teachers oftien had 10 be brided. This criticism was
contrasted e roral, moch respectod teacher, 10 whom local people coafidently
could come with their peodlems, and the yourg whan teachers who seither knew
h-bnh-mhtbcmwm“wmm&m

H
;

the childres - 3 contradictory tak since the search for money, normally through
selling at the market, mpliod her abuesce from home. The extremely hanh
economical conditions, usder which most families in sudurban or semburban
Maguio live, also tended 1o favosr @e abandoming of fendamental principlos of
tradonal education (respect for clders, control of the childeen's movements and
whercabouts, eic.), a disregard which was most openly expressed in the act of
swending the childres 10 work a1 the dumba senpue (e black or, at least, paraliel
market). Using childrea for similar activities would be 3 shameful bebaviogr with

with money was net proper by their moral yardseck
The absence of the mother from home and B¢ necessity of usieg the children in
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the struggle for daily survival by sending them 10 the market as veadors created a
previowaly unknown dacontiouity between childrea’s activities and experiences and
the ones of their parests. By necessity, childeen learmt 10 move arcund on their own
and 1o get 10 know the city world theough contacts with their peers, This diasce
betweon children and their parcats comtituted yet another theeat o traditional
family cducation. The comtent of this cducation and the control of the children’s
movements aad caperiences & presupposes did no longer correspond 10 realiy.
Perhaps the most clear expression of ths process was the seaching of sexual secrets,
which radeionally shosld be the monopoly of the elders aad trammined theough
the mivacion rituals, but i e ssburban bairre incvitably passed froes child w0
child.

It should Be added hete Bar, in the patrilinear south, the neclearization of te
family peodably has mmposed sew, and sometimes comfusing toles o family
members. When the fiekd work for the peesent study started i Polasa Canxo "B”,
imerviews were mainly conducted with mothers. Many of @em secemed 10 be
strangely unisformed abost S activitics in which thelr children were involved. The
reason wias Bt (he oducation of the children was the wtal resporaibility of e
paterral gradmother, nt of @e mother herself These grandmothers, who
represented 2 traditional point of view, 1¢ an oid stae of family education,
uramimously claimed that all peesent probless in the education of the young
peneration were due 1o the fact that they (the grandmoders) and their likes were not
allowed 00 asseme the roles tradimionally assigned %0 thom and that mothers sisply
were not able w0 replace them The gradual disappearance of the paternal
grandmother from the Bosschodd of one of Ber eidest soms, which is jest an
expression of a process of mucicarazation of the exiended family, s, then, peobably
an cxample of the kind of confusion in familly education that ressits froms this
process. [t should be sasd dat some of the mterviews sspport the accusation of e
grandmothers; since they were not edecated to tske fell resporsibility for their
children's moral education, some single mothers in nucieanzed and newly srbanwed
familics apparcrely did not try 80 control the whereabowss of Bewr chikdron

Refugee peasant familees o Polana Canigo “B° reprosesied ome extreme in fhe
urbanization process. Xipamaninl reprososted another stale of the same process.
Xipamanisi is a» o suburban bairre whch inclades one of the bigpest
marketplaces of Mapeeo. It also sceves &4 2 taasiiory zone betwoen the mner oy,
perpheral Mapero and the coumryside. It is socially complex and Beterogescous, &
bairro of imense activity. Most of the interviewed familics in Xipassanini also had 2
mech longer urbem history and they were mexh more familiar with the conditons of
urban Ife. But evea if ey in mamy respects contrasted against pomant refuges
familics in Polana Canigo "B, ey shared some of thewr conditions.

Pertags the most striking difference concerned the suthoeity patterns within the
familics, Refugoe pessant familics made their best o uphold the functions of the
traditicsal family under sew and wafsvourable conditions, inchaling the pareneal
comrol of the childrea. In many families intcrviewed in Xipaouning, this was
differert. Even though the asthority of the father or mother was pertaps not ofien
openly challenged, childres engaged la activities out of controd from their parenes,
The sumber of children, and especially doys, who comtribuled o e famdly
ecomomy by seliag at the market was probably mech higher in Xipamini than in
Polasa Canigo "B”. Accordimg 10 teachers ia the local school 2/ de Owiabre and the
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local party secretary, a majoriy of all primary school aged children were engaged
85 street vendors afier, or during, whool time. In Xpamanisi, many of Bese
children apparently had 2 commercial activity of this sor of deir own. That they
were not subordinased 10 their family was coafiemed when some parents stated that
they had no ica that their sons had not tursed up i school for 3 week or two,

The lack of parental control was above all dee 10 e B2t that control wis
difficelx or impossdie. Iterviewed parents muistained that ey did all & Owir
power 10 educaie thelr chiidren and o get Bewr daughiers married. Even so, almost
alt these families were crowded with children who had dropped cut from school and
with unssarricd dsaghters wih babies, Most parents Bad no means 10 secure the
reproduction of e famaly as they imagined 2 should de fenctioning. An extreme
but probably not at all rare case of @ds forced abandoning of moral standards was
grvem by an inserviewed father who admitied that hes daughters were prostitutes, He
cxplained that the first time his daughters appeared &l bome with sew clothes, he
had punuhed them and burned e Clothes in an attempe 30 restore authority and
moral rules. But in the ead he had had 20 other chokce Ban 10 acoept, since e was
not able %0 present any altornative. He was not able to seataim his family.

But cven if the physical absence of the edecational mstructons (father and
mother, patersal grandfaher, prasdeother Of sunss, cxc.) 5 one of the faciors
behind the kind of moral confusion in which suberban youth & beought wp, it is far
from being & only cne. O moral values - Sat were %0 much defended in the
discourse of Be patersal prandsothers - seemed 10 be badly susied 10 the realities
of the ssation in which families fought for survival and for securing deir sockal
repeoduction. The wemost poverty i which many suburban familics were living and
Be gradeal sbandoning of ol practices and cestoms originating from the peasant
society, reinforced by tis poverty, (for example of the lobodo & an ideal model in
marriage Cestoms, tar is the practice of compemating. economacally aad
symbolically, the family of @e bride for the the Joss of one of its family members
who henceforth will “belong® 1o the family of the bridegroom) scomed 10 create 3
sinuation in which old moeal relies simply were not applicable and for Sat rexon
$ost their credidiicy. For an increasiagly large nember of girls, the perspecerive of a
traditions] marnage theough fobolo was simpdy not realistic. Neither did the family
of e bridegroom, 1o which the young bride should traditionally be handed over,
represent the serong and stable family petwork Shat, sccording 0 traditional adeals,
should guarastee her well deing and justify e rupoure of @e links to ber famsly of
origin. Moreover, the widespread prostiteton, mposed by poverty, & itselfl put in
question the bolief » old moral stamdards accordimg 10 which amy sexsad
relationship before marriage is forbidden, Perhaps the scarch, through prostituticn,
for the imesistable symbols of modersity and @e good life (symbols that are so
visible @ the urban environment of the capital: clothes, all consemer goods, from
the comforable and briakling cars 10 tmnod cool drinks and Kecream™) would be

3 1a socilin times, cool drisks were oady avadable i horfies, produced withia e coustry, and
CECTEAm Wik S00-CXtE. Accondag W aerviens made s 1990 by B INDE ressasch grosp
socialogy . i happens St young sebwrbas prls provinse heroeives S an Kecream o » Coca Cols
B owast Do sessnd that the Sain of this prostisution o the cutreme posesty of these childorn. what is
Gaowssed Dere, Bowever, B B¢ soag sracuon of 2 e pracuce wweachable “modern” wbas ik
ad Oc paraliel weaknens of abersative moral sandands accordiag 0 which B bind of moderaky
shoudd not be procwnd a1 any price.
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Jess common o the altermative repeesented by old moral values were o be more
realisex @ 2

The collapse of aa old morsl order and of traditional family edecation Bat poes
with the collapse of de conditions o reprodoce 2, was the fundamencal reason
behind the kind of forced drop ow of girls that comes from pregnancy. s this
scone, prognancy was a parallkel phenomena 10 the commercial activities of Boys
which often egually lod 1o drop ost but because of truancy . Esitiation riteals and e
teaching of sexual secrets 8o the young girls being less froquent (or even ridiculed
by & young urban geseration) withoet being replaced by ofher forms of instrection,
young peis often did not know how 10 prevent pregnancy when loosened family ties
were soable 10 peevent them from seeing boys. It s not surpriviag $hat the moeal
vacuum these sebarban Gamiies confronsed, and the crisis in moeal edecatica they
brved through, was the basis for ¢ resurgence of fusdamentalst relgioes
movements: the desperase search for a moral fosndation of the workd

What, then, was the role of formal education In these two social contexts”
Among refupee peasant families in Polasa Canigo “B", the urgent crisis s social
reprodection cacoursged an unrealngic faah & oducalion as & saletary foece. school
was for many families @e ondy imaginable hope of ever impeoving their smuaton.
This belief corresponded badly 10 the weak cultural and coonomic resources of the
familics, which most often resulled in an unbappy experience of the school = which
they Bad put trest (Bailere, repetition and drop cut). The colural incapacity of the
poor families = relation 10 schood was expressed i their soaal Incapacity o belp
their children in their school work or 1o suppont them whea problems occurred al
school. The overcrowded arban schools also put parests, and of cournse in particulas
parents who had no local position and 20 useful contacts, in a disadvantapeous
positon i relation 0 whool. Ofien Bey found themselves at e mercy of
Ccapeicions weachers.

The faith m education often expressed by parents did not correspond o most
childrea’s persoral cxperience of fallure aad repetition, which mech more
encouraged 2 pessimotic sad disheartesed view, Parenss” ammades sowards
education were ofien formed at an carlier stage of affairs, in the case of the
grandmothers in Polasa Canigo “B” even back in colonsal times, when school exams
were worth much moee. Chikdeen's discosraging relation 10 school was alwo fed by

¥ Everything works = of e harmonc waslormation of oid valors o mere “modern”’ foren,
adapeed 10 wbertan and wrban Iife, b the privelege of Ov obibed whan meddle clua, whos
WA e econema resonries make Des (ramaformmanen poseiie (34 4 e Case of 3w tramfarmaacon
of he lobodo w0 & pure ymbolic manifostaton devord of any c0oNONRl Content. Leeping doweww
sworne of the moee capemaive components of 3 radeionsl marruge, yach as B¢ ievitaton of o fassly
membars).

N Olearly there is & tish of confoundeg e anformuion of ol moral valoss, eves o B
tramsformaton could Be violent for the mom Acats familcs (which i shows by Be damaig
expansion of prostsution 3ad delingpeecy), with » generad moral chaos. evidonly e proat rgpority
of wherban gtk are s prosesiag deosseives and O magerity of whortas Denider mazage
warvive wilh & set of ol sandends et are more o Jess adapend 30 Owir wix i condaon

N The adberonce % some of the many snall chusch commmnites 0ould sometimes tae Ow form
of 3 comcoen or deliderase chowe wome uaghe mofiers cosfomed pot bomg seligioun hemselves,
bat in nood of 3 sebarione for e missing hasand for Sringing wp ther childoon. Clearly, maay of
hese Charches Tanction as submiomes for e ewended famdy, it ofes pay 2 porcontage of del
silaries w0 Dhe harch, whaih. m tarn, wil sepport them, for eanmple I8 CORMINTNg howses.
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Bew expenence from the dumbe nemgue, in which so many of suburban and
semsiurban children participate: the immediate and visible profit of the commercial
atlivey was moee cacharging than @¢ imsecure and delayed retarn om school
mvestment.

The new dependence om edecation as an imstrument of social reproduction also
tended 10 create a comtradiction in the way of understanding the social carver of
girls. On e one hand, girls shoudd wody, with the same right a8 boys, @ onder %o
make a bemer future. On Be other hand girls should also prepare themselves for e
much more probable future of being a married woman. When girls grew wp, e
lamer ambition oftes got into conflict with the dermaads of the schoal and Jod %0
truancy, fadlure and drop cutl. Even seborban girls tended %0 asticipate their own
destiny and devalue education as they grow older and the perspective of marrage
wis valoraed. It shosld not be forpotien @at this change of attitude also was
encounsged by school wsell throegh the comstare experience of filure and
repetition.

In Xipamanssi, %00, education was regarded as perhaps e caly hope to improve
the peesent condition. Families here however, wore more prapmatic in Sl
ammudes. Io most isterviewed households, af least two of theee childres or jeenagers
with experience from repetition and drop out could be found. Often education,
inclofing adult cducation, scemed 10 be a mever coding project: boys and parls
repeated several times or were absert from school 3 year of two (i the case of girls
ofien because of pregnancy), and finally eried 10 win back what they bad lost ot
evening counes i adult education. Even young children seemed 10 be aware Shat at
least Grade 9 was necessary of edecation would be of any belp. These families, wo,
had fow possibilities 1o prevent school fadure by helping their children in el
school work, even ¥ chances scemed 10 be slighdly betier hero, since primary school
children ofien dad elder siters or brothers who also had been 0 chool, Only in
rare cases &ud the interviewed families seem w0 give, o be able 10 give, help 10 the
children with sech things as homework.

The single most inporsant factor that contributed to bad school achicvement was
work for the survival of the family. Alssost all children were engaged & activities
that were more or bess vital 10 the family economy. Survival in suburban Maputo is
2 complex ant. Knowing Bow products can be arranged, begally, somi-degally or
illegally, and knowing how and where & small peofit coukd be made cut of them,
demands an expertise that caly develops with time.




4. "CAUSES" OF DROF OUT AND REFETITION

So far, the general social setting of school in two specific coments, that of Matibang
and fhot of sabsrban Maguto, has been discussed, Witkin these comtexts, which
were e mais reasons for Srop out and repetion” It should be stressed right from
e beginning however, that single factors behind drop owt - such as marriage or
poverty - cannt be underssood or treated in isolation. They exert their inflscnce
withas a3 goseral social condent, a structure of Bcton, 10 which they owe their
effectivencss. The Bt of “causes” for drop out that is peovided below i, in this
scase, therefore aruficial. These faciors do ameract

4.1. School’s impertance 3 an ceducational agency is limited.

In almost 3l examined cases of drop owt in Matibane and neighbouring Nachokoo
drop out wis a0t & sudden or dramatic ovent that unexpeciedly teoke the young
girl's or young boy’s ties 10 school, but the reselr of 2 process thae had been slowly
going on sece grade 1.

These rural chikdeen lived = & world domusated by the cycles and the demands of
sgricultere. Work, farmly oducation, religious coremonies, mitianon and oher
ritualy, sad ofien semi-intintionalized edecational agencies swch as Korank
schools educated e children and prepared them for the future. Even though school
was regarded as an educator, @ the dbroad, moral sense of the woed, & was sl ooe
of several educational agencies - and in reality by no means the mosl Eportan one.
For the few oncs who had success in shool, contmusd formal education was an
alernative. Foe all the other ones, leaving school was not a damatic evers. Their
future was well peepared for and thew participation @ mportant activities much
needed. Going 0 wchool meant, in a way, prolonging the state of childhood and
postposing such things a3 comtnbutisg more fully o the survival of the family
through work, pesting one’s own machanbs of getiag marmied. [a thes serse there
was nothing abnormal in oot going 10 school after having passed a few years in
impelling praaciples foe socul repeoductivn, such a5 marriage of workmg for the
survival of the famaly, ® was abandoned - and for good reasors.

If formal school can be of dowbtful imerest m the eyes of parerts or families, @ is
of cosrse even moee o for the childron themscives, Being able 10 read and write,
the mont Taiac poad in formal edocation, s not of an cbvious value m rural socities
where oot only chidren very well cam survive wehost ths competence but also
have very litthe or no use of & since thore is %o hatic 10 read and so lade 10 wrie. If
rerad childron were surrounded by texts and reading competence had an immodiane
user's valoe, things would be differest

In Maputo, the situation was in coc sense the roverse, Far from being just an

N oThes i why wolier of wamige that are Bewded o Mo asalyses of ready wade
Quesionnalres normally come 90 e ROC very serprising teve taal mdhcatons of sociel bachground o
e 300wl comsens "eaplan” more Dus odwr ndaons

24



aliernative way of prepaning for the fusre, school and oducational degrees had
become a necessary means i the struggle for survival. For middie class families,
education of course was indispensable in order %0 uphold their positions. But also
for families who beloaged 10 the great many of e whberban population, school was
Be most imporast force through which people were selecied 0 and within the
fmated labosr market.

Ik should be remembeored. however, that the vast magority of social groeps or
families had liie bope that school would bring them any real advantages. They
would try 10 make use of the education system, @ spie of repetition, faillure and
drop out, but in the meantime they would have 10 survive trough other means,
@rough work, which in tern made the educational project even moee difficele.

I osld abwo be remembered that cven in this ssberban enviroamest, reading
and writing competeace probably wis of limaed valoe %0 the children. By far the
most imporant use of lseracy still was o be fooad withi school itself, not outsade.

4.2. Work

Peasant childres Began 10 assume inportant tasks @ every day family life at an
carly age. They learsed 10 work ot the family machamba aad % guard the
berd of goats, and they &k a considerable amoust of domestic work
pasticipation was sot only 3 contribution of labour, but repeesensed a vital pant
family edecatica. Learsing %0 cultivate the machamba, 10 cook, 90 clean the but, 10
construct houses, to Jook afier younger members of the family - all was part of &
conscions moral education whone contont Siffered betwees the two sexes. Since 50
much teme wis spere = school, these sctivities had 0 be coordimated with school
work. Normally, such a coordination was possible, with the exception of especially
bbour intemsive periods when, accoeding 1o teachery, many pupils stayed ocut of
school. However, foe poor families, which ofien also were small families wih a
reduced numbder of familly members™, children represented a source of labour which
had 1o be used much moee freguently in ceder 10 guarantee the maderial survival of
the family. Some cases of carly drop out were duc %o e mpossibdlicy of combining
school with this kind of child libour, which could inchude soch things as caring for,
and protecting younger sisiers and beothers when the mother went 0 @
mackanbe, takmg part in agriculteral work, berding family asimals or sclling
charcoal or other products™. In rare cases, poor famslics even Bad W send their
children away in ondier 10 work as Bowscboys @ city houscholds, just 10 lessen @e
burden of havieg 10 feed them.

When boys grew wp they also teaded to have thoir own machamda, of in some

2 ¥

M The poorest faenibes i Muase were famslies which were separsed from dwlr aueaded
fasndy, which Sved in asother aree, and ofics & e same e rodeced Devagh divorce o B deadh
of cox of the parents.

ks pectebly dur o wabiiy and wriatve wealh G mvolvieg chikden i comesencial
AchvInes wane viewad vory segaively o Muieoe. In acighbouring aems, and espocially closcr
the main rond, B seemed 1o be mach move comenoe.
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rare cases their own commercial activiey. ™ The peofit of these occupations werk (o
the parents, but the activity as such repeesensed an important stop fowards being an
adulr and seemed 0 peofoundly thresten the commitment of going %o whool, In
suburban Maguto, many children in primary school age 000k part in sOme SCOnOmC
ativity or the other, mostly as soreet veadors. This was a necessity for the sarvival
of the family, Work competed with school and increasmgly so as chilieen grow op.

4.3, Mabilicy and instability in the local commenity

Especially in Naholoco, many chiidren were regatered as drop outs because their
family had moved cut from the village, ofien without giving sotice 10 school o e
focal adminsonation, of becauie ey Gemsclves had moved 10 live wilh other
relatives San before. The causes for mobility of this kind were many. from
divoeces 10 reunsfication of war tom families. Protably many of these children
registered once agaim in their sow arca, most probahbly Joosiag one year s school in
the process.

This sont of mstabiley was particularly agpravated by war (see below). It was
alw mfvenced by other mechanams that contributed 0 make & Sifficult for
familics o live for & kag tme in the same place, sech as dogradation of the il
they cultivaned or issulficiency of land, drought, suclearization of the family wsit
through death or drvorces, poverty of small housebolds, or social discontentments
arsing for example from disputes linked %0 tribal divisions. There was a goscral
teadency i arcas cline 80 the town of Nampula 10 move i direction of the wowa
and of the main road leading 10 e city, thus coming closer 10 imagined or real
advangages, such a commerce or commaodities dbelonging %o modemn society. Marital
straicgics abwo seemed 10 e deectod wowards the city, o that women rarcly
accepied suilors who came from the opposile direction

Probably, the stabdmy of Matibane was & strong facwor in favour of school.
loversely, mstability in the local sockety, as i Naholoco, will constiste a problom
for efforts 1o redece school wastage, Disappearance or noe-disappearance of pupsls
I5 just one aspect. Subdicy norssally is & sign of & relative wealth, It also implies
the peesence of famubes who are more likely tham elsewhere 0 engage i such
things as school-community comumatioes. Stabdity also means betier conditions for
pood relations between teachers and the local society (see below).

In the Maguto suburbs similar wstability existed. bo many cases, family problems
were found 80 cause drop ost. Pupils disappeared from school because ey moved
Wi one parert in cases of divorce, bocsuse they went %0 sty with relatives or
because they were sent back 10 thetr families of origin after staying with relatives
wwn. Some cases of drop out depended on the fact Bat the divorced or abandonad
moers - who are many in sumber in suburban Bavrroy - were usable 10 keep hewr
children from the street, especially since they dad 10 be absent from home all Say o

™ s 1992, wien e bakro Polans Casko "R" was rovisieed, Soee years adier B¢ Scidwork was
oo, Lenider’ scosomc condiion had aggrevmed. A Lwper emibar of schook-aged girks, alely
Soom Geshmtegrased refugee famclies. somne of them only 910 years ol ware prossiasing emmeives,
eier in the siroets or o smal broficls res By adals
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order %o gearaniee 3 minimum income for the family. In other cases boys had
shandoned school and chosen a life in @e stroet because of il treatmest by 2 new

stepmother (madrasia) or sicpfather,

more
represensative for reval Mozambique. Paying S000 meticals for school foes aad for
books - un&mdo«:mmm&-cmamﬁw

most canes lanted for the whole year.

For mest interviewed families, it was unimagimable %0 send their children 10 lown
in order to complete grade 7 or 10 contimoe 1o secondary school. They had no
possibiiny of finding a place for the chilldren 10 live In the city or its suburbs and
they were not able o regularly sead money or food for heir ssrvival, Neser were
they capable of supplying money for clothes, shoes o text books. Moreover, for
poor familics, sending children o whool whea ey were getting older imphied the
loss of & labour force tat sometimes was necessary for the survival of the famuly.

Poverty, then, was cne of B0 major reasors for drop ot and especially as
concerss grade 5 and grade 6 leavers, The case of Matbane, and of the more
dissant and poceer village of Matarone, show that an increase of the price of school
books and of school fees most probably would lead 10 3 parsliel increase of drop out
in reral arcas. This would in particular affect girls, sisce peasant families first of all
would choose 00 send i soms 10 school.

Things were noe very different in the Maputo ssbarbs. Many of the isterviewed
familses were exsremely poor and seldom knew how Bey would be able 10 armage
food the next dxy. B goes without saying that such poverty was strongly Haked w
school fallere and drop cut. The pareats - often 3 siagle mother - could not raise
money 10 pay school books, school fees or clothes. Neither were they capable of
paying the brides 10 teachers that ofien were necessary 10 get Seir children accepted
wio school or 10 pay for @e extra, private lessons, the “explicacko”, that many
teachers made & condition for givisg positive marks at the end of year. The kdboer
of the childres was necessary in @e struggle for survival, The parests had few
possibilities 10 defend their interests in relation © school, for example when hew
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children were oxpelied because of trusncy. 1t s orue that spending moncy on school
mwammmmmmhm»mmd
Jiving than was e case in Matihane. The price of cee text ook in primary school
i 8ot Ngh compared 10 the price of other accessary goods. But for families who
dad no regular income 3ad who were living under the dally threat of starvatios,
buying text books of paying school fees were not always the first praority.

Even for fasilies with a small regular income, poverty of course had a negative
effect on school achievernont. When so mexh of Be dally energy of the pareres, and
even of their children, is wsed for 3 never ending struggle to satiafy the Badic
nocessities of life, then, neadiess 10 say, time and effort put into school get very
much redeced. It must not be forgosen that economacally poor groups are normally
poor also in other ways, They have little legitimane cultare that might help their
children in school and they have few profable comacts. The peasant socwety,
ospecially, i in & seroe excladed from the modern workd 30 which school ultimately

bekags.

4.5. Marriage

Afier theie fiewt menstruation and after having passed Seough the mitlaton rituals,
girls in Masidane became women. As we have seen above, families who insisted ca
sending Belr daughters 5 schoal even & long time after the fint messtreation i 2
sense also kept them in & state of snificial chikhood. This represenned 2 risk, since
waditionsd and stll well functioning principles for social reprodection weee
sbandooed and replaced by 2 much more unceraes peomise that a continued school
carcer would tring something pood. Bs tis matrilinear society, the Sature well.
being of e cxtended family depended ca ks capability of producing yosng women
mww.muummmwm»mm.m
securing v material and social repeoducticn.

k is mot surprisiag, Sen, ot many parents in reral Matibane ok their
daughters cut of school when time dad come for marriage. I the Mapato subsrbs
00 such clear case was found. But both in the rural society and in the suburbs girls
peepared thomacves, mentally and in coocrete activities, for 3 feture & masried
women. In Matibase and among refugee peasants in Maputo, domestic activities
became an increasimgly important part of pirls’ cducation as they grow up, Rursl
teachers tostified that gicls @ grade 5 became increasingly absentmisded in school.
One could guess that girls in ssbarban schools undergo e same process bet a bit
later, when they ace sufficiontly matese 10 atiract the inserest of men.

4.6. Pregnancy

In Matibane, pregnancy which was sot lisked 1o marriage oc futere marrisge wis
extremely rare - which was yet ancther sign of @e subility and soclal control



existing in the village. Teachers coulidn't tell about any example of drop out dee to
peegrancy of this kind. This does not mean that young girls did not get prognant,
They often did. Bet pregnancy was just an aspect of B¢ tramition in which yourg
puils became young marmed women, In thin satrilinear socety, the husband played
a role of secondary importance. He could disappear from the scene after a year or
two, This &xd oot change much = the suation of his former wile, since she in any
case was firmly lisked w ber own family and sseveilled by her elder brothers, st
by her bushand.

In the Maputo suburbs, on the comtrary, prepaancy was & comumon reason for
drop cut among girls. In almost half of e inerviewed families, samarried yousg
women were found who had had 10 abandon school because of progmancy. In these
Cases, preprancy withoul marroge was an expression of changing condmions foe
family education and social reprodection. Girls pot pregrant without thelr parenes”
knowlodge or coment.

4.7, Over-age

One of the major immediate factors bebind drop out was the fact that childres had
reached an age that was considered %00 hgh cuher by the family or by the school
iself. In reeal schools, the age dintribution within 2 chas or a grade is mech wider
than in erban schools™. In classrooms in prades 4 of 5, some of the pupils nocmally
look almost grown up, while others appear still 10 be small chéidren. From the poiat
of view of school, scoepting too ol pupds would mean preventing others from
penting o school, Furbermore, it would mean accepling claacs with caomous

From the point of view of the families, dgher age meant that the reasons for
taking the child out of school were strengthenad. A boy of moee than fifteen wosld
almost ceruaindy already be engaged in work activities $hat competed with school, A
gl of the same age, cspecially if e was physically mature, would secessarily face
e possibility of marmage. Forthermore, at least & few families were sufficiently
well informed w know that the high age of their child implied Sat the educational
project as sech had less chances of giving amy concrete resslt siace the door o
grade 6 would be closed. If higher age, &5 was sormally the case, wemnt dong with
repetition, reasoms for quitting school were quite strong.

But why were w0 maay childron in primary school overaged? There are several
reasons for this. The most cbvious one is repetition, which willl be discussod below.
Another is a late school start. In spite of good effors from school and e Jocal
adminiesation 10 earcll all children of school age in the village of Matidase in
Grade 1, it wies 8ot unusesl] that chikieen entered for the firnt time ot the age of £, 9
or sometimes 10 years. A cesses was made aad a lit of beginners worked out in

T In fain, & widie age Gistribution functions a1 & good indicaser of sl achools. & i Bhaseative
B e besdrasier of Naxpels Secondary School, oee of B¢ Syggent whools i e coumry,
complained that maxy of S papds sent 0 e shood from smalier primary schools suside Jown for
carolment @ prade 6 was obder than 14 and thas shoudd aor had been sent o . Similae peobiens 3
0Ot asr For wrwn schools. See Tables TA and 78 shove.

29



December cach year. The teachors » Matibane claimed that they always persomally
visited the familics whose children did not appear for regutration. Even so, some
chiMdren slways seemed 10 escape from the cemsus. Sometimes this happened
because they were absent at the moment of control. In other cases, families had
moved into the area afier the conses was made.

A thind resson hat will be bracfly discunsed Bere is the fact that & was not
encommon that children (and mech moee 30 in wastable Naholoco than in
Manbane), stayed out of school for one year o¢ moee even after having regisiered in
Grade 1, and came back a later year. In some cases the family bad moved from one
place to another. In others, the mother had divorced and in the turbulence Be child
Bad lost onc year. Is still other cases, e chald for vanous rexsons jest had not
registered in school. At the moment of registering, Be chiid might have participased
i agricultoral work, takes part in 2 goursey, or been i, or by gnorance Be family
smply tad not turned wp in time. Often families chaimed that ey had not had
money enough for payisg the school foes or buying the school Books at the moment
of B whool start and thus Bad 10 et the child sy ow of school for the whole

year W

4.5 Lack of possibilities to continue beyond grade S or grade 6 or entering into
secomdary school

In geseral, peasare families valeod educational exams according %0 standards that
were valid many years ago. But this overestmation sometimes paradoxically wont
side by side with a more realstc and pessmistic view, based on the currest
experiences of relatives or aeighbours. Some interviewed familics emphasised that
seading Sew children 10 grade 6 was of no gae sace they i any case would not be
ablc 10 continee 10 grade 7 or 10 secondary school.

The devaluation of educational exams and the limbed avadlability of (or access
00) schools where higher lovels are tasght, in this seme thresem the logic of
educational mvestment. Sixe pexast families have few or 20 possibilities of
seading their children o secondary school, in order 1o obtain exams that have real
market value, they might choose 10 stay out of competition.

A similar problem exissod among ssberban familics. Paccnts who tried o
coaviece unwilling children 0 acoept ropeating yeot anodder year in school
sometimes met the well founded argumest that it was pot worthwhile, since
amything less than Grade 9 was of no real value.

M Of counse, = several of mcrviews & wan obvices faat the famdy tred o find & lepitimae
cxcune for what really had Seen 3 comscwns chokoe of conmdering school i socond place snd ofher
Ktivais ot Mg,



4.9, Nature of the relationship between school and the local community; reral
and urban schools aad the level of organization of the lndividual school

The soxial mechansms governiag the relassonship detwoen school and community
differ comiderably between rural arcas and srban or ssbarban ones. Livieg 1 the
midst of e families whose children he is cducating, ®e rural teacher is an
imegrated member of Jocal society. Ia most cxses he cultivases his own machamba
(using his pupils as suxiliary work force) and be ofien marries locally. He has o
pay respect 10 people and traditions and he is himsell normally & moch respected
person. The fact that teachers for years have been sble 10 stay o0 s areas Beavily
affectod by war activities testifies 10 the respect noemally pasd 1o them by local
population,

For peasamt families in Matituse, school had 3 moeal foundation. it educated
e childron by tringing 10 them e secrers and inights that aee kept in dooks and
which in colomial times were densed 10 ordinary people. But as aa educator & (the
schood) muast iselfl functica as 3 moral standaed. When mterviewed peasants
sometimes vestured 0 criticize the bBehuvioer of a teacher, they always made &
clear Bat this behaviowr was divergent, devianng from the morsd standard St
school itsell repeeserscd. A typical example from Matibane was $he story of one of
the cases of drop out from the local school. This pupdl had beea cedered by one of
the sew teachers 10 sell oigareties which the teacher himself dad brought from tows
0 order > make 3 small peofit. To sell cigareties would have been 0o great a
shame for a teacher. The yousg boy sobd the Gigareties, but sever pot the payment
people had promised him and could not pay the teacher his money. He then refused
10 go back 10 school, arguing that Se seacher would beat dim up and give him low
marks. This sory became & Jocal scandal and the teacher became an object of public
shame. Peasant pareots sald thae ey never had Besed of icachers taming

In sown, @ings ace different. No close contact exists betweoen seachers and
familics. In suburbas schools Shey mont ofien belong 10 different social provps sd
ofien do not live at She same place. Teachers oftes walk or traved loag dissances 10
et 10 their jobs, Mobility among teachers is high. Many suburban schools have
cxtremely high rates of urersined teachers, Many of them arc young. Some are
women who at the same time have 00 assume Besr respoasibilises a3 mothers and
housewives, whereas the typical rural seacher sormally has a wife who takes care of
his bowsedold. Salaries are far from sufficient for livimg and srban eachers, unlike
Gcir rural collcagues, d0 oot have machambar of deir own. Schools are ofien
overcrowded, which makes it even more difficels for the seachers o take inserest
info the fase of each cme of their pupdy. All Bese Baciory contritule 0 make e
relationship betwoen school and the focal community very different from what is
normally the case i reral social settings.

The presest decline @ e meoeale of teachers in urban and suburtan
envircaments should be understood agamst this background. The habk of selling the
entry 10 school or of demanding private and paid cxtra Jesors from pupils who
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want 10 pass at e end of year, or even of, as might sometimes happen, demanding
8o sieep with girls who are sufficiently grown up, are salikely %0 occur i rural
ooalexls

Some of the facioes influencing drop outl raies can be cither resmforced of
lessened by the kocal school wseld. Snce families outside middie class arcas, and of
course especially peasant families, have so hitle of legitimate coltural competence,
they rarcly feel they are in a posiion 0 onticine wwhool or take action when
conflcting views cxist on peodblems linked 1o school, Eves in the well ceganised
schood of Maridase, somse cases of drop cul were due 2 simple msunderstandings
between school and the family of the pupdl, for example as regards registration or
school foes. A well organised school, where e space is piven for arbitrary and
harardogs action on the part of the seachers and where effocts are made 20 susain
well functioming forms of contact wah the local comemamity, for example through
mectimgs or school-communty commuinees, is probably more able 0o reduce thes
kind of mmunderstandings.

4.10. War

The impact of wir on the Mozambican primary school cannot be wnderestimated. Its
most visible forms are burmed down schools, murdered teachers and childron
withowt access 1o school.

The indicect effects of war ace oot Joss importaat. Ia war afflceed arcas (and
area comrolled by @e MNR) the tradition of seadisg chldren 10 school are ofien
lost. In Nadoloco, families who had recenly come from such areas were
interviewed. Their children bad great difficulties in accepting @ kind of control of
movement and time that school necessanily represents and trusncy snd drop ost was
& rule rather than excepoon,

The strong mobility and insabdiey in Mozambican soclety caused by war will
offect schools for many years to come. Many analysed cases of &rop ost had their
origin in mobility and mstability of this kind. Children had been seet off W live
with relatives and never refursed or were ill tresied and could Bt go %0 school.
Sometimes families moved cut in search of thewr relatives, takeg their chikdren with
them. In other cases childron who dad lost one or several years in school had simply
becotmne 400 okf. There were also isstances of sisgle mothers wiho were unable
sustain or control their childeen, These children were ofien expelled for truancy,
because ey had 10 camn their liviag as street veadors, and never returned 10 school,

War bas also played the major part in the dramacx wrhanization which cresies
pew and demoralising situations in ssbarhan schools.

4.11. Falare and repetition

Most cases of drop out were peeceded by repetition of coe or more grades. Being
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sech a common phenomena, repetition was far from being considered & stipmats,
Bt even 30, repeating soveral temes wosld be interpected by most families as a sign
that the future of the child was perhaps not 8 be looked for in the education system.
Perhaps @e most impormant aspect was that chilkiren grew older while repeating,
which favoured the sendency o drop cut (see above). Grown up children sssumsed
wider respomsibilities i family e and family coonomy than e younger sslers
or beothorny meanwhile keeping them in school in spite of contineous repetition also
repeesemted a consaderable cost for the family.

The problem of school faure shall be retumed to later in this repoet, Bul
perbaps an evident aspect should be emphasised in the peesent context. It is troe that
peasant childres were supposed not 10 argue wih Beir parerss abowt such things as
aneadance or non-anendance of school. But even so, repeased failure at school el
has a negative influence om pupils’ school performance. Since curricula, seachers’
manuals and sext books do aot contain any real strategy for dealing with repeaters,
and as general weaching conditions cersaindy do not favour acempes 10 develop such
a straegy, Bese pepils received the same pedagogical treatment as the cne which
produced their failere. For many of dem, if not for all, the result was 10 Crease 2
profosad dubelicf in @eiwr own capacity as well a3 a distaste of school.



£ IN THE CLASSROOM - THE AFFLICTION OF FAILURE AND
REPETITION

The faah in education chvioudy does not correspond o what school can o The
modst problematic aspect peobably is the continuous devalustion of the value of
education degrees. Sending childres 10 school aad keeping them there, w spie of
filores, repetition and dadly ddficulties in material survival, would perhaps be
logical if school kept its promise 1o grant a better future 10 the cnes who persisted,
Bt this o Jess and less 0. Peasant familics in Matidane interpectied the retum 10 the
village of every sew uncmployed yousg mas or woman who left the cxy schools
after Grade 7 or § as still another sign Sar @e whole education project was not
worth while. In the suburbs of Maputo, famiies normally would try %o stk o
school became they have nothing chse 0 belicve in. Bt the real chances of suctens
were sieadily dimissshing, creating dncouragement and strengthesing even msore the
necessity of findiag other means of survival which, in thew sern, came (0o conflict

But what happens imide schools s not, of course, without sigraficance. If,
indeed, Mozambicaa pupds would fail less aad repeat less, if what Rappened in the
classroom was enderstadable and meaningful, then schood would become & less
comradictory peoject. The high rate of repetition in itself promotes drop owt. Pupils
net only pet discouraged by repeating the same duli material omce or twice. They
pet older whea they &0 it and more inclined or forced to find other solutions in life,

The same pocs for girls. Imerviews with icachers and clas room observations
confirm Dt gils, cutside the mid@c clasy urban areas and especially in strictly
reral areas, are more timid and Jess cutspoken Saa dboys. The little comumunication
between pupdls and scachers Shere s in Mozambican peimary schools exists, culside
the few traly urben coatres, betwees boyy and @he scachers ™ The higher rale of
fallere for girls might 10 & coasiderable exient also be an effect of inequaliny of
treatment within e classroom.

There is no evidence tht women teachers behave differerely. The average pass
raes in female-taught classes from Grades 1 10 5 are SE9 % for girks and 65.1 |
for boys. Usder male teachers, the correspoonding figures are 565 S and 678 % Ik
should be borne n mind however, that most female teachers teach in suburban or
urban schools (in fact, the porcontage of fermale teachers i 2 school is one of the
most secure mdicaion of an srhan wocial envircament) where gals generally pet
much higher marks and fad moch less than in rural schools.

In B¢ following section, some of the most important characterntics of teaching
in Mozambican primary schools that contribute to failire, repetition sad deop ot
willl Be Reiefly discussed.

¥ Clans soom shervanons made i & seeber of prissiey schools show i Geade | 0 Gende )
shire Dt comemumicaton wihie the class rooes wicre pupeis have ae sctve part hardly cabsts. Is
vetage, & pupel gots i opportanty 10 peak cooe 3 work o onoe overy second woek. The semcnces
are short aad of repetiive charscaer, (This saserial has boma colleciod In the progect of evalaation of
texz books i the primary wchool and will be made avadadie Laser this yoar )
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£.1. Growing discrepancy between the level of transmission and the Jevel of
reception

A geseral problem in observed teaching & all visibed primary schools outside
middic chass, urbtan Maputo & the continvously growmag difference, from the stan
of Grade | and onwards, between the domands of $¢ curnculum (and of teax dooks)
and the pupils’ level of knowledge.

Let us hypothetically imagine that teaching and the ability of the pupils start off,
30 0 speak, at Se same lovel in the beginning of Grade 1. This means, thes, that
pupts are oot required 10 have any special knowladge when @ey begin school.
Meally, the seaching level (the level demanded by curricula and text books), should
rise gradeally as pupils’ knowledge also increases. I knowledge of pupils does not
ncrease, then progress of teaching will not cormespond %0 peogress of learnisg,
This, in wrn, will create growing learming difficeltes, sce conditions for
successful seaching will be lacking. Pepils do not know what seaching and teachers
take for granted. New notions and strectures cannot be learned becamse more basic
ones, on whch they must be founded, were not lcarmed,

This is what s comeantly happening in primary scheol classrooms. Pepils are
expected 0o learn how 10 read i Poersguese at least in Grade 2. However, even i
Geade 3} and Grade 4, 2 magority of childrea in rural primary schools do not know
how 10 read, When teachers continee, as they are supposed 10, with Be corriculum,
they cannot take these pupils” difficultics sericusly. In Madhematics, pupils in Geade
3 should be able o make use of basic ssahematical skills. However, most of them
still Bave not boen able 0 go beyond the most primitive principle of cosnting. that
of esumeration wing fingers, 1oes and strokes. As the curriculus proceads, @ey
have no chance o Sollow.

The process could be Mustrased i the following way:

level of eransenission |
T levetofreccption

- —

When there Is a growing dstance between leaming and scaching, ideally,
teachery should stop and make sere that pupils learn ot least e basics of what ey
are sepposed 10 leamn, 50 hat leaching aod leaming once again can sart off from
the same level. A tcaching process of this kind is illastrased dere:



In Mozambican prmary schools, dowever, varous factors make & wnlikely or
even impossidle for such 3 contineous adjestment of teaching and Jearning to take
place. In B first place, cwrricula, teachors’ mansals and text books must give room
aad time for this sfjustencst 10 be made. This i st e caue. Since masualy
describe = details what eachers sthould do during lessoas, no room is left for
adjustments in teaching pace whea pupils do not learn as they are supposed 10 do
acording % the mansal. Text books are not made i a way that permits more
therough work with Bems when this is required, without simply repeating exactly
the same cacrcises &t Befoee. Such repetition is not likely o result in bemer
lcamning. n addition, text books generally dave what is called a lincar progression.
This means that Beme are presensed oace of twice and wually not retursed %0 in a
way that would be characterntic for a cyclic progression.

In addion, the main concern for teachory i hat of completing B¢ curriculem o
the end of the year, not that of muking sure that at least & majosity of poplls have
really leamed what they are sepposed 10 have leamed. This Is not caly an effect of
bad scachers’ training. If seachers do not manage to complete $he syllabus, they will
face serous peoblems. Their classes will not have deon prepared peoperly for e
cxams®. The tleacker’s nightemase is o Bave hés class tested on subject-maniers that
he has not been able %0 each. Superiors, colicagues, parents and pupils would 2l
blame him for bad results. If the seacher has completed the curnculum, o least he
canaot be held respomible.

Obwvicusly, this dilcrma docs not arise only from the attitude of teachers and the
exsteace of exams. It b more fusdamestal and has 10 do with the basi comstruction
of the school system. If curricula were not complesed, confusion would arise within
the education system. The fact that pepils pass from one grade 10 another would not
mcan that ey have reached a cortam lovel of knowledge and that they are proparad
for pew and higher levels. A smifiad, hicrarchical school systemy where each new,
higher grade depends on of peesupposes the preceding lower grade, would be
difficult 10 maintan.

If edacation planners and leachery were asked for the reason why praocity always
has %0 be given %0 completing the curriculsm, heir answer would probably be
formulated in these terms. lronically, Dowever, the very fact of insisting on
completing the existing curriculem® in Mozambican prmary schools creates exactly
the situation that win sspposed 10 be avoided, In any prade and in sy specific
classroom cutshde e most privileged urban arcas, pupils’ knowledge far from
cormespond 80 what cwrricela presuppose. For the teacher, this sivation will
manifest el 3 enormous keaming difficulties on the part of the pupils and an
embarrassing distance betwees the level of transmission and the level of reception.

What could be wished for, then, are curricula and text books thae are construcied
in 3 way that erables. or even obliges, the teachers 40 give priorety 10 the karning
process of the pupils.

0 The Geappoarance of astionsl cuarms of course will Consle sew condiinon Sor leaching Bt i
will cbviomly st sstomascally have M 2 comeguence Bi more Mrem 8 pot wpon what pepds
acmaly arn. Teachars migh be canfiod with livieg op 0 S sandands s by the local 229 (Zosa
G whodoiia pedapigae).

4 Here o i secensary 5o ait sdoot custing curricada, Mace £ i possible 0 magie Cuericula
which more accurately corvmapond 10 $w saching Tearning sesation.
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5.2, Fallure of the evalsation system

Shortage of tme, lincar progression of text books, and the rud 10 complete a
curncelum that doesn't give room for adjustmeat 10 pedagogical seeds are ot the
only factory involved. If ieachers would have time caough to bother abost pupily’
acteal state of learsing, then they also would need feoctionsl imtrumests of
evaluation. Much time s now spent on an atiermpt 10 correct all exercises made by
all, or almost all9, pupils. This attempe is not realistic due 1o the sumber of pupds.
Neither is it pedagogecally fruitfsl, siace reachers do not necessarily have 10 keow if
each pupd solved each exercise properly. What be noods 10 know i whether each
pupd learmt Be basics of the subject maner in question. Here, probably text books
and teacher's manuals could help by providing the teacher with a set of limited
excrcises especilly constructed for evaleation which would take less time 10 correct
and which would il the scacher of e fondamentals of the matcrial were
understood of nol.

Class room observations indicate $hat evalsation most oftes has surned into 3
symbolic ritual with nooe or very hale padsgogical value. Teachers normally try
correct pupils’ exercises, but the sumber of pupils %o correct and @e low level of
enderstanding and knowledge of these pupils make & an impossibiliy 10 make any

sal use of these corrections. Teachers sever have time (0 try 10 understand
why pupils have not undersiood, Neither have they time 10 help puplls who have not
wnderstood. Even if they would, in spite of all, ory to help pupils individeally, the
learning difficulties they eacoumter normally are so immense @at solviag Sem
would mean golng dack %o what was supposed 10 have been learnt in carlier prades
or even in Grade 1. Such an aempt, then, weould make it impossible %0 g0 on with
the syllabus. The result is that the teacher is better off not knowing 100 msouch about
the learning difficulties of the pupils and not taking Sem seriously im0 accownt
when planning his scaching. The astitade of teachers, 5o often expressed, that the
real problem in teaching is Bt pepils are wo weak, is, thus, a reflection of e
own podagogical dilemma: tae of having 10 go on weaching the syllabus, cven whes
conditions for learing do not exis.

5.3. Two aspects: being taught in a foreign language and the ricsalization of
class room lnteraction

The complex guestion of the effects of the wse of Portaguese as the only language of
instruction shall only be briefly scuched wpom Bere. It Bas been subject of mech

musber of pupils ke comain Jessons and oders in odher lessons, thes making e tars of e class i
ooe or two days Seme. Class room cheervaions indeate, however, B O s not tree. Most teacheny
we he ond of lenoss for comuction and (hen try 4o correct a8 many Pupdls a5 possibile. This mesrn
hat the bewt pupds. who fiah fine, normally et cormoctod repuliarly, whille weak pugels mighe pass
oo tene 0 s withowt being cormeosd.
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favouring the mtroducticn of pupils’ mother wngues 33 language of mstruction in
the first grades of peimary school,

However, a fow things ought 0o be sald in @e presem comtext. First of all, it
must Be cmphatically stated that Portuguese outside the urban contres has the states
of a foregn language and that e term “second banguage” is Jess proper. Most rueal
chikiren meet Portuguese onlly & school. There are few Of 80 siuations wicre By
can or mest use Portuguese (In the sesse for example @ar  ammigrane children &
industrisioned countries aee confronted with and caa make wse of 2 dominam,
"second”™ language *').

In all the chasses o the first grades of primary school visited in the course of tis
wady, mciuding swhurtes schools like Polana Canigo “B* or 21 de Outubeo in
Xipamasini, s great number of pupils have boen found who obvicusly understood
very lintle of what was going on in the classroom. They did st understand muoch of
what the teacher said or of what they were supposed 10 do. Eveatually some of them
would try 1o imiste their chns mates or develop other ssratogies which permitied
@em symbolically 10 ke part = e seaching process. The paychological effects of
tis sinsation on cheldren in the fest grades dave a0t been studied in the framework
of the prosent research and will not be discussed here. However, another aspect
should be emphasized.

Secondly, the atsence of measing encouraged the extremely srong ritualization
of classroom behaviowr that is such a striting chasacteristic of teaching in
Mozambican schools. . Puplls learn dings other than what they are supposed 10
learmn. They learn %0 liton to the intonation the teacher uses in questions so that they
can know if e expectied smawer is “yer* ("um®) or "mo" ("ndo”). They fill their
exercise books wih nonsersical figures or lemers, since they do not know how
wrile, noe what they are supposed 10 wrise. They learn 10 pronouace words they do
oot understand the meaning of. They scrupulously copy sontences devoid of
meaning © hem. In order not 1o be pusiahed, they learn 80 waich how other pupals
react 50 the meaningless inseructions of the 1eacher.

This kind of ritealization is functional in its conext, since & permits seaching o
$O 00 in spite of s catastrophic results. Teaching will not stop because teachon
realize that few pupdls learn amything. But in the losg rus it & of course allogether
contnaproductive, since learming problems are not resolved. The result is not only
repetition and drop out, but that higher grades always will receive pupils who have
swrvived, in pan, decasse of e same contraproductive claisroom behaviour,

Of course, this kind of rivalization Be teacking dearsing process does not only
depend on the language of imstrection. Dut it woshd probably be moch less
necessary if poplls were able 10 grasp the meamng of what was i in the
classroom and in text books. Obwicusly, many pupds gradeally learn 10 understand

5 A e came time & mn of course Al be remenibered S most Temiles send hew chikiven o
Aol o oeder 0 bearn Portapeese. 1 e o loarm what i & e and obvious sariiel value 0 the
modern pant of sotety 30 whach B whole oducation iyMem i %o ntimasely Seked.

* The a1 of wing & second or 3 foreign language 3t G means of Eatruction i not, of coune,
B¢ only Gactor creating what & here calind de rsalaaion of claw mom mracton. Teaching wybem
woeld probably be sshorianan and cBass oo Me comemely risalined even i O pupils’ mother
Lageape werr wtd for communcation. The post made Sere is Bt (e une of & foreign lanpuige o
O wetam of Commarncaion encouragns e mochaniiens of etsalicaton, and o & sree suhes B
risalization & secenary condiion for koeping somebing hat looks lie normal ieaching going & the
hasa room
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Text books and cerricela incvitably are pant of a “modern”®, quite westernized
world which & more or less datant from the one of the pupils. Objects and
phenomena as soch might differ Betwoen the workd of teat books and the out-of-
school umiverse of the pupdls” brves. The teat books in Poctuguese for the

symbolically expressed selations between persoms indicate thatl # & not really »
peasant famaly at all, but as urben fasly in disguise. Whes e clroulation of waser
(a8 vapor, ram ¢ic) is explained In the science book, these explanations inevitably
toech phenomens that are understood differeatly in $he world cutside school.

The subject maner of couese must po beyond Be pupdls’ realss of eaperience,
otherwise wvery hadde of what Is regarded as modern scentific knowledge would be
transssined 10 the pupsls. What & at stake s rather the links botween Bese sebject
matiers and the pupdis” ways of undenstanding the world, Class room observations

5 The colowrsl bmpadt on Mocasbicas society of $e e of Poruguese ot e only laapuage for
alphubetization and scaching probedly camce be underestimated. The fow aclociod coes - pupth who
apamet all odds, s sasatics w clearly ow, manage 10 srvive 3 the way teosgh e adecation
sy - ae profosndly rasaformed w and by S process of sehection
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confiem that listle effort u made 10 ctablsh this kind of bak, Tex books and
teachers” manuals seldom or sever mention them. Experienced scachers do try o
create thom, but are of course limined by their bad traming and by the pupsds” low
proficiency in Portuguese

What could be wishad for s that cerricela, text books, leachers’ mancal and
teachers” trainng coveses insnt oo the nocessity of coanscting the comtent of the
icaching 10 the experiences and classificasons of the pupils. The methods for
establishing such a conaection can only be tned out in pedagogical practice and on
the basis of 2 knowledge of the ways of secing and understanding the woeld i
differest pants of Mozambique. It should be remessbhered that prmary school
teachers themselves noemally possess sech knowledge and with proper isstrection
could be helped 0 make pedagogxcal use of k. The present situation, where
kaching normally & supposed 10 be performed in a cultural vacsum, creaes
wmneceasary difficeltaes for the pepils and has & shared respoasibality for prodecesg
faidure sad repetition.

5.5. The love of abstractions

Mozambecan primary schood texx books and cven more so the actsal teaching in
Mozambacan primary schools show aa affection for abstractions which &
sociologically enderstaadabie but pedagogically contraprodective. Text books wse
many abstract defiadtions. Teachers reproduce these definitions becawse they can be
found in the text books and bocawse they themselves Save 10 little kaowledge of e
subject mater Bat they cansol replace them with moee useful explanations. The
effect &5 that @e whole teaching of specific subject matiers can be dedicaled %
copyg and repeating nonsessical definitions or abstract notiors that have little ©
do with real leaming.

These habits are of coune difficult 10 change. Teat books aad curniculs could be
revised, but teachers” lack of knowladge in B sebjects will not dsappear from
one day 10 @e other. Later on, ® will be recommended that seachers are suppliod
with a reader in various sebjects as a complement 10 the mamual,

5.6, Learning by being totally passive

Another obvious chancienstic of primary school icaching in Mozambigee ment be
briefly souched upon. Class room observations confirm that pupils have an almost
wially passive role in @ seachingleaming process. In learning Porsuguese they are
mvited oaly o reproduce ready made sentences and repeat what the teachers say.
Marsals and %ext books rarely domand that pupils participate by asking o
formulating questions. The result i a0t oaly bad leaming, fallure, repetition and
drop out, but that the servivors adapt 10 a passive way of karning which wil
become a serioss obstacle at the secondary or post secondary levels,
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It & true that the peneral condiions in Mozambican primary schools - such as the
mamber of pepils, the kxck of material and the dadly trained teachors - &0 not
encoursge pepils’ participation in the teaching process. It must be said, howewer,
that pedagogical medhods encouraging pupdl participation Gat are adapied 10 these
conditions must be found and trisd out if learning ever shall lmprove I
Mozambican schools (see @e proposal below on pilot peogects and pilot schools),

5.7, Traloed and untrained teachers

A profound and ofien expeessed belicf s Mozambique &5 that the overriding
problem of the Mozambican school &5 its bad seachers. There are, rosghly. two
versions of this bolicf. The first one is salutary: if osr seachers caly were properly
trained, so the arpument pocs, dings would po mech bemer. Curnicula would tum
out pot 10 be 50 bad after all, the gualiy of text books would peove 0 be quite

mwmm«mm-ammwu
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# s ofien argued, Dar teaching methods, currcula and text books have %o change,
but first of all we munt pet well traimed tcacher who are able 80 make use of such
Qualistive mmprovemsents. The ones we have simply are not able. Anempts 10
improve the qualiny of jeaching are bound 10 fail If they are cammed through with

Some commentarcs should be made on these two positions. Farstly, & should be
emphasized thar the idea of 2o sdoquately sad well trained primary teacher implies
Sat there Is sefficient experence and knowledge %0 fill sech a training with content.
This is not the case in Mozambigee. Creating a teacher training programme of high
Quality aad sdapied o conditions of teaching in the country s peobably a work for
many years 10 come, if conditions ever permit that such 3 competeace develops. To
dream of an Meal primary school teacher who would be able %0 resolve most
difficultics in the class room is then, s just 10 avoid e guestion. It can be Quite
convesseat though, a5 in Bhe firdt vervion of the belief quoted sbove, since it permins
pusting aside wvimually all fesdamestal pedagogical peodlems existng in
Mozambican primary school without discussing them as such: “the well trained
teacher will resolve them all”,

Secondly, Mozsmbigue camnce afford dreaming of a foture when thousands of
well trained and well motivased new teachers stream out 10 the country's primary
schools and improve the quality of scaching. In the forosocable future, Mozambique
willl have 1 live with the teachers actaally cxisting in it perimary schools. ™ It i
meaningless o magine curriculs or text books which are not fuactional in this,
existing comtext, with these tcachers and these pupils.

Thindly, cless rooms observations show that a sralegy for improviag the qualy

5 Accendiag w0 B bead of primary educaton i Be provisoe of Nampela, the poovinoe teoeived,
1999, less e S0 new primury school icachers. This should be put = relathon 1o e 4000 camusng
primury school scachers i B proviace, If we were 10 judge foom Gus single case, the reacwal of the
corps of primary school sachers, Bwn, advances wih dhghtly more Oan |5 per year
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of primary education which give total priceity 80 pre-service traming will have
face another senous problem. Newly trauined seachers who confront the reality of
teaching have a strong tendency to take over teaching traditions and Seachers’
ammades cxisting o the school where he or she s 5ot 10 teach. This pheaomena, the
resocislization of trained teachers, o all e moee wrorg in Mozambique, since
existing leachers’ trainag courses cansot be said 10 prepare the feture seachers for
the realicy they are actually poing to meet.

A fourth point should bo made. The fash that B¢ replacement of untrassed
teachers will reselve pedagogical probliems in primary school rests ca the hidden
msumption that tere are 00 ofher mporant factors Setermining teachers’
behaviour. But this is not true. What is eqally important for he overall
effectiveness of primary schools are such thiags as the dedication of the teachery
ad the tcachers capability %0 sustain a pood relationdip between school sad the
local community. As das been argued above, rural schools and rural seachers are
often moce effective in this sense in spite of many of them being inadequately
trained. These tcachers protably represest a comsidorable resource for the
Mozambican prmary school.

Whea these cbjections have boen made, ot shoold be emphaiired that an
improvemest of the quality of primary education of course implics an impeovement
of @ quality of waching. The guestion & one of strategy. Getting new primary
school teachers with a higher grade In school behind thom and with a longer
training is wadoubtodly a good thing. Bt ® would be dangerous 10 make this the
only strategy for msprovisg the quality of icaching.
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6. WHAT STATISTICS SHOW

Duritg the kbt yeany, & Plaming and External Relstions Department ot the
Masistry of Bducation has cuablishod well fuctionimg routines for collectiag
statistical mformacion oa school effectives and school achievement. Data from all
over the country are available oo computers & the Minkstry some six mosths afier
they have been sent from S individual schools 10 the district officers, it should be

emphasized that this is an isportant achicvement,

6.1. Some problems

However, a fow Sings have % be waid on the limisations of these data, Statiatical
daca are collected from Mozambican primary schools maisdy 8 two cccasicn, in G
boginnimg of March (“levantamento do 3 de Margo™) and in December, when final
cxams have been finishod and the fisal evaluation of the pupils has been made, This
system Bas the amportant advantage of pormistisg 3 compariscn botween e
siuation in e beginning and a Be cad of the school year @ The data sent from Be

mfocmation collecied 8 e end of the year, that will well abost how many pepils,
per grade and sex, who were Gl prosest and how ssaay of thess who passed
succossfully . If we, for example, want 0 know how masy pupils bave disappeared
during the year (snnsal &rop out), the number existing at the end of the i
subcracied from the sumber regitered in March Using Shese daa for amalyzing
drop out and school wastage, Dowever, is not without problems. Some major
difficultics shall be emphasired bere.

First of all, thas information only covers cheldren who bave registered in school,
it does pot say amything about how their numbers relaie %0 the 1otal sumsber of
childron in their age group in the coentry (or i a specific region). Excoliment rates
for age coborts therefore have to be estimated. Another type of difficulty is related
10 techaical aspects of @e information colleciod by the schooks. This isformation i
organized under ddfferent headings such a8 “repeaters, parls®, “repeaters, boys”®,
“existing prls in the beginning of Se year™, “existing girls at the end of year®, oxc.
The use of calegorics of s kind s wadentandable, since more claborale systoss
(for example keeping track of individual pupils) would be sarcalistic and w00 costly.
However, some problems arise.

It is impossidle 10 follow coborts of pupil genorations during Seir school carver
and examine for example, how big the proportion that reaches Grade 5 &, or how
many pupds belonging to this cobort Bus deop ot for example in Grade 3.
Calculations on coborts can only be made as estimanes.

A relaied peoblem i that no commection cxists between data from coc year and

7 n ol e ompasioed Bt (his mywem. which & rave @ ofher African cousicies, B eulvemely
viluable for a2 evabastion of B¢ reterm of (he odscation yywen.
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daga from the following cee. If figures for passers aad noo-passers in 1988
compared w0 earoliment figures for nm.wm-mm.mw.
differences i the rases of &rop out betwees the two years. Bue what we get is only
an ica. There is po way of selling o what eatent the pupds who registered i 1989
were e same oncs 35 e passers aad noo-passers in 1988 Other pepils may Bave
nerned up. In fact, drop out rate betweoen school years in geacral is mech higher

had In the beginning. This is particelacly the case of suburban Maputo primary
schools, which durisg several years Bave recesved great masses of sew pupils
Suring the wchool year and comequently do not report amy drop out. Ancther aspect
of the same phenomena s Bar papids who disappear from one school might dave
regutered in ancther coe during the same year, which makes it doubeful whether
they ase 10 be comsidered as drop outs or aot, If drop out is seadied a sufficiently
aggregated lovels, for example at the national level, the effects of mobility will
disappear. But 1 is schkdom of mech isterest w discuss average figeres of this kind,
since they 00 st aliow making vital distactions between schools of regions with
radically ddferent social characteristcs.

Finally, the probiem of quality mest be mensonad. School visits and imerviews
with scachers, pupils aad parcres do not suggest that the factual information sbout
enrollment, repeaters, achievement, eic, would contain amy sysiemalic maccuracy It
probadly happens quite often that schools adjust their figeses a linde when tme has
come to fill in the forms sent %o the districe offices. They do s in order ©o make
mambers it (0 cach other and to avosd cvident contradictons in the mformation they
send away, Bet ere i lintle 10 gain by fabricating this kmd of data. Yet, in another
sense there are stromg reasons 1o doudt the valse of these daea for asalyzing such
things as the retums of seaching i torms of achievement and repettion. School
visits stroogly sugpest that the rate of achicvement or of passors (and, thes, sl of
repealers) is 100 rough a messare 10 be wsed for serious amalysis of the quality of
eachng.

This & 50 for several reasors. §a O fawt place, e evalsation system as #
fenctions does ot permit 3 oruthdel evalaasion of individual pepils. The teacher
instead will try 10 get 2 reasonable balance betwoon passers and noe passers wiin
the classes he seaches. By far the most important remion, however, s that
achicvement is determined by social factors at Jeast as mach as by pure podagogical
cvaluation. It is more of kews agreed among teachers that the rale of non passers
should ot go beyond certaln lmits. The roputation of the school and the mage of
e individeal teacher demand ot a ressonable number of puplls pass. The idea of
what is & reascaable rate of passers will vary between schools and individual
seachers distridvuse thelr marks In relation to this dea. But this & not all. In recest
years the decline in living conditions of teachers and the increasing number of
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referred 1o &8 “explicagio”).

10 redece these diffesences. We shall see below $at the rate of
all depend om @ social recrulment of pepils (i.e. on Be social
of the school), M is most likely, Ges, ot the real differences

they appear 1o be according % avallable data from the schools,

The reader, then, must bear in mind these difficultics when reading @e following
brief presentation of the statiatical patierms regarding school fallure, repetition and
deop out,

6.2, How many drop ot sloag the years?

A sustivtical snalysis of how a geacration of school beginners advances through
peimary school & ot possidle, for reasons discussed In the previous section. But we
can pet a rough idea of the effects of drop out and repetition for coborts of pepils in
other wayy.

Table | is the result of one sech amempt * Here and in the following tables,
figeres will be preseated for two extremes in Mozambican sockety: reral Nampula,
25 2 repeesentative for rural Mozambique, and District | in Mapsto, probably the
most homogencous middle class area of the capal * Figures from prissary schools

O The en s dovrewed from de waalynis of Zeferino Matks i Fopelaton Growsh ond
Usiversal Primary Educanon in Masamdagee. Regonal otae Sr Population Soudies, Universiy of
Chaza, 1950, The mme type of calculation & slso found = Basdous Deviessan, A fMaascil
franbilny wody of ¢ Natosal odecation syswm o Mozambigee, UNESOO comdancy repert,
e, 986

% The dun fies o the Plasning and Eversd Relatons Deparment concaln & varlible whick
dinteguiahes rural schools from schools e afen conters. This varishie has botn wsad bere In onder
scparae roral schools 3 the province of Nampada. As regaeds Dustect | in Mugano, schools o lehaca
aad i Casembe, which abio Delong %0 this dasricr, hawe not Seen counted. Distric] 1 ia Maputo here
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in these two arcas will be compared 1o each other and 1o the country average, L.e. o
figures obtained when all primary schools and primary school pupils are put
together, [t is Ytk point in only discussing figores for the whole courtry. It maght
lead 10 the assumpton Sat for cxample gender in different social settings will be
more o less the same thing, which it obviously 5 sot. Stacstics will indicate tis of
is appeopeiately disaggregated. ™

Let us suppose that the promotion rates from 1989 for all grades from grade | 10
prade 5 were valid for a rumber of yeans. (This i of counse hypothetical since
promotion rates vary between years). Bet let o5 disregaed thes fact. We can then
cakculate how many out of, for example, 1000 school beginners who reach grade 5,
simply by applying e rates of promotion for each grade.

Oee thing complicates this cakulation e exch prade pupils will fail © pass.
Shall we then just put them smong the growp of repeatens in the same grade Be
subsequent year” No, since some of them will drop out from school dedore e next
year bogins. In Table 1 this rate of drop out among mon passers has boen caloslased
on the Basis of the estimaed real drop out rate between 1988 and 1989 (which &
shown i Table 4) Hence not all, but between S0 and 100 percest of noo-passers
Bave been regarded as repealers in e same grade the following year.

Tables 1A and 18 show the enormoes differences betweea rural schools and
properly urbam ones. The difference is particslarly striking when #t comes to girls:
B Datrict 1| m Maputo, abost 90 peroent of alf girk who begin prade | alw
gradeate from prade 5. In rural schools in the Nampels provisce the corresponding
figure Is 5 percest. The difference Between boys and girls = Desirict 1 s
micresting Girls soem %0 have preater success in school, whercas the opposite s
true in rural Nampula schools (and in most schools @ the country, & the country
average indicates). The same phesomena is visible in figures on the proportion of
girls and on passers and will be reterned w briefly bedow.

wands for schools e an arcs inciudiag baisros sech o Poles Cimesto, Coop, Sessmensiochd asd
Ao Mac. Some of dese schools Save a2 elise chacacier, sach a0 *3 de Feverero®, othen are more
normral wrban whools.

N Noodioss w0 siy. other prmcigies could have boon weed for e presntacion. For example, o
would huve boen cgually pastfied © dacom rmpocal dffereaces. comparng for example areis
wmilar social chaeachersncs B Gffeome proviaces. A weaskoon of the generad pacture presested bere
s 2o B & Sors nat gve an accowss of the poaper affects of war . This woudd have boea posaidie f
reponal sMica data Ml Meee sywiemat i aly siraond 1 reldon W srgeeal edormacon abost
Lol )
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TABLE 1A, Survivors per grade ot of 3 cobont
of 1000 boyy. Estimation based oo rates from
1949,

TABLE 18. Survivoes per grade out of a coboe of
1000 gls. Estimation based on rates from 1989

Daarict |, Mapuso
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6.3, The gradual disappearance of girks

Table 2 shows the percentage of girls in grades 1 %0 5. In Nampula rural schools, 43
percent of all pupils in Grade 1 wero girls = 1989, In Grade 5, girls represented
only 21 percent of the pupil popelation. I District 1 in Mapeo, on the comtrary,
girls increased theie part of the pepil population from 48 10 54 percent. (These
differences represent 2 good cxample of the meaninglessness of average figures:
they are an expression of the obvious fact that schooling - and, hence, drop oul -
have radically differont meanings in different social scttings )

TABLE 2, Girls and drop out, The percentage of girls
o Grade 1 10 Grade 5. 1989

%0 O “,:/_7 E

6.4, How many fail to pass?

Tables 3A and 3B how the rate of noo-passors = 1989, The conerast detween rural
Nampula and middle chas Maguto s particulaely siriing as concerrs girls:
Nampula rural schools more @as half of the girks fall in Be first grades, while
around one girl out of frve fails in District 1 schools i Mapsto. [t is not surpeising
that boys do better than girls s B0 rural schooly, but the contrary scems 10 be the
case in e urhan coes. In District | schools, boys fadl considerably mose often than
gils in the first grades. This fact might explain why the proportion of girls increase
in these wrban schools from Grade | and cawands, but this, & wself requires further
explanation ¥

1N sech explenation ces be given from B Mebdwork made for G stady. One fackor sught be
Bt 2 b [ fom uncomemon ia hese wrben barsos Sl laemiles seceive O wen, and ken commonty
O dasgheons, of (poorer) relacives ousnde towe. These chidres probebly are bews well porpared for
schod and mowy nchaad 1o 1l and drop o
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The two tables make the effect of selection very visible. The rates of noa-passers
decrexie from the fiewt grades to Grade 5. The simple explasation probably is e
SUrvivors are so stroagly selocied that they resist the conditions of school life. As
we have seen, in Geade S aroend 75% of thew onginal classmates have been
clmenated

TABLE 3A. Rate of non passers among boys (in
relation to existing boys at the end of year) in 1989
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TABLE 3B. Rate of non passers among girls (in
relation 1o existing girls ot the ond of year) in 1989

Percemt

wsl 9
st a8
w,ﬁ ‘/— Y’J
04| 2
04
|°7:
Il
oh.

Ornde 1

49



6.5, OF the omes who fall, how many drop out?

There is no casy way of answering this question dut Table 4 anempts 10 give some
wdcan. Bt shows the relation betwoen the number of repeaters in cach grade in 1989
on cac hand and on the other hand the nember of pupils who fadiad m the same
grade i 1988 (i.c the year before), These aee indicased by the dark staples is the
table. [deally, all pupils who failed in 1988 should have appeared as repeaters in the
same grade in 1989, The grey suples show @e same ting dut in relation o all
registerod pupils i the begianing of 1988 who did noe pass 1o the next grade, i.c.
incluSag the ones who dropped owt during the school year. In an deal workd, these
pepils 100 would return 80 school neat yoan and repeat the same grade ¥

Three things should de pointed out at this suage. Farst, of all, “repeaters” in 1989
ace not only puplls who falled e same grade the year before. An unknown number
of repeaters maght be pupis who dropped out from school in an carlier year and
reappeared in 1989, Secondly, the fact that some pupils who failed in 1988 did noe
repeat in 1959 does not mean that they aee drop outs for ever. Some of them are
likely 0 retern a later year. Aad thirdly, aa unksown sumber of the pupils in rursd
Nampala schools who either dropped out during 1988 or failed 1o pass at the end of
the same year rogistered @ 1989 in noarrural schools. This was w0 bocause of e
war that forced families o move for protection in srban centers. Similarly, the fact

pupils become older and allernative activities imposs thomsscives uh
m.w-&ulm”mmmemmcgumm

M 1 sbookd be conphanind S s Npases inchade schools Bee wore bumed down or closed e
19N Of course many of 80 affecind childoen G sox have a0y CAncr 10 ML agals 38 Tapeasens
L



TABLE 4. How many repeated of the onc’s who
failed? Estimated rate of repeaters in 1989 out of non
ponacrs i 1988 Porcont
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The differences also mirror the fact that pupds formally cannot repeat more than
WO times withou! deing excluded from school (evem though this rale Is seldom
spplied systematicalily). Exclusion of this kind & maore froguent in higher grades

Secondly, @e table indicates that deop out in rural areas among girls who fail
considenably more common than among boys. This is not surprising, sisce the
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reasons parents have for keeping girls in school in senctly rural areas ase much
weaker.

Thirdly, in saricely urbas schools such as in Dastrict | in Maputo, there s almost
no difference between the sumber of repeaters and the number of mon-pasicrs the
year before. There are two reasors for this, One & ot these whools are under
COnSAnt presure 50 acoept pupils who casoct enter school because schools are
overcrowded, Sometimes whools Bave 10 adcept oven more Tepeators from
preceding years than sonpassers in the year before. This means that of one non-
passer drops out, he or she willl easily be replaced by another pupil, Another reason
is that non passers in properly urtam schools probably do their best 0 stay om in
shool. The whole logic of social seprodection in urban areas dominated by the
petty bourgecisic and by maddle class families demands that famibies &0 all they <aa
w peofit from e education system. Noa passers, then, are st very likely 1o drep
out.
A fourth point is thet no difference exists Between boys and girls ia Dustrict |
Mapato schools, This is above all an expression of the fact Sat oducation bere is
ssigned a wally differens role in the socsal caseers of girls than is the fact an rural
arcas.

Fimally, something should bo said abowt the prey staples. For rural Nampela,
they jeat show that if son passers are tkes 10 clude all peplls who registeced
the begiening of 1988 bax who did oot pass (Le. inclede also araual drop osts i
1943), then the number of repeaters in 1989 amount oaly 10 less than dalf of all e
passers in 1988, In District 1 schools, annual drop out rales for most schools come
chone 80 2ero,

6.46. How many are repeaters?

The content of Tables SA and SB might seem surprising. The tables thow Bat the
rate of repeaters among girls is shightly but not ssuch higher i rural Namgpula
schools than in District | schools, with the cxception of Grade 1 where the rase for
Nampuls Is lower. As for Doys, @e balance is even moce pronounced. How does
this relate to the fact dat pepils in rural schools fadl and &rop 0%t 0 mech moee
$han in properly urbas schools?

The simple explamation is peobably that son passers @ Distract | schoods do not
give up e edecation project. On the contrary, they represent a pressure on school
and compese with passers in the struggie for emiry. An expression of ths
phencmena, that is proper for urban secas, is Bat pupils who are denled eatry into
Qeir original school because they have repeated more than they ace allowed to do,
apply for eatrance in asother school where they are not known. Hence the rate of
repeaters is high i sech arcas. In rural arcas Be situstion is different. Failore &
immerpeeted &1 2 sign that education is Bt an invesument worth iis price ia time and
effort.

Table SA and 5B also show @at the proportion of repeatons tead 10 decresse
when we move from Grade | 10 Grade S, The reascs & that pupils in the first
grades are moch move likely 8o repeat when they fall 10 pass than clder pepils in
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higher grades are,

The peodiem of ineraanual drop out should be soon in Bis context, Asneal drop
out should be quite evident 10 headmasters and leachers, since popils disappear
during the year. This drop out also is casy 10 see for other concerned parties at the
district, provincial or satsonal levels,

However, interannual drop out & Jess visible. An attompt was made in Matidaae,
one of the schools where extensive fleld work was done, 10 citimale e inserannual
drop out. Figures for 1983, 1989 and the begisning of 1990 were pux in relation 1o
cach other and teachers akod 1o remermber. In this small rural school (four classes),
which was beter ceganired than the average Mozambican primary school snd which
was siuated in a stable and relatively wealthy recal area, 26 pepils out of 72, lLe.
some 36 percent, had disappeared from whool in each grade afer having failed the
year before. This had apparertly happensd wihout the teachers noticing.
Imerviewed seachers serously believed ey knew exactly whch pupils had dropped
out, but this serned out not to be the case.

The problom here scems 10 be Gat teachers (ie. the cmes who were well
crpanired) satisfy emclves with making & census of school aged children who
shockd begin Grade 1. Oace this census &s ready and amempts made 0 istegrase all
children, 1eachers concentrate on the children who actually come 10 school. Since
there is no &dfficulty in filling vp classes w0 that e sumber of puplls correspond to
assigned quotas, &op oul pepils are casily foepotien. This problem will be returned
%0 in e recomemeadations which coaclude @is repornt.

TABLE SA. Rate of ropeaters among boys
per grade in 1989 Percent
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TABLE 5B. Rate of repeaters among girls
per grade in 1989 Percent
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6.7, How many drop out during the year?

Tables 6A and 68 show &rop out rates for the school year of 1989, ie. drop out
dering the year. When annsal drop cut rates are caloulisted, the effects of war have
10 be remembered. [n 1989, a8 in proceeding years, & numbder of schools have been
closed dows during the year, cither becawie B¢y have been anacked and burmed
down, or because teaching was no longer possible. When the pumber of existing
pepils a1 the end of year is compared 10 the nember of registered pupills in the
beginning of the yoar, pepils from closed dows schools will be counted as drop
Outs.

In District | schools, anmual drop out rases are very Jow (even though they might
be a bt higher than ey look, since some pepils who drop ot are Bkely 10 be
replaced during Be year). In Grade |, shools had 4 percent more girls at the end
of year than they had in the beginning.

In rursl Nampels annual deop out rates are comsiderably higher. Perbaps one
tendency should de emphasized, even If & & small, Especially for boys, drop out
rales decreane when we move from Grade 1 o Grade 3 and they increase agan
from Geade 3 oo Grade S, This sugpests that pepils in rural arcas arc most inchmed
o drop out either in the beginmng of their school carcer (aad in Sis case they are
ofton likely %0 come back later) or when they get sefficeestly old w0 experence
school & an cbatacle o more impelling activities.



TABLE 6A and TABLE 6B. Annual drop ost rales
per grade in 1989, Percent
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6.5, Dea’t pupils pet older when they fail and repeat?

Yeu, ey do: over-aged pupils and wide age distrbutions wihin classes consonule
one of e many problems in the Mozambican peimary school. Tables TA and 7B
give an Mea of the age datribution in the two selected arcas (and for the country |
peoeral). Not serprivingly, rural Nampela (and the cosotry average) b 3 mach
wider e dutributon Gus Disrict | already = Geade | However, the age
distribution s comsaderable also in District | in Mapuo in Grade 5. There is no
vignaficant differesce between girls and boys.
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TABLE 7TA. Agednanbution among
boys inGreade |, Grade 2 and Grade 5
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TABLE 7B. Age distribution among
gurls in Grade 1, Grade 2 and Gende $
m 1989. Percent
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A few things shouid bo said 1o conclude this chapter om sestistical patierns, One of
masy things statistical figures 3o clearly show i e extremely selective mechansms
that govern the Mozambican primary schood. As we have scen, more tham 25
percent of the total pupil population duappear for cach mew prade. Oaly 50 out of
1000 Geade | begmners among girly in rural schools (in the peovince of Nampula,

56



o least) graduate from Geade S. This means that pepils reaching Grade 6 (and even
more so the ones reaching secondary school), the ssrvivors, are strctly selected and
that they caanct be oqualed 10 Sheir mates who were climinated af carlier stages,
This fact has pedagogical coasegquences. M means for imtance, that we Cansot wse
the example of these survivors in oeder 10 defend podagogical principles which will
be applicd 10 the somalny of Mozambican primary school beginners. The strong
mnm shows that many things are poing very wromg s primary

numm for example, that the fact that some successfully pass through the
education system from a modest peasant background and later oo = life occupy
important positions in sockety shows that, among other Sings, (here is 80 reason
change policy a3 regards the lsaguage wsed for seaching o read and write. If dese
pepils succeaded, anyose can masage. This, of course, is sociological sonsense,
since an extremely small umber of survivoes are compared 10 the great majority of
Mozambican school chikdeen. ™ In fact, one of the major social obstacies 10 the
development of a succonful education policy probably is ®at many decision makers
themuelves belong 10 the few survivoes aad, bence, are clined to believe in 2
system whose overall result is 10 produce everything else bet survivoes,

Seatistics indicate that the basic prisciples governing achicvement, repetition and
drop out e pender aad social group adberence. The pupils who are least Rikely ©
pet anything out of pramary school are girls in rural schools.

6.10 The social strocture of the field of primary schools in Maguto

The caly exnting wativtical dats on Morambican primary schools come from the
information regularly collected by the planning department at the Ministry of
Education. Since @is imformation is produced for planning purposes, # s
imufMicicent for a sociological amalysis of sech Sings & whool achievemesnt o drop
out. There is, for cxample, little isforsation for example on social charscieristics of
the ndividual schools, sech as the socio-economic profile of the recruitmest of
pupils or the penctration of the Portuguese language in the area ¥

However, as shall be seen, certain characteristics sech a3 the peoporticn of
female teachers, the propoction of girls or B¢ age distnbution i higher prades
function as faurly reliable indicatoes of the general soclal character of the school. In
the following sections, an attempe will be made % ke o acoourns,
simulaneously, mest of the information available abowt e individoal schools.
What is i focus s the structure of relations between primary schools in the city of

U The akm bere & not 0 simpidy B complicasd guestion of what laaguage %0 e ix school; bet
of course (heow are odhar JPacts 30 Bhis quastion

M Recendly, & varibie has been added 0 O eumting Sles, dutingusding deowems schools s
Mapeso, n e Boee towrs of Bewa, Nampuls sad Pemba, o other cibes, 0 sl wie deron
Centers, aad, feally, i reral arcm. Thes variable has the merk of permstting 10 scparaie for canmple
raral schools from noe-rural schools. However, o s less xcsrase when & comes 1o arbas conters. I
B cane of Mapaso, Sor exampie, it provgs sopedier all schools, from O seonireral ones a8 Sl
of the ooty w0 Dot meadie Clims schools 1 e mont (esbhaonable party of lown
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Mapmo with respect 0 some of their characterstcs. The method wsed &
correspondence analysis.

Correspondence asalysis is a multivariale method for data asalysis developed
withis French trafision aad dering rocent years widely used by sociologists. lis
specific mert & s capaciy a8 an exploentory instrument in the analysis of a
structure of relations, i this case of the pamern of relatiors between Mapeto
primary schools with respect 1o specafic characteristics. The variables which express
Bere characieristics are not treatod a8 scale varables, but are most often (as is s
case Bere) tramformed ingo caleporical ones, For example, the varable “rate of
passers” will not e considered as a scale varlable which value ranges from 0%
“100°. It will be divaded into a set of refevant casegonical “modalities” (for example
“rate of passers > 75%°, cach of which assumes the values | or 0,

Is the following ssalysis, ¢ individualy or 1ows are all premary schools in the
five datricts of the wwn of Mapeto, with the exception of the onos belonging @
district | which are sieased outsade the oy limits ot the island of Inbacs and =
Catembe. These schools, totalling 68 in 1988, have been characterived by & set of
viziables tramsformed into modalities of the above memioned kind. Wih ocoe
excepaion, all information come from the flles avallable & @e Planming and External
Relations Deparoment. To this aformation has been added 3 variable indicating the
social environment of the school. This classification (which wed foer Caleporics o
modalities: “urban®, “suburban”, “semiwrban” sad “scesireral”) was made with the
Belp of an officer a1 the Education office of the city of Mapuio.™ Since all variables
(or modalities) used in B¢ analysis are categorscal, their relative weights are the
same. Being a rural or non rural school counts as moch as haviag up %0 or lows Ban
20 % fomale teachers, or Baving 75% or less passers among girks. In G praphical
repeesertation of the first two dimemsions (factors of axes) showed here, the
individual points, which represent cither the schools (rows) or their characteristics
(variables or columns) and which are distributed in the two dimonsional space, Bave
been replaced by the name of the school and by a short description of the variable
question. Graph | then, is a less exact venvion of $e criginal graph prodeced by the
sestistical prograsume itsell

Two things should be added. In some carbier asalyses, more variables were
inchuded (such as the rate of girls in Grade 4 or ©o rale of teachens with the latest
seacher's training counses (“6+3%). These variables were cenitied sice they cither
were very wesk in their contribution (3 was the case of the rate of teachers with a
long seacher’s training course) o because they seemed 0 measure the same thisg
other variables did (as in the case of the rate of girls in Geade 4, which cbviously
measired the same thing s the overall rate of gurls in @e school). However, the
basac structure shown in Gragh 1 remains the same.

Gragh 1 shows the relations between 68 primary schools s Maputo, when 17
types of characieristics arc taken o acoount, Each school bas been characrerned
by the following st of varabler it socal enviroament (urban, suburbas,
semurban or seesirural), its 1otal effectives in the beginning of the year, its rase of
drop out for boys and s rate of drop ot for girls, its overall percentage of garls, ity
medum age in Grade | and in Orade 4, its age distridutions in prades | and 4, s

8 Mr. Chipanga, who han s cocemoun kaowiedge of e primary sdools of Mipwso and ther
scachen.
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e of passers among boys and among girks, its peoportion of pupils with 15 or
more possts @ Portuguese (“Portuguese + ™), its propoetion of pupils with 1S or
more points in Mathematics (*Math+°), its proportion of pupils with Jess than 9
poines in Portegocse and Mathomatics (*Portegucse-* and "Ma®h-"), the sumber of
pupdls per teacher i B school (which should not de mited up with the sumber of
pupdls per class, since & teacher might 1each more thas one class), its rate of female
seachers, its rate of untrained seachers, and, fimally, the rate of class rooms made of
cement or comcrete. Each one of these variables has boen subdivided into a member
of cacgorical variables or modalities (e rate of concrete built class rooess, for
cxample, wis tramformed i four modalities: “less than 20%°, "20.79%°,
"B099%° and "100%%). In Gragh 1 however, only a limied sumber of e
modaltics and 2 limied nember of the schools are repeesented, since space could
ool permt & full represcstation. Apart from this, all importast variables (or
modalicies) are represented. With regards 1o schools, all those schools close 10 the
rural pole and most schools close 1o the urbas pole are represested, while ondy 2
small selection of typacal schools close w0 the ssburban and semiurtan pole have had
their names incheded,

The correspondence amalysis peoduces & two dimensional “=ap® of Mapwo
primary schools which basically has three poles. In the cast of this map, we find a
cluster of urtes, middic class dominated schools, placed in real school buildings
("concrese built clasieooms = 100% %) and characterized by several qualities: by Seir
high proporuion of girls (which indicates that education counss egually in the
upbrirging and in the social career of girls and boys), by their high proportion of
female 1eachers (wives of officials who do not like 10 live in suburban or semsurban
pares of 1own), by thewr equally high rates of passers and by a high sumber of pepils
with the highest marks in Portuguese (indicating that this is thelr moder loagee)
and in Mathermatics, and by their relatively low rate of repeaters. These schools also
have a small age disribetion in Grade 1 as well as in Grade 4, and the medium age
of e pupils in the two grades is, comsequently, low, Both these characteristics
indicate hat their pupils come close 10 havisg & "noemal” or “sdeal” school career,
starting school ot 6 or 7, contoumg from Grade 1 and cowards without repeating
much and withowt disappearing from whool a year or two in ondier 10 come back
later, and not deopping out befioee completing primary school. These schools, and in
particular schools like 3 de Fevereiro®, "A lema contimua” and *16 de Jusho®, are
the elite schools among Maputo primary schools.

This urbas pole & opposed 10 3 semirural pole in the south-west corser of the
graph. The schools assembled here have specific properties. They ace smalier and
have fewer pupils per tcacher than urban or suburban schools. They dave few
enirained eachers and few fomake coes. They selom have all classsooms built of
concrete. Medim age in Grade 1 and Grade 4 is comiderably higher than in urban
arcas and age dutribution & considerably wider. The peoportion of gurls is small
compared 10 other arcas and gots evon smaller in higher grades. Pupss often fail in

Postuguese and in Madhematics and consequently do not pass &t the end of the year,
The wrban and semireral poles are clearly opposed 10 a third one, 2 suburban and

semiurtan pole. Here e pupiivicacher ratio s much higher San chowbere, which
means that teachers oftes teach more San one class, They have 2 high perceneage of
sntrained teachers and, most probably, even @ough it doesa’t show in the variables
on which s graph is bined, 2 high mobdity among teachors (Seachers often profer
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0 live chewhere and demand 10 be transferred as soom as possible). The figures
messuriag school achievemens indicate Sat they do better than semirural schools
bet worse than the ones close 10 the urban pole. ® Some of Be relations indicased by
the correspondence analysis are shown in the cross tsbulations in Table 11,
The amalysis clearly indicates the social natere of school achievement and drop
o, The fact such Bings & & wide age distribecion in Grade 4, a low
and few female teachers go together with a hgh rate
not accidensal. Nelther should it be interpreted
Bctors o themselves casse drop out. A low proportion of
leachens indicate, above all, 3 social setting @ whach the families
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themselves sitomed, social comtexts that most be understood in Sewr sotality.
Polnting out, or at least indicating, this complexity, the anslysis calls for a ceruin
realism. 1If school wastage is 10 be substantially reduced, then cleasly the dest thing
10 do would be %0 transform scmireral, semiurban and suburban arcas inlo urban,
middle class coes. Then girls would drop out less and pupils would not fail as often
Since such tnasformation Is obviously not within reach, what perhaps could be
wished for is 2 comsciowsness among leachers and oducation plasoers of the
differont complex realitios in which school functions.

I s an meeowting choumasasce hae call for cxplanation that B peamary schools of Medie
ad Coop, e, schools I wrien acvas, in O aoalyshs e ssuated closer i B suburben'semirubes
pole han w0 B whas e
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GRAPH 1. The secial structure of the fleld of Mapuso
poimary schools (comespondance analysis)
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7. CONCLUSION AND RECOMMENDATIONS

School wastage & 2 complex phenomsena. The complenity inchudes the fundamental
Question of the uses made of the education sysem by social groups with Sdfferemt
Kinds of resources. Moch of the moralistic rietorks that so often dominates seachers’
and policymakers' way of dealing with such peoblems as repetition and &op out
tends o put all BName on parents and pupils or on the seachers or om all of them
together. This usforiusate pap = compechenmion Calls for offorts 0 map out the
complex mechanisms that determene what meaning educatson can possitdy dave for
the ones engaged @ 2. The high rate of drop owut of girls in rural Mozambique, for
example, 1 nt an offect of old-fashioned habits or wayy of thinking. M & deeply
rooeed in e whole logic of social reproduction i the reral socicty and will not
change just because representatives of the modern society think it is old fashioned.
A paraliel example s the dgh e of drop out and repetition i suburban arcas
which caanct be scparated from the survival strategies mposed on farmlacs and
chldren by extremely hard living comditions. There are 00 ey soktions 0 such
prodlems as drop out, but the undentanding sad discussion of the mechasisms
underlying tem are B¢ cnly way leachers and oducation plasners can deal with
Sese issues in 2 frultful way. The problem of wastage also inciudes the guestion of
teaching in differoat social and culteral secmmgs. How, %0 put it simgly, can seaching
become moee sensitive 10 Be cultural conditions for learsing?

Finally, the prodlem of wasage focsses the question of e “effectivencss” of
school as an imstitution, on how it functions as a part of state administration on the
oo hand, and as part of the local community in which it is secossanily embeddod cn
the other.

This report will conchude by mentioniag briefly scemse points where educational
policy could probadly have a positive imspact. 1 am well aware that these
recommendstions suffer from two common shoncomings. They are offien vague and
they are also goseral And they sometimes Bave the characteristics of wishful
thisking.

7.1. The development of Mezambican competence

Improvement of e quality of education theosgh tseacher training, in service trainmg
or cladoration of school Books and new curriculs will not come s gilts from
heaven. It must be the result of actioa based on ksowledge of the reality in
Mozambkan schools. Mozambique may bomrow sciertific tradmions from the
developed commtries that provide the tools for prodocing this kind of keowledge, bt
cannot - of at lexst should st - mpont ready made results of solutioas. The
knowledge itself must be based on Mozambican reality .

7.1.1. Research
Soudies are needed of how oducation functicas in different social sewings, of

62



what meaning it has for different social proeps and peaders, of how the comtents of
curricula, fext books and teaching methods are related to how pupils dearn and think
and % their peeexisting knowlodge and needs for knowledge, of how teachers think
and dedave, of which facions that make schools fanction well or badlly, and of what
literacy is used for ouside school.

A fow such stedies are being carried cut at INDE and &t other instutions. ik s
importast hat these imtiutions get adequate support i their work and that ey get
the possibility %0 develop frunful contacts with varioss reseasch mstitetions in other
parts of the woeld. Rescarch at INDE should probably be a ssixtore of short serss
evalsation studies with defined normative or policy goals and long term stedles
which are less dwrectly defimed by policy goals.

o also viesl that conditions for this rescarch pormit extensive field weoek,
inchuding inerviews and direct odservation, and that stadies are st limised w
colisboration with other Mozambican institution with specific competence, such as
NELIMO, ARPAC or the Department for archeology and antheopology at UEM,
This kind of collaboration in specific projects is not only importaat for the quality
of the research, but would contriduse 10 competence-bedding.

Faally, in some arcas oducational research must be conceived and carried
@rough in colladoration with leacher training collepes. It is 3 pity Sat such contacts
m.upullm 50 badly deweloped. If gualsy of primary cdocation should
mprove, amalyses of teaching processes must be made and results be wsed In
pre-service and inservice training. This inchudes analyses of innovative attempts 1o
find new seachings methods of 10 clabocaie new leaching ssatcrials.

7.1.2. Evaluation waly

School achievernens is normally measseed eosgh information on the sumbers of
passers and non passors. It has been argued above that this measure Is far 100 crude
for evaluation purposes, since ® gives litthe wseful mformation oo the read returns of
teaching in terms of learsing.

A complementary asd peodably 20 w0 expessive way of guaramecing &
continuoss evaluation of the cutcome of teaching would be to create 2 small unit for
evaluation studies, cither & the Planning and Extersal Relations Depastment at
MINED or at INDE. Such » usit would clborste simple tests i some of the most
mportant subjects and perform these tests ansually in 2 small sample of schools
throughout the courtry. The experiences from the evaluation project of primary
schood texx books show that, &t least i Mathematics, it is sufficient 1o tost a limited
pumber of selocted lems in ceder 1o get quite an accurale picture of the pupily’
knowlodge and major leaming difficulties. The accumulation of such information
and such ssalyses over & small period of years would greatly contribute o the
evaluation of curncula, text books of of the effect on school of such tings a3 G
teachers” strike for example.™ This would be of delp 10 education plansers and
education rescarchers in their work.

Sech an evaluation unit could dave 3 well trained staff of just a fow members

" In G woes, mch 2 contiouoss moondd evibution would be e opposite of De DEA
programene i Muhematios, which iries % compare results froee Sifferent countries by putting saide
Pecific nackonsd 1 addien o condiom.
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who work in collsboration wih the cerricdlum grovps & the Minstry, with the
INDE rescarch group and, at keast in the beginning, with 3 small nusber of foresgn
coasullanms.

7.1.4. Three maggestions for the improvement of collected dava

On one point, specific rocommendations will be given. The information collecied
by e Plaming and External Relations Depanment oo school effectives and
achicvement i very valeable. However, it should be even more ssefel if one of two
Dings were added 10 the forms which the individual schools £l in. Firse of all, one
codumn should be added in which the number of pupils who have been registered
after the “Levantamosto do } d¢ Margo™ would be wrtmes. This information would
make # possibic 10 cakulsic the real number of deop outs dunng the year.

Further discussions should also Jook imo whether the individual schools could
it be obliged 10 grve exact imformation on how many pupéls of bodh sexes have
duappeared from one year 10 the other and e reasons for this disappearance (the
latier information wosld have 10 be collected theough ready made, fixed cateporics).
This informaton would be useful for the evaluation of the retumns of Be whool
system and & would also make teachers and headmasters more comscious of the
necessity 10 take action against interansual drop ost. Such new foems for collecting
information would have o be tried out in a Beited sumber of schools during one
year, in order 10 sog if they are realintic and functonal.

H would alio be valable 10 add a varadle for the individual wchools which
indicases the sockal character of the school. Such a classification (which would suill
have 1o be developed) would be of much belp in asalyzing achievement and drop
out. The cxisting variablie of this kind, which was mentioned sbove, is of doubeful
Quality, siace il is basod on an sdsinistrative prsciple.

7.1.3. Pilot schools and sapport 10 lnovarive propects

The development of pedagogical methods, new curriculs of mew text books
adapeed %0 coodions in Mozambican schools will demuand small scale peojects in
schools where mew pedagogical experiences can be made and amalysed. Such pilot
schools - Mnﬁmwiq»&mwvhunﬂa&y

and coordimation of small scale imnovation projects could be the responaibility of,
for example, INDE.

7.1.4. Readers for primary school teackers

An obstache 1o the improvement of quality is primary education undoubsedly
B bow level of knowladge of meachers. Most seachers are wemable W develop
abermative and more peoductive ieaching methods simply becasse ey do oot
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master the subject maters they are teachang.

Distance edecation by means of radio has been discussed as a means 10 impeove
Be simsation and 0 give oven rural teachers the possibility 1o contimue their stadics,
In the preseat comtext 3 complemerntary ides willl be put forwaed. It would probably
ndmvmm»mmammwmmm

7.1.5. Teachers® travning collepes

7.1.6. Teachers' in-service training

Priority mmst be given 0 in-service traiming. As have been argued above,
Mozambique will not Be able o replace wntrained teachers within a foresecable
funure. Moreover, many wntrained teachers, and especially in reral areas,
an mpoctant resource in the Mozambican primary school.

I am well syware that scarce rescurces oa all Jevels (not the least the
shomage of trained Instrocsces) muake it extremely difficult 10 develop a
strategy for a larpe scale in-service training. However, the catastrophic siteation
Mozambican primary schools calls for action. In some areas, like the city
Mapero, more smsbitious peogrammes for in-service taining would be possible o
carry out even with scarce resources. At the proviacial level, perdaps a resaissance
for the old CAP (Comissho de apoio pedagigico) should be discussed. Discussion
should also be held with foreign donor agescies, withowt falling into the trap of
trying to import foresgn solutions 10 Mozambican problems. Foreign doncr agencics
oould for cxample fimance 3 mational meeting betwoen e proviscial beads for
primary oducation and e peovincial beads for pedagogical sepport where
experiences could be discussed, peoblems mapped out and strategy Questions
focussed,

1 |

7.1.7. Strenpihening adwmisistranion af the provincial level

sational level,
primary edocation throegh Sesr contaces with disericts and with imsdivideal schools.
Similarly, &e work of officials at the province level cosld abio be prealy
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enhanced if B¢ competence and experiences of district officers were more
syseratically wsed in planning.

7.2, Teaching

7.2.1. Carriculs, teachers’ manwals and papils sexr books

School curricula aad school books should be reviewed. Thin cannct be 2 one time
mm.mm»mmm.whwmmm
fenction in school consexts. This kind of kaowledge might acosmelase over time, &
awmhmmuwuummndumm
(Le.wim“d&iushmmw‘nm&wm.
One example already uched wpon above, is the lack of keowledge of sex
mmmmmmr«mwmm
»Waumm.omwmm-mhm. Opting for
moce sexual education st the lower levels of primary school might not be & general
mh&mn.mwm.mmmwnm
wqum-mmawmw.umm»w
wm«»m.mumw»mwm
of school.

rmmwm-nmmwum«mm.m
mwmmmmmwfmuum.
mduumnﬂmmﬁhmm.hmwmw
mm.wimmmumw«nm“mma
continuous adapting of the level of teaching 1o the level of leaming.

Tmm.hm.mhmkhmnmdumlmb«mh
subject matter and pupils’ cxpericaces are established. Simalarly cerricula mumt be
made less demanding. At preseet in Mozambigue, curricula demand moee in ceruin
mmmmm«wmauumw.mum
unrealistic ambason Sevold of pedagogical awareaess.

mwwumm'mu-mumnmu
irstrections of how 10 xt in B class room - is coneraprodective and should be
abandoned. lmstead teachers’ manuals shosld Befp the teachers, including the
mm.»mmmmm-uwmmmw
wmwmmmmuumam
subject mamers.

7.2 2 Teoching methods

hwhiunuhﬂulnyu(mm:mmﬁbuﬁnm-m
mmuummmmu««m.mw
conditions i Mozambican chais rooms 0 not favour soch methods, What is needed

here are experements and accemulation of experiences.



7.2.3. The language of instruction

The Minntry of Bducation has initiased a pllot project in which &e teaching of
reading and writing in Mozambican mother toagues shall be triad out and evalluated.
In the meanwhile, the pupils’ first language must be wied in the first grades for
specific purposes, such as explaining difficelt instrections or tramslatieg difficel
woeds (where sech tramslation is possible). Instrections (o the seachers on how and
whes 10 use other languages than Portuguese can be developed aad distribeted. The
present sieation produces unsecceisary school failure, repetition and drop cut.

7.3. Giels

There are oo shoriuts 0 impeoving the siteation of girls in primary edecation.
Teachers' pre-service and indacrvice (rainimg ould of course include discussions
on e present sination. Text books and teachers’ manuals should de more
conscious of the differences between girls and boys and contain segpestions for how
teachisg could be more adapied 10 the noods of girls. However, sech action
presepposes that sefficient qualitative knowledge exists that could be transmitied in
these forms. The situation of girls (i different soclal sextings) in relation 1o school,
including analyses of class room mteraction, could very well be a ressarch priory
for institetions like INDE

Some more quantitative messures mers 10 be discussed. At boarding schools, a
higher number of places than o peesent could be reserved for girls, thes
eacouraging familics %o Jot thore daughters continue Bheir stadies. At higher levels &
rural arcxs, where girls disappear in farge numbers, the posibility of redocing or
chminating school fees for giels could also be discussed.

7.4, Boarding schools and EP2 schools

The devaluation of school exams makes it urpent for families who wane 10 make use
of the edecation system 10 be able 10 sead their children 10 upper primary school
(EP2). Sech schools are rare outside urban cemters, thes expelling rural familics
from upper peimary edecation (sad, of course, from the secoadary level).

The Muistry of Edecation could well encourage foreign donor agencies to help
comtructing aad supporting EP2 state schools in rural arcas. Sech schools should
inclode boseding facilitics. Boasding schools ofien reprosest e oaly existing
possibility for peasamt families 80 keep their children i school. As have been
scpecd above, & is vical that such possidilities exist, since the logic of educational
investment oferwise will be theratened, Soch boarding schools should Bave
penerously put quotas for female pupils.

If such rural EP2 schools are supporsed by domor agencies, they could also be
supplied with reasorably well Buill tcachers’ houses which beloag 10 Ge school.
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The exisence of sech houses would be an encouragement 10 rural leachers and
perbaps make EF2 teachors more inclined 1o accept leaving the urban cemers.

7.5, School fees and prices of text books

The current ends 10 put more of the economx burdens for schooling ca the
individeal familics will Bave 3 3 comsequence that asoler price will have 10 be
paid, nassely &rop oet. If the Minitry of Education wanis 1o keep school wastage
down, schools fees and 1ext books should not be made more expensive o even be
distnbwed free. This is partcularly tree in rursl sseas, where spending for school
reproscat 3 comiderable burden, Higher prices will in partcular affect girls, since
familics first of all would choose 10 keep there daughners ot of school

7.6, Controlling interansual drop eut

As have boen arpeed above in ©¢ paragraph oo isterarsual drop out, pupils who
dissppear from school between school years tend 10 be Joss visible for the school
and hence ot 10 represent a problem that must be Sandied It woolkd Be possibie 10
instruct headmasters and teachors 10 keep records on pepils who drop cut between
school years and o make atiempes %0 Bring them dack 1o school. This would at least
be possible in smsall schools situaed in fairly stable areas.

The peoblem here s 30 10 speak not only that pupils drop ost, bet that ey are
likely 10 come back a kater yoar, at an older age. This effect would perbaps be
slightly reduced if schools tried 10 keep track of inseranmeal deop out pupds.

7.7, School 35 & morad ksstitution: encouraging the teachers, The relationship
between school and the local community

B is casy w0 say that coatact between the school and @e local society sbould
improve. This has been on the agonda for masmy years. The study in Macidane, the
rural bairro cutside Nampels, indicates, though, Da the forms of comtact, i reral
arcis, alwo shoold inclede Be traduional power stracture and aod only the political
structere of e modom administration. Headmasters = small reral schools could
well e permined and recomumnended 10 sk advice of Jocal chiefs in certain school
maners, such as drop out of girls. The moral force leading persons ia the traditional
society have may often work i favor of the school, and even if & Joes noe, it still &
an cxtremely mmpoctant factor @ the sdaping of the Jocal school. This, of cosrse,
does a0t mean that Instructions in the curriculum o rogulations for schools should
be abandoned when local foroes want so.



During the last five o¢ ten years de moral of srbas aad ssberban school seachers
have been declining, Ose 5o their dad conditions of liviag and 10 the peessure 0n
wchool from the masses of newly urbamized famdies. Is is far from wacommon thas
jeachers demand extra payment 10 sccept pupdls in school of 1 pass pupils at the
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Table 1: Analysis of & cobort of pupils (boys), Natiesal average.
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Table 1: Asalysis of & cobort of puplls (beys). National average.

The drop st and paos ries are based on Migares from 1989 Estimated

rate of sepetiton wan calcalated i e following way:
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Table 2: Anslysis of 2 cobort of pupils (girh). National sverage.

The Grop out and pass ranos are based on figess from 1999, Extimaned
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Table 3: Analysis of 2 cobert of pupils (boys). District |, Maputo

The &rop out end pasa rates e bised oo Figares Bom 1999, Exvtnated
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Table 4: Analysis of 2 cobert of pupils (girls). Distriet 1, Maputo

The &rop out and pass rates ae baed o Sigeres fom 1989 Extiested
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Table §; Analysis of 2 cohort of pupils (beys). Rural Nampalks

The Grop ot and pass rases e based on Nigwres from 1999 Extimased

rute of repettion was calculsted in Bhe following way:
(Grop ewts durng Bor 5000l your 1585000 passers i 1505) / (apuasens in 1999)
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Table 6: Analysis of & cohort of pupils (girls). Rural Nampula

The drop out and paxs rades are based on figares from 1989, Estienated

rase of ropetzion wan calculased v O felborw ng wiy
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