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ABSTRACT

Cocperation between Cthiopie and Sweden in the field of education
e Back to the nineteenth century, During the last 20 years

» large portion of Swedish developsent aid to Ethiepia Mas been
directed to the sducation secter.

Fhe present study wes commissioned by SIDA, the Seedish Internaticnal
Develogment Authority with the purpese to explore effects of
prisary schooling on the local community snd to develop research
sethodology and cospetence, The study was conducted Detween

Auqust 1985 and February 1986. A sasple of 100 respondents in

0 rural comsunity In Ethiopia of which A0 had gone to school

o 60 had mot, wete intecviewed about perceptions and esperlences
of prisacy schooling, The research site of Seys Debir cormisted
of 16 Pessants Asnociations served by one SIDA-bullt primary
school opened in 1973/74. The school comtalned grades 1.6 with

5 teachers and 378 students, one third of whom were girls.

Findirgs of the study indicate thet living conditions in Seye

Debir were quite typical of those found In many rural envirorments
of Ethicpia. Deta collected on 40 out-migrants showed that most

left for further studies. School-lirksge with the National Literacy
Conpalign vas manifested in sugport to Iiteracy Instruction and
adaitting neo-literstes as studonts. With regard te wastage,
drop-out was scat frequent in grades 1-2. Most repetition took
place in grade | and saentenise was generally related to work

in sgricuiture. Major cames for wastage besides woek in e iculture
were early sarcisge and Jifricult economic conditions,

Sugoested school Leprovesents pertsined to 0.9, sadition of
clasaes, estoblistment of rew schools, facilities such as weter,
electricity snd practically oriented subject satter. Capected

d experienced berefits of schooling were scat often seen as
telated to literacy, cocupation and career, mass-organizetions,
social wnd political coraciouwsness and health and hygiene. Effects
of the scheol other than providing forsal sducetjon were related
Lo 0., cocupation, literascy and mass-organizetions. Some respondests,
Powever, saw the school as @ place of lesrning only. All primscy
school completers and most drop-cuts showed good retertion of
school-scquired skills and knowledge snd frequently used and
transferred the sase Lo ron.schoolers. Schoolers were actively
Avolved in sass-crganizations, €.g. participating in seetings
and rolding office,
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SUMMARY

0.1.1 Hndu_tgg and Conelusiona

Presentation of findings and conclusions follows the research sede!
with §ts three components of Cosditicas, Process and Effects [(See
p 1),

CONDITIONS

Secietal level

With regard to education, Ethicpia By 1974 listed one of the
Towest 1iteracy rates in the world, and ¢nly 3 ssall percentage
of school age children had the opportenity for primary school ing,
Female enrolment was very low especially in rural areas. In
posterevolutionary Ethiopia education has Been given an feportant
role in the process of socfetal chasge. Three significant
cocuments, the MDR and WPE progracmses and Ten Year Perspective
Plan, indicate the nations intenticns in the fleld of education
with the guiding principles of Education for Production, Education
for science and rescarch, Education for Soclalist Conseicusness,

T™he Mational Literacy Campatpges has drastically ratsed the ruster
of 1iterates asd there has been consideradle expansion of the
primary systes with for instance a doudling of the number of
primary scheols, In line with expansion of the systes the
structore of the Ministry of Education has Been redrganized to
facilitate the teaching-learning process and services have been
created o support development of the education systes,

Commnity Tevel

The research site of Saya Debir 15 located in a2 rural ares about
190 kas morth of Addis Ababa. Predominaat economic activity is
agricultyre, There 1s a SIDA built school which serves 16 Peasants
Associations, with a combined population of 14000, Social and
political participation seems to be at a fairly high level with,
besides Peasants Associations; REMA, REVA, Producers Cooperatives
nd Service Cooperatives, Meut 1260 people



from the two Sample Peasants Associations participeted in the
12th reund of the Mational Literacy campaign 198485,

Respendents

0 The sasple of 100 respondents was divided into four groups

» Pricary Scheo) Completers (PS)
. Drop-Owts {00)

« Non-Prisary Schoslers (W9)

« People in the Miliew (M)

0 One third of the respondents are fesales

o Two thirds of the respondents are under J0 years of age
o Al respondents are [thicpian Orthedox Christians

o The majority speak Asharic as first Janguige

¢ Data collected about cut-migrants show that most left for
further studies

© With regerd to living conditions

« water 15 wsually not botled before drinking

« there are no latrines

« M5t cooking s done iaside the howse

. cattle i3 mostly kept cutside the douse

« almost al) have 2 garden plot for cultivation
of vegetables

« household possessions seem L0 represent what
i3 commonly found in rural homes of [thiopia

To conclode Tdicaticn has been given & key role, and expanded
resources  fa transforming the Ethicpian society-The research site
of Says Debir probably shares & mnumber of characteristics with
miny ryrd] communitios in [thiopia with respect 0 for instance



economic activity, demographic profile and access to services, [t
is conceivable, however, that in Saya Dedir involvement in and
activities of mass - and socfal organizations are on a higher
than average level.

PROCESS

$aya Dedir Scheol

© Built by SIDA, opened in 1973/

O Two separste butlldings, six classrooms
o Plot for farming and gardening

o Scarcity of teaching alds

% schoo! Yibrary
o Students adequately fernished with text-books

o Stock of sports equipment and tools for handicraft and farming

Ecenomy

@ Teackers salaries aad teaching-learning materials provided
by Government

o Locally generated income

« ¢.9. from selling produce from school plot

Students
o I8 students 1584/85 in six grades

¢ Only one third are girls, but tendescy for increased proportions
of ""’o



0 Five teachers including headmaster, all males, age 27-30,
only two have TTL, average length of service 4 years,
ifficult conditions of 1iving

Mensgement

o School management committee, working with amecng other thisgs
to solve prodblems of the schoo) e.g. lack of quarters for
teachers

© The 1cheo) provides assistasce in terms of Clossrocms and instrection
after requiar classes, Certain recruitaent of meo-
Iiterates; mostly to grede )

Coatent

0o Content modt favoured By respondents;
science, arithmetic, agricelture, languages
{Aharic, English)

Nastage

¢ Drop-out in Says Cedir school medtly from grade 1-2

o Most repetition in grade |

o Being absent without permission §s twice as common as with
permission, Permitted adsenteeiss related o work in
sgriculture

0 Some major causes for wastage according to respondents are

. Labour
. Early sarriege
« Dafficult economic conditions



0 Most fregquent sugoestions regard addition of classes to
existing school and establishaent of new schodls

o Some other sugoestions pertain to

. facilities such as water, electricity, ¢linic,
teachers cafeteria
. practically orfeated and applied sudject matter

To conclude. Saya Debir school agpears to Se more or leds comparable
to many primery schools in rural aress of Ethiopis in terms of e.g.
nrolment and rescurces. Findings suggest a fairly high community
involvesent with the school. The often voiced suggestions for
44ding higher grades to existing school as well as estadlishing

fdw SChodls agpear well grownded., One effect of wch improvesent
would probably de reduced westage.

EFFECTS
Expected and esperienced benefits of schooling both at the lewel

of individuals and community are most oftes stated by respondents
as related to

o Acquiring and spreading 1iteracy

0 Occupation and career

0 Mass-organizatioas and socfal and political esnsciousness
0 Health and hygiene

Jchoglers transfer of skills and krowledge

0 Mainly throwgh spreading )iteracy



0 Related to e.9. occupation mess~orgamizations, literaty, Some
respondents, however, see the school as a place of learning ¢aly.

viewed as reflecting expected benefits of schodling.

Major reasons why parents send their childrea L0 sChOO] are stated
1

0 to assist the family and provide social secerity in pareats’
old age

o 1o lay the ground for a good career
0 10 acquire educational skills and knowledse including literacy
0 to assist the community as a whole
0 to raise the level of comsciousress

o to lead & 900d and healtay life

Major reasons for not sending children to school are
¢ demand for child labowr
o unawareness of the bemefits of schooling

o economic prodless



Reasons for not seeding girls to school iaclude
o early marrisge

0 a)leged weakness of females

o alleged sexual misconduct

0 desend for latour

Occupations preferred for educated people are

0 teaching, other goverssent esployment and technical jobs
Career proposed for somesne who completed grade € is
0 o move aad seek further education

0 to stay and Seprove the envircnsent

Skills_and knowledge.

Schoolers use their skills in daily 1ife_ by way of e.g.

0 Reading activities and writing

0 Schoolers attend meetings frequeatly and often Rold offfice and
assume responiibilities in mass-organizations,



0.1.2

To conclude the school in Saye Dedir is viewed by cur respondests

a5 2 positive force in their comumity, Respondents expect o8

well a5 experience Semefits from schooling both at the iadividurl
and the community Tevel, Skills and krowledge acquired By schoolers
seem 1o be fairly well retained and applied in dally 1ife by Both
completers and drop-outs. The latter on the whole appear to be
active in many flelds notadly,sass-organizatioss.

Looking at effects of schooling in Saya Debir two circumstances
should be kept im mind. Ome §s that there 1s likely to be inter-
action between the formal school and nen-formal education in the
shape of the Natiomal Literacy Campaige. Conceivadle effects of
Church schools should also be taken into cossideration. Secondly,
the schoal in Saya Dedir diffuses its services 1o 2 comunity with
15000 inhabitants theredy, it appears, sericusly limiting its
potentiality for fmpact.

Recosmerdal ilons foe Actieon

In the following are presented & susber of recommendations for

action emanating from findings of the study.

1. Accelesste establistment of now prisary schools as well as expanding
exioting schools with more clasarcoms and higher grades, so #s to bring
children closer to school,. 1f & child lives reascnsbly fmear the achool
it may e easier to combine studien and work and thus redudte Grop-
out and absectieeise,

2. Plan Tocal school activities in o decentralized mammer, to
1t child labour demends 1.e. by placing vacation periods
during busy sessons im agriculture.

3. The process of establishing Schoo) Pedagogical Centres (SPC:s)
ought to be gives al) possible support because of the
potentiality of $PC:is to significantly isprove the situatien
with regard to teaching aids,



4.

5.

1.

A school-library s a vital facility for the school aad
indirectly alse for the community. Establishment of school-
Tbdraries is therefore an intervention which should be
accorded high priority.

fducational content and reading materials s2ould be sore funcltionally
oriented both in primery schooling and in 1iteracy,

Learning capability of » child s closely related to proper
sutrition, Most of rure) students wmalk Tong distasces to
$chool spending the whole day without any refreshment. To
remady this unfortusate situaticn t (s recosmended that
siaple school cafeterias whare €.0. tea aad bread 15 served
Be organized, prefersdly with commumity assistance from for
example the schoo) managesent committee and REWA.

Pre~ and in~service training should de programmed in such 3
way that for instance any professionally un-trained teacher
would receive training within a limited number of years.

Emphazis should be given to 2ssigning Better cunlified teachers

to lower grades from which there 15 2 very high rate of
sducatioral wastage,

The prodlem of lack of quarters and other problems with regard
to Mving conditions for rural teachers should be treated as
4 matter of wrgency.

Employing sore female teachers might promote fesale student
enrolment .

Ix



11, Follow-up courses for Primary School completers and Drop-owts,
The forma) curricalum i3 to be adhered to. Fequired minimm
of assistance from scheo) should consist of e.9. providing
{nstrections] afd and Tending Bocks. Students should Be
allowed to study subjects of their own choice.

0.1.3 Isplicstions for Future Rsearch

1. In - depth studies applying & combisation of qualitative and
quantative methods to explore to what extent schooling
contritutes to improvement of living conditions, (For a
related study from which methodological lessons could be drawn,see
Fassil, 1583). The time dimension showld be considered
by seeking information sbout the situation e.g9. ten years 830,

2. Losgituding) tracer study ¢n primary school completers in
and from different rurs] settings into the i1ssee of owt-
nigration of the edecated, Such a study could focus om

« Magnitude of out-migration over time

« Causes for out-migration

. Consequences of out-migraticn for individual
mnd community

3. As a base for plaming of Unfversalized Primery Education, WPE,
carry out 4 study in a musber of sample aress o deteraine the
size of the school-age population asd the progorticn whe attends
school and to eaplore reasons for not attending,

6. Studies into Vinkage Detween Primary Education asd Literacy
in order to eaplore ways of productive interacticn,

$. Feasidility stedies on tesporal organization of primary schooling
with regard to both scheduling of the school day and the schoo!

yeur,



é.

’.

Stedies into what comstitutes relevant content in rural
envircnments with special referesce to agriculture, taking
into accoust comsequences for teacher traiaing.

Studies of the teaching<learning process in classroom
interaction with 3 sethod of systematic observations.

Severa] of the resesrch proposals enumerated above should be
able to in varying degree benefit from the [PS-study ia terms
of 0.9. research issues and methodology. Mowewver, it is
suggested that studies similar to EFS be conducted in other
regions and types of environments in order to among other
things explore the wider relevance of EPS-findings. Im [PS-
related studies methodological varfants could be attespted
¢.3. with § deepening of the qualititive aspect. S0 for
instance could the technique of perticipant cbservation be
spplied Sevolving research trained perscane] assigned as
primary teackers to the research ares a3 dats collectors,
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EXPLANATIONS OF TERMS AND ACRONYMS

Awraja

APC

Calendar

s

E.C.

s

G.c.

ws

Sub-~division of Region (see Region below)
Awrsja Pedagogical Centre

The Ethioptan (Jultan) calendsr (E£.C.) 15 seven
yoars and eight months behind the Gregorfan
Calendar (G.C.) The Ethicpian New Year falls on
Septesber 11 (6.C.LE.C. and 5.C. may be equated
in the following mamner.

£.C. 6.C

1976 198384

"n 138435

1978 198526, and 30 ON

Contral Statistical Office
Community Skills Training Centre
See Calendar

The Educational Materials Production and Distridution
kercy

™he Study of [ffects of Primary Schooling in & Rurel
Community of Ethiopia

See Calendar
The Naticna) Desmocratic Revolution (Programme of)

Minor Field Study ,SIDA-funded scholarships,



ALC

40 ien

S10A
m

*

The Mational Literacy Campaion
Peasants Association

For administrative purposes Ethiopia s divided
into 14 Regions, with the Capital of Addis Ababe
as an additiomal region. Each Region is orgasized
in Awrajas, 106 fn number. The Awrajas are in their
turn divided into Woredss,

Revolutiomary Ethiopia Women's Association
Revolutionary [thiopia Youth Association

Swedish Istermationa]l Developeent Authority

Teacher Training Institute for Prisary Scheol
teachers

Adninistrative Sub-divistion of Awraja (See Awraja
and Regiom above)

Norkers Party of Ethiopia
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1.1

BACKGROUND

INTRODUCT IOM

Cocperation between Ethiopia and Sweden in the field of Educatios
traces its historical roots down 0 the nineteenth centery. In 1870
Swedish sissionaries cpened their first school in Massawa, Eritrea.
(SJUstrim & SiSstrtm, 1933).

vernment level cooperation between Ethiopia and Sweden started som
JO years 2g0. It 1s interesting to mote that the first development
project was concerned with education. In 1554 am agreement was signed
for Swedish support to the Ethio-Swedish Institute of Building
Techaology (Gusbel, Nystrtm & Samuelssen, 1983).

Quring the Tast 20 years & large portion of Swedish development afid
has been chaanelled towards the education sector notadly to the
comstruction of rural schodls, By 1584 adout 6200 schools had Been
Suflt with Swedish assistasce. (Ministry of fducatfon, 1584 b).

in 1583 SIDA commissioned an evaluation study on the Smpact of
Swedish assistance to the educaticn sector in Ethicpia (Gumbel et al,
1953). The study, focussieg on the peisiry systes, poisted cut 2
rusber of problems and deficiencies which allegedly constituted
grave constraiats to the quality and efficiency of schooling. Ome
of the recommendations emasating from the study was that a so-called
micro-study Se carried owt on rural primary schools. It was
suggested that such a rescarch project should address 1tself to the
preblems of drop-out and to effects of primary schooling on the

local community,

In Fedruary, 1984 » preparatory study was conducted by the sethor,
resulting fn 2 Research Plan ané Terms of Reference for A Pilot
Study om Effects of Primary Schooling on the Local Commenity
(SJOstrim, 1984 2). Ouring a plamning visit to Ethtopia Tater in
1984, the research plan underweat & revisfion, accounted for in
Si0strtm (1954 b). Certals issews related to theoretical frasework
and research methods were treated as & further meass of preparation,
(SJUstrde, 1984 c). The Project was called A Pilot Study of Effects
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of Primary Schodling ia a Rural Community of Ethiopla, EPS. EFS
was implemented between Augest, 1985 and February, 1986, Project
activities were carried out roughly according to the following
calendar:

Avgust, 1585  Selection of sample

Septesber Construction of instruments
Octoder Data collection

Novesber - Data processing and reporting
Jasyary 1386

PUSPOSE

The EPS-study 1s focussed on Goversment-operated Primary Schools in
rural communities. The Purpose of the stedy falls into three sections
concerred with generation of knowledge, quality of scheoling and
competence tuilding. The Purpose 1s repeated and elaborated on
further in the text under the heading of Method (p 8 1),

= The main purpose of the study s to explore effects of
the introduction of primary schooling on the Tocal community,

« Insights and keowledge gained in the study should suwpplement
those of related research projects to serve contisusd
qualitative and quantitative expansion of the education
system in [thicpla,

= The stedy 1s also expected to generate Aypotheses and to
develop research methodology that could coatritute %o the
stresgthening of Mof research capacity in the field of
education.

CONCEPTUAL CONSIDERATIONS

e present study of primary schooling in Ethiopia should de situated
within & societal context of education and socio-political change. Context



in the present case 1s the society envisioned by the [thiopian
revolution.

The elements of the new political idealegy ia [thiopis are spelt
out in the "Prograsme for the Naticna) Demccratic Revolutica®™ of
1976 and the Prograsse for the Nerkars Party of Ethicpia of 1984,

The political 1declogy of revoluticnary Ethicpia emphasizes
accelerated economic and desocratic development centering on better
Hving conditions, equitably shared by the populaticn in its entirety.
Transformation of the Ethicplan soctety, it is meintained, calls for
massive popular participation.

In tAis process of radical and comprehensive change, education has
been given & Teading role as expressed in the above mentioned NOR and
WPE Prograsmes a5 wel) as in the Ten Year Perspective Plan based on
the WE Progresme,

fsportaat cbjectives for the system of educaticn, derived from the
political Sdeoclogy are

= education for production
= education for science and research
= education for socialist consciousness

Education according to am often quoted definition 15 the process
where the existing soclety transe®s its traditions and time-honoured
values and patterns of behaviour to a new generatica. It is of
intarest to note, however, that in Ethiopia, the principal task for
the edacaticnal apparates 1s to serve as a vehicle for thorowgh asd
settained change,

Nith a view t0 puriuing the societal perspective of Primery Schooling

in Ethiopia a pertial study 1s being carried cut by & SI0A-scholarship
holder. Main features of the study - 2 report of vhich is forthcoming -
are education and seciety in o Marxist-Leainist perspective and the
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role of schooling in relaticn to Ethicpia‘s nationa] developsest,
An ogtline of the study 1s preseated delow:

- Tducation and Society
« A Functional/Structural Perspective
« A Conflict Perspective
- fducation in a Marxist-Leninist Perspective
- Education in Some Socialist Countries
- Education in Ethiopia before 1974, 2 short overview
- [ducation im Ethiopfa after 1574
. Goals
+ Isplesentation
« Pescurces
« Futyre
Aalysis and Discussion

ETRIOPIA - SOME BASIC FALTS

Ethicpia i3 situated ca the Horm of Africa and occuples an area of
about 1.2 afllion square kilometres, roughly equivalent in size to
Scandisavia, The cowntry cam be divided into three geographical
regions:

The Central Platedus, the Rift Yalley and the Ogaden Platesu.

The greater part of the Contral Platesus' which gives the country

1ts characteristic tepography, has an altitude of more than 1500 setres.
Ras Dashan reaching about 4600 setres is the highest peak, The Contral Pla.
tesws are broken by numerous deep valleys, and the slepes dowm 0

the plains are usually very steep and difficult to megotiate.

Flowing from the Lake Tana down towards the Sudanese plaiss, the Blue
Nile cuts & deep canyom through the Central Platess.

The Rift Valley divides the Central Platesss into two parts. The
Tandscage in the southers part of the Valley is dominated by 2
nember of large lakes. Further to the morth, the Valley widess into
the vast Danakil Desert, one of the hottest areas in the world. The
Ogaden  Plateau 45 8 sparsely gopulated semi-desert.



The clisate presests wide variations from one part of the coustry to
the other, The climate in the highlaads 15 fairly agrecable with
warn days and chilly nights., The rainy season generally occurs
tetween Jure and Septesber, oftes preceded by a pericd of less
Mdvy rains in March-May. The asnual rainfall varfes from about
2000 s in the eastern part of the Central Platesus 0 60 sm At
Assab on the Red Sea.

The population figure arrived at during the populaticon censes cCarried
out n 1584 1s 2 little more than 42 million. Close to ninety per
cent of the population Tive in rural arcas. (0ffice of the Population
and Hoysing Census Commissfon, 1584). Pepulaticn growth (rate of
natural increase) was estimated s 1981 at 2.5 per cent and infant
sortality at 184 pro mille. Estimated average expectation of 1ife at
birth was 45 years (GCoversmeat of Secialist Ethiopia, 1585).

Ethicpia's economy s predosinently agrarian with about B5 per cent
of the work force occupied im the principal trade. Dominast aaport
900ds are coffee, cattle, hides and skins,

Linguistically Ethiopia presents a picture of great diversity. Adowt
half 2 dozen of the Tanguiges that are spoken cas B¢ regarded as
major tongues and there s & large ruster of dialects. Asharic with
its unique alphadet fs the official lasguage, English 1s also widely
used within pudlic administration and as lasguage of instruction in
secondary schools aad n higher education.

A process of radical political chamge started in 1974, which among other
consequences led to the overthrow of the regime of empercr Halle
Selassie.

In pre-revolutionary Ethiopts the rursl classes were exploited by feudal
Teadlords. With regard to education Ethicpia listed ome of the lowest
Titeracy rates in the world with an average of 7 per cent (World Bank,
1973). By 1974 Tess thas one cAild in five could be accommodated by
the Primary School system, (Minfstry of Education 1934 ¢).
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The niw government s00m proclaimed as 1ts ideclogical loadstar
"scientific socialisa®™ modelled on Marxist-Leninist philosophy.
First among & series of reforms was nationalization of a mumber of
privately owmed companies. Later to follow was the realization of
long overdue land reform and natiosal agpropriation of all urban
Tand.,

Vigorous efforts were sanifested in the field of education notably
with regard to primary scheoling and 1iteracy,

PORPOST AND 1SSUES

The EPS~stady fs concerned exclusively with grades 1-6 of Govermment
schools in rers] settings. The purpose of the study s threefold:

« The main purpose of the study 1s to explore effects of
the iatroduction of primary schooling on the local
community.

= Insights and knowledge gained in the study sheuld supplesent
those of related research projects Lo serve continyed
Qualitative and guantitative expansion of the sfucation
system in Ethiopla.

- The study 135 23150 expected to geserate Mypothases and Lo
develop rescarch methodology that could costridute to
the strengthening of MeE research capacity ia the field
of education.

From the overall gurpose of the study a number of research issues may
be Serived.

What are the conceivable effects of primary schooling o th local
community related to

» 1iteracy and educational achievement
« workt and occupation
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« scholarization of children
= sochal and politica) consclousness
= socfal and politica) participation

in terms of

» secietal goals

= efucational objectives
organizatios

1ecal envircament

formal and con-forma] education
Tiving cenditions

migration

What are the relationships between Effects of Schooling asd Process in
teres of

« thachers and students
« physical facilities

« conteat

« wastage

METHOO

QUALITATIVE BESEASCH

In the following the fssue of gualitative research methods §s briefly
treated. Written texts about gualitative research mathofs abound.

The presest discussion driws essentially on the works of Bogdan and Ais
associates. (Bogdan b Taylor, 1975; Taylor & Bogdas, 1584, Bogdan

& Siklen, 1982; see also Wiksan, 1985),

In social sciences two mafin peripectives have Been at the forefront.
Positivisa, to start with, s loocking for hard facts and Causes of
soCial phentetd ratrer than | for the subject’s own point of view.
The phenomenclegical tradition views heman dehaviour as contingest



on bow individuals fnterpret their world. [n other words, “the
phesomenclogist is committed to usderstandiag (usderlined in origisal)
social phenomens from the actors own perspective. He or she examines
how the world 1s experienced. The important reality is whet pecple
experience 1t to be.* (Taylor & Sogden, 1984, p 2). Ceatingent
research methods are generally qualitatively orfented.

As an example of & phenomesological spproach im social sciences may

be quoted Marx's study of capitalise ([neroth, 1984). MWarx did not
try to find out in a questitative vay what separated capitaiism from
other ecomomical systems. On the comtrary he attespted to identify the
distingeishing qualities of capitalism,

A principle characteristic of qualitative research i3 that it is
descriptive and generally non-experimental. Data, often of a
subjective nature, contain for iastance records of vertal statements
f.0. Interviews, tramscripts rather than rusbers, Af a contequence
written accowmts of qualitatively comceived resedrch are often
Taced with quotations of respoadents' actus! wtterances.

Another specific quality of qualitative methodology 15 its holistic
orfentation that is %0 say thet "pesple, settings, or growps are mot
redeced to warfables, but viewed as o whole®. (Taylor & Sogdan,
'mi p "c

Qualitative research cam also be described as matyralistic in the
sense that for festance in an interview sitsation the researcher tries
1o asseciate with respondests in an informe] and natural sanmr.
Preferrably the interaction occurs oo the sebject’s condition with
regard to for instance time and location,

Three isportant sethods for collection of qualitative data are
participent cbservation, personal documents and interviews.



Participeat Observation {s defimed by Bogdan & Tayler (1975),
as;

voe "research characterized by 4 period of intense social
interaction between the researcher and the sebjects,
in the milieu of the latter. Durieg this period,
data are wnodtrusively and systematically collected.”
(p 5)

What separates perscnal documents from other approaches 15 that they
are written in the words of the subject. Persomal docwments include
for example material such as diaries, letters and sutobiographies,

The interview 1s prodedly the most widely wsed of the three approaches
epetioned in the foregoing. Interviews a5 » medns of collecting data
are employed in both guantitative and qualitative research approaches.
A statement by Kerlinger (1565) may be quoted to 1)lustrate this
point,

*The best instrument available for sourding pecple’s
behaviowr, future Intentions, feelings, attitudes and
reasons for behaviour would sees to be the structured
intarview cowpled with an faterview schedule that includes
cpen-end, closed and scale ftems.”

One strategy applied in qualitatively oriented resesrch is so-called
cpen-ended fnterviews, This type of interviews dispense of fixnd

response alternatives but leaves interviewers free to formylate persomal
perspectives in their own words (Patton, 1580).

As  three 28 approaches for collection of qualitative data through
interviews miy B distingeished:

= the informal conversational interview
= the gereral fnterview guide approach
= the standardized open-ended interview
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Nhat separates these three approaches s the exteat to which questions
are Satarmiead and standardized before the interview. In the informel

conversational interview there are no pradetersined questions.(Patton 1580)

Nith the gemera) interview cartain fssues and guidelines are outlined
before the iaterview. Mo specific wording or sequencing of fssues s
cbserved. The interview guide serves as o check<15st uring the
interview to make sure all topics are covered,

When using the standardized open-ended interview the questions are
worded and srrenged in some form of questionnaire, This approach is
wiefyl when the same questions are given to many interviewses and

o facilitate data processing if a large number of respondents s
invelved (Patton, 1980).

To conclude, there exists 3 wide range of methodological strategies
available %0 the social researcher depending on the nature of the
prodles which the inguiry adéresses. Consequently, thers does not
Se0m 10 30 4 case for polarization between qualitative and quantitative
wpproaches, but ¢n the contrary reasons for an integrated perspective
{cf. Holter & Kalleberg, 1962).

RESEARCH MODEL

Even 1f the present study is directed towards effects, it seems
necessary to take into account also other aspects of primary schooling,
This attitude stems from the previcusly stated aspiration o view
education within a Broader societa) context,

Thes, attention should be paid o conditions which affect the
educational process and its sebsequent effects. Conditions are Rere
broadly conceived of as encompessing factors ranging from societal and
edecational goals to human resources and other requiresents.

With regard to effects, it is of importance 0 take notice also of
those thet are un-aaticipated ia a positive as well as in & negative
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sense. The aspproach waich 1s outiined abowe 1s influenced by smong
others, Dadl 181 (1979); Fraske-Mikberg (1952) and Lundgren (1972).

As can be deduced from the preceding dfscussions, the presest study
moy be viewed within the geseral research framework of evaluation.
The components of an evalsation structure have doen indicated;
conditions, process and effects. It can be maintatined that this
set-up mirrors an approach, which with varfations, has set its mark
on much evaluative research both fa iadustrialized aad developing
countries. (See for fastance Quwe (1979); Frante-Wikberg & Jodamsson
(1975); Elzimga (1981) and SiUstrim & SjUstrim (1982).

Dominant protocels of educaticnal evaluation Mave often reflected
traditions and philosophies fn Hestarn industrialized countries.
Llzinga (1981) discussing this predicament rafses the issue that
evaluation approaches should be tused to different philosophies of
development .,

Elzings (1981) brings to the fore three development paradigms and
correspending evaluation formats. The so called self reliance
paradion, seems %o have a2 bearing on the present study. The self
relfance paradign esbodies comprehensive national-economic development
involving mess-mobi1ization and indigencus potentialities. The
associated evaluation format envisages 2 broad combination of economic,
social and political factors.

The Muristic spprosch segoested in the foregoing is trenslated into &
resoarch model where categories of requisite information are indicated
within the basic components of Conditions, Process and [ffects.

CONDLYIONS PROCESS EFFLCTS
Secietal goals Teachers Related to:
Educational objectives Students Education
Organization Physical facilities Work asd «:a‘n
Local enviromment Linkage with NLC Social and poli
phic background Content of education conciousness
?n; on:l m:m Wastage Sodal'u'n polt
n-formal education Supsested improvemss carticipat
Conditions of 1iving e . RS
| Migration

tion
tical

tical

T ]

Figure 2. Research model for the £PS-study
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In this context it seems appropriate to point cut that there hardly
exists any objective criteria for determining to which of the three
model components 2 given variable belongs. Certain varfables can
probably be evaluated from & dual parspective of for example Conditions
and Effects. The pattern of variables displayed in Figure 2 fs
nevertheless maintateed for reasons of strecture and analysis.

Categories of information Ia the research mode] have been organized in
sets of varfadles as shown in Appendix A,

The general stragegy s to collect a rather drcad spectrum of (aformation
2out categories of pecple, namely those with and those without primary
education, On a different level attention will be directed towards a
comunity endowed with a primary school and one wAich does not yet
possess such a faclility, Aa analysis of the possible role of schooling
vis § vis perceived differences may thes be endeavowred. Subseguently
the outcome of that analysis should be related to information about
conditions and process.

INSTRUMINTS

The fellowing section opens with a 115t of instruments that were developed
for the EPS-project.

« Guide for Open Interviews

« Schedule for Structered Interviews

« Duta form for background faforsation about respoadents
= Data Form for Popular and Development Organizaticns

= Thases for Seel! Talk

= Minf-test in resding, writing and aritheetic

= School Quality Checklist

= Pecple with Positions

- Background Dats Checklist

A principal purpose of the EPS-project 1s to stedy effects of primary
schosling on the local commumity, We elected to look at schooling effects
from the gerspective of the individuals concerned. We sought to achieve
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depth and insight rather than breadth and overview, Factors menticned
sbove motivated the choice of 2 qualitative approach using interviews
a3 the principal research tool.

in the main two different Sut related instruments were designed i.e,
Guide for Open Interviews (01) and Schedulefor Structured Interviews
($1). (See Appendix B). The reason for applying altermative interview
apgroaches 1s the pilot orfentation of the EPS-study.

As 2 base for instruments cosstruction 2 tadle of variables derived
from the research mode! (Appendix A) was prepared. With these varfables
in 2ind relevant literature as well as available existing instruments
were compiled and scrutinized in search for tdeas and material,

A special Blue-print was prepared where variadles were conbined with the
different respondest groups and type of instrument. ALl

questions were writtes down on separate cards to facilitate organizaticn
of the tsstruments.

With regard to interview language we followed 3 strategy which involved
framing the questions In English and then making an oral tramsiation ie
the fleld situation. Eeglish was the working language of the data
collection team. Morecwer, four of the ten interviewers had actively
participated 1n instrument coenstruction and had familiarized themselves
with the text. The others received training prior to the field wort,
Extemporizing questions in Amharic was deemed to facilitate commumication
by avoiding formal and academic phrasing. Another motivation for the
langusge strotegy was simply to save time in construction of Instrusents
and dets processing. Finally, 1t 15 concelvable that the language issue
is of less cossequence in Open Interviews whers the saterfal in Esglish
is more 19nited, For & discussion of interview largeage see also
Inkeles & Saith (1974) and Sjtstrém & S5Sstrim (1583).

A second drafe of the principe) indtrnewats, OGuide for Open Interviews
ard Schedule for Structured Interviews were tried out ia rural locality
served by Mets Jars School, about J5 kilometres from Addis Adaba in
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menagesha Awraja. The schedule for People with Positions was
pre-tested In 2 school adainistrative office in Addis Ababa.
Participating ia these exercises were, agart from the expatriate
investigators, persomnel from Curriculum Departsent and from the
Plasning Services of Meof,

Experiences gathered derisg the try-owt phase were discussed aad
mmalyzed. As an cutcome of this exercise some items were deleted aad
others were rephrased. Re-sequencing of itess wis 4130 yadertaken.

to be covered during a conversation<!ike commenication with the infermants.
We reckosed that the majority of cur respondests would Be umeducated
persons ynfaniliar with an interview sitsstion, Tharefors we reasoned
that » dislogee without simultanecus registration with jen asd paper

night yield more ond 3033101y also more frask information than 2
questicnnaire, Responses were to be recorded after the interview.

specific questions to be arswered in a quite Conventional encouater
between interviewer and resposdent.

Intended for the collection of certain background and other non-sensitive

assess level and retention of skills in reading, writing and aritheetic,

The text for the reading and dictation was taken from an
Asharic text-book for grade 2 (Ministry of Education, 1979). The
aritheetic 1tems were picked from 2 test wsed in evaluation of the
Rational Literacy Campatign (Ministry of Education, 138}).

As & device to gather information pertainisg to the school a Sckool
Quality Checklist (SI) was fashioned, Yot another

instrument, labelled People with Positices (PP) was directed towards
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of fice-holders in Public Administraticn and mass-organizations ,

Remaining instruments include

« Backgroend Dats (hecklist

« Themes for Seall Talk

« Data<form for Popular and Development
Crganizations

SAMPLE

The EPS-study was plasned a3 an in-depth exercise conceatrating with
regard to space on a limited geographical arer of rural Ethicpia. On
& different plane the in-depth strategy is tied to the pilot
orfentation of the study,

The site for the (a~depth study 1s Zefined as a Tocality containiag ome
government operated primary school with grades | to & and the Peasants
Associations served by that school.

;alo criteria

Definition of the research site has Deen done on & Judgement base
guided by & set of criteria, These criteris, statched cut in the
research plan were finally decided upom during the fnitial phase of
the study, In the following, sample critaria for the [PS-study are
ccounted for,

The rationale for conducting the study a4 rural settisg is quite
covioys. Ethiopia s predominantly agrarian as regards seans of
1iving and occupation. A vast sajority of the population live in the
countryside. For our immediate purpose “rural™ ts defined as any
locality which 1s mot 2 city or 2 township. By town 15 here wnderstoed
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s conglomerate of habitaticns containing more than 2000 fehaditants.

Another sample requiremest is that the study shogld be confised to
within the 1inits of the Shoa regicn. The concestration oa one
single region 15 an apparent corsequence of the in-depth spproach.
And staying withia Shoa cOviously means minieizing fleld travels
theredy comserving tise and expenditere,

Selecting Shoa das necessitated the condition to dentify a site
wtside the fmmediate influences of metropol itan Addis ARaba.

Also associated with the aspect of rurality is the prisciple to stay
away from the sainrosds. Adeittedly the category of sainroad s
hardly self-evident. MWowever, for our purpose, sainroad coanotes one
of the paved roads wAich a3 major 1ines of communication branch out
from Addis Ababa 0 ¢.9. Gonder, Dessie, Moyale etc.

The overvhelning majority of primary schools in Ethicpis are operatad
by the government. It therefore follows for reasoss of representativity
that non-governsent establ ishments should be excluded from the sasple,

A related prerequisite s 1o the effect that the schoo) should
prefecably o at Teast ten years old. The idea behind this stipelation
s that such & school would have tursed cut cohorts of graduates from
Grade 6, a category vhich forms am essential part of the interview
avdfence. In 1ike manser the criterion waich calls for o
low-migratios area 1s cosceived from the point of view of recruiting
as respondents grimary school completers as well as drop-outs,

A further principle demands of the sample site the presesce and &
certain level of activity of mass-organizaticns. As already pointed
out a conceptual staadpoint which guides this resesrch wentyre is

that schooling should be studied from the oint of view of
socio-political fenctions, [t therefore agpears logical to leok

for effects related to the matica-wide mobilization of the countryside
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a5 manifested In activities such as Peasasts Assoclations, Producers
Cooperatives and Nomen's and Youth organizatioas, [n order to make
it possidle to cbserve such activities they sust evidently have
attained a certain scmeatem, A possible side effect of this
sethodolegical endeavour 13 that it might o some degree detract from
the representativity of the sasple,

Diversity of Janguage and religions §s & stipslaticn motivated By
the asbition to reflect in the sasple an isportast ingredient of
the [thicpian society.

Finally menticn 15 made of two sampling criteria vhich were
introduced for ressons of a practical and technical natere.

« Mcommodation facilities at withia such & distance
[3 mke day trips to the research
site from base.

« In order 1o secure & productive substratum for ot
collection the research site should costain a

reasonable scaber of hoyseholds. These shoyld not
miﬁ very Tar Trom the scheol and should form @

fairly concentrated pattern of habitatios.

Sample selection

The 1nitial step taken to select the sample consisted in 1dentifying
suitable Awrajas where the desired research site could Be found. It
was envisaged to visit n a later stage Awrejas that had Seen thes
identified and cbtaim on-the-spot information. Mowewer, & certain
amount of knowledge was availadle in Addis Ababa with » view

$0%h o alding the screening of Awrajes and to gathering <ata about
Murajes singled owt for preliminary visits, A tentative discussion
about switable Jocalities was in fact started slready during plaming
sessions about one yeor shead of commencesent of the projfect
implementation,



One readily svailable scurce was information possessed by several
people at the Ministry of Education, MoE. Those were individuals
directly or indirectly consected with the project. Visits were
2150 patd to the Central Statistical Office (CSO) and to the
Ethiopian Mapping Agescy. Contacts were taken with the Shoa Regios
Educational Office in Addis Abela. The Regional Educaticmal
Officer communicated with his colleagues in the concersed Awrajas
in order to facilitate the forthcoming visit by our research tess,

AL the MOE was found » complete list of primery schools 1n the Shoa
Regicn, Moreover, & letter of introduction was drafted at the

Plamsing Services of the Mo, That document was to BDe produced
when calling on local officials as & means of Tegitimeting cur
prosence in their respective areas of Jurisdictios,

Based on information available in Addis Ababa and with regard to
the sampling criteriy selection of three Awrajes was undertaken.

The three Awrajas 50 selected were in order of preference

- Tegulet and Bulga
- Selale
= Matkotch and Butajira

In view of Vinited project resources in the way of funds, tise
and manpower 1t was deemed wise to visit all three Awrajas only
ST necessary. In other words, as 500n 25 2 suitable site was
Tocated the sample selection process wowld be cencluded.

Participating in the feasibility study were:

« The Project Leader {Departmest of Curriculum MoE)

the Assistant Project Leader (MoE, SIDA)

= a research of ficer {(Plasning Services MoE)

= 2 research officer (Curriculum Dept. MoE Selale only)
2 visiting researcher (SIDA)

an M5 scholarship holder (SI7A, Selale only)



The round of facilitating field trips thys started with a wisit
to Tegulet and Sulge Awraja, situated to the sorth-east of Addis
Abada. The distance from Addis Ababs to the Awraje capital of
Debre Berhan 15 130 kilometres, Prior 1o iagpecting the pre-
susptive research sites in Tegulet and Bulgs the team presented
ftself at the relevant places of suthority, starting with the
fducation Office in the Awraja capital of Debre Berhan. After
paving briefed the Awraja fducation OFficer adout the background
of the study, ts purpose and the selection process, s nember of

poisible sites were discussed.

™e following three days were spent travelling to the proposed
lecalities. During this phase we were accompanied by cne staff
member Trom the Awraje Education 0ffice, These trips took us to
three different Woredas. In the Woreds capitals contacts were
sade with the representatives of the Workers Party of Ethiopla
(WPE) ,where such of fices existed and the Woreda administrations.
At these occasions the team was provided with close-at-hand
informaticn about presumptive research sites. For the visit

to the actual spots we were assisted By a person who had local

knowledge.

Arriving at the schools we approsched knowledgeable individwls
who represented posular organizations such as Cooperatives and
peasants Assoclaticns, We also received information from mesbers
of the teachizg staffs as well as from former students,

After having evaluated the resslts of the first trip of
reconnaissance we congidered having fdentified three envircaments
that fairly well suited our purpose. Nevertheless, in keeping
with the selection strateqy it was resolved to visit the second
Awraje, namely that of Selale. The administrative centre of
Selale i3 Fiche at a distance of 110 kilometres from Addis Ababa.
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The visit to Selale followed essentially the sase patters as the
one to Tegulet and Bulge. Only one possible site was Sdentified
with the possidility of 4 second enviromment accessible after
terminaticn of the seasomal rainms in late Septesber - beginning
of Dctoder.

Since we regarded row having secured & reasonibly sound foundation
for cur sample choice we decided to close selection activities and
thus nNot preced 1o the third pre-selected Awrada of Halkotch and
Butajira, After evaluating the field data a final decistion about
selection of the sample was reached.

Qutcome of the selection process

™e site selected for the EPS-stady 1s 2 community situated in
Tegulet and Bulgs Awraja. Community in this context derotes a
primary school and the surrounding areas served by the school.

Below & fow gliapies of the research site are given. A more
Setatled description is offered further in the text (p 31 ),

The school §s situated in Says Debir Peasant Association and
serves altogether 16 PAs, Yo reach Saya Debir cne travels

45 kilometres oo all-weather rosd from Debre Serhan to the Woreds
capital of Deneda and then contimues about 15 kilometres on &
dry-weather road 0 Says Dedir, The rusl character is well
established.

Language-wise both Amharic and Oromigns are spoken with Asharic
dominating. The activities of msss organizations were reported
to be on & high Tevel,

We were informed that cut-migration of school-completers to urben
areas was of limited projorticons. It moreover appeared that the
settiesent patters was relatively concentrated,
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Respondents to be approached in the research programme fall into
four categories Sfined as follows:

1, Individuals who have completed grade six preferabdly
at least three years age. (PS)

2. Individusls who have dropped out of primary school
after hvin’ preferadly completed at Teast grade
three, (00

3. Individuals who 454 not go to primary school ia
tgr of there being 4 scheol ia their community,

4. Indtviduals for vhom there were no educational
mm:m whor they were in the school-going
age.

Ia addition informationws o e solicited from individuals with
responsible positions in popular erganizations such a3 Peasant
Assocfations, REVA and RIMA, (Pecple with Positions, PP).

PROCEDURE
FI0LD VISHTS

Dats collection was carried owt &uring two field visits with
destination to the selected ressarch site Saya Debir in Tegulet
and Bulge Awraja. Cooperaticn in Adsinistrative satters with
regard to the field visits was estadlished with the following
of fices and orgasizations:

« The Shos Region Educatiom Office, Addis Aada
- Shoa Aegion Adainistrative Office

~ Tegulet and Bulge Awraja Office of the Workers
party of Ethiopia, WPE, Debre Berhan

« The Awrsjs Admisistrators Office of Tegqulet and
8u1ga in Debre Berhas

- The Saya Debir and Wayou Woreda Office of the WPE
ia Daneba
- The Woreda Administrators Office in Dencba

« Crafirpersons of Saya Debir and of Aleyo Pcasants
Associations as well as of Says Dedir’s Producers

Cocperative
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The first field visit took place between October 1 and October
11, 1585, Participants of the trip were four staff mesders from
the Carriculum Evaluation and Educationa) Research Division of
the Curriculum Department of MoE, one staff-member from the
Research Services of the Plasning Services of MoE, the Assistast
Project Leader and one SIDA scholarship holder (WS 1),

The Awraja capital of Debre Serhas served as dase for dailly
trips to the research site. Thls inftial field visit was devoted
to collection of data wsing the following instruments:

« Data Forms for Open aad Structured Interviews (0F)
» Guide for Open Interviews (01)

= Interview Schedule for Pecple with positions (PP)
= Schaol Quality Checklist (SQ)

- Data Form for Popular and Mass Organization J|PO)

As can be recalled from the outcome of the selection process [p 20)
the majority of respondents were recryited from two of the 16
Peasants Assoclations served by Says Debir School samdly Saye Dedir
P.A. and Aleyo P.A. The Jatter was selected Because It Is

situated in the periphery of the catchment area of Saya Debir
School. It therefore seemed to of fer an opportenity to compare

one locality close to the schodl with one distant from the school.
Twenty-five respondents Tived clode and twenty far from the school.
Three of the respondents - Primary School Cospleters (PS) and counted
amcng those 1iving near the school - however, came from two Peasants
Associtions reighbouring that of Saya Dedir. The reason for this
deviation was the scarceness of Primary School Completers.

The actwal selection of respondents was effectsated with the assistance
of loca) contact persoms who together with the research team made an
inventory of avatlable respondents. Final selection followed two
principles.



Thes, vhen the number of ¢1igible individuals was restricted everyone
was included. When there was 3 situaticon of choice, fdestification wes
sade either by way of judgesest or randomly. Judgemsent was invariably
sade on the dasis of spetial accessidility, that §s to say that osly

the potential interviewess who could be reached by a four-wheel drive
vehicle, or By the interviewer walking a ressomadle distance were
selected, In a following step the interviewers were 24599%ed Lo their
respondents, when secesssry the interviewer wis guided to the respondent
by the contact pericn,

Durieg Fleld Visit [ & number of 45 interviews were carried out, Total
interview tise for 44 interviews on which such data are available
amounted to & Tittle more tham 65 hours, The average duraticn of open
Interviews was close Lo an hour and 4 Ba1f, To this should de added the
tine spent ¢n the s forms on which desographic and total facteal

data wire gathared, Account should 8150 Be taken of the tise - wsually
adout one hour « Interviewers devoted to writing down the open interviews
after the escounter with respondents.

AT Interviewers were well gealified acadenically trained educationists
and in the team wire represested experience in teacher training and
research Including field work, Four of them Bad been Iavolved In
developmant and Tayout of Snstruments, & process wAlch incleded training
for the interview wrk and the study of relevant literature. In order
te facilitate interviews with women there wis onet female interviewer on
e tean,

A sajor gortion of the time in Fleld Visit ] was occepied %y Open
Interviows. During most of the eight days spent on the research site
oaly one Open [ntorview per crew smmber was achieved due to the time
demanding technique and to the tise devoted to travelling to the
research site.

e made it a rule that vhenower poasibie the interviews were %o take
place in the respondent’s own envircament 1.e. Ais or her home or the
vicinity thereof. Interviews with other respondent categeries

e.9. People with Positions (PP) were normally conducted at their
respective of fices and work places.
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Written accowats of the Open Isterviews were completed as soon as
possible after the interview sessions. Occasiomally the inter-
viewers jotted down Srief notes immediately after the interviews
were concluded. The finished interview accounts were couched

in English, Sut some of the notes were 2t times written s Amharic.

A1) the interview materfal was read through by the authaor and by
the scholarship holder. Follow-up discussions with the
interviewers were conducted throughout the field-work either oo &
person to person 2asis or in team-sessions at the base. Qurimg
these occasions missing data were brought to atteaticn for
fmmediate or later completion. Certain (tems were discwssed

with respect to for example asbiguities In formulations and inster-
pretations. There were alse exchange of 1deas about interview
techniques and points of interest for the continued fleld work.

Fleld Visit 11!

The programme for the second fleld visit followed in the main
that of the first trip. A period bDetwees October 22 and
Novesber 1, 1985 was spent on the research location. At this
occastion the team was composed of the Assistant Project Leader,
four staffers from the Curriculum Evaluation and Educaticon
Research Division of the Curricelum Department, MoE, aad two
staff mpmbers from the Curriculum Departaent’s Kindergarten and
Formal [ducation Division. Ome of the members of the field
crew had participated in Field Visit I. The new mesbers were
briefed and trained both at the EPS office im Addis Ababa and
diring 4 seminar in the field base of Debre Serhan.

Focus of activities during Fleld Visit 11 was the application
of Schedule for Structured Interviews (SI) which was combined
with Data Form for Open and Structured Interviews (0F) plus
the Mint Test (MT) for assessing retention of school kaowledge
and skills,
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In the process of Field Visit 11, 55 stredtured interviews were
realized, Thirty-four respondents |ived sear the school and
twenty-one in the distant Aleyo Peasant Association. Six P5-
respandents in  the sear-group 1ived cutside of Saya Dedir P.A. The
combined interview time was 96 howrs with an awverage of about

! hour 45 min per interview. Dats on ose Interview s missing,
Time expended on Data forms 1s mot inclyded. Attentiom is

called to the circumstance that the Data Form applied during

Field Visit Il contained an addition of eight {tems about

Hying conditicons,

DATA TREATMENT

The first step in the data treatment process was simply to have
the material typed in order to facilitate reading and further
pandling, Categorizing the interview data then followed 2
procedure which was piloted By research issues aad variables.

fach statement in the Open and Structured Interviews was
assigned a sumerically coded sub-category derived from respective
category as well as emerging during analysis of the interview
material, Categories and sub-categories are compiled in
Apperdixp .

Following the <oding procedure each interview statesent was
transferred Lo data sheets each of which accommodated one
category with corresponding sub-categeries,

A & Sevice to facilitate retrieval and digesticn of interview
data, statements relating to perticular ssbe-Categories were
compiied. This measure among other things simplified selection
of quotations for the regort-writing.
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5.1

RESRTS

As 8 “readers’'guide® to the part of this text which comcerns resglts
8 few notes are written down on how the datsa are presosted,

It §s recalled that the Research mode) (p 11 1) tuilds on three
elements, namely Conditions, Process and Effects. Organization of
the text adheres to that mode] and cbserves the same sequencing of
contenat,

Presentation of the deta also when applicable takes into consideration
the divisien of respondents into fowr groups 1.e. Primary School
Completers (PS), Drop-cuts (00), Nom-Primary Scheolers (NP) and
People in the Wilieu (M), Often however there is & comparison
tbatween P5+00 (Schoolers) and NP+PM (Non schoolers).

Another analytical dimension regards the respondents’ distance to
$ehool, Thus there are two sub-growps; those who live near the scheol
and those who Tiwe far. Occasionally comments are presented which
masate from the reference faterview panel of 15 People with
Pesitions (PP),

The interview material is gemerally presented first quantitatively
in the fore of tables and then with the means of quotations.

CONDITIONS

Education in ttMggu

In e following & Brief account 1s given of im the first place
education im prosest-day [thiopia. Further treatment of this tepic

Is expected (n & forthcoming regort of a part-study within the present
project.



204

At the time when the mew political order was introduced in 1974,
education wis regarded as an area of neglect and in need of massive
d resolute efforts, Of the age-relevant population no more than

I8 per cent received primary schooling, while secondary edecation

wis limited to about one youth in ten. Out of the tota) populatica 93
per cest were {11iterate. According to a study of eleven Regioms,

a5 fow a5 W1f » per cent of the rural women were considered iiterate
{NLCCC, 1980,

In post-revolutbnary Ethicpia education has been accorded a significant
rele as an instrument for socfal mobilization towards the goal of
radical societal change. The Programme of the Mational Desmocratic
Ravolution (M0R) was proclaimed in 1976 (Miristry of Education, 1582).
ADR i3 committed to accelerated social development structured by
centralized plaaning based on the priaciples of Marxist-Leninist
philoscphy. The place of education 1a trassforming the Ethicpian
socfety fs articulated in the following meaner:

“there will te an educationa! programme that will provide free
education, step by step, 1o the broad masses,. Such a

p will aim ot intensifying the st le against
feudslism, imperialism and burcaucratic capitalism. Al
necessary measures to elfminate 1171teracy will de¢ undertaken.
AVl necessary ancouragement will Be given for the development
of science, technology, the arts and literature. All the
necessary efforts will 2o made to free the diversified
cultures of feperialist culteral &mination fros their cwn
reacticnary characteristics. Opportunities will be

provided to allow them to develop, advance and grow with

:a:o;u of modern resources.* (Ministry of Education, 1982,

Furthermore the sorkers Party of [thiopia [WPL) prograsme of 1954
gives to the school the assignment to educats the young gemeration “in
such & way thet inowledga-wise, physically and spirituwlly it is ready
for the building of socialise®, (Ministry of Edecation, 1535 a,p 3,
draft translation of the WPE Prograsss on Education, Novester 14, 1984,
p 1),
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3.0

Educationa] expansion
In accordance with MOR high priority has bees given to the struggle
against f1literacy and to rapid expension of the primary education

system,

A Natiomal Literacy Campaign was organized which becase operative in
July, 1979, (Gudeta, 1982; Sjbstritm, 1984 4). Stnce the start of the
Campaign up to the end of the 13th rosad in August 1585, 17,5 millien
have participated, Of these 12.9 million have been awarded 1iteracy
certificates and 11,1 a1l 40n have taken part in post«)iteracy
programmes. (Ministry of Education, 1986).

Turnieg to Primary education the number of Primary Scheols has more
than dosbled from 2754 fa 1573/74 to 6532 §n 1582/83. (Ninistry of
[ducation 1584 d). Most of the new schools were established in rura)
sreds. Diring the same period the rumber of teachers rose from 18644
to 42047 and student enrolment from arcund 850000 to 2.5 #illice,
(Ministry of Educatios, 1984 d).

The ancual average growth rate between 1573/74 and 1583/84 (Ministry
of Education, 1585 b) was 11,2 per cent, with 10.3 percent for boys
4nd 13.0 per cent for girls, Cven if the progortion of girls §s $241)
relatively low 1t has bees growing at a faster rate thaa for bays.
(Winistry of Education, 1985 b).

®esources and supporting services
The education budget Mas been growing at an average arnual rate of 9.3
per cent for Primary and 10.6 per cent for secondary education. The
1976 [.C. (1983,/84 6.C.) education budget for the Goverrment Schoo!
System was a2 1ittle mere than 315 nillion Birr representing 9.1 per
cent of the total goversment budget. (Ministry of Education, 1985 5).

The growth in education asong cther things drastically raises demand
for teachers, As an answer 10 these needs the number of Prisary
Teacher Trafning Institutes Ras been iacreased from five to ten.
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Services which Mawe been created to support the development of the
education system include among others;

« Cyrriculum development and testing. Subject areas, penels
within the Curriculem rtment of the Ministry of Education
nave developed detaTled sy1Tebi for grades 1-12,prepared and
commissioned textbooks, teachers' guides, workbooks and
other supplementary saterials etc, A project invelvisg 70
experisental schools 1s testing and evaludting & curriculym
based on the concepts of polytechafc education.

The Currfculum Departsent alse conducts workshops asd
seminars with 4 view to acquainting teachers to the sew
Curriculum. Organized under the Curriculum Department are
morecver 106 Awraja Pedagogical Centres,

Another feature 1s implementation of new Curriculus materials,
sodiffcation and afigtation of the new Curriculum to the loca)
environment and improvesent of the geality of classroom
fnstryction, ;:;Mstry of Cducation, 1584 b, see also

Tekle Ayano, 1388).

= The [ducational Materials Production and Distributicon agug
IMI wiDTn the MTaTslry OF Tduialitn i3 Tharged wi
rod-: ng and Sistributing basic teaching materials required

y the new Curriculum. (Ministry of Education, 1584 b).

= The Educationa] Mass Media Services, duly re-organized and
strengthenad, Bas aisTghed T task to assist a wide
range of educational activities with techafcal media such
43 radio, television, films and other audio-visual atds,
(Ministry of Educatios, 1984 B).

Asministration snd menagement
Adainistration, management 2s well as structure of the education system
are summarized in Appendix M. The reader who desires detatled informetion
i3 referred to & monograph titled Education 1a Secialist Ethiopfa.
(Ministry of [ducation, 1584 c).

Prospests

As already pointed owt, the mendate given %0 education in Socialist
Ethiopia s indeed & significent one. The changes thet are
envisioned are of suth scope and magnitude that it will engage
generations o Come,
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Progress towards what has been tersed “the learning society” is
blueprinted ia the Ten Year Perspective Plan reflecting the policy
of the NPE prograsme.

SThe eradication of 1115teracy and the encouragesent of
the wse of 1iteracy skills in » variety of post<litaracy
programmes .

« The rapid growth of a system of general polytechaic education
reaching a significant progportion of the primary school age
group by 199,

« The democratization of access to educatios above grade &
(1.0, education to grade 10 Tevel, in each Woreda, and to
grade 12 Yevel n each Awraja).

. The equitable 4istributicn of access to tachnical/vocational
education (1.e. facilities in each Adninistrative Region).

« Enrolsent in each Tevel and type of educaticn sufficient to

peet the demands for specific training.* (Ministry of
Education, 1984 ¢, p 50).

Pescription of research site and respondents

Pasearch site

The research site i3 situated in the Administrative Begion of Shoa

with the nationa] capital of Addis Ababa as 1ts sdministrative centre.
Population of the Shoa region exceeds eight millicn, not counting Addis
Ababa, (Office of the Pogulation and Housing Census Commission, 1964/85).
A large portion of Shoa is covered by the Shoan Platesy, the genersl
elevation of which is about 2200 metres (Mesfin Wolde-Mariam, 1972).

$caling the next step on the administrative Jadder we arrive at Tegulet
and Bulgs Awraja in north-easters Shoa (see Figure 3). The streagth of
the population is more than half a million. (Office of the Population
and Housing Census Commission, 1984/85). Tegulet and Bulga 15 confined
L0 the east By the Awash Siver and Hararghe Region. The ares occupled
by the Awrajs 13 ¢a 10000 square kilometres. (Ministry of Education,
1976). Awrajs capital is Debre Serhan, one of the oldest proviacial
towns In Ethiopie (Junge, 1985). Debre Berban s located about 130
kilometres north of Addis Ababe on the nmorthers main road towards Dessie



and situated at an altitude of aboyt 2700 metres,. Adowt 25700 people
Tive in Debre Bertan (0ffice of the Population and Housing Census
Commission 1984/85). Debre Berhas %as & Teacher Training Iastitete
{TTI) ang 15 the site for the Awrajs Pedigogical Cantre (APC), The
APC 15 one of the first of its kind and was established in 1977,

Gatting coe step closer to the actus] research spot of Says Debir 2
fow words will Ba said about Saya Debir and Mayou Noreds which Ties oa
an all-wmather gravel road at about 45 tilometres 1o the northamst
from Debre Bertan, The distance from the Noreds capital of Deneda to
Says Dedir iy aroend 15 kilometres by dry-weather rosd, According to
information acquired at the WPL offisce 1n Desebs the Noreda population
§5 ST701 with about equal proporticns of women and sen. There are ten
prisary schools asd one junior secendary scheol (grade 7-8). (Tegulet
and Bulga Awraja fducaticon Office, 1985). A sedical clinic was
astablished in Demeda in 1963/64 and staffed with health assistants.
Major types of diseases and the susber of patients who were treated for
the Year 1984/35 wore Pneusonia (1619), Intestinal parasite {514) and
Dlarrhosa (4958).

There are Dus services to Debre Serhan and Addis Ababa aad also post

and telephone facilities. The Matiora)l Literacy Campaige 15 active

and was In Novesber, 1985 carryieg ot the 14th Rourd in Saya Debir and
Nayos Moreda. (For information aboyt the Naticnal Literacy Caspaign see
for instaece Gudets, 1982; MLCC, 1984 and SiSstrim, 1584 d). The total
nesber of 1iterates up to the 13th Round which started in April, 1585
wis 11858 out of which 7155 were sales and 4313 fesales. (Data collected
within the Study of Health and Mutrition in Cureiculus and Community,
Department of Curriculum, Ministry of [ducation).

And let us now approach the research site proper; the school of Saye
Dedir and its catchment area of 16 Peasant Associations, in the
following referred to simply as Saye Debir. (See Figere 4). [t Ns
Just been mentioned that Saye Debir is accessidle by & dry-weather road
utilizing & vebicle equipped with four-wheel driwe,
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Figure 3. Sketch mep of Tegulet and Bulge Awraja,
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Figure 4. Map of the research site Says Dedir

Seurce: Adagted from Central Statistics Office, CSO, National Population
ind Housing Census, May, 1984 (Peduced).



The road takes ws across 2 plateas landscape with wide horizon. e
treve] close to fields of maturing 'Sakela’ and other highland creps
such as barley, wheat etc., At the time of cur visits in Octoder
people are occupied with weeding. Thers are also herds of cattle,
goats and sheep shepharded by yourgsters and children scme of which
appear barely to have reached school-age.

Maving covered some 15 kilometres or 5o from the Noreds capital of
Deneda we SIgAL in the distance the school of Says Debir with its easily
recognizable cutline of & SIDA-built concrete element structure. From
the schodl we have & wide view over the plateau at an elevation of about
2600 metres and swept by 2 crisp wind vhich makes you feel chilly even
under the persistest sunshine. Yillages coan be sighted arcund the
expansive Borizon, spread ot Tike 1slands and sometimey s9tting on &
small knoll. The willages are made up of clusters of houses, protected
by wooden fences asd glant-size cacti, Trees are in Sparseness and seen
mostly shadowing the habitation with their tall eucalyptus crowns, As far
as the eye reackes open fields for cultivation and grazing are seen, On
the far horizon to west and south one sees & Jagged cutl ine of mountains,
To the north and west one senses sore than actuslly sees an ispressive
gorge with the Zega Wodel River at its bottoe (Stitz, 1974),

The Sixteen Peasant Associations which Says Debir school serves occupy &
condined ared of an estimated 200-300 square tilometres,

The total population s 14525 divided between M6 households. There are
almost equal musber of females and males. Average nwmber of inhabitants
per Peasant Association is S078. (Central Statistics Office, 198%).

The tulk of data has been collected in the Saya Dedir P.A. close to the
school and the geripherslly situated Aleyo P.A.

The rusber of students from Says Debir P.AL 15 77 for 1984/85 and the
corresponding figure for Aleyo 24, Information pertafning to 13 of the
Fuh.s show that enrolment from the Says Debir PLA, and the three border-
ing Puh.s 45 &2 oa the avirage, vhercas the aversge sumber of nise



outlaying P.A.s 15 17, (Data collected Dy the Study of Health and
Mutrition in Curriculus asd Community, Departeeat of Curriculum,
Ministry of Education). These figeres give 2 hint of the part
played by distance with regard 1o scheol esrolment.

Says Dedir PLA, 15 & conglomerate of six villages, wherees Aleyo
P.A. containg seven villages.

Communication-wise there i3 no public road transport, r0 telephore
and nd postal service, even if exchange of mail {5 reported to be
pOssiBle threugh the post of fice in Deneba. The searest ¢linic s
also in the Woreds capita) of Demeba. The ared {5 without electricity.

The prodominant economic activity 1s agricyltyure - farming and the
keeping of cattie, sheep and goats, The cossunity Ras been spared

from the recent drought and fasine WA ECh Bas hit some Tocations in

the neightouring lowlaad. Some other occupations wASch, probably eon

a marginal level, co-exist with fareing are represested by Dlack-saiths,
woavers and tatlors.

Ouen are used as draught ansmals for plovghing and the soil 1s alse
cultivated with handtools such as hoes and spades. The most important
Crops appear to be wheat and teff. Other crops Include e.9. chick peas,
horse-beans, barley, (Dakela), and flax (talda). Staple food 15 injers
made of wheat and teff asd sauce (watt) sceetises containing meat, but more
oftes prepared 1t seems with wegetables such as cabdage, onioss, peas

and deans.

As 2lready mentioned Saya Debir School has a large catchment ares. e

faced certain difficulties 'n establishing how many P.A.s sent children
to Saya Debir School. The musber of P.A.5 we arrived at after carefyl

checking 13 16,

A number of students belonging to the territory of Says Debir visit two
other schools, Dirms and Nokolle, Reportedly this §s 5o because these
schodls are Cloder to the stedests ia question.



Dirma School s at abowt a two hours' walk from the school in Saye
Debir, According to information from the Dirma School director at
present 40 students from the two P.A.s 1n Saya Debir attend Dirma
Scheol, This school was established in 1531/82 and includes grade 6
starting from 1505/86. The total susber of studests 15 146 in 1985/86.

The other school, Wokollo, 15 situated in Selale Awrafa and lssaro
Woreda. Some students from Aleyo P.A. started accordiag to iaforsation
cbtaired in Aleyo to go to Wokollo three years age. Currently six
students from two villages were reported to attend classes at Nekollp
School .

Sayes Debir appears to be a fairly active commumity with regard o
particigetion in mess-organizations. The creation of mass-organizations
% & striking feature of the Ethtopian revolution. Most fsportant of
these are the Peasants Asseciations cowering practically all of rural
Cthicpfe (Fassil, 1984). Peasast Association comnotes Both an crganiza-
tional Body and an administrative unit, namely the lasd under the
Jerisdiction of the Peasant Association. (Dessalegn, 1984). Information
a20ut the estab]l ishment and function of Peasants Assoclations 1s found

in the 1975 Proclemation to provide for the Public Ownership of Rura)
Lands (Megarit Gazeta, 29 April 1975),

Linked to the Peasants Associations are other mass-organizations sech as
Women (REMA) and Youth (REYA) erganizaticns (Fassil, 1084; Negarit Gazeta
9th Asgust 1980, RENA, 1984). One mandate shared by both REWA and SEYA 1s

“to politicise and agitate the youth (women) to increase their
participation in production of activities and to costribute
the shares expected of them ia tuilding the ooen% of
Soclalist Ethicpia,* (Megarit Gazeta op.cit., » 110 and 116).

Within the framework of the sobilization of rural development agrarias
Service Cooperatives are Being organized throushout the coustry. One
prominent service rendered is the establishsent of cooperative shops
vhere commodities essential 1o the pessantry sre made available (Fassil,
1984). The Service Cooperatives are comceived of as & pre-stage to

the Producers Cooperatives.



The main objective of Producers Cooperatives 1s 10 assume control

of the seans of production in agriculture. (Fassil, 1584, to which
refereace 15 made for an owerview of the Planned Process of
Development of Agricultural Prodecers’ Cooperatives).

The following pages are devoted to an account of information assesbled
abtout mass-organizations in cur sample community of Says Dedir,

Saya Dedir Peasast Assocfation, Starting with the branch which has
Jurisdiction of the administrative unit of Says Debir we rote that

it was started in 1975/76 that is to say at the very begiening of the
refors The mesbership 15 246 with a s1ight growth from the starting

year. If ome compares enrolment figures with population data cne gets the
fspression that the sajority of the househclis are represented,

Out of the 15 mesbers of the executive committee only ore has gone to
schodl, 2 grade 4 drop~out WhO serves as chatrperson. The chairpersoms

in the ssd-committees plus two of the secretaries are also drop-outs from
grades ) to 3,

Buring the 1ast year 2 seeting place for the P.A. has been constructed
with three of fice reoms and & hall, Among other recent activities
are reported the planting of 70,000 seedlings. Future plans include
digging of mater wells aad providing a Tatrine near the P.A, office.

research arsa. Aleyo P A, also started in 1575/76. Inftial sesbership
figures were not avatlable because “register book takes by Basdits”®
(703). At present 213 men and 47 women are )isted a5 sembers out of 2
population of 325 (CS0, 1985). Locking ot the educaticn lewel of
executive committee members only ore has gone to Primary school - a
grade 3 drop-owt. Eleven of the remaining are recorded as 1iteracy
participants and one has Church educaticon,



Bacent and current activities are reported as

* - Seedling preparation
- Tree planting - 15,000 seedlings planted

- Farmed ) hectares jointly for income generating to
the association

- Farmed an wakrows amcunt of lend for families whose head
of family have joined the Pecples’ Militia

= Planted onion in one hectare for the benefit of REYA
and REWA

- Constrycted seven hoyses 1o settlers im Seke Peasants
Assocfation.* (700)

Aleyo P.A. plans %o estab)ish & Producers Cooperatives, but there s

“division among the peasants between the &muinz who
struggle to form 2 Producers Coop and resctionaries
vho 0o every mischief to step it.* {793)

Aleyo Peasant Association has assisted the school 1a Saya Dedir by
mking & feece and By farming laad allotted to the school.

5.1.2.7  Rewoluticmary Ethiopis Women's Association (REWA)

The REWA Branch in Says Oebdir PLA, started ia 1977/78 that is to say
abOUt two years After the [stablishaent Proclamation (Negarit
Gazeta, 9th Aggust, 19560).

population 1s 276 (CSO, 1985). Nome of the execwtive committee members
have attended prisary school. All are destiprated as "semi-literate”
except the secretary who 15 classified as literate. RENA-activities
which are mentioned feature cultivation of omions and potatoes, and
there are plans to develop horticulture.

Aleyo RENA was estadblished in 1978 assesbling arcund 160 womes, At
present there are 15! mesbers. The total sumber of females ia Aleyo
1s 237 (CSO, 1585). There 1s no one with any amount of primary schooling
en the Executive Committee. Five are 1isted as 11literates and the
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remaining four a3 semi-Titerates, Due 0 the 2bsence of educated
board mesbers 3 male, whom we 2ssume 15 1iterate, has been co-cpted
as acting secretary.

Reported activities comprise cultivation of onfons and garlic and
planting of eucalyptus. Cultivation of onfons iy mentioned as the
most successful activity, Future plans concelve of

*1. Cultivation of potatoes, onfons, cabbage, garlic,
beetroot, carrot.

2. Organizing cultera) activities....”

With regard to participation in training we were told that some sesbers
went for community skills training for three months, Howewer, they
later left Aleyo and moved elsevhere.

Revolutionary Ethioois Youth Associatios (REVA)

Says Dedir REYA counts 169 members, 55 of which are women. Al seots
on the executive commitiee, however, are oCcupied by males. The
scR001 director serves A% chairperson. The remaining members of the
execut ive commitiee have A1) gone Lo school. One 15 2 tescher

and the redt are drop-outs from grades 2, 3 and 4

work in the common farming 2lot (1imat), gathering the harvest and
cleaning & spring are recent and cerrent activities. For the future
Saya Dedir REYA plans to prepire sports fields, to raise the cutput
(make more efficient) of the faming plot, to prepare places for
recreation and to organize 2 cultural music clab,

Relations with the school are manifested in the following ways:
"= 4n planting tree to the scheol
- fercing the school compound
« the schsol helps in giving Viteracy program,” (707)

The REYA associaticn at Aleyo posts a membership of 123 and of vhom
oaly three are women. One of the six mesbers of the Lxecutive Committee
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IS a grade 4 drop-out from Prisary Scheal «~ the remaiaing five
have participated in the 1iterscy caspaign,

Aleyo REYA reports the following recent and cerrent activities:

o ““ - 9‘.0“09.

- Participated in farming, weeding for those who joined
the Peoples® Militia.

- Participated in building the houses of the Producers
Cooperative, and also contributed Birr 15.-

~ Participated in teaching literacy aad agitate the
1111 rates 5 Yearn,

- Melp the peasant asseciation im agitatice,* (705)

Looking ahead, Aleyo REYA waats 10 engage ia well cleaning, the
witer to be used for irrigation of vegetable cultures. One alse plans
o 2uild an office for the Youth Association,

Relations to the school are manifested in saking 2 fence and in putting
1n work at the school fars.

Three Service Codperatives within the research are reported to have
been establishad. Mo further information related o this issue has
been c2lained.

producers Cooparatives

We were informed that Producers (ooperatives are organized ia four
of the 16 Peasants Assocfations,

1} meabers. At present, 1385 there are 51 participants among
whom five are wonen. Three of seven sesders of the Executive
Committee have attended prisary schools, the rest have literacy
training. The Cooperative has been engaged 1 2 wide range of



farming and related activities o.5.

- ti1ling, sowing, weeding, Marvesting and threshing
- planting of eucalyptus
- potato planting

Future plans are focussed on amomg other things meat producticn via
cattle dreeding, afforestation and village fermation.

The Producers Cooperative assists the school in harvesting, and the
school 1m 1ts turn tesches )iteracy and mumeracy to coop members.
Five mesbers have been seat for training for six months in accousting
and agrice!turs] secegesent.

Information in this section was assembled during & field visit by the
tean from the previously mentioned stedy on Mealth and Mutritica in
Curriculum and Community.

%.0.5.1  Says Debir P.A,
The Matiosal Literacy Campaign started operating in Saya Dedir P.A.
in 1579/80. Literacy Snstruction has been given on three stages;
begirning, resedial and post-literacy. Participaticn in the 12th
found of the Caspaign 1984/85 s shown in Tadle 1.

Teble 1. Farticipation in Literacy Instrection in Saya Debir
Poasaat Assocfation 1585/86

Sex
Participation Tensle Yale Total
1)
fegistered 128 {40) 193 (60) 321 (100)
Sopeared for Exam 50 {29) 128 (M) 175 (100)
Passes 8 (!) % (72) 136 (100)

1) Per cent figures within parentheses are roended throwghout the
description of results.
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There were (Movesber 1985) two Literacy Cemtres. The 1iteracy
programme was suspended because peasants were reportedly Susy in
harvesting and in re-building their villages. (Data collected

by the Stedy of Health and Mutrition in Curriculum sad Community,.
Department of Curriculum, Ministry of Education).

Aleyo 2.A.

Literacy activities in Aleyo P.A, were Degun during the third Campaion
Roend 1980/81. Participation in the 12th Rowad of 1584/85 1s detailed
in Tadle 2.

Table 2. Participation fs Literacy Iestruction in Aleyo
Peasant Association 1985,86

Participetion Sex Total
Female Male

Registered 208 (57) 156 (43) 384 (100)

Apseared for Exam 17 (51) 14 (49) 231 (180)

Passed 20 (31) 45 (69) €5 (100)

Like Says Oedir P.A. Aleyo also lacked Reading Room and was

without access to reading materials. Literacy activities were

suspended for the same reasom as in Saya Dedir. (Data collected By

the Study of Health and Mutrition in Cwrriculum, Department of Curriculum,
Ministry of Education).

Respondents

The sasple respondents are 100, ddvided into four groups, namely PS
(Primary School Completers), D0 {Drop-Outs), NP (Nos-Primery Schoolers)
and M (People in the Milieu). In addition a reference sudience of 15
People with Positicn (PP) 1s incleded. PP are office holders fa
sids-organizations ang civil servants such »s edecatfomal
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adeinistrators. Table 3 shows distributtiom of the sample by sex,

Sex

Table 3. Distribetion of Sample by Sex

Schoolers Nor-Scheolers
Sex ps 20 WP - Total
Female 4 (22) 7 (32) 8 (36) 7 (18) 26 [26)

Male 14 (78) 15 (68) 14 (84) 31 (B2) & (M)
Total 18(100)  22(r08)  22{100) 3(100) 100(100)

As Can Be seen in Table 3, males are about three times more in nusber
than females in this sample. The Targest differerces are smong the
7S and M groups.

Age

It s notoricusly difficult to odtadin valid assessments of age e
environments of the type represented in this study., The dats shown in
Tedble & are dased on responses from participants, who were asted
straighforwardly about their age. The resulting informetion shogld be
interpreted with due cauttom.

Tadle 4, DOistribution of the Sasple By Age

Schoolers Nom-Schoolers
Sex Py 00 . ™ Total
14-19 3 () 5 (23) 16 (&6) 18 (18)
20-9 11 (61) 13 (53) 10 (&6) 10 (26) & (44)
3N-9 2(n) ¢ (18) 10 (47) 24 (W)
40-49 1 (6) 6 (16) T (7)
Y49 3 (8) 3 (3)
60-43
n-n 1 ) 1 (1)
nt
stated 1 (6) 2 (9) 3 )

Tetal 180101)  22(100)  22{101) J8(100) 100(180)
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0f the tota) sample 62 per cent of the individwals are below 30
yoars of age. PM are on the whole older tham other categories
of respondents. Average age for the whole sasple s 28.4 yeers,
while 1t is 24.9 for Schoolers and J0.7 for Mon-schoolers.

Distritution of age between sexes is somewhatl useven. Most of
the females are found in the interval 1429 (73%) while 76X of the
meles are in the interval 20-39 yeor.

Teble 5. Distritution of the Sesple by Age and Sex

Age Fesale - Male Total
415 11 (42) 7 (1) 18 (18)
20-29 g () 3% (49) & ()
J0-3% 4 (15) 20 (27) M4 (W)
40-4% z2 (8) 5 (1) ? (7)
£0-59 1 (4) z (3) 3 )
£0-69

70-79 1 () 1 (1)
sot stated 3 (4) 3 (3
Tota) 260109) “10) 100(100)

There are 71 respondents who are married, 28 who are un-sarried and
one who 13 divorced. Al] respondents are Ethicpian Orthodex
Christians, Lighty-nine respondents spesk Asharic and eleven
Oromigns a3 first languige. For eleven resposdents Asharic s 2
second language vhile the corresponding figure for Oromigea fs 28,

gecupation

As might have been expected in a rural area most of the respondests
are farmers (see Table 0).



Iable 6. Distridution of Occupation

Dccopation No.
Farmer 72
Housawife 4
Other 7
Total 100

Housewives are Tikely in most, or possible in all cases, to be married
to farmers., Farming then stands out as the dominast occupatien,

3.1.4.5 Distance to School
Most of the respondents (%9%) are coming from en ares Near schoo)
(gererally Yess than J kms). A1l of these except 11 live within Say
Debir Peasants Association. Nine of these 11 PS are found in PAS
meightouring that of Saya Debir, and the remaining two in & P.A, at
adout 3~5 kms from the school. Reason for inclusion of these
individuals in the Near school growp was the apparent scarcity of Prisary
Scheolers in the research area. Respondents who live Far from school
(geserally between 3 and 10 kes) are mostly individuals belonging to
Aleyo Peasants Association.

Tadble 7. Distributicn of Sasple by Distance to School

Distance Schoolers Non-Schoolers Total
to School - w0 np o~

Near 17 (94) 14 [64) 12 {5%) 16 (42) s (59)
school

Far from 1 (6) 8 (36) 10 {45) 22 (%8) &1 (41)
schosl

Total 18{100) 22(1w00) 22(190) 33(100)  100(100)
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Table 7 shows that adout two-thirds of the total sample are coming
08 an ared near the school, Of the four growps there 15 8
majority of far<dwillers only asong PMs.

Drop-Outs

Table 8. Distribution of Drop-Outs by Grade

Grade
! 8 (36)
2 3 (1)
3 $ (23)
4 4 {(10)
s 1 (%)
Not stated 1 ({S5)
Total 22(101)

In six of the cases the grade from which stadests dropped out Mas
been estisated from data about which year they started aad left

school respectively. Drop-out 1s most frequent ia grades 1-3.
L] Lion

Pespondents were asked vhether any mesber of their family had moved
e another place (owt-migrated) during the last five years. A tota)
of 40 individuals had changed domicile during that period. The mest
Comon resson for moving 1s contineed studies.

Living conditions

Certain data were gathered about 1iving conditions 1.e. boiling of
dgrinking water, existence of latrise, cooking place, garden plot,

a7
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where cattle s kept, and household possessions, Boiling of water
and latrine are included wnder this category even §f these aspects
in a strict sense could be viewed as linted to health and Rygiere.
Information about Living Conditions was solicited in connection with
Open Interviews, covering & total of 55 respondents,

Orirking weter

Only three respondents btoil the water Before drinking. Ore respondent
attests to filtering water for drinking, Im ¢ne case iaforsation 1s
missing.

Latrine

None of the respondents who were asked whather they had a latrine satd

that they possessed such & facility, Information is missing in ome
case.

Cogking place

Informaticn absut Tecating of ceoking place falls into two cCategories
nasely inside or outside the Moute.

Table 9. Whare the Cocking Place is Situated

Schoolers Non-Schooters Tetal
LACsE )0 9S00 (e19) AP oM (n-36) {ne55)
Inside the Pogse 13 (58) 29 (8Y) 42 (76)
Owtside the house 2 (11) 6 (1) 8 (15)
None 3 {16) 1 {3) 4 (7)
No information 1 (5) 1 (@)

Tota) 9) 35(101) 55{120)




More than three fourths of the respondents have their cosking place
{aside the hogse, Four respondents say that they have no special
cooking place, There are no perceptible differences tetween Schoolers
nd Ren-Schoolers in this respect.

S.1.6.4 Mhere cattle 1s kept during might

Cattle 45 kept imside or cutside the Bouse, Sometimes there 15 2
combination of the two habits.

Table 10. Where Cattle fs Kept During Night

Schoolers Mea~Schoolers Total

Location PSeD0 (n=19) NP« (ned6) (ne55)
Isside the house 3 (16) 4 (1) 7 (13)
Outside the house & (42) 22 (#1) 30 (58)
Both iaside and

outside the house 6 (32) 10 {28) 16 (29)
No cattle 1 (5) 1 (2)
Mo inforsmation 1 (5) 1 (2)
Total 190109) 6(100) $5{101)

* Detside the house includes both the existesce and nom-existence of
& shelter,

The most common wiy of keeping cattle deriag night 1s cutside the hosse,
with or without shelter, Nen-achoolers more freguently keep catlle
outsioe the house than is the case with Schoolers.

$.1.6.5  Garden plot

A majority of the respondests stated that they had & garden plet for
cultivation of vegetables,
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Jable 11, Existesce of Garden Plot

$choolers Non-Schoolers Tots)
Sb-Categivy 95400 (me19) NN (ned6) {ne55)
Garden plot 16 (84) % (72) 4z (76)
Mo gardes plot 2 (1) 10 (28) 12 {22)
% information 1 (5) 1 (2)
Total 19(1¢0) 36(109) 58{100)

Most of the respondents, or 76X have a garden plot. This facility
seems T Be quite evealy distriduted among scheolers and nea-schodlers.
Nith regard to types of veqetables grown gotatoes, onions and cabdage
dominate.

A 11st of Mousehold Possessions Is presented in Appentdix F. It appears
that the objects accounted for represeat what s commonly found in
many homes in rural Ethiopia.

Data collection in this study on Living Conditicns, Desides serving as a
description of respondeats, cowld also be seem s having a bearing on
effects of schooling. Nowever, the materfal involved 1s Timited in
scope and quantity and hesce iaterpretation has to be done with great
care, 1t would thus appear that the school has had Tittle perceptible
effect oo Yiving conditions in Saya Debir.
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Information abowt the starting year for the scheol in Saya Dedir 1s
ot univecal, The safest estimetion, however, seems to be 1966
E.C. or 1973/7¢ G.C. The school §s lecated in the village of Saya
Debir and the distance to the searest habitatioa s about 500
metres.

The school was betlt By SI0A reportedly during 1565 £.C. or 1972/73
G.C, Thare are two separate buildings or blocks constructed from
concrate elements.

The main physical features of Saya Debir school can be susmarized in
the following way:

Overal]l measurements: Slock 1 7522 setres
block 2; Tx29 metres

Classrooms etc.: 6 classrooms 6.6x29 metres
1 staffroom, 2 storerooms
1 office

Buiiding material: Concrete elements

Reofing: Corrugated metal

Flooring: Tiles

Lighting: Glass windows

Seating Seat and dask combined,

arrangements: seating 2-3 students each

The schaol 1s equipped with a latrine. On the school compound there
15 2150 one hut built of wood, dung and straw and used for students'
and teschers' recreation, Facilities for sports exist in the form
of grounds for volley-5411 and foothall,

L))
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Adjecent to the school 15 a plot for gardening and cultivation of
farm products. The plot 15 divided into four parcels of land with
an estimated total area of adout 2 Rectares where Crogs such as
teff, flax ("teldba’) are grown.

Isspection of the classrooms reveals the sbserce of any teaching
aids besides the blackboard, Two classrooms are equipped with
moticetoards and in one classroom there was 4 mobile radio
receiver,

Equipment kept in the store room, office and staffroom is Tisted
below;

Sports equipment; football, volleybull, Tocally sade

weight-11f2ing Bdars (disc-bars) weights for throwing
{rounded stones), football pumps.

NO school Tibrary was visible, Howsver, as inventory of testbooks
an0ng randomly selected students [every third) n 211 grades, indicates
that the students were adequately furnished with textbooks, 1.e.
students had individual copies at their disposal.

School -economy

Teachers® salarfes, textbooks and chalks are provided By the Goversment,
Income and other support is generated Tocally in the following ways:

« A fee of one Birr is patd when 2 student enters the school,
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« P.A.s served by the school make costridutions e.g. by
fercing ia the compound aad plovghing the land.

- Intarnal income earned By the school f(tself e.g. by
se1ling produce from the land allocated to the scheol.

Enrolegnt

At present (1964/85) » total of 378 students are enrolled in Saya
Dedir Primary School,

The students are distriduted over six grades and there is one section
for each grade.

Table 12. ‘umber of Stedents in Each Grade By Sex

Students
Crade Males Females Tota)
1 (N S0 (41) 122 (32)
3 53 (62) 2 (8) 8% (22)
3 4) (B0) 10 (20) 51 {14)
B 32 (73) 12 (27) &4 (12)
5 24 (69) " () 3B (9
& % () 1m2”n a(n)
Total 52 (67) 126 (33) 378(100)

Only one third of the students or 3] per cent are girls Dot the
proportion of females increases towsrds the lower grades. It is,
however, difficult to say vhether a tendency is indicated or whether
the phenomenon s accidental, At the maticnal lewel 1n 1583/84 female
enrolment in Primiry Schools was 38 per cent. Also at the same level
the percentage of girls i3 growing faster than i3 the case for Boys.
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Jable 13. Orop-out by Grade and Sex

Ser
Grade Males Females Total
1 k| 4 7 (37)
z 5 2 7 (37)
3 ¢ ) e (0)
4 0 ¢ o (0)
L 0 [ e (0)
3 5 [ 5 (28)
fota) 1 (3 19 100)

Somewhat unexpected 1s the comparatively large suster of &drop-outs
from grade 6. Ia cur isterview sample not & single respondent was
{dentified as a drop-out from grade 6. The school director gives
lack of support from parents and work demands 4% hoee 25 reasons
for dropeout.

Repetition 15 at a seemingly low level. At present (1985/36) only ,
19 students repeat. Most of these are in Grade 1 asd there 15 only
one repeater above grade 3.

With a view to getting an assessment of abhsesteeisnm at Saye Debir

Schnol we chtained statistics pertaining to Grade J during the
menth of Apri) (Megabit, Miyazia) » 1984/85, Tor cach of the
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€5 students was registered the nusber of days absent together with
frequescy of absence. We also sepersted absences with or without
permission.

Tegether 38 students chalked wp 173 days of absence with aa aversge
of four and & half days. Befng absent withoyt permission 15 about
twice as common a5 the opposite case, Locking at frequencies sost

of the adsmiees were twiy one or two times during the selected sonth,
Students most oftes are sdsent during busy periods of the agrarisn
year, engaged in plowghing, weeding, harvesting etc.

Jeachars,

There are five toachers including the headmaster at the School of
Saya Debir. Some Basic iaforsation fs susmerized fa Table 14,

Teble 14, Bastc Data about Teachers at Says Debir School

ghest Years

e in-sarvice
e S e s ™ Sevca o
' N 2 12 Yes 3 Mo
2 N 2% 12 o 4 o
k) N 2% 12 L 5 Yes
< L | 12 Mo S 5o
5 LU 12 Tes 4 No

Information in Table 14 attests to the fact that all five teachers
are males and quite youthfyl, Two have professicnal traiming of
one year at a Teacher Trafning Institute (TTI). Ore has received
in-service training of six weeks at the 171 in Debre Berhan,
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Moreover, one of the teachers (5) represents & recest espassion of
the staff ang joined the schosl in late Octeder. The five teachers
teach aCross the grades and are assigned subjects aad grades according
to fnterest. Subjects sech as Physical Education 2ad Home Economics,
Rowever, are assigned By the Meadsaster.

Living conditicas for the teachers appear difficelt but probably o

sot deviate substantially from the situation encountered by many of
their collesgues in other parts of rural Ethiopta. Teachers' quarters
are noneqxistent and teachers have to look for shelter as lodgers in

the owrer's Bowtes, One of the teachars showed us his Tiving quarters,
2 52211 byt eeat lockieg space which he shared with the owner's

two Childrean. Pose cocking facilities prevented Aa from preparing

the staple feod of 'injers’ and ‘mtt’ = (a type of pancakes with gravy).

The Scheo] Managesent an.t_n.«.

According to a Preclamation from 1584 (Ministry of Education, 1984 a).

"Each Government school shall have 185 own Goverrment
School Managesent and admisistration committee...”
(Part 2, Pars 6).

The School Committee im Says Debir counts alse sesbers inciuding the
director asd one of the teachers, Only one of the sesbers has gone
to primary school f.e. & drop-out from grade 2. The remaining six
moesbers have Church-schoo! education,

he School Committee is convened once 4 month during the academic
year as prescrided im the Proclametion, (Ministry of Education,
1984 a).

The atove ¢ited Proclamstion 11383 & cartain economic responsibility
23 one of the mandites of the School Committee.

*to ercourage 4ed cosrdinite the efforts sade to develop the
internal income of the schosl.,.” (Ministry of Education
194, Part 2, Para 7:4).
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Saya Dedir School Committes cbvicusly tries to live up to that demand,
decawse as important areas of activities are mentioned among other
things taking care of buildings and classrooms and raising scney

for the purchase of e.g. teaching equipment, The Scheol Committee

15 also making efforts to solve the problem of liviag quarters for
teachers.

Linkage with Literacy

As apparent in other sections of the present teat Says Debir School
is engaged in the Natfona) Literacy Caspation by for exasple
providing imstrection and classrooms,

A cortatn recruitsent of seo-1iterates to the school is reported.
Coscerning the nuster of entrasces conclusive informaticn is lacking,
However, St would seem that most of the |iterates entered grades |
and 2 1984/B5. The resaining were admitted to grade 3. The inflex
of neo-literates did mot result in push-out of students who joined
the scheo) in the regelar wiy.

Sontent of edugatips

The follewing paragraphs treat Content of educaticn, Wastage and
Segpested improvements of the school. The data were collected with
the ald of Open and Structured Interviews respectively.

In the account of interview data those sub-categeries which are mot
self-explanatory are briefly defined whan their meaning 1s mot
transperent in quotations of responses, Some sud-categories sre
applied in relation o more than one categery. In such cases
definitions are not refterated, A 1ist of sub-categories with
definitions, whan necessary in alphabetical order, 1s found in
fopendix K.

Opinicns were sounded among Primary Schoo! Completers and Drop~Outs
thout what they regarded as most importast costent and adowt what



should be given more attenticn.

Some of the motivations for these stand-points are quoted Below;

*Mathematics help the people around here when buyisg
and selling things By enabling them to calculate
properly.” (1004, PS, female, a9e 26),

"Sciesce - 30 that the society sske wie of fryits
of techmology more and more.” (1005, PS5, male, age 27).

"I think the most important content for doth doys and
irls i3 Amharic, Because cne howld read end write
ric in order to get & job in the govermment offices
for example, to be the chairperson of any public
ognsuuoa you seed to know to read and write Amharic.”
( 70 wo '“‘.. .” ")-

‘tnrlml - for internationa) communicatien.* (1003, F5,
mele, age 25).

Mricel ture 2150 ranks high in importasce.

*Agriculture is the most impertant, It is the source of
development. Life without agriculture 1s useless, To
prodece different kinds of foodstuff agriculture is
importast,.” (414, PS5, male, age 138).

scheo) in order

"to make the community understand adout socialisa detter...”
(1910, 735, male, age 22).



in its teaching.

cea"Some Of the contents such as weaving lessons need
Lo g)gim along with practice.” (106, PS, male,
age .

Other types of coatent/subjects respondents advocated include

The (dea about diffcrential Smportance of content for 2ays and
girls gets Timited sepport,

*S0th sexes showld learn same subjects. We thinks that
1f he meets some difficuity or his wife leaves him, he
must B¢ able to prepare Ais own food, The same can
wply in farming concerning the wife that she has to
Rave tnowledge of farming.” (211, DO, male, age 20).

A1) in al), even §f & wide range of Zesiderata is articelated there
15 & proncunced tendescy for stressing coatent with practical
day-to-day epplications,

The practical attitede receives strong support from our reference
swdience of fifteen Pecple with (respensible) Positions (#P). Ome
motivaticon s that of self-reliance.

“An educated persom shouldn't ask a carpenter to make
his chairs, he must be adle to do it for Mimself.” (506).

And again:

*Because [thiopla 13 an agricultural and developing
country cur people need educated pecple to educate
others. As » result of this owr pesple could be adle
te isprove their way of liviag.* (503).

In the above gquotaticn §s highlighted the role of primery scheol
students as tramsmitters to the community of skills and kaowliedge.
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In contaction with Open Interviews, also Noa-Scheolers' opinfons
20ut content were sought, Prodedly due to the circumstance that
S respondent Categiry 1y withowt direct Primary Schoo! experierce,
the Intarview material invelved 1s limited and less qualified thin
that of Scheolers, Types of educationa] content menticned by
Nen-5choslers are, Language, Aritheetic/Mathematics, Agriculture,
SClence, Practical sebjects and Political education.

wstace

Educational wistage S8 been accorded attention even 3f 1t {5 rot of

2 prisary interest for the present study. WNe have combined three
elemints of wastage 1.e. drop-out, absenteeism and repetition of
classes. A drop-out in the present context is sompone who left

$Chool without completing grade 6 or trassfarring Lo ancther school.
Reason for this combination §s the sssumption that the three components
are closely inter<related and caused By similar circumstances,

Informaticn Bearing on mastage 15 tabulated Below. With regard to
the data in Table !5 and other tables dealing with data from Open
Interviews aad Structured Interviews 3 sote of Caution seeas called
for. The nusber of respondents is guite 1iaited and the sampling
precedure 15 nonerandom, Therefore quaatitative treatsent i not
un-problematic, The sain concern in presenting asd analysing the
interview data should Be on the content of responses. Nevertheless,
St can Be argued that treated with due Care nusbers are rot without
interest, Thare 15 2150, we think, a methodological value 1a treating
qualitative data in this sanmer,




Tadle 15. Respondes on Causes for Wastage

SKheolers Nen-5¢200 Total

Sub-category P00 (ne40) NP-PM (n60) (n=100)
Labeur 3% (23) & (22) & ()
Individusl n @) 5 (22) 83 (22)
characteristics

Family 23 (15) 29 1) 52 (14)
Economy 16 (10) 27 (12) 43 (1)
Early marriage 16 (10) 25 (1) 41 (1)
Sickness 16 (10) 13 (6) 29 (8)
Misbehaviour 4 (3) 13 (6) 17 {4)
Distance to scheol 3 (2) 10 (&) 13 {3)
Alternatives to 7 (&) 2 (1) 9 (2)
schooling

School 3 (2) 6 (3) 9 (2)
Miscellarecus 1 ) 1 (1) 2 1)
Tota) 158(101) 225(181) 353(100)

The most freguently sentioned couse for wastage s Labour f.e, children
are teded in the dily work ot home.

“Being overvorked the fanily the student a5 5000 23 he
comes home from school becomes enaaoed in household
activities like o-tun' grass; “..." weeding, sowing,
going out for fue) collection, brisging water from far
sway river and others. S50 no spare tise to 40 home works
and study.® (205, DO, female, age 17).

circumstances directly related to the students thesselves. [n a large

propertion of the resporses mention 15 made of laziness, lack of interest
and inattenticon,



On the part of students:

*The reason for it [absenteeism) 1s also Jaziness, Even
thosgh parents sake some pushes they resain behind.”
(405, ™, male, age 40),

As connected with alleged laziness etc, ome notices In the data
frequent allusions to playing as cawse of wastage. This is in
conflict with the oft-meationed resssn of helping at hose (Labour)
with regard to not sendieg childrea to school, It is dedatable
whether play is am authentic reason for wastage when one takes inte
account the apparently extensive use of cAildren 33 workforce in
rural Ethicpia.

Some of the respordents mention lack of intelligesce and mental
resouUrces as a cause for wastage.

“Some students are dull Sy mature.® (4009, PN, male, age 70).

*lack of natural gift or low intellfgence.” (4010, PM,
male, age 50).

Family pertains to circumstances within the student's family, such as
sickness and death of parent.

“If their parents die and they becoow helpless.”
{2101, 00, male, age 20).

A ypical response dealing with Ecosomy 15 quoted Delow:

*When parents canmot afford to fulfil) the meeds of
their children, such a3 buying books, pencils, clothes,”
(201, DO, male, age 27).

Early marriage o5 reason for Wastage s accounted for in the




following way by cne respondest,

*Some families want their childrea 0 gt married. They tell
then you 90 not need to Tearn more than this, After now you
have to marry and duild your home and own property. This
reason makes the students quit schoal.” (4001, PH, male,

d5e 38).
Sickness. Sickress on the part of students,

Misbehaviour ties in with what respondents classify as Bad mantars Both
in and oyt of school. Examples are indiscipline in the classrcons
situation and emeanted pregrancies.

"Some students scold teachers, quarrel with their fellow
students, become thieves, never obey school regulations,
even though they are bright they repeat. Faying mo
attention 1o the teaching Sn the class and advice of
teachers., Some childres are engaged in petty activities
with their nearby friends while the teacher 15 teaching.
Usually teachers give advice and home work, they don't
bothar for that and at Jast they fadl snd repeat.”

(205, 0O, female, age 17).

In spite of the fact that sany of the students have & Tong way to
school Distasce plays cnly the margina] role that it performs in
Scholarization « Rmascns for mot sending children to school (see
p 80). Other parallels with Reasens for not seading cAfldren to
school are Marriage, Ecosomy and Labsur.

Altermatives to school ing menticned by respoadents as 3 cause for wastage

are for example:

- trading
- farming

= cwning property
- Joinieg the military

It 1s somewdat surprising in the 1ight of the information gathered
about occupancy prefererces (see p 85) to discern that farming actually



comgetes with schooling. A reason given, however, 1s that since
there 15 no secondary school, completing primary education 1s of
14nited value and hence ose could Just as well Secome 2 farmer,

School designates factors such as

= poor quelity of teaching
- type of exsmirations, especially, syltiple choice
questions which encourages pupils to guess

With regard to other studies om Ethiopian school wastage, drop-out
causes mentioned 1n 2 report Trom 1569 (Ministry of fducation, 1969)
are as follows:

leng distances from home to school

lack of trained teachers and high ternover of teachers
imadequate knowledge of the language of instruction
overcrowded classrooms

curricula with 1ittle relevance to the student's eavirossent

The distance wvariable shows up, as we have just moticed, alse in our
data but receives relatively Tittle support. The teacher/teaching
factor figures 1n & few instances under cur sub-category of School.
Language of isstruction 1s hardly & worry in Sur research area since
the predominest tongue is Amharic, Lven if a0t visidle in cur
interview data, overcrowded classrooms sight contribute to wastage
2130 1n Says Debir where during the current schodl-year 378 students
share six classrooms. As revesled in our saterial about educational
content there i3 & manifest reed for contest with practical day-to-day
relevance.

People with Position - dats o= the wole reiterate content of

the base materia), Ose interesting remart 15 made By an informant is
the PP - category whd perceives a &ifference between countryside
and town,



“In town Tack of support, 1a the countryside the main
reasen i3 parents want their children for work., They
forced them to work rather than go to school.” (512).

It might be true that desand on children for labour is much heavier
in rural than in urban enviroments.

Another plausible proposition articulated in the PP - sateria] s that
absentecism may lead to repetition vhich in its turn causes drop-out,

5.2.1.12  fuoqested Scheol Improvesents

L S

the interview audience was fnvited o take 2 critical look at their
scheo) and then come up with Sdeas for lsprovemests.

Table 16. Resposses Related to Sugoested School [sprovements

Schoolers Noa-Schoolers Total

Sub~category PSeD0 (ne40) NP (mebd) {n+180)
[xpans ton 25 (%6) 26 (&) 51 {5%8)
Facilities & (13) 8 (19) 4 [16)
Teaching methods 7 (16) 1 (2) 8 (9)
and materials

Subject matter 6 (13) 2 (%) 8 (9)
Income 0 (0) 5 (12) 5 (6)
Miscel lasecus 1 (2) 1 {2) 2 (2)
Tota) 45(100) 43(108) 88(100)

The &ainant advice regards Dapansion of the School, generally asding
grades 7-12 and enguging more teachers.

"The school should be extended up %0 12th grade. This will
sinimize the rusber of people who go 0 other town Lo Seek
for Mgher education.” (101, PS5, female, age 16).



“Ne want an elementary school erectad near our Peasant
Association, Mow it 1s very for away %0 tead small
children.” (811, PN, male, age 32).

The first of the above quotations §llustrates what could be termed
vertical expansion and the second relates to horizostal expansion.
Necessity for horizontal espansion 15 evidenced by the fact that
Says Debir School serves no less thas 16 Peasaats Associations with
2 combined population of more than 14000,

teachers cafeteria, clinic.

*Also there should be a clinic dispensary attached to the
schoal. Mo ose s there to give or sell us Aspro even.®
(402, ™, male, age 43),

Ss9oested isprovesents eore in terms of e.g. qualifications of teachers and
teaching equipment,

*School should be equipped with zecessary teaching Tearning
materials.” (202, 0O, male, age 30).

*Parents and teachers in collaboration should be able to
control pupils so that they study hard in their studies.”
(202. wo male, age ”’-

*Scheal pedagogical ceatre - where models are prepared and
shown Lo the people aad students.” (1005, PS, male, age 27).

There 15 3 noticeadle demand for subject matter with 2 practical orientation.

*The school sheuld include practical work Yike improved farming
techaicue and has %0 give demonstrations also.” (208, DO, mele,

age 20).
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“Theoretical aad practical education should be given,
Relevant content showld be selected.” (103, PS, male, age 22).

Jrcome relates to activities to strengthen eccncmy of the school e.g.
growing veaetadles for sale, or fsvolving all P.A.5 concerned to
comtridbute motey.

“1f students participate in agricultural activities such a8
working im gardes of the scheol, S50 that the income of
the school can be raised.” (3002, WP, male, age 20).

Comparing Schoolers with Nea-Schoolers there i3 & tendency in the

1imited material for Schoolers to be more comcermed with pedagogy and
content which prodedly s explained by school-experience. Non-Schoolers
are more concersed with income than are Schoslers. A reasen for such an
attitude may be that Nen-Schoolers, who on the average are older are sore
conscious of the responrsibility for saintaining and providing for the
swcheol,

EFFECTS

mw Senefits of Saoolig

Benefits of schooling in the present context denotes effects which relate
to Individuals rather than to the coemunity.

Tadle 17. Responses Related to Expected Serefits of Schooling

Schoolers Nen-Schoolers Total
Hd-category 75400 (aed0) (n=100)
Literacy s 39 (39) €4 (33)
Career 16 (24) 15 (15) 3 (19)
Hoalth & Hygiene 8 (12) 20 (20) 2 (17)
Dccupation 4 (6) 14 (14) 12 ()
Consciousness 7 (10) 6 (6) 13 (8)
Assist family 7 {10) o (0) T (4)
Mass-organizas 1 (1) 5 (5) 6 (&)

tions
Tota) 8(100) 9% (39) 167¢101)




Literacy is the most frequently mentioned single aspect of
expected Serefits of schooling. One can Bypothesize that this at
Teast partially may be ascrited to influences of the Natiosa)
Literacy Compaion which has been active 1n cur research community.

"By learning one can read and write and wouldn't want
any one to read or write one's letters.™ (416, M,
male, 24¢ 38).

*I con say 11%iteracy 1s just Yike walking in darkress.
A person walting in darkness will not keow what he will

meet next on his way.” (404, M, sale, 2ge 39).

Information displayed fa Table 17 2150 tells o5 that besefits 1inked
with Career 1n terms of Occupation (mostly farming) are relatively
frequent.

"By education® ... “one can get job asd good salary
because of the education gained from schosl.” (214, DO,
female, 3¢ 18),

Schoolers are more interested in Coreer effects than are others

because education has prebadly inculcated certain hopes and aspirations,
Also, the Moo~ Schoolers' growp costaing many older individuals who

are already established in their ways of earning a living.

gn_Occupat foa

“1F 2 farmir {5 educatad he can be sore adle 10 Improve
the way and sethod of farming thaa the weducated
farmer.” (101, PS, female, age 16).

“Me (the uneducated person) does not use proper fertilizer
for his Jard.* (402, PM, male, age 39).




- - -

Arother alleged practical application of education 1s Health
and Hygiene, drawing 28 responses,

"Can keep Ms persosal fene that is he drinks boiled
water, keeps the body, clothes and douse cleas.” (313,
NP, female, age 16).

A interesting sub-category with regird to the role of scheoling
in Socielist Ethiopia is Consclousmess [secial and political
consciousness). It deserves to De noticed that interyiew material
partaining to consciousness 15 reflected in reacticns to broadly
fremed questions about Benefits of Scheoling.

“Education 1s advantagecus for political comsciousmess...”
(101, PS, female, age 16).

(Someore whe does mot 9o to school can) *Never
differentiste between friends and esenies of the masses.”
(306, W, male, age 24).

Related 1o the sub-category of Comscicusness s that of

and its proclaimed mobilization for rural development, Says one
respondent about & person without scheoling:

"o can't Se an active member of cooperatives Secavse he
is {1Miterate, never reads notices, bylaws, regelations,
work assignments.” (204, M, male, age 47).

Do the other hand:

*Those pecple who have rm Lo school give services in
mltr mass-organizations such as n PLA,, RIYA and
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Paralle) examination of the most freguent response types Detween
those who went to school and those who ¢id not, indicate ameng
other things that Literacy has drawn about equal progporticns of
support. There are more Career-oriented replies from Schoolers
whereas Non-Schoolers are more concermed with MHealth-correlated
benefits of scheoling.

Comparison of responses from those who live mear the #choal with
those Mving far, discloses a much higher frequency of Litaracy asong
the distant respondents.

Experienced Benefits of Schooling

Primary school completers and drop-cuts were ashed to discuss
benefits they had actually experienced from education. The distribu-
tion of retures appears in Table 8.

Table 18, Responses on Prisary Scheolers Experienced Benefits

of Schooling

Schoolers Nos-Schoolers  Tota)
Ri-Catagory PS (ne18) 20 (ne22) (medb)
Literacy 10 (29) 12 (39) 2 (3)
Mass-organizaticas 10 (29) 6 (19) 16 (285)
Occupation 8 (23) 7 (23) 1% (23)
Health & hygiene 1 (3) s (16) é¢ (9
Consciousness 1 (9) 1 3 4 (6)
Miscellanecus ¢ (6) ¢ (0) 2 (3)

Total M (99) 31{100) 65 (99)




n

Having acquired and spreading Literacy 1s one of the most frequently
experienced danefits of schooling in our interview material,

*Helps to read letters as well a5 label of buses that go
to differeat places without asking anyone.™ (292, 0O,
male, ape 17).

*1 am teaching Asharic alphadet to my sister.” (10046, PS5
female, 2 0'4). -

On Mass-orgenizations

"My knowl of mathesatics has ulg;d s in u:mhg work
of the REYA balance sheet.” (1011 male, age 22).

"AS 4 secretary of the Kebele Peasants Asseciations | Bave
been able to put into practice my reading and writing
skills.” (211, 0O, male, age 20).

fn_Occupat fon

*Melged me to read books and pasphlets adout rural development
and improve my job - e.g. techniques of plowing,
harvesting, soil conservaticn® ... (2101, DO, male, age 24).

*Helped me in food preparation, [ prepare teff fa three
different forms, | meke injers, | make porridge and also
sake bread.” (205, DO, female, 2ge 17).

We aiked the reference awdience of People with Positions (FP) whether
those who have gome to school farm differently from those who have mot.
Respoties 40 not permit any conclustons and opinfons are divided.

*“There is no change of farming and doing thi betweer
schoolers and mm-sc:m:olers.i (548). s

*Tes there s much difference. For fastance in Kebele we are
eriented how to practice horticulture and the learsed omes
have shown such difference in application. The sase s true
of applications of fertilizer. ones that go to scheo)
are less reluctant to use 1t.* (515).



On_Consciogsness

“1 became saare of the osgoing situation (1.e. political)
and other information im my field,” (2005, DO, male, age 32).

*Welped me to take care of my new baby, every J days [ wash
her dody. Every morming [ wash her face and in the
evening | wash her feet.” (205, 0O, female, age 17),

Inspection of the data descnstrates that Besefit testimcnies, from
Drop-cuts are about 25 frequent as from Primery School completers and
cover all sub-categories.

People with Pesitions (PP) were asked whether they could give any
exaoples of how schooling had Melped primary schoo) completers in their
aily life. informaticn from the referesce group of PP oo the whole
support testimonies from Primary Schoslers. But some of the responses
reflect an ambivalent view about effects on the schoolers' dafly life,

'ludin? and writing « ynderstaads sere govermment directives
than §116tarates,.” (509),

"Tes, they contridute more ia producers cooperstives and
Peasants Associations, The chairpersons and secretaries
sre Primary School Completers. They also teach in the
Titeracy campaign.” (501).

"0f course with respect to their gemers] usderstanding and
politicizing the noa primery schoolers, in agitating the
others to practice mew ways of farm activities or other
the schooling has shown effect. However, with respect o
m;; persomal 1ife, there is no contribution or change.”
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5.3.4

Transfer of Skilly and Knowledge

Primary School Completers and Drop-outs were asked whether they had
Laught somecne any of the skills and knowledge acquired at school.
Seventeen of the 19 individuals so asked replied in the affirmative.
Literacy was the sost commonly tawght subject (13 responses). The
other types of ski1ls and knowledge mentioned are Agriculture

and Rorticulture, Health and Mygiese, Sports, Craft and Mandicraft,
Bee-keeping,

"I have tayght in the Yiteracy closs.” (1000, PS, female,
ope 16).

‘I am teachim literacy classes. 1 am teaching my brothers
and sisters.” (2101, DO, sale, age 20),

All Primary School Completers and six of the eight Orop-cuts declared
that they had engaged in teaching somecne else.

Chasges in the Commnity

We now depart from effects of schooling which are in a sense related
to Individeals and approach effects viewed at the level of cur sample
community of Saya Qebir,

Information was solicited about chasges to which the school wes
regarded to have contridutad. A few (five] responses, however,
reflect desired and expected charges rather then actual experiences.



Table 19. Responses with Regard to Changes n the Community
due to School ing

Schoolers Mon-Schoolers Tota)

hb-catopery 7500 (nedd) WM (n60)  (ne100)
Literacy 17 (45) 16 (32) 3 7
Mass-organizations 7 {18) 6 (12) 13 (15)
Consciousness 6 {16) 6 (12) 12 (4)
Dccupation 5 (1)) 6 (12) 1 (1)
Career 1 () 5 (10) 6 (7)
Health and hygiene 1 () 2 W 3 0)
N parceived change 0 (0) 4 (8) 4 (5)
Miscellaneous 1 (3) $ (19) 6 (7)
Total 38(101) 50(102) e3(1:)

It 15 not swrprising that Literacy §s frequestly mestioned as positive
school -induced charge In the community. The school §s also reported to
have made & difference in the field of Mass-organizations.

*There is & change in this comunity after the estab) isheent
of the school. The teachers have deen active in the
organization of RLUA, the Peasant Associaticas, the
Producers Cooperatives and the conduct of the literacy
campaign.” (206, DO, male, age 33).

Effects of the mobilization of the countryside are referred to in the

ven Drought revolution s cur country #s & resylt of this,
the oppressed classes have got their liberation of econcmy
“ m."‘,o. (10’. ”. . . ". 22,.

“They 4130 enlighten us on Marxise ang the objective reality
the country 1s 1a." (206, 00, male, age X)),
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We also encounter respendents who say that they fail to perceive
any school-propelled changes in their envirormeat, Among the four
respondents who articulate this cpinfen three live far from school
that 15 to say in the Peasant Association which is on the periphery
of Saya Dedir School's catchment ares, & circemstasce WASCh
prodadly to 2 considerable degree explains the usswarensss of
school effects on the cosmunity.

"He says that very few, five chiléren in the area to
his knowledge, are attending the Says Dedir Scheol,
and couldn’t tell any changes that 1s brought adout
by education. * (312, W, male, age 15).

Dbserving the distance varisble the sub-category of Comsciousaess
makes 4 stronger appearance in school-close Says Dedir Peasant
Assoclation whereas No change 1s voiced more often in distaat
Aleye P.A. [t is worth noticing that there was nd Producers
Cooperative in far from schoo) situated Aleys P.A,

The School as Such

This category 1s also associated with the community rather thas the
individual level. The focus of the faquiry is here whother the
schoo! 1n Says Debir is perceived to have functions other than as

s place of learning.

Distributicn of responses s accounted for in Tadle 20.

Table 20, Responses Related to [ffects to the School as Such

Schoolers Non - lers Tota)
$0-catagery PSe00 (aed8)  PMeNP (n=60)  (ne100)
Occupation 3N 31 (42) 54 (37)
Mass-organizaticns 13 (18) 9 {12) 22 (15)
Literacy 14 (19) 6 (8) 20 (14)
Place of Tearnieg only 6 8) 14 (15) 20 (14)
Cultural activities 11 (185) 2 {3) 9 M
Health and hysiene 2 (3) 3 (4 5§ 3
Miscellanecus 3 (4) 9 (12) 12 (8)

Total 2 (#) M(100) 1460100




mesponses touching on Occupaticn (farming and related) dominate.

"Acts as & mode) for the commusity By means of cultivating,
gardening, poultry.” (2000, DO, male, age 23).

Mother declared important function of the school Besides a5 & place

place,
*Acts &% & meeting place for REYA.™ {3001, NP, male, age 23).

The Schecl facilities are also used for Litaracy instruction. Agaie

“For demonstrating susic and dance.” (1006, PS, male, age 22).

"Students show drama for community pecple in order to make
them refraia from bad hadks such as mot to Selieve in
wizards, not to spend their time in wain due to holiday.”
{103, 75, male, age 22),

intergreted 20 Bave 4 rormative implication, nasmly the school should
Rave no sandate owtside 1ts academic furctions,

“The scR00) must sarve 25 & place of Tearning oaly.”
(40”0 ™, ~“. L ).

in other instarces responses are eapressed in the following munner,

*1 an net mare of any other functions.” (4108, M, female,
age 26),

Most of those who express snawareness of ron-academic schoo! functions
Tive far from the school, [t therefore seems logical that testimonmies
about effects of School as such are four times more frequent among

respondents living resr the school than among those who reside far
from school.
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Nith regard to the reference group of People with Positicns (#9)
taswers are meinly coscerned with such fusctioss as Literacy and
Mass-organizations. Two respondents were not aware of aay
activities cutside the schoo) curriculum. An interesting recosmen-
dation - rather than a testimony of experiesce - swggests that

the school sheuld provide continuing education for drop-outs.

Schalarization

Scholarization in the present context deals with attitedes and
inferred behavicur related to utilization of the scheol as an
institutios of learning. Focus on the iaformation getting
procedure Mas bees reasons for sending or mot sending ¢children to
school. It appears reasomedle to assume that scholarization s
related to expected benefits of education, Three different facets
are considered:

= Scholarization ~ Sending childres to schoo)
= Sckolarization « Mot sending children to schoo)
= Scholarization -~ Mot sending girls to schoo)

Eholacipation - Sending Cnsldesn to Schesl

Table 21, Oistributicon of Respsnses os Ressons for Sending Childres

to School
Schoolers Nea-Schoolers  Total
Sub-category PS400 (medD)  NPoPM (ne60)  (ne108)
Assist family 32 (35) 34 (26) 64 (29)
Career 18 (20) 37 (28) 5% (28)
Literacy 9 (10) 19 (14) a (1)
Skills and inowledge 10 (1) 15 (1) 28 (11)
Assist commenity 9 (10) 13 (19) 2 ()
Conscicusness 4 (8 & (3 8 (1)
Better 1ife than parests 4 (4) 3 7 {3)
Health and hygieme 1 (1) 6 (%) 7 {3)
Miscellanecss s (5) 1 (1) 6 (2)

Total 92(100) 132(100) 224(100)




Responses are distriduted across all aspects with contributions from
al) respendent groups. Two aspects, however, dominate namely Assist
family and Career, 1f cne comdines Literscy with Skills and Knowledge
the cognitive aspects however move to the forefront.

It thus appears that the Schoolers are well aware of expectations
parents have on future support. Prodably the Career preference
among Men-Schoslers, especially Pesple in the Milieu (M), §s
related to Assist fasily In the respect that salaried esployment
enhances the sepperting capacity of their childresn,

25 an $1lustration to the date swsmarized in Tadle 21 Tet us listen
to 8 few actunl responses.

“They want their children to be educated and self supporting
and help them later en.” (206, NP, male, age 23).

*They 2lso want their help (financial assistance) during old
age. It i3 a kiad of secerity for the parests.” (110, 75
fesale, Mg 20),

In the following excerpt & type of mom-ecomomical assistance is
indicates.

*They seed because educated children keep secrels for their
parents, records with letters, They send becavse
educated children will tell parests current ewests® ...
(305, WP, male, age 24).

On_Career

*Most parents send their children to0 school because they wast

their children to rt 8 job in goverrment or im any other
organization.” (207, W0, female, age 25).

. —



“Parents know that throwgh education ome 13 able to be &
oriver, agriculturist, a surse, a doctor, 3 teacher. So
they wish 311 these for their childres by sending thes
to school.* (414, PN, male, age 38).

“To make their children hawe a3 detter 1ife - serve in
churches, work in gowernment offices - administrators -
0 gtz;)hlﬁ salary - (ep to 509 8irr)."” (3105, ¥, sale,
19e .

On Literacy

“Parents wanted o make thes literate. Parents want their
children 1o Tearn Bow 0 read and write letters, private
or official.” (210, DO, female, age 20).

*To be wise and Secome browledgesble persen.* (105, PS,
male, age 24).

“Education 15 useful. Asy educated person can do any job."
(4001, PM, male, age 38),

Qe Assisy community

“Parents send children to school., They wint them 1o learn
something, Ssprove themselves and help the communmity as
& whole,” (102, DO, female, age 26).

On Consciousness

"Helps females to express themselves bDetter since they canmot
@0 1t at present because of the influesce of the 01d age
culture. Therefore females need %o Se given more education,*
(301, NP, female, age 20).

“However, at present 1 can say all people are aware of the
value of education and started to send their children to
scheol. This i3 because of the agitation made by the
revolutionary government.*



In dats emanrating from Pecple with Positicns (PP) the role of
mass-organizetions in motivating parents to send children to school
15 highlighted. Yet another cause put forward by some FPs Is the
cxample of educated children,

*Such parents have understcod the bemefits of education.
This kind of parents usually learn By locking to other
children wao had become useful to themselves, their
parents and community.” (506).

3.3.6.2 Scholarization - Not Sendima Childn
The second aspect of schalarization deals with ressens for not
sending children to school. Oistribution of interview responses 1s
displayed in Table 22.

Table 22. Distribution of Sesponses on Reasons for not Sending
aildren to Schoo!

Schoolers Son-Schoolers Total

Sub-categary PSe00 (n~40)  WP+PM (ne60) (n=100)
Labosr 31 (44) ¢ (4%) 78 (44)
Non-awareness of value 35 (35) 25 (2¢) @ (28)
of education

Economy 1" (15) 22 (1) ()
Otrer® & (§) 11 {10) 15 9
Total 73{100) 105(120) 176{100)

*Iecludes Distance %o School and Miscellanecus.

The most frequently declared casse for refraining from sending children
to schoal 15 need for the work capacity of the youngsters, (Labour).
Economy comes third in the contest of reasons for non-enrolmest. It i3




intaresting to discover that Non-awareness of walue of schooling
1s voiced in about ome-fourth of all responses. Oistance to school
plays & marginal role as a determisant for mot letting children
Join school. Most of the responses given on this aspect emanate
from respondents who live far from the school.

Comparing Schoolers and Non-Schoolers responses oa Labour have equal
strength. Thare 15 2 slight overweight for Non-Scheolers on Economy
and for Schoolers and Non-valee of Schooling.

Eoth Labour and Econcmy are likely to reflect a2 common underlying
reaction of people 1iving close to the margin of survival as is
transparent in the following quotations.

*Some parents want the labour of thair children at home or
in farms such as fetching water from river, collecting
firewoods, Tooking after cattle, to watch monkeys from
destroying crops etc.” (200, NP, male, age 17).

"There 15 2 prodlem of livieg, they do m0t have money to
Buy exercisebooks, clothes to their children. The main
probles of not sending 15 that the standard of living
15 very low.” (4021, MM, sale, age 32).

Nen-amareness of valge of qducation is s most cases stated plainly as

fgnorance on the part of non-sending parents of the merits of schooling,
This ignorance 15 in many instasces ascribed to lack of education.

“As they are 111iterate and don't know the use of
education.” (1004, PS5, female, age ¥4).

*The pareats are not aware of the value of education siace
they an Ot educated themselves,” (4008, M, male,
e .

Somatines perceptions are qualified by what might be termed a4
non-fulfilled expectations of the bemefits of schooling,
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“Seeing Jobless those pupils who have finished elementary
and secondary schools so parents lose hope, lack coursge
to send thelir children 1o scheol.” (401, MM, male, age M).

1t may Do argeed, however, that what is reflected in the atove
quotation s the prebles of unesployment rather thas 3 negative
attitode towards education,

One of the notions that are refterated by People with Positions is
the perceived risk for wresployment of the educated. According to
one PP respondent the hadit of educated persons Lo mowe to towns and
cities 15 keeping parents from sending children to school.

“2ut {f they send the children to school they move to big
cities and may not come again to 1ive with thee,* (S02).

In the interview reply which follows another social phenomenons 13
reflected, namely that of cut-sigraticn of the educated. L1002, PS, sale,
e 22).

*Some pecple want their children to be farmers. [f their
children get educated, they will get jobs and go out (of)
the ares where they were born, And parents & mot like
their children to Be far avay Trom them.”

peasons given for not seading girls to school are centred on what
might be percelived as main characteristics of a women's role in

rural Ethiopia; early marrisge and hoavy demesads on her work capacity.
In Tadle 23 the relative stresgth of opinicns Is accounted for.




Table 23, Reasons for Mot Seading Girls to Schosl

Shoolers Xon-Schoolers Total

Sub-category PS+00 (ne40) W (ne6d) {ne180)
farly marriage 24 (84) 2% (M) 50 (39)
Misconduct 12 {22) 2) (28) 13 (25)
Labour 8 (15) 17 (22) %5 09
Alleged weakness 10 {19) 10 (13) 20 (15)
Miscel laneous 0 (0) 2 (3) 2
Tota) 54 (100) 76 (100) 130 (190)

A parallel scruting of responses gives by Schoolers (PS, 00) and
Non-Schoolers (AP, PM) does not reveal any striking differences.

funing 1n the volces of respondents, we listen to statements about the
role of farly marrisge with regard to keeping girls cut of scheol.

*Most of the pecple think education is (more) t for
pet than women in this arca. This is because want
their daughters 20 got married at sarly . It s secially
%-nn) acceptadble than sending their ters to scheol.”

203, DO, female, age 23).

*They don't think wild far and be wseful and 30 hopld
marry very young.” (211, DO, male, 2ge 20).

'tho‘ on't believe i= the sducation of giris. They merry them
early in Vife.” (102, PS, male, age 26).

utterances 1ike the follewing.

"In their puderty is the problem that they may be spoiled, net

t and come with a child which 15 a disgrace to 2
farily. S0 in the M:hn z.r'cdes the girls will be forced
o quit and marry.” (404, PN, \.o. age ).



"Girls are trapped by pen and marry without
completing schooling, so parents lost soney they
frvested for schooling that girl, The other reasen
is s:;; girls get pregnast 11legally.” (402, PN, male,
m -

“Thay 90 %0 scheol for 4 period of time and soomr or
later they become mothers of illegitimate childrem,
They spoil Aigh prestige of their family by becoming
pregeant in & way not accepted by commnity.” (205, DO,
female, age V7).

women, Partly at Teast as » consequence of the indirect interview
technigue, responses are phrased in third person. Thus female
respondents not seldom in an indirect way convey negative opinfons
about their own sex,

"They think women are wesker 5oth physically and mentally.”
{214, 00, Temale, 29e 18).

"Education 15 more important to women than men decause
Wit are ang are dependent ypon their fellow-men.®
(406, ™, male, age 48),

Confronting the referesce interview audience of Pecple with
Positions (PP) with the equality problea they generslly refterate
views expressed by the principal respendents therely freguently
desownc ing relectance Lo educate women 33 Belonging 1o pre-revolu-

tionary days.

*The main reason for this is the life long reactioms

fdea that 1f women g0 out of kitchen to attend school,
raise their eyes o soee other dandsome man and start to
leck down to their husbands. Finally get divorced. Men
or husbands try to keep women in kitchen as their
ut:mﬂ:s:;;c plate or a glass that serves his own purpose
only.” .




Exsmination of enrolment figures for Saya Dedir School 1584/85 shows
that girls form a one-third ainority of the student population. There
15 mevertheless a palpable trend for expanding female participation

in grades 1 and 2 (cf p 53 above). Statistics for primery schools

in Denebs Moreda (Tegulet asd Bulge Education Office, 1985) exhibit
wial enroleest dats comparable to those of Says Dedir.

When we asked for reasoms for sot allewing girls to Join school o
category of answers emerged which advecated equality of women

and men, inplying that women sAould not Be discriminated against vis
4 vis access 10 educaticn,

There were 47 responses coatingent on this fssue, distributed evenly
between Schoolers and Noa-Schoolers. Selow are quoted 3 few relevast
excerpts from the 1aterview material.

*In olden times cducation was sore feportant for men thin
women. Sut now ro one says because education of both men
and women 15 equilly important, The tise mneeds t.
(405, P, female, 2ge 40).

*They say teaching 2 women s of no use. [ strongly oppose
thase Sackmard fdeas and we have succended in changing
things in recent years.® (102, PS, male, ape 26).

*He thinks that both sexes are equal since the revoletion
and have to have the same education.” (416, PM, male,

age 38).

3.7 Scheoling and Job Prefereace

MNIL a5 in the case of Scholarizetion there appeers to eafist an
fadirect 1iak between job preference and eapected bemefits of
cheoling.



Table 24. Occupations Preferred for Educated Pecple

Schoolers Non-Schoolers Total
Sub-categary P50 [ne0) WO Tn<80)  (»=100)
Teaching 2 () 17 (22) 3 (29)
Other government employment 10 (18) 22 (29) 32 (2¢)
Technical 8 (%) 17 (22) 25 {19)
Secretarial 4 (1) & (8) 0 (8)
Agricultural expert ¢ (10) 5 (7) 11 (8)
Mass-organizations 2 (¢) 3 (9) 5 (4)
Medical 3 (%) 2 (3) 5 (4)
Crafissan, trader 2 (4) 1 (1) 3 (2)
farmieg 0 (0) 2 {3) 2 @
Miscellanoous 0 (0) P {Y) ' M)
Total 7 (191) 76 (109) 133 (10%)

Almost a1) of the respondents choose occupetions other than Farming.
Actually ot ore sisgle Schooler has swggested Farming as preferred
occupation, Teaching and other government esployment by contrast

are highly valeed types of occupation, A cosclusion which seems
ressonadble from these data 15 that preferred jobs are found outside
the 1ocal commumity. A futere in the rural tract of origin
apparently has low agpeal. [t 15 morecwer evident that mancal

labour enjoys only marginal attraction,

Teaching is more popular with Schoolers thas with Non-Schoslers.
On the other Band, those who did rot go %o school are more positive
towards govertmeat esployment than are the Primary-School educated.

The ¢nly two responses in preference for Farming emanate from the
locality furthest from the school, There is also more sympathy
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those who dwel) far from school. Teaching however has more
advocates in school-close Saya Debir. The total number of
responses 13 about equal from the two Tocalities.

Proposed Career for Someone who Completed Arade

One 1tem in the structured interview (SI 3) depicts the following
projected situation {Appendix B).

“Let us say that Abebe has just completed grade six and has learst
1o read and write well. As you see it he showld:

a) stay where he s and try to improve his enviromment
b) 9o to a town and join some other school
c) move %0 4 tows or city and try to find 2 job*

The &istribution of saswers i3 a3 follows.

Table 25. FProposed Career for Scamone who has Completed Grade 6

Scheolers =~ NeasSchoolers  Total

Sub-category PSeD0 (ne13)  NPePM (n=36) {ae55)
Move, study 14 (73) 26 (02) 40 (73)
Stay, ieprove envircnment 3 (%) 7 (19) 10 (18)
Move, Tind Scb 2(n) 3 (8) 5 (9)
Tota) 19(100) % (99) 5%(100)

The favosrite prospective 1s to leave the rural serrcundings and join
& schoal Sn & town, There are no substantial differences ia stand-
points betwees schoolers and non-schoolers.
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5.3.8.0

e reference group of Pecple with Positions was approached for
oplasons about the most common career for schol completers.
Judging from the evidence in thase answers, faming is a more
widespread carver-preference than forther education. Such 2
percoption s in contradiction with the message voiced By the core
interview sudience which depicts farming a8 the Teast appealing
cAreer prospest,

sm 24t common career for primary school completers
m this ares 1s) “Farming, Secouse in this arma the
dominant activity §s agriculture.” (501).

The PP saterial fmplies that prisary school completers remain in

their villages. Our Sepression from Saya Debir, however,is that the
majority have left, considering the difficulty to find school-<ompleters
for interviewing, However, 1t 1s problesatic to determine to what
extent those who left went for studies or for jeobs.

$kills and Knowiedge in Reading, Writing and Aritheetic

In the following pages presentation of effect dats is concluded with
an accoent of Inforsation of a factual character. The material was
collected with the aid of Data Form for Open and Structured
Intarviews (OF).

Heaiztest

skills and knowledge in reading, writing and arithmetic were 2isessed
by way of the Mini-test,

Only respondents who met achievement criteris for all three sud-tests
wire regarded as having passed the Mini-test,




Table 26, Performance in Mini-test

Schoolers Noe-scheolers Total
Performance 5 ISR WY o ergam o

{n=18) (a=22) (ne22) (ne38) (n=109)
Passed wi0d) 6 (73) T (R) 14 (I7) 55 (55)
not passed 4 (18) 9 (&) 9(4) 2 ()
Not participated 2 (9) 61(27) 15() 23 (23)
Total 1B(100) 22(100) 22(100)  38{100) 100(109)

As could be ressonably expected results in the Mini-tast are Detter
for Schoolers than for Nom-Schoolers. Sixteen of the tweaty-two
drop-outs passed the Mini-test which gives an escouraging impression
of their lTevel of retention of educational skills,

Exemiration of data reveals that among those who falled in the
Mini-test a3 4 whole, 15 respondents passed the reading sub-test.
Taking into account the whole sample, 93 per ceat of the Schoolers,
including drop-outs, and 55 per cent of the Nen-Schoolers passed
the reading sub-test,

The fact that sore than every other Noa-Schooler is able to read
can obviously be ascribed to effects of Non-formal and Informal

education, (Noa~formal educaticn in the presest costext demotes

the Nationa) Literacy Campaign and Iaformal efucation stands for
Ohwreh schools ).

Nith regard to perfarmance in the arithemetic sub-test om the
part of failers in the total test only one - a Drop-owt secceeded,
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A large proportion of the interview sudience apply their educatiomal
skills in writing letters.

Table 27, Whather Respondents Nrote Letters Last Year

Schoslers Non-Schoolers
Letter Nriting 153 ) P W Tetal
(8=18) (ne22) (ne22) (==33) {=+100)
Yes 13072) W (64) 2 (9) 13(M) 42 (42)
No 5(28) B (3%6) 20(91) 265 (66) 58 (%8)
Total 18(100) 22(%00) 22{100) 38{100) 19G{100)

There are clearly more Schoolers than Bon-Schoolers who engage in
correspondence. 1t can be derived from the data in Table 27 that 68
per cent of the Schoslers are letter writers as compared to 75 per

cont for NoasSchoolersy, Orop-outs again show 2 comparatively high

Tevel of performance. We can 2150 count a considerable number of
letter writers among Noa-Schoolers, especially amorg Pecple in the
Milies, exercising skills acquired in Non-formal and Informal educatiom.

Infermation was also solicited about freguency of Tetter writing.
Responses were occasionally given as estimations especially among
Mohly sctive correspondents.

Thus, 42 respandents together drafted arcund B0 letters. Of these
letters about 650 or B1 per cent were composed by Schoolers. Most
letters were of an official mature and written by 24 individuals
holding different of fices and responsidilities in sass-organizations.
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Reading and Radio-1istening
Reading

Respondents were asked 3 straightforward question whether they
did any reading. Answers offered are displayed in Table 28.

Jable 78. Whether Respondents do any Raading

|} Non=Schoolers o
— (n18)  (ne22)  (me22) (ow33)  (+100)
Yes WB(100) 18 (82) 14(64) 22(61) 231(1y)
w 4 (18) 8 () 15(3%) 27(27)
Total W(100) 22(108)  22(100) 33(100) 102{100)

fvery Primary-Schooler in the sample and almost al) Drop-Owts declare
that they engage in reading. The high incidence of reading among
Nom-Schoolers rhymes with their performance on the Mini-test, [ata
not shown in table 28 also indicate that reading is more freguent
anong those who live near school than 1s the case with those who

Tive in the periphery. Percentages 1avolved are 8 and 56
respectively.

The respondents were asked what kind of texts they preferred. The

total nember of responses given was 107, distriduted a3 shown in
the table below.



Table 29. Types of Literature Preferred by Readers

Scheolers Nen-Schoolers  Total
Types of Literature PS+I0 (nedD) NP+PM (ned0) (ne180)

Political 24 (&4) 1€ (31) 40 {37)
Agricultural 13 (24) 7 (14) 20 (19)
Health 9 (16) 1 (21) 20 (19)
Religious 2 ¥) 5 (10) 7 (6)
Other 7 (13) 13 (25%) 20 (19)
Total $5{101) 52(101) 107(100)

Political texts are the coes most preferred. The table supgests
that Schoolers favour political and agriceltural tests more than
Men~Schoolers do. It seens reasonable L0 assume that prefereace
for political content is related 2o soctal and political
conscliousness.

Table 33, How Readers (Btain Reading Materials

Ways of Obtaining Schoolers Aoa-Schoolers  Total
Yaterials Ps«D0 (n+40) NP«PM (nef0) (n=109)
Borrowed from 3 (29) 11 (2¢) 20 {2¢)
Hiteracy reading rooe

Sorrowed from friends & (19) 12 {26) 18 ()
Borrowed from schoo! s (16) 11 (2¢) 16 (21)
children

Bought 7 (23) 5 (1) 12 {16)
Borrowed from office 4 (13) 7 (15) 11 (14)
of Pepular sass

orgasizations

Total 31{100) 46{100) 77(100)
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The three sost common ways of obtainiag reading materials are by
barrowing from the 1iteracy reading room, from friends and from
scheol children.

Bespondents were asked about their utilization of the radio media.
Information obtained concerns incidence and frequency of listening
where 11stening takes place, and prograsme preferences.

Tadle 31. Whather Raspondents Listen to the Radio

$choolers Non-Schoolers
Radio Tistening P5+00 AP o™ Total
(n=40) (n«60) (n=100)
Yes 21 (5)) 21 (3%) 42 (e2)
% 19 (48) 19 (6%) 8 (%8)
Total 40(101) §0(109) 100(109)

Radio<listening 1s more commen among Schoclers than among Non-Scheolers.

Broak-down of dats for Schoolers indicates that &1 per cent of
Primary scheolers and 45 per cent of Drop-Outs are listeners.

Table 32. Frequency of Radio-1istening

Schoolers Non-Schoolers
Radio-11stening PSe00 NPePM Total

{ned0) (ne60) {a+100)
Dadly 14 (35) 10 (17) M4 (8)
Occasionally 7 (18) 11 (18) 18 (18)
Mot 1istening 19 (47) ¥ (65) 4 (58)

Total 44{100) 63(100) 100(100)




The term ‘cccasionally’ implies a frequency that varies from twice
in & week to once every two sonths.

Schoolers tend to 11sten sore oftes to the radio than is the case
with Noa-Schoolers. And sore “son<]isteners”® are found amcng
Ron-Schaolers tham ascng Schoolers.

Tadle 33. Where Radio 15 Listesed %0

Place for

radio-11stening o ' t

At hoew % (58)

At friends’ relatives' 9 (28)

In the meightourhsod 3 (13)

Other 4 (%)
13 (100)

1) Occastonally more than ose place s stated.

The =04t common 1istening place 1s the 1istener's home; this s,
however, not quite what could have Seen dxpected from the Tinited
susber of redio receivers indicated 1m qur data sbout 55 respondents
rovsencld possessions. There are different possidle maplanations
for this seeming discrepancy. As already menticned data about
hossetold sossession cover only 55 of the total sasple of 100,
Moreover, the acceunt of possessions might occasicnally have
overlooked radio recelvers, 1t is 4130 possible that the iacidence
of radio~1istening is overstatad,
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T™he clircemstance that one listens in the houses of friends and
relatives suggests, besides the lack of 2 receiver of ome's own,
that radio-listening is a social activity. (It s conceivadle that
“n the neighbourhood”also, to some extest at least, includes friesds
and relatives. “Other*includes “Where 1t 1s avatlable®(2). "In town
and "At the Office of the Farmers (Progucers) Cosperative.”

Table 34. Types of Prograsmes Listemed to

Schoolars  Mon:Schoslees

Type of Progreme P5400 NP P Total
(n+40) (n~60) {n=100)
Agriculturs) 5 (14) 6 (20) 1
News 7 (29) 4 (13) 1" {1
Health 5 (4) 4 (13) 8 {n)
Political 4 (1Y) 1 03 6 9
Whatever is transaitted 6 (17) 9 (30) 15 {23)
Other 8 (23) 6 (20) 14 {22)
Tota) 5 (99) 3 (99) 65(100)

There 15 as emphasis on programmes with functional contest, News
and political programmes also show a comparatively high reting,

The category “Other™ includes inter alia sports, music and fiction,
Types of Prograsmes that respondents listen to on their redios vary
15ttle Detween Schoolers and Mon-Schoolers. However, listening to
vhatever |5 transmitted occurs more frequently among Non-Schoolers.

Social and Political Participation

nder this headingare treated Participetion in fducation Activities
and Participation in Mass-orgasizations,



5.3.10.1  participation is education sctivities
A seizable portion of the respondents hive been (evolved in Nea-formal
and Informa] education activities f.e. the National Literacy Caspaign
and Ohwyrch Schools, The category Literacy Campaign in Table 35
Selow covers different Tevels of achievement |0, participates caly,
amarded certificate, post-literacy as well a3 comdinations of the
three Tevels, The dats concerns only Non-Schoolers (NP and M),

Tadle 35. MNea-Schoolers' Participation in Education Activities
by Distance to School

Near School  Far from Scheol  Total

Education Activity (ns28) (ne32) (n+60)
Literacy Compaion 15 (%) n 9 & (77)
Literacy Campaign 3 () t (3 4 (7)
and Church Schoo!

Church Scheool 7 (25) T {2)
Mo education activity 3 (19) 3 (5)
Total 28(101) 20100) 60(191)

A1) respondents, save three, dave participated in Nea-forsal and/or
Informal education activities, Altogether 50 individuals or 84 per
cent have participated in the Naticnal Literacy Campaign.

Mspordents w0 1ive far from school tend to particisate to a higher
gegree in the Literscy Camoaipn thas those living mear the school do, A
possible explamation 15 that 41fficult access to formal educaticm
service make people more motivated to make wse of nen-formal

facilitves.
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Participation in Mass ang Secipl oregajzatioss
the following sass aad soclal erganizations figere In cur data:

- Peasants Associations
= Producers Cooperatives
- Sarvice Cooperatives

~ RENA

- REYA

Ninety-six respondents are sesbers in ofe mass-organization or
more. I addition informaticn was received atout mesbership in
other Dodfes such as WPE and Edir (Edir 15 2 voluntary organization
18 2 community where mesbers assist each other im variows needs).

Attending meeting.

Table 36. Nusber of Meetisgs Attended Durisg Last Moath

Schoolers Mon=Schoolers
Nusber of Meetiegs PS5 OO N W Total

(ne18)  (n=22) (ns22) (ne38) (ne10)

None, no informetion & (22) 8 (36) 10 (¢8) 7 (18) 29 (9)

1-§ 8 (44) 10 (&5) 11 (50) 20 ()5) %9 (59)
6-10 6(33) 3(W) 1 (5) 1 () n(Oy
11-15 1 (%) 1 (N
Tetal 18 (99) 22(100) 22(100) 38(100) 100(100)

There 15 2 much larger proportios of Schoolers thaa Noa-Schoolers
amcng those who attend more than 5 meetings. Orop-Outs tend to Be
somevhat less active than Prisary School Completers, but they again
show a strong performance.



3.3,10.4

Mass-orgenization activities in which respondents participate featwre
among other things

= collective work in cultivation

= cosstruction of office quarters for the Producers
Cocperatives

- Cleanting of sprirg

= dam construction

= tree planting

These types of activities are cbviously ia keeping with the
significant role gives to mass-organizations with regard to rural
development in Ethiopia.

Table 37. Activities Participated im Quring Last Year

Schoolers Non-Schoolers
Mo.of activities PS5 0O | ERONE (5 Total
(n=18) (n=22) (ne22) (ne38) (=+100)
None, & (22) 5(23) 6(27) 2 (%) 17 ()
information
1-5 12 (67) 16 (73) 14 (64) 30 (79) 72 (72)
6-10 1 (5) 3 (8) & (4)
1-1% TR () 1 (5) 1 m“a (3)
more than 15 2 () 2 (5) & (W)
Tota) Ww(00) 22{101) 22(101) 38(100) 100(100)

* 104 and 152 activities respectively
** 16 and 102 activities respectively

Frequency of participation is quite evenly distridyted among Schoolers
and Non-Schoolers. Orop-outs are roughly speaking as active as
Primary School Completers.




5.3.10.5 Office holding
Types of offices or positions in mass-organizations held by
respondents are e.9. Ohairperson, Secretary, Accowntant, Committee
mesber, Group leader in Producers Cooperative.

Table 38. Distribution of Mumber of Offices held in Mass~

omamum
M. of Schoalers Non-Schoolers
Offices held Ps AP L] Total

00
{==18) (ne22) {ne22) (38 {=+120)

1 4(22) s 0 (0) M (37) 23(3)
4 S{(m S5 () 1 (5) 3 (8) W {w9)
3 3(17) 0 (@) @ (0) o0 (8) 3 (3)
none, =0 6 (33) 12 (55) 21 (%) 21 (58) 60 (&)
iaformation

Total 1B(100) 22(101) 22(100) 38{100) 100(100)

More offices are held by Schoolers than by Nom-Schealers.

People in the Milieu (PM) are more active than Non-Primary Scheolers
(\P). But ™ are also older than NP wAich probadly sakes thes
stronger candidates for responsible positions in mess-organizations.
On the other hand Primary Schoolers and Drop-outs are younger than
P but sti1l hold more offices. A plawsidle explanation is that
Schoolers compensate for their relative youth Sy being better
educated.



6.

6.2

CONCLUDING REMARKS

The EPS-stedy 15 conceived as a pilot exercise exploring and
experimenting with methodological agproaches. We shall there-
fore briefly discuss some of the esperiences and lessons gained
during various phases of the study.

SAMRLE

The selection procedure with & stepwise gathering of information
starting in Addis Ababa and then making recosnaisance tripgs to
pre-selected aress can be sa’id to have worked well, Ore
conplication we faced, however, was that the seasonal raing had
20t yet ceased vhen we carried out our two trips of recormaisance,
in Jate August, Thus, there were potential resedrch sites which
<could not Be reached. For that reasom 1t would have been better
Lo %t the profect ore month later, But oA the other hand, we
wire now able o Carry owt data-collection before the Marvesting
S0308 started §n our resesrch comunity,

The respondest groups Nom-primary schoolers (NP) anéd People ia
the Miliew (M) could have been combined to matke one single grosp,
Because a5 It tyursed ot the cnly actual Jifference mas that WP
wire somnhat yousger than M,

INSTRUMENTS

The main instruments for data collectiom were in line with the
qualitative approach, Open Interviews and Structured Interviews,
Feasons for using two different Dut related types of interviews
are to be sought in the pilot character of the study.



Future, nen-pilot studies, should concentrate on one of the two
Interview techaiques. In my opinion 1t would be interesting w0
apely in the first place Open interviews, possibly with a sore
Timited audience trying to gais in depth and also to some extent
disregard the quantitative aspect of answers registered.

Comparing data from the two types of instruments, statements
from the Open fnterviews are often better substantiated and
more rich in detail than i3 the case with Structured interviews.

One cosmon feature of DOTh instrusents (5 that themes and
questions as well as recorded responses are in Eaglish, This
technique wes applfed n a study ressembling (75 (S3tistrtm &
SS0strtm 1582, 1983) and was found o produce resscnably relistle
and valid data.

It §s worth noticing, 1n the presest comtext however, that the
Tanguage €ilemms has always to be confrosted, for instance
whenever reporting s to be done in English aad If noa-Asharic
speaking persoane] is favolved in the research process.

A measwre that could be taken in order %o reduce distortions

due to translaticn fs 1o translate the English text into Asharic
and then back to Esglish again. [n this process discrepancies
should be cbserved and dealt with,

What we 314 in the EPS-study was to give interviewers opportunity
L0 discuss how interview topics could best be resndered into
Asharic, Moreover, when the data were processed it was possible
to condslt the actual interviewer about the interpretation of a
certain respense,

10



6.2.1

6.2.2

Data treateent

Categorizing, coding and compiling data with the aid of a set of
categories and sub-categories was 2 work - structure which
functioned quite satisfactorily. The crecial aspect in this
process, however, seemed to be one of economy, of arriving at

2 minima) amount of coding categories. [deally, each and

every interview statesent should be taken care of by one of

the categories, yet any single statement should match cne, and
oaly ome, coding category.

If & re-analysis of the data were to be carried out & conceivadle
fanovation would be a reduction of the rusber of coding categories.
Thus for instance, 1t might be possible, without sarioes loss of
{aformation, to combine Skills ard knowledge with Literacy aad
pertaps also €0 the same with for exasple {onsciousness and Mass-
organizations. [t 1s also advisable with respect o any fulure
similar study to provide 2 sufficiestly wide time frame for the
vital and challenging task of processing and analyzing Interview
dta.

Quality of the data

The issue of the guality of [PS-dats Mt already been touched

ypon in the previous comments oo instruments. A few reflections

of 2 more compredensive character will, revertheless, be added under
the above heading.

A methodological principle of the EPS-study it may be recalled,
is to look for perspectives, of reality 1.e. how respondents
interpret and experiesce their world rather than to assess
objective facts, Consequently ¢ne may posit that ocur data ere
valid 20 the extent that they secceed in capturing respondents’
perspectives.




To brieg us as close as possible to that difficult and elusive
research target we 2pplied a qualitative sethod.

Features designed to facilitate access to respondents perspectives
weTe among others:

= Instruments with Open-ended and ron-threatening
themes and questions

= Trying in several ways to estadblish & good
ragport with respondests by for instarce

. 0949ing female interviewers to facilitate
rapport with female respondents

. introducing interviews in aa informa)
santar through for iastance small talk on
netera! matters of day-to-day interest.

Moreover, interviews carried cut with the refereace audiesce People
with Positions cam also Be seen a3 having 2 validating fusction
with regard to the core interviews. Quite often PP-information
corrodorated that of the main respondents.

A device - which might faprove the relevasce of interview - themes
and questions, and consequeatiy one might assume, improve quality
of data s to carry out explamatory interviews prior to the stedy
proger.
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Appendix Az

TASLES OF VARIABLES

CONDIT [ONS PROCLSS
+ Societal geals . Teachers:
- age

. Educational objectives
Organizatios of education

-
« professional qualifications

Ecosomy of education - experience
+ Locatien of school . Studfes:
Background (demographic) - age
- age - sex
- sex = anroleeat
« leguage . Physical faciiities
= religion v = Buildings and equipment
- occupation . Linkage with NLC
. Conditiens of living = recruiteent from NLC
« Migration
+ Informal education . Wastape
= Matfomal Literacy Compaign . Contest
« Nen-formal education . Sugiested improvesents

« (hyrch schools




EFFECTS
. Expected benefits
. Experienced berefits
of education
« Occupational preferences

. Changes in the community
= The school as such

. Scholarizaticon of childrn
Retention of skills in
resding, writing and
arithmetic

. Use of educatiomal skills
nd kaowledye

Adoption of innovations

-« wse of fertilizers and
improved seeds etc.

Mpgendix M2

$ocia) and political
consciousness

ocial and political
participation

- mesbership, attendance,

activities and of fice holding

in mass-crganizations
Reading and radic listening
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EFFECTS OF PRIMARY SCBOOLING PILOT STUDY (E¥S)
CUIDE FOR OFEN INTEMVINND

1. Benefits of sthooling

~ bezafits experiesced in daily life

= vhat seaecte =ay lose by not going to school

= 19 Doo=80Mi0lara: isagized Benefits of educatica
= J0bs Jreferred by and for edusated pecsle

« changes in 1be cossunity (positive asd negative)

2. godolarisatien

= reasons for sending/s=ot sendisg childres 10 school

= elucation sore isportant for een tlan for wosen?

)o Uu&

= reasons for drop-out, repetition asd alsenteelise

4. Lontent of eduoasion

= soatl isportant content for Bays and for girls

2« Sritioal views

- waggestions for Lsprovesent of education given i the
srisary stlool

€. The school as zuch

- pon-acadenic furctions of the acheal




ALL RESP

KF ™

ANpondix B:2 11

EFFECTS OF FIONARY SCHOOLING PILOT STUDY (EPS)
STROCTURED DrEvin

Ps, Wi=199 Prisary Sedool Orsduates
0, 201299 Drop-Outs

xr, ¥1-399 yea-Frisary Sclooclers
™, 401=455 People in the Niliew
CROUP, (Q1-699 Croup of Reaspendente

— R —

1, 3Sose parenis are quite eager o serd their children %o sobeol.
Wiy do you think they are #0 keen om getting educatiom for
t3eir ohildrea?

2, Vhat bemefits 414 you expect from education whem you were
in #0beol? FROBE FOR SPECIFIC ARSNERS. DON'T ACCEIY ANSNERS
LIXE "0 CET OOULEDCE™,

3+ VWBat do you think that someone say lose By not going %o school?



Appendix B:)

4. Some parecis say ot send all of their childrea 1o schesl,
or maybe even none at all, in spite of tlere Being a sckool
in e melgblourbood., What would you say that their Teasons
vere for 2ot sendiszg tieir children t0 sthool?

S What type of 30 weuld you Like for your ebildren %o bave
after they bave fizished their education?

€. And what would de 12e soat usacoeptable Job for your children?

T« Scppose you 3ad cospleted prisary school. In that cese vhat
would you bave liked to be doizg oov ( e.g. eccupatien,
studies 0%3.)

8., And wiy would you bave choses this osqupasion eto.?




ALL RESP

ALL RESP

ALL RESP

ALL RESP

9.

i0.

1,

iz.

13.

Appendix B:4

Let us say thatt Abede bas Juatl cccpleted grade aix and bas
learnt 1o read and write well, As you ses it sbould be:
a) stay vhare 2o is and try to ispwove bis envirocsent

) g0 t0 & towva and Join seme other sabesl

S) Bove 15 & tawn or & 0i%y and try to find & Job

Sose jeople say that education L3 not as Llsportant for
vosen a8 for swn. Would you bave sy suppestion as 1o viy
they thisk se?

Deyene can only serd one of his four ckildren to sclool,
¥hioh oo do you thisk be will obhose?

Sose pecple say that an educated child should tzy to find »
different type of work thas his/Ser parests have. Others
say that a child sbould ussally continue the sase vork as
is/ber parent/jarents. What is your opiston?

244 you aak you parests %0 let you go to #sdool vhen you vere
a ohild?

"3
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ALL RESP
CleUF

ALL RESF

ALL RE3P

Mpeondix 8:%

14, m"” not?

15. A farver has a young son asd greatly noeds his sons Yulltise
belp ip cultivation, Jut t2e som wisdes %0 contimee to attend

80200) rather 1han workisg fulltise. Vhat abeuld tde father
dedide on 345 question?

16. Sosetises students are abgeat fros classes, In your ojdnion
what are the =ain Tessons for ihie?

A7. It i3 not umssual that students rejeat classes., What would
JOuU say 48 the reason for this?

18, It 1s nov sose tise aince you loft scheol, I shall aak you

%9 think of n? Practionl waes and applications you Bave
sade 30 far of your selooling?

—— -




Lt

.

ALL RESP

ALL NEsF

i9.

23,

Mppendix Bi6 115

At sedool children are taught reading, stlence, bome-
CCOoDIRios 0%9. Are there sy of thess and any otber subdots
that you thisk ahould dave Seen teught more im school?

Avd why 40 you think these osubeots abowld bave Seen taught
pore i sobeol?

Jose studente 29 %0 sohool for sose tise Bt later quit

altogetier before ot . K
hia o conpleting grade six. Vi 40 you think

I% 40 generally %elieved t2at & key role of the acheol s
0 serve as A place of learning, Bowever, a ascbecl can also
have olter functions, Are you avare of any other Nactions?
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ALL RESP

24.

25.

26,

7.

Appendix 137

Eave you teught someone any of the skills asd knowledge you
tave aoguired in sodool? PROBE POR SPECIFIC AVSWERS.

IF YES OX 24: V2o axd vhare?

Leoking at the school in y 444 you take

PAXt 18 any activities arranged by 1be school sutk as tree

planting eto,?

Could you tll se something about your reascsa for quitting
stlool?




ANperdix B:0 "7

AL RESP 20, Y underatasd that the school bere is vorking quite well,

CROUP Nevertteless, I think it might be yossible for 4t to fumotien
oven better. Do you bave any suggestions about yosaidble
izproveasents?

ALL RESF 25. It 1 quite some tise sisce thw o0dool 2ere in

aRoUP vas started, If you think back at thoee 4ays when ttare vas

no scheol, do you perceive any chasges to wihdoh the sobaol
might bhave contributed?

¥pP 3. Can you tell = sccething adout why you did mot Join the school?
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Apperdix €11

EFFECTS OF PRIMARY SCBOOLING PILOT STURY (EPS)
DATA-FORN FOR OPEN AND STRUCTURED INTERVIENS

P8, 101-155 Prisary Sekool Craduates
0, 201-299 Drop-Ouls

¥P, ML1-3% JNon-Prisery Scioolere
P, 401499 Peojle in the Nilieu

Jdentificatiom
s) interviever s
%) date froa hours to bouTs
) site for the interviev _
4) scheol serving resp's Peasant-Assccistion
o) Tesp's Peassat~Assooiatien
f) distance from bhase 0 sodkool
£) code meaber

1. Age

— S ——

2. Sex: ) smale D 5) fesale D

3. Marital stateer a) sasarried []  b) sarried [
c) diverced [ &) widew/er []

4. Pasily size: a) 2ow sany shildren is the family
boys girls =

b) how saxy are living at bose
N"—_ ‘ul.

€) bov sany of the ciildren are above school-age (age 1)
baye girle

d) bow sany of thes vent/are going 10 saboel
says gi7le

e) ow many bave coapleted grade six
Saye girie e




b

.

7.

9.

Mopendix C:2
f) what are they Zoing nov?
Langeager a) Tiret S =X
b) second —
o) third e -
4) Silizgual —
Religion
Porsal education: a) started sslool year (BC) -

) left schosl year (EC)

o) greduated year (I0) —

d) ne forsal education

¥.3. VEEVEVER AFPLICABLE FUT A TICK (v/) POR YES AND A 2u%% (—)
yoR M.

Foo-Porsal edusatica: a) Literscy Caapaige, perticizated []
certiticat [J

post-literscy D
O

O

b) other _

Particijeted ia mini-test: a) yeo [  ®) meo
o) passed D d) not jassed

Cecupation

Ess sxyone of your fasily soved to ssotber place durizg the last
five years?

S

—
—

18
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.

i4,

15.

16,

17.

18,

Appendix Ce3
IF YES QN 111 a) who soved (age and sex)

) vaere did Ye/elw [tiay mave

——

o) why did de/sbe /t2ey sove

N ———

4) wvhat is be/sde [ibey doing mow

e) Las hefabe/they Zone t0 sedool

————

) highest grade cospleted P

€) dows ce/sbe/thay asaist the faaily ecceomically

-

Zo you listen to ks radio?

IF 3O OF A3t Wiy met?

——— e ——

IF YES ON 13: Vhere 4o Jyou iisten 10 t2e radioc?

IF YES OF 313 How ofsem 40 you listen to %3¢ radio?

IP YI35 0N 1): ¥hea 4o you listen 10 the redio?

IV YES ON 133 ¥hat kind of progreasses 40 you Jicten tof
ZOAT FOR SovTERIM




1,.

22,

2.

24,

25.

Apperdix C:4

Do you 20 say reading (mevsjpapers, booka, paszhlets, letters ete.)?

— —-—

I7 3O 0N 15 Wiy net? e

T ————

IF YES OF 19: ¥sat kind of texts do you like deat ( yolitioal,
farcing, religion, bealth, fiction ets,)?

IF YES ON 19: Hew 414 you get the realisg saterial?
a) bought O
b) berroved fres friends -
@) borroved froa sedsol-edildren O
d) berzoved fres liters:y pesiing ross [
¢ othez

%

i¥ YES OF 191 Ubere 45 you read? ) st bese
b) at litcrety class
e) ct literaty realing Toom
4) at sdurek
o) other

0oono

i

e — e

yo% souldd get any Yooks ete, you would liks,
e %0 read ateouty

Di4 you write any letter dwring the last yeas?

IF YES OF 231 a) bov sany letters did you wyite _ >

8} vhat kind of lettersa: private [
offieial [

LFd)
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Apportix Ce5

27, ¥hich of the folleving organisations are Jou & pester of:

29.

n.

a2,

a) Fesssats-Asscoiat len

b) RENa

o) EEIA

4) Parwars Barvise Coup.

o) Froduction Coeop.

f) Soleel Nacagesent Cossities
&) Mir
h) Other

0ooooDao

e —

During the lsat seath bov seany sestings 414 Jou partioizate in?

—— —

Duriag 134 last year haw othar aotivities 458 you partiicizate
iaT MECIVY VRAT MDD OF TIES

—

- —

Specify sny office you may beid in popuier crgaaisstions (oo 27)

—

——

|




3.

M.

5.

3.

.

B,

latrine

Appendix C:6

Yhare oattle is kept during “he night

Cooking place

Bodling of dArisking wstenr

Carden plot

o ATLIcANE

Vegutatles grove in the garden plot
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Ropandix Dz

LIST OF SUB-CATEGORIES WITH CORRESFONDING CATEGORIES

Sub-category

Agricelture and
Rorticulture

Agriceltyral expert

Alleged weaksess

Altematives
to schooling

Assist community

Assist fanily

Bee-teeping

Better life
than pareats

Career

Definition

Women regardes as
inferior to men,
sosetinmes in goseral
terms, sometimes
specified e.?. woRen
are physically weaker
thens men

Preferring some kind
of eccupation to
schealing

Assist immediate COmmunity

s wll as contry
2 whole by

tting
walifiesd Mt&

serve as teachers,
technicians etc.

Mostly ecomomic
support in parests’
old age

Aspirations, chofce
and performance re-
Tated to occupation
and education bet
without the aspect
of service to the
commun ity

Qtegery

Transfer of
skilly and
tnowledge

Occupation preferred
for educated pecple

Scholarization «
not sending girls

Wastage

Scholarization «
sending children W
school

Expected benefits

Scholarization -

seading children
to school

Transfer of
skills and knowledge

Scholarization -
seading children
to school

Expected benefits,
< in community,
Scholarization -
sending children

to schoo!




Consclioussmss

Craft amd
handicraft

Craftsman,
trader

Coltural
activities

Distance to
school

Early marriage

Ecosomy

Expansion

Facilities

famtily

Farming

Government
enployment

Definition

Soclal ang Political
comsclowiness

Marrying at &= early
ape prevents girls
from going to school

Not being able
to afford the
cost of e.g.
exerciseboots,
statiomery
clothes otc

General facilities
such as water,
quarters, clinic

Factors related %0
the studeat's family
besides
f:;ﬂlt:n W at
night time, ngs.,
fuserals

Appendix D:2

Category
benefits,
Exparienced berefits,
in community,
Scholarization -
sending children

Tronsfer of skills
and krowledge

Occupation preferred
for educated pecple

The schoo) as
sech

Kastage

Scholarization « not
sending girls,

Wastage

Scholarization -
not sending children

Wastage

Suggested school
improvesents

Suggested school
improvesents

astage

Occopation preferred
for educated pecple

Occwpation preferred for

educated people



Heaith and
bygiene

Individual
characteristics

Labour

Literacy

Mass-organiza~
tions

Medical

Misbehavicur

Misconduct

Definition

felated to bﬂlth.
hygiene, nytrition

At individeal, home
and environment levels

Activities to
strengthen economy

of the school e.g,
growing vegetables for
sele or 1avolving all
PA:s concersad to
contribute money

Factors related o
the students them-
selves such as class~
reom behavicur,
interest and
ptitude for studies

a1 ldren are needed
in the dally work at
home

Acguiring and spreading
1iteracy

Being adle 0 Wole
office in popular and
mss-croanizations such
4' P.A: s Cooperatives

Bed marmers in and

out of school ¢.9.
indiscipline ia the
classroom situation

or unmanted pregrancies

If girls g0 to schoo!
they may decome
!mlm soally
with boys and give
birth to ermanted
children

Mopendix D13
Category

Expected besqfits
Experienced benefits
Transfer of skills
The school as such
cnars in community
Scholarfzation =
sanding children

Swgoested school
improvesents

Wastage

Scholarization - mot
seading girls
Noastase

Expected benefits,
Experienced besefits,
Transfer of skills,
The schaol as such,

$ in community,
Scholarization - seading
children

Dxpected denefits,
Experionced Demefits,
Tha school as such,
Changes in community,
Occupation preferred
for educated people

Occupation preferred for
educated pecple

Wastage

Scholarization - not
sending irils




Sud-category

Move, find
Job

Move, study

No perceived change

Non-awareness of
value of eduation

Occapation

Other goverasent
employment

Place of learning
only

Schoo)

Secretarial
Sickness

Skills and
tnowledge

Cefinition

In most cases
relates %
faraing

Feasons for wastage
connected with the
school e.g. teachers'
performance, no
secondary school

Sickness on the
part of the students

To oain school-
trassaitted skills
amd knowledye
interpreted in rmnl
terms ¢.9. ‘to leam
something”, "to Be
wise', to introduce
chfldren to basic
science and
technology

Appendix D14

Lategory

Proposed career for
someone vho has
compieted grade six

Proposed career
for someome who has
completed grade six

Changes 1 community

Scholarization « not
seading children

Expactad benefits,
[xperienced benefits,

The school as sech,
Changes in community

Occoupations preferred
for educated pecple

e schoo! as such

Wastage

Occupation preferred
for educated people

Kastage
Scholarization «

sending children to
schoo)

Trensfer of skills
and kaowlegge

27



S&-uug
Stay, improve
environment
Subject

matter

Teaching
Teaching methods
and saterfals

Technical

Definition

fopendix ;%

Category

Froposed career for
sompone who has

completed grade six

Suggested school
fmprovesent s

Occupations preferred
by edecated people

Suggested school
improvesents

Occupations preferred
By educated people

e
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Household Possessions
(fs adphabetical crder)

Akestalo

Axe

Bag

Basia

Bed of wood and Teather
Bottle

Bowl

Boxes

Can

Cereal contalsers
(hairs

(hisa, glass
Cloth box

Container for storing graing

Container for Tella
Cups

Dipper

Oish

Glass

Grinding store

Jar (¢lay)
Korosene lamp
Lattie (clay
tettle (tron)

Appendix F:)

Lid for Mitad (Mitad, see below)

{locally made)

(modern)

(wooden and metal)
(drinking and washing)

(Tocally brewed beer)

Mesod - and other contaimers for keeping injera

Mirror

Mitad and akesbalo for baking injera (clay)

Mortar (wood)
Pot (clay)
fot (metal)




fadio (5 in al)

Seat (made of mud)

Shelves (made of wood and mud)
Sickle

Tedle

Trap for rats

Tray

water Sug

Weaviag saterials

Usbrella

Appendix F:2
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