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Freface

Nell aware of the L1agortance Of education saterlials In
the learning process, the Swedish International
Pevelicpsent Authority (SIDA) swpports the progduction
Of DOOkS and learning saterials 1n & nusber of third
world countries.

In Tanzanta, SI1DA has cocperated with the Ministry of
Education Since acre than & decade to produce and
OLELriDute texthocks Lo prisary school students. Now
tise has coae S0 ask how the students and teachers
COnceive thelir textdooks.

in warly 1997 the Departasent of Education of the
University of Dar-es~Salaas uncgertook & study on the
quality of prisary school textbooks on the regquest of
SIDA, We Delieve that this publication, which is &
cONSensed version aof the researth report, could e of
interest to everyone interested I1n primary education,

Steckhola, October 1987

Lennart Monlgesuth
Head, Education Division



S1DA

TASLE OF CONTENTS

. Page

FoROwoRD I
NS IRACT 111
1 OVERALL CONCEPTUALIZATION OF THE SNIUDY 1
1.1 Background end probles statesent 1
1.2 The conceptuslization of textbook guality 2
1.3 The purpose of the study 3
1.4  The resesrch questiona 4
2 STUDY METHODOLOGY AND LIMITATIONS >
2.1 The researchars' content snalysis and S

and Dook users' views
2.2  Sewpling end Instrusentetion 5
2.3 Deta collection process 6
2.4  Cmarging study llsitetions 7
3 PRESENTATION AND ANALYSIS OF CYALUATIVE 8

FINDINGS &Y SimXCr
3.1 Eveluetion of geography books 8
3.2 Evalustion of sclence books 19
3.3 Evalustion of satbesetics books 24
3.4 Evalustion of English books 30
3.5  Evalustion of Kipwehill books 37
A OVERALL SUMMARY OF 7INDINGS, m s:

AD REDOMMENDAT 108S
L.1  Sumsary of findings 51
8.2 Conclusion on textbook quality ¥
4.)  Recommendel icna 56
- BN TOCRAPHY 9
Agpendices
1 Cuidelines for comatructing resessch instrusents

for the textbook quelity study L)
2 Mesbers of the resestch Lean A

3 Liat of schools In the sesple 45



SIDA

Socks are an (eportent medium, not only for effective Leacher
inatruction bt alse for efflcient pupil learning es wall s for
o interesting, lesting nd hence genuinely sducative Intecs
action Detween Leacher, leatner and sub ject-metter. Books - In
their printed word -~ are reckoned not serely aa & faithful
paztner In the learning process and in the socusulstion of now-
ledge for the Individusl, but, and ispartently, they cen be a
dependeble saster in providing & toechlight Into sessms e
fathosa of & yot undigcovered ocean of Inforsation and world
secrets. A one educetor, Whitney Geriswold, subtly put it,

Books won't stay bened, They won't burn. [dess won't o to
Jail. In the long tun of hiatoey, the cemmor end the In-
quisitor have slusys lost. The only sure wespon epainat bed
idean is betler idess.

A good book, or & 9ood Ldea, Ls one thet is wellewrilten, well-
researched or well-forsuleted end, as such, is s fountaln of
sore affective leamning snd, indeed s spring-Doard to sore
inforsation end & challienge to the search for more (dess. A good
book should infors the learnes, and mt misinfors or bose himg
it should lesd snd sotivete the lessner towacds hlgher levels of
underatanding and mislesd or desotivate himg It should
oducete the leatrmr through provision of relevant end exewmplacy
cnnt » and not siseducete him or leave his intellectually
stunted.

These stalements above setve Lo give the whole retlonale for the
exwnccinns that was tecently conducted (in Febowary 1987) In
evaluating the textbooks written for prisary schools In
Tenzania, sapecially In view of the concern Lo provide basic
education withln the context of the philosphy and goals of
universal prisacy education (UPE). Several pedegogicel queations
that say well reach Into epistesologicel lssues sa far as Lhe
UL progresme In Tenzenlae L1s concerned arer To what extent have
teaching-leasning seterials been developed Lo meel the polloy of
primary sducation In this country? Mow sdeguate and aastisfectory
has the task deen” Have the Lextbooks prepared In the process
reaponded Lo the quality criteris neceasary for providing or
charcing valid knowledge, efficient and eoffective leatning and
o loating educational fmpact exgected of the redefined prisery
educetion cycle? Whatl evidence ia Lhere thet Lthe Tesxibooks set
will makn » criticel contritution to the wwole classroos (nter-
sction process? These are sose of the questiona that have been
on the collective aind of the Ministey of Education, education-
ists In the country as well a8 educetions] partress and donoras
of educetional development sasistence outalide the country.

Walle the sbotrect will glve o sussary of what the research
project was stout end & selection of the key findings and
recommencat long, the entire repoct that follows will give the
detalila and Lhe ceceasery polnters.
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The Depaztaent of Caucetion would like to express (ta appreci-
stion Lo the Mialatsy of Education and its Directocste of
Primacy Loucetion for the concern aboul teaching and leaming
stendarda aporopriete for a peisary education cycle reconteived
to provide basic education within the frasework of the UFE
ideal. The Department also expresses its gretitude to the
Swodioh Intecnationsl Development Authority ($1D4) mot only for
the finencial assistance with this research peoject Sut also for
its interest in the whole gueation of the education Selivery
systes and Internal efficiency for an effective eduostional
OUloone,

Members of the tessarch tess, apecifically sentlioned in appro-
priate ploces In this report, did conduct the research wilh the
necessaty caution, tact and esthusisas, for which we thenk

thes, Lestly, we sppreciate the coopecstion, friendship and
expedition shown by Mt Bo Sedin, SIDA consultant, whose intecest
in the project and relsted concerns was well beyond doudt.

ACM [wund
Professor & Head
Departaent of Cducetion Aoril 1997
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ABSTRACT

This study sought to geuge the quelity of primery schwol text-
Sooks with their corresponding teschera' des for Qeogtephy,
science, mathesatics, English snd Kiswenill. The study locked
into the question of book avellablility as well In s0 Ffar e it
affected quality. The Sooks to e evalusted were Lthose which
came out to ceter for the national prograsse of Unilversal
Prisary Education (UPE) in Tenzania and with the supgocrt in
paper dorations to the Ministey of Caucation provided by the
Swedish [nternational Developsent Authority (SIDA),

Quality was conceptualized In terss of the sbility of the
textbook and teechera' guide to ceflect the specific subject
syllebus requiresents and, therefose, the general as well as

ab ject-specific objectives of prisary educetion; thelr power to
organize and explaln or elucidete audject-apecific wowledge,
skills ond walues and to effectively communicete them theough
the mediue of lenguage, exasples, pictures, diegrass and othes
llustretlons sppropriste Lo the wvaried leammera' sxperientisl
and sducational backgroundas end thelr utfility ageinat the reeds
of book-users Ln the prisasy school enviconsent,

The putpone of the study wes therefore to put together the views
of esperts In the various b jeclts end the views of the Dooks
usess Ia rural snd yeban achools concerning the gquality of the
UPE textbooks and teachera' Quides under evalustion., On the
basis of these views recommendalions wese Lo De sade.

e metrodology of the study invelved the following: Dne, o
systesatic content anslysis of the textbook In reletion to the
ayllabus snd the teacher's gQuide. Two, soliciting views of
headteschers, subject leachurs and puplls theough the uae of
Quest Lovnalres-cus-intecviews and classrcon obeecvetiona. Theee,
teating puplis to determine their Ffasilisrity with and under-
standing of the testdook languege, concepls and skills. The
sanple comisted of 32 turel and urben prisasy schools fros
Morogote and [rings regions.

e following factors in the fleld affected thw sssesssent of
the quality of the books under evaluetion, One, the short time
Suring which sose of Lthe books Mad been In yse end the uller
nn-avallability of several of the other titles officially
tecorded or ewpected Lo be in the shoolse. Two, saldistribution
of the books asong schosls 80 that one found schools having
single puplls' textbooks without eccompanying teacher's guide or
scmetises even syllsdl, Three, lack of tise For resesrchers to
chosrve teachers and puplls while ualing the textbooks in class,

In the light of the textbook quality ceiteris set out imitially
ond the liniting fectors just sentioned the following are the
sain findings or, betler, pointess of the atudy.

1) According to both resesrchers end book-users in the fleld,
the textiook-ayllebus setch quelity was high for all the flve

b jects. Mowever, sccording to the researchers, textbook tended
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occasionally %o follow too siavishly or somewhat mechanically
the syllabus at the expenae of spontantous development of thesss
or toplics In both geography end sclence.

2) Fow teackmes, and aven fewer pupile, had sufficient or long
encugh Interaction with the new Sooks. These, together with the
researchera, fell that the content quality wes Aigh for all
three geogrephy textSooks, for only one of the theee sclence
textbooks, for all four sathesatica textbooks, for all Enqglish
tentbooks and for theew cut of the Five Kiswahill Books under
evelustion,

3) Accosding to both researchers and book-users (n the fleld,
the quality of plctures, Lllustretiona, diagrass and saps waa
fairly low in geography end Kiswehlll St fairly high iIn
science, sathesatica and English.

4) It was the view of researchers thet the everclises in the
textbooks were not desanding enough in the majocity of ceses. In
mathosatice, where they o the wery mubstance of the texttook
and Ln sclente, Lthey lacked adequate Introducloty Dackground or
instructions for pwplis to Se able to do thes on their own.
Docasionally, end Mere Leachars also concutred, thelr level of
difficully waa Bayond the coverage of the relevent part of the
textbook content,

$) The lenguage level in all textooks But Kiswehlll ones wes
appropriste to thelir respective grade levels although the
addition of a glossery wes deesnd by both teachers and
ressarchers to Be wselful In view of the Glwversity of
eogrephic~cultural bDackgrounds of the learners for which they
wete intended.

&) Incempletenesa of Lhe textbook serles spatl, Lhe books for
the variows levels dlsplayed a high degree of continuity of
progresaion ssong themselves. This wes fell Lo De the case by
Both researchecs and Sook-usars In the fleld.

7) Usecs- in the fleld gererally conaidered the new bocka to be
of high guality or use-value, For those who had known the older
book series, the quality of the new ones wad higher. Mowever, on
s rumber of counts ressarchers In soversl ceses tended to
disagree with the dook-users with refecence to this point,

8) The sajority of teschers had little or mo scoumintence with
teachers' guides, As such they could not essess thelr quality.
However, & rescarchers' snalynis of thea together wilh some
teancers' viewa reveanled thet thelir gquallity was fair or
soderete, leaving & little moce to De deaired.

9) There wan no significent gifference Setween urben snd rurel
schools with regasd Lo the distridbution of the new Dooks and
the sassassent of their quality by users in terms of all the
sbove msentioned aspects,

Dne the besis of the study lisitatlions end pointers the
fellowing recommendations were put forwerd for consideration in
terms of Soth further resesrch and sction,
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1) The Departasnt of Caucation, In collesorstion with othes
irnstitutions, should plen & large<scale clasaccom (nterection
study 1a whlch the intacpley of the textiook with other elesents
of *m classroos environment will be better geuged and over &
somewhat longer period of investigation. Thus, It will be
poasible Lo sssess the Laxtbook-in-wme guality within a dynsaic
comp lex.

2) The Miniatry of Cowstlon should look Into frequent changes
ond, In general, Into the prolliferation of seny prisary school
books in the Light of syllsbus requiremsents and the escalating
production and distributlion coats to the governsent and to the
everage consumer. Part of the sbtudy should Lnvelwve locking
systenatically into old books of various subjects 50 o3 to take
sSvartege of the poaitive sapects in thea, There (s need to find
ot what prisery school teachers and inspectors feel should
constitute a good teschers” Quide snd/or hendbook in thelr
specific educational setting.

3) The Minlstry of Educetion should evolve s systes of
reviewing (ts Fleld repost f in ordesr to be
sble Lo benefit from eccurate < orsation and also
for purposes of realistically plaming textbook production and
distridbution in end acroes the country.

4) The writing of subject textbooks should be conceptualized in
terma oF Lhelr entice series and of Integreted cosponents and
these should be delivered together with thelr corcesponding
syliobus and teachers' guides. Launching of books peicessal &
ia done ot present, should es far s possible be svoided es this
othwrwine encoureges discontinuily In the learning process of
the ohilderen.

$) The Ministry of Education, or its Imatitute of Educalion,
should enaure that Informet ion sbout new Sooks resches users
promptly and, a8 Tar es poasible, eech tescher tralning college,
the Unilversity's Depactaent of Educetion and the Natiomal
Examinations Council of Tenzenia (NECTA) should be given & C0py.
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I OVERALL CONCEPTUALIZATION OF 1NE STOOY
1.1 Background and probles statement

Among the seny Lrguls into s sducetion systes, the lextbook,
acconpanied by its teochers' Quide and/or handhook, has o
special plece. For it systesstizes and »o syntheslzes the kfow-
ledge, skills and values that should be imparted. It ceters for
the needs of the leerner by presenting the material on both
leglical and pecegogical oriteris. It Is based on the officlael
syilabus ond therefore Lt bDecoses an Ispoctant teol In prepare~
tion for his/Ser exeairations,

In the past, vhen mystesa of educellon were relatively stable,
Lextibooks rarely changed over sany years. But todey change is
pervasive In all Tields of 1ife including education. Tbviously
the stedllity that was noreally associsted with the textbook hms
begun Lo dissgpear. In fact, even the syllabl on whilch textbooks
are wvitten undergo freguent and often fundasental change. This
poaes a greal challenge to textbook writers end sven textbook
users,

Sinte independerce Tenzenla has effected sany changes in her
esducation systes. Issedistely ofter independence end Defore the
Arusha Declaration of 1947, changes In educetion could be
Gencrited as petchwork that left the aystes of sducation essent-
1ally intect. Suth modificetiors of thet order Included the
Tenzanianizing of educationsl content without affecting the
basic purpoae of educstion geared to thw production of high- end
alddel-leve]l merpower to keep Lthe Lnderited colonial stete and
econoeic structures golng.

Mowsver, In 1967, with the official peeclamation to 2ulld &
soclalist-aspleing and self-relisnt state, Tanzenis svolved »
new sdcational philosophy "Educetion foe Self-rellance™ that
was the tranaletion of the peinciples of soclalise end self-
rellionce Into the fleld of educetion, The new policy demanded
the curriculus, its teeaching sethodologles, Its orgenizetion and
sonagesent, (te relotlion Lo the ismediste and lacger community
and Lo the world of work.

fhe isplementation of the policy of Cducetion for Self-reli-
ance teated on the shoulders of the Mindstry of Coucetion and
its sub-inetitutions, crucial asong which wes the Institute of
Education. The Institute had to figure out what cusrlculus would
best reflect the spirit of the new educetional policy snd what
teaching-learning mseterials, including Lexttooks, would be
needed to Isplesent the curriculus.

It took some time after the lauching of the new educational
philosophy for the Inatitute to come uwp with relevent sylledl
and Lextbooks. These were worked out subject By subject end,
within esch mbject, grade by grede. By the 1700%s Initiel
curricular and teatdook changes hed been of fected in several
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b jects including Methemat ics, English, Kiswshill and Sclence.
Geography came In to Joinm the growp in 1976,

Predictedly, the changes did not endure long! By the late,
1970's, when the Usiversal Prisasy Educetion (UPE) target had
resched nigh ond its adverse lspact on the educational quality
began to suclface, syllabus changes and, conseguently, textbook
changes cese up agein,

This study is sSout the sssessmsent of the Quality of testbooks
produced around thet tise to meet UPL needs. in this regacd it
is worth noting that ot that seme tise Tanzenis was experiencing
foreign exchange shoct o rence shortege of vasious types of
teports including printing meterinls such as peper. But fortu-
nately the Swediah Intermational Development Autrogity (SIDA)
came in to Melp Tanzenia out of the probles and provided her
with lots of peper for testbook production.

In conmaction with this 1t is also worth noting that of late
SIDA got interested In evalusting the production and @istribu-
tion of the UPE Books for which they had provided papes dons-
tiona. To carty this ot they commissioned a consultent, Mr Bo
Sedin, Lo study the textbhook production and distribution pro-
cesses. But this colncided with the Interest of the Miniatey of
Education to look also Into the quality of the books produced.
For this the Departaent of Loucetion was contacted whlch Ia turn
orgenized & team of researchera.

fhis study, on prisery school textbook guality, wes thetefore
seenl Lo feed Into & larger investigation Into the atate of
primary school tesxtbook production and distribution. The test-
books concerned In this particuler cuality study were those In
Geography, Science, English, Mathesmstics and Kiswshlli.

1.2 The conceptualization of taxtbook quelity

In e effort Lo conceptualize testdook quality the ressarch
tean of the Departsent started off by Laking note of Lthe major
objectives of providing prisary education in Tanzania. These
are:

1. To give puplls o persarent wdllity In literacy snd numer-
oty or what are normally referred Lo s the JR's, reeding,
wrlting and arithmetic.

2. To ™mip puplls develop an enguiring =ind and the ability
Lo think and solve probless independently.

3. Yo impart socialist velues, sttitudes and rowledge which
will ensdle puplils Lo play & dynesic end constiwctive role in
the development of thelr soclety.

4. To provide pupils with an education which 1s cosplete In
itself, to inculcete & sense of commitasent to the total coe-
mnity, snd to help the pupils socept the walues approptisle Lo
Terzenia's Mulure.

5.  To prepare leasrmes for fusther educetllon (Minlatry of
Education 1984:)).
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It was In the Light of these objectives that the [nstitute of
Education prepaced sylladl foe varlous sudjects end thereby
worked out even sore mpecific cbjectives for esch subject sylle-
bus on the basia of which (L prepared subject textbooks for
puplles along with teachers' guides. The Lextbosks and teechers
quides are therefocre supposed to be linked to the priseary sduce-
tion cbjectives thecugh the syllebi on which they are Dased.

Alsc, as mentioned In the introduction, textbooks are supgosed
to explicete the knowledge, skills snd values Lo Be Laparted to
the leacracs in » logical end pedegogicelly sound sener. Thia
soens that the manner of peesenting the saterial In & textbook
should be televant to the lesrrecs' warled sccic-cultucal,
educational and linguistic beckground, In shart, the textBook
Ut Do 4 perfecl & medium of communication as poasible Relween
the educator and the learners. In fact, the textdook should
teach the skille, nowledge, values and sethods of knowing
specific o thhe disciplirm.

On the baals of this conception of the netute end purpose of

the textbosk for primery sducation, the ressarch tess undecstocd
the quality of the textbook and teechera Quide 1o Include the
followingt

1. The edllity of tre textbook/teschwes' Quide Lo reflect
the specific sudject syllsbus requiresents and thacefore the
general objectives of prisary educetlon,

2. The sdllity or power of the textdook/tesachers guide to
elucidets knowledge (concepts, primciples, lews), skills o
values related to the discipline concerned and effectively com-
snicate in & legical and pedegogically found senner. The lspli-
cation of this is that the lenguage of Inatruction, exasples,
plotures and Lllustretiona/figuces sust be appropriste to the
leatners' expariontial beckground, Also the sequencing of the
content In 8 textbook series sust provide continuity snd gracual
progresalon Inte lavels of difficulty for the lessrers.

3. Tre textbook/teschers' Quide must e resdedble and handy to
the users In the Mleld. It st sespond to thwic cequitements
8 they change from time to time, [t must prove to be a potent
tool or element within the complex end dymanic process of class-
room intersction.

4. The textbook must reflect an appropciate and up-to-dete
conteption of the subject or discipline.

1.3 The gucposs of the study

fhe purpose of the study was therefare conaidered Lo be w
follows:

1. To conduct & content sralysis of the textbooks and teach-
ers' Quides 50 a3 Lo Find 0wt the extent Lo which the books’
content reflected the ayllsdl's requictesents in tarma of the
provision of knowledge, values/attitudes and skills on the ene
hend, and the neture of the subject on the other.
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2. To snalyse the textSook's presentation in tersa of loglcal
ond pedegoglosl sequence) the relevence of pictuges, Lllustse-
tions, flgures and exanples to the local environment and Lthe
leagrmc s experientiol background; the appropTiastencss of the
language of cosmunication Lo the learnera” Qrede level] and the
continuity of content of one level from that of the previoua and
subesquent levels,

3. To fing out the users' (teachers' and pupile') experience
with the Lextbooks/teachers' guides and thelr perception of
the ytility and usability of the books.

1.4 Ihe rescarch guestions
Trw following were the pesesrch guesticons thet guided the study.

1. Using the criteris st out sbove, how high Ls the quallity
of the dindning, content, the presentation, the Language, the
pictures, (llustrations/seps wnd Lhe execrciaes of the textbook,
'mlm to Soth the research tess and thw ook ysers in the
ie

2. How far does the teechers' Quide match with the textbook
ond how useful do the users find it foe lesson plening?

3. Do the book users In rural areas view the gquelity of the
books significantly @ifferently fore uthben usecrs?
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2 STUDY METHIDOLOGY AMD LIMITATIONS
2.1 Ihe ressarchera’ content analysis end book users' views

he research team, In thelr capacity a8 Univeraity Staff with
expert knowledge of the sudjects on which the books under evalu-
stion were written, were expected to seke & content analysis of
the Lextbosks along with their teschers’ gulde in telation to
e syllabl ond Judge thelr worth, This was the firet and fore-
moal activily (n determining the textbook quality.

The second step In the astudy was for the research tees to
collect the users' expesiences and amesasent of the books In
the fleld.

2.2 Sespling end iratrusentation

for this purpose two reglons as far swey from Der o8 Saless ao

od Iringa were chosen. The Less decided that (b would
viait 6 when and 6 rural prisary schools in Morogoro and 10
urben end 10 rural primacy schools in Irings. In the schools the
rescarchers would firstly seek to Intecview head teactwes and
sb jact teachers after having filled In & questionnaice or
opiniomaire about the guality of texibooks end Leschers’
guides. Secondly, the researchers would interview or test pupils
on the textbooks wilh of without getiling thea to FIll & ques-
tlomalire/opinionnalire. Thirdly, the resesrchers would seke
classroon observations Lo evaluate the books«in-actual-use,
Fourthly, they were sxpected to ssaess the general aitustion of
tenching-lsarning resources In the school.

Although generel guidelines (nee Appendix 1) were agreed upon by
the entire resecarch Leas as & Saasls for seking the research

inatrusents, It was left to eech subject team Lo adapl those
guidelines to Fit the apecificity of their oubjects,

In short, the cesesrch instrumentstion Involwved content analysis
nd critigue of the textbooks and thelir respective teachers'
guides In relation to the syllabi; head Leachers' question-
malrescus-intecviows; subject teachers' questionnslres-cus-
interviews] puplile’ questionnalres/intesviews/Leats; o clasarcon
chservation schedule, and » chwcklist of the cleasroom and
scheol environment Ln general.

Intitially it waa plenned that the study would involve textbooks
wiitten in the flve subjects ( + Science, Mathesatics,
Engiloh ond Kiswanili) foe G Stda 1V, ¥V e v1. Byt s the
research Less embarked on {dentifying the new textbooks It soon
reslized that only Geagraphy had pudlished end distributed a
cosplete set of (ts textBocks while the reat had sose wey to oo
Safore nessing completion,. In fect, Sclence had yet to equip
Grede VII; Mathemelica, Goades V to VIl English, Ceade VII.
Therefore, the Ldea of concentreting on puplils with thelr tesch-
ers In Stda IV to VI was not fessible except for Geogrephy.
Mowever, it wes egreed that, In any cese, the research would try
to collect the expacioncen/opinions of pupils who had already
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Qone through the testtooks belng evaluated. Thus, for exssple,
Std Y11 puplls would evaluats Grade VI Lextbooks, Sta ¥] woule
evaluate Stos ¥ textbooks and 8o on.

The sssple of the study wea going to invelve adout 1 000 pupils,
200 teachers and 31 heads of schools on the sssusption thel one
would deliberalely (dentify 32 achools In Doth rural end wrdan
districts which were definitely known 5o hawe and Lo use Lhe
textbooks, teachers” Quides and aylledl to be assessed.

To ensure that both Morogoro and lrings would toke us to
sccesaible rural and urben schools which heave expeciences with
the books to be svalueted, requeals were made by the Ministry of
foucation well in advence to the District Education OFfloers
(DEQ*s) %o choose for the ressarch tess those schools which
posseased the new bDooks, It {a worth soting that the DID's dig
staute the Departaent of Cducetion that they would gel thelr
well-informed Lnspectors to take the ressarchers to the specs
ified schoola. Tre llot of both rursl and utbhen schools In both

Morogore end Irings appear In the Appendix 3,

The dots snalysis part of the sethodology was expected to be
esoentially content analyals of both the Interview and question-
ralre detas with sisple celculations of percentages o as to
reveal slonificest Lrends of opiniona of alsple comparisons
between the situstion of rusel and utbean achools aa far as e
svallabllity of the new hooks was concerned.

2.3 Deta collection peocesa

The process of dats collection was methodulogically fepoctant.
As carlier mentioned, the DED's were Inforsed st leost two weeks
in sdvarce aboult the tesearch teas that would want Lo vigit both
urben end rurel schools whloh were ualing the new UPL books,
Neudless Lo any, thet sdvence information proved wvery useful
whon the teem sotually set foot on the District. They found that
the DEO's had lired up lnspectors Lo escost thes Lo the schools
concarmed. In fect the firat dey wes essentially for femiliiar-
izatlon purposes; the team split Into twd, One was escorted to
all the rurtel achools and the other to all weden schools that
wiild be visited (n the Reglon, The saln activity of esch

b ject tesms was Lo distribute the guestiomalires Lo the Heads
ond teachers 5o that they could stert filling them, resdy for
collection on an agreed dey when the teas would return to those
schoolas Lo intecview the taschora, ctisecve classes Qolng on,
interview or test pupils or get thes to Flll in guestionnalces
in thelr presence.

Aathar proceduse that was bullt iato the dets collection
Prooess =as that esoch subject Leas was suppoaed Lo meel every
evening, discuss thelr daily chesecvalions and write & shorl
report suggesting how Sest to laprove on the iInitially agreed-
Won research procedutes.

his proved very useful s that significent probless that were
1ikely to affect the entire ressarch were ismedistely identifled
g the entire tean Could be conwened L0 Lty Lo resalve theas,
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Such & meeting was convensd in Both Morogoce end [rings to
discuss two probless that were mot Toreseen.,

2.4 Cmerging study limitations

One W oreseen probles was the saldistribution of the books In
the sense Lhat on a nusber of occesions & school would have &

puplis' textbook without the sccompanying teechers' guide or,

stmetines even the syllasbus.

This problem vas not expected beceuse It was sasumed that
imapectors would not take the reseacchers to schools which did
Nt have the rew Docks. But unfoctunately, they did exactly
that. Evidently this probles in eaddition to the short-ters use
or else non-avellability of sose Dooks, directly affected the
welght which the researchers ocould sttach to what hwad-Leachars,
Leachers nd puplils thought of the guality of the new books.
With this stelesent let us tugn Lo the presentation end snalyais
of findings.
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3 PROSENTATION AND ANLYSIS OF CYALBATIVE FINDINGS BY SSBXCT

In tals chapter evaluative Findings are presented and svalysed
b ject-wine, Thus there 1s evaluative deta on geogerasohy,
sclonce, salthematics, English end Kiswanili. This approsch Is
followed because, apart fros using cosson guidelirms for the
development of subject-specific instruments, esch subject study
was quasi-independent. [n addition, the ruster of Boocka being
evalusted diffesed from ore subject Lo anolher, Mowever, each of
Uw mini-studien ameks to present the cpiniona of Lhe tesearch-
ers themselves as well aa of Lhe Dodkeusers In the fleld sbout
the book quality and even sbout the quantity s 20 far s (L
affected quality.

3.1 Cwalwetion of geogeapty books
A.  UPE books and evalustion criterins

The UPE Lextbosks In geography thal wete being evaluated arel
« Vafanyakazl wa Tanzania, Minlatry of Educalion,
Printpsk/MIUJ, Dar es Salaes, 1976,
« Valfanyekazl wa Afzika, Ministey of Education,
Printpek/MTUJ, Dar es Selases, 1977,
" PRSI .
M pek . es Salasm, 1901,

All thwee bocks have Geen suthoged by the [natitute of Cducetion
which tawes charge of curticulus developsent In Terzenis.

The first three books are pupils' textBooks. They are used in
Gredes IV, V and VI respectively. The flrst one has been printed
theee Lises while the other two have never Deen reprismted, The
fourth book is & teachers' guide thet ceters for textbooks of
Gredes IV = ¥1l. For the Grade [II textbook there is » separate
teschers' guide which |s much soce detalled. [t ahould be noted
that the [nstitute of Edwcetion has succeeded In putting In the
fleld the entire series of Lextbooks In geagraphy foc Gredes
[ID « ¥W1l. Im Fect, geography i3 the only subdject for which the
textbook series s complete; the others have » backlog for one
or more gredes. It should be noled as well That the retionesle
for introducing these new geography Books was the revision of
the 0ld geography syliabus 80 a9 to glve It o "Coucetion fog
Self«reliaonce™ orientation.

The criteria for the evalution were those spelt out in part | of
this stude. Mowever, it iIs worth moting thet those wete locked
ot from the point of view of geograghy as & discipline that
Melps one to understond and utilize one's snviconment 30 aa 0
echisve a Bigh living atenderd. They wete alse looked at In the
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Light of the chjectives of teeching geography in primary schoois
in Tenzenle, namely,

a) To ensble the learners to understand the problesa posed by
thele enviconment and Lo patticipate In the struggle to over-
cone them.

5) To arouse the learners’ cuclioaltly and interest In leasning
shout varlous sapects of thelr enviconsent iacluding rellef,

soil typea, food and weter tescucces and econoaic activities

related to the utilizetion of natural tesoucces for economic

deve lopment .

¢) To eneble the learners to sppreciste and learn about the

way various socleties and commnities In the world have success-
fully overcome the probless or challenges posed by thelir e
vitonment and 8o have sttained their present leowvel of develop-
sant .

d) To make learnecrs reallize that developsent depends on
peoples’ inowledge and endeavour in meking good use of their
tescuTcen.

e) To enable learners bulld self-confidence ond salf-relliance.

Hete, only the evalutaion of "Walanyskazl wa Tanzenle®™ will be
presented.

. Cvalustion of *Welfenyskazl wa Tanzenle®, 1976
1. Pre<fleldwork assesssent

The ressarcher's evaluation of the book Sefoge getting the
benafit of users' opinlons was as follows:

a) The top cover s atizective; 1L shows different pecple
ongaged In @ifferent ecoromic activities. Howewer, the binding
1s poor and, added to Lts peper Dack foos, it may not be Surable
in the hands of most pupils.

B) The pressble suggests thet there should perhaps e sose
geagrephic publication o keep users sbresal of new economic
developsents that are of geographlic Interest.

©) Chapter one starts too ebruptly with saptesding. Simce this
Lo an entry point For the geagraphy of the grede, it could have
Better stacled with the explocetion of whel pictures and saps
ase o3 their plece In learning. It would sees thet
the textbook follows too slavishly the syllstus st the expense
of offecing an appropeiate Introduction that sight, for exasple,
include » cecapitulation of the differences between real
objects, thelr picture and map representations as well ae
Qlving & conaidecable orientation on both picture reading and
map reacing/sketching. In thet regecd, there Ls a lot Lo e
learned Mrom Adult Education geogeaphy publicetloos.

d) The section on the use of colour on peges 5 - & is u
realistic In e sbeence of coloour In use,. The section on
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convent lonal signs Is very isportent as It ls key Lo the mep~
wotk to follow, Yeb it sight nave been more important to help
learners identify the moal ispostent aspects of the mapi the
title and marginal Inforsation. In thls segard the title of Lthe
sa0 0N pege 22 does not match what it depicts In genecal; o
would aleo expect that the conventliosal aigna would be well used
in the maga which follow the presentation of the cowestional
sigw. Byt is has not always been the case. The key Is often
incomplete. The maga have falled to locate properly (to scale)
aresy which grow various cropa. However, in Qeneral, one can say
that practicel geogreshy should have been tackled sore aystea-
stically in relsticon to Both reglional/economic and physical
grogreapty. Thua, there should De s section where pudlls learn
Mow Lo drew & skelche-sap, Including giving them such tipa aa:
start with a fremm, then spproximate the locatlion of the msain
features, ete. In eddition, the provision of s small inter-
pretive sccourt ofter every map sight help learners in focusming
their sttention and slowly drilliing thes (n mep reading skills
including the Ldentification of the title ond other marginal
information,

o) Pictures: Thece are 35 in all Ia he textbook, OF these
only 13 are Qood. Trhe reot have probless of Lnspproprlate
focus snd/or Seing Slurred.

Futther on pletures one notes that they would very well halp
poplls Lo underatand the chaptecs on industrlies especlally with
reference to manufacturing procesaes that are slien to the
learrmrs. Ao stlas-cus-plictuces alghtl Be & very necessaty
accospanisent to the textbook.

f) The cess stoudy spprosch that the textbeok has edopted Ls
quite good, The preasble to It Includes loceting the aress
of procuction, and discuseaing crop requiresents, types (if
any) of crops, etop diseases and needed pesticiden/insecti-
ciden. The sctual case study of the crop invalves flelo
preparstions, planting process, plant care, hasveating,
processing and sale.

Q) Exercisesa: In soat cases these are few and not demanding
mmough; thay tend Lo test the cospredension of the chepters
sl=oat paragreph by psregreph. The development of self.rellence
in the learnera through the exercises does not look wery llwe-
ly. One of the moat ispoctent exsccises seema Lo be requiring
pupile to drew sketch maps to locete things and then discuas
thes, But, In this commection, one notes that the testook
itaelf Phaa rether poor mepa for the learners Lo esulate.

h) Language levelr By and large this is sppropriste for the
geade level but, all the sase, considering the culturel o
gerographilo diversity of the learners for whom Lhe Lestbook is
weitten, a gloasary at the end of the book would Se desicable.
For exasple, it ia conceivable that in arees where cooconuts are
not grown the tersirology thet has developed in conmeclion wilh
cocoryt culture may need some mxplanation snd explicetion.
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1) Relation to the sylisbus and teechers' quider On the wole
the Dook meels the desands of the ayllebus. MHowever, one Qelts
the lspreasion that It could go beyond the syllabus (n some
areas such aa teeching children how Lo drew and read a s OF
teaching thes about asall-acale industitlies in prepacetion for
undecstanding lerge-soale Incustries. [n turn the teachers'
Quide doss follow Felthfully the Lextbook chaples showing the
teaching objective of gach, the teaching alds to e used, stages
to be followed in lesson development end Indiceting the type of
exercises to be developed for the puplila, however without giving
examples for the teachars. There s only one diagres end one
scelchemep Lo "lp the teschera. Otherwise the Leechera” gulde ia
Gevold of such suppocts. [t Ls assumed thet teschers will choose
from the sethods or approaches of teaching which are presented
In the introductory pert of the guide. The tesearchers were not
sure how useful the yeachers' gquide would be to the teschers In
the fleld. They were of the oplnion that It might be teo belef
for thelir wee.

J) Overall Initial Ispeesaion: On the basls of prefleldwerk
alysis the textbook wes considered to be fairly good. Out-
stending defects were found in connection with the Introduction,
the saps end pictutes, and execcines. Other shoctoomings includ-
o3 the fallure to provide an oclentation end arill on how to
draw sketchesepe, teed seps and plctuctes and the sbsence of »
glossary for easy teference. It was expected thet gsers in the
fleld would note thess probless and even sore.

2.  Usets' sssessment In the Fleld Dased on questiomnalre-cum
interview data,

a) Sehool Heads' Views

On the svailedbllity of "wefenyskezl we Tenzenis™ in schools, 27
hesdteachors provided [nfoemalion as sumsarized in Table 1.

Teble 1

A of “Wafl | I * (T h ’

Schools Hed Hissed Had only Med 16 Totel
both both student anly schooln
W ATC WT ATC  cspy of W1

Urban 2 2 2 7 1

LT A L ] 2 - 14

Total 4 10 By 7 27

From the teble Lt is cleer thet of the 27 school heeds 15 were
wrban and 14 cugel. The Inforsetion peovided by thes Indicetes
that only 6 hed Doth the student textbook and Its teacher's

Quide, 10 had neither of thes, & had only the textbook while 7
Pad only the teecher's guide. That ssena thet anly 10 schools
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ras an scguaintance wilth the student textbook while 12 hed
knowledge of the teechers guide. As far as avallsbility was
concetrned tutal schools were sore dissdvantaged, for § m
coposed to I ucban schools hed Aelther the student textbook nor
its teacher's quide.

Information that is mot included Ln the table showa that Lhe
momber of Lextbook coples which the achools hed renged from 5 Lo
only 29 per schosl while those of the teschera® guide range from
S to 10. The stendard four cleasa size ranged from 33 to 159, In
the schools the musber of geography teschers tenged from I - 10
{or sveraged 5).

B) CGeogrephy teschars' views

(1) OFf the schools in the sasple, only 7 schools responded to
the guestiomnalire on "Wafenyskazl wa Tenzenla®; ) schools were
rucal end & uedban. In ell, 1] Seachmes expressed thelr views on
the quality of the textdook snd Its teacher's guide. or the 1l
teachers § ceme from rusl scheols, 7 were female, only 2 had e
expetience of sore than five years in tesching. Thelir sxperience
with the textbosk renged fros one month to 7 years long. Asong
thes all only 2 had hed any fore of In-service edwetion to
orientate Lthemselves wilh the new Dooks,

{15) Seven teachers adeitted that their schools had only

pingle coples of the textbook, which wes kept end used enly by
thesselves and not By the puollis. Twd sald they did not hawe
aven & saingle copy of the textbook. Mowsver, sisx Leachers did
rovenl that some atudests hed Dought thelr own copies of e
testbook which they brought with thea to class end used particu-
larly for doing exercises. Practically all eleven teachers saia
they tad no suxiliacy books foe supplementary or follow-wp
teading.,

(111) Content snalysis: AL the level of concepls some teschers
poisted oot thet the book dld not explain well the sources snd
types of rainfall as well sa the seasons. At the factusl level,
on page 10, there was confusion on conwentional sigrs for
crossings. On the whole it was the teachers’ view that the
nster of plotures and seps were Lnadequete and their quality
wad pOOE,

Chapter 7 was considered to be too brief and, on the whole,
the ook needed some wodeting in terms of dalta on recent
economic dewelopmenta o¢ else occealonal Inforastion sheets
should De sent out to schools to wpdete the teechers” aware-
ness levels and wnowledge.

(iv) Level of difficulty of the content] In the teachers view
the following aress are falrly @ifficull te handler mep-ressing,
types of Tertilizers, Industries snd fleld excuralon organizs
stion. In edsition, the Ltexttook was not considered guite wseful
in covering corventional sap sysbols and the physicel features
of Tanzenia. In thase ceses the atlases were conpideced Lo &
such Detter. Exesmplary chepters in the book were identified as
3, 4 e 16,
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(v) Languege level: Nine out of the 1l teschers conaidered
the lenguage of the LextSook to De Falcly essy and attrect-
ive 1o the puplls. However, somse Leathers suQiested that at
the end of the textbook » glossary of sclentific end rot-
mationally Wown words should e provided.

(vi) Exaccinen: A rusber of teachers agreed thet there was
& nead for the exercises L0 be Incteased and for thea Lo
Oesand sote then simple cosprehension; they said thet tray
(the exarcioes) should challenge the leasmers to g0 beyond
the given Information. for exssple, having taught them
out plestatlon suger growing puplls could be glven ques~
tiona about diffecences Between thal end ssell pessent-
Polder sugar grewing In view of the prebless eech con-
fronts. They also, in that comnection, could be asked to
Find ot which reglons or stess could grow sugar canes even
though presently they don't! Suoh questions should seke
thes thlnk and challenge thee towasds self-reliance.

(vil) Fulfllment of self-relience objective: As noted in
cornect lon with the neture of exercises sbove, the sejority
of teschers (10) were of he opinlon that the effert with
which the textook tries to bulld ettitudes of self-
rellonce and knowledge (4 Belween poor and avetage. They
ted, foe example, thet puplils sheuld leatn sbout

l-acale Industzien in addition to the big indwatries so
as to see possibllities of what they could realisticelly do
in Industrislization.

(vill Comparison with old bocks: On the queation of how the new
book compated with old anes, flve teechers sald they cowld not
makke any comparison Decsuse they hed mol used any book other
than this pasticuler textbook.

(1x) Overall sssesasent and suggeationa releted to the

textdook. The Book was consldered weeful. Cight teechers weed it
slmost exclusively for lessos prepatation. They in fecl essused
that the ayllebus was subsumed In thet textbook. Only & few made
oy teferences to other books., Thelr main sugoestiona Included
the improvesent and eddition of sepa and pictures os woll as
exercises and the printing of enough coples of the textbook for
pplls nd teschers.

(x) On the teschers’ guide: As note eariler, the teachers'
qQuide was not avallable in schools. [n fact B teschwes asld
that thele achools had no teachers' guide. Only ) sald they
had any. However, soat of the Leachers saw Lhe seed for
having » teacher®s Quide thet should have sevecal uelities
Including Maving & wider horizen end being more cetalled
than the pupile® textdook., The resson for these qualities,
It was pointed oul, wes thet in many schools Leschecs are
called upon to teach any subject regerdiess of personal
inclinations. Thus, even Leachers who have no special
1iking for geography end up tesching It. Cvidently, it was
mgoested, suwch teachers need & such sote elaborate
teachet's guide than In the case of, sey, secondary school
teachers who generally handle those aubd jects for which they
are apecifically trained,
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Other sugoeated qualities of the idesl gQuide were: Maving more
references for the tescherss giving exasples of exnrcises that
the teacher should set besldea those offeced In the testbook)
not being overly prescriptive snd Seing suggestive of alterne-
tive teaching approaches when prescribed tools ond materials ace
rot avaellable.

(xi) Relation to the syllabus: On the whole 1t was sgreed that
BOth the textBoock and the teachws's guide syncheonized well with
the sylletus spert from & negligidle nusber of topice, About the
syllabus itselfl teschers had no misgivings exceplt for those
toachars who complained that, whereas theic treining we

b ject~apecific, thelr syllsbus was Intesdisciplinary In ocliens
tation, taking the fore of enwironmental studis. The books they
had, even in geogrephy, wete not specific for the communilty
schools syllebus and yet they still had Lo do natlonsl exesl-
naticns which were not besed on envirenments! stoudies. They
sugoeated that the Minlatry (of Educalion) should sort sut thls
fasue as & satter of urgencgy.

Inother thing that arose In comection with the syllsbus was

the need for the Institute of Caucetion to synchronize the
geography sylledbus with that for egriculture, science, sathe-
satice, etc 20 a3 Lo elininate any ciscrepancies and masislre
the Integeation of knowledge for thw puplls. By o doing one
could, for exasple, time the teaching of rainfall in geography
to match with the sgricultucel syllabus requiresents. Also
dplicetion in the tesching of Lhe planeta In Both grograshy and
science oould be minialzed too.

c) Pwils' Yiewm

In the 7 schools which responded on the three textbooks, 50
puplie expressed their views on the guality of the textbooks.
The effective tesponaes wace &4 as 6 wete mot explicit. OF these
clear responses 16 were rural end 28 uchen. The respondents came
from only two schools (one urben end the other rutal) which had
pupils who had sctually Interacted sufficiently with the text-
Dooks to be sble to assess thes. it was not possible to edainie-
ter the Inatruments Lo puplls In other schools whlch had ot moatl
only single coples of the textiooks. [n what mnow follows, thete-
fore, the views of puplls from the twd schools are presented ano
Faz aa "Walanyskazi we Tenzenis® is contecmed. The views Come
from a total of 27 pupils (16 urben end Ll rurel).

(§) Bock-Pupil cetio. The puplls revesaled that 3 - 5 pupila
shared » 0opy whioh was weptl and used by the teacher,. Only 6
pupils sald they had pacsonal coplea which they waed malnly in
clasa for doing varlous exercise. Dutside-class uses wete very
iisited. Of those who hed Interacted with the testbook, over
hall had skipped chapters 8 - 16 eond resd supesficially the
rest. None of thee had used any supplementary readers spart from
the atlsn. As Tar as they were conterned, therefore, they were
ML In & poaltion Lo compare the Dook belng svaluated with other
books.

(§1) Lenguage level. For the sajority of pupils the Lenguage
of the Ltextbook was sisple or very aisple, with only & few

diffloult words and few exciting explanations.
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(144) Content Analynis. Over Malf of the puplls consideted
chepter 3 to De one of the easlest, followed by chapter L4
and then 5. Accocding Lo some, the most difficult chaplers
wore &, 14 end 16, Pictutes s (lluatratlions were considered
exciting by 25 puplls. Mowever, there were & few alfficult
pictures. On the whole, according to 16 students, the contant
and seps wete easy Lo understand.

(iv) Fulfilment of self<zellence objectiver Accocding to &)
atudests, the textbook does succsssfully sttespt Lo ispast
self-relionce skills and etilitudes.

(v) Frequeancy of ook user According to the puplils, the
teachers used the textbook such end thelr perents apprecisted
this fect.

(vi) Ceneral cecommendation: The genecal recossendation mede
by the pupils wes that sech pupil should heve his/her copy of
the Lextbook.

3. Sussary essesasent of the guality of "Wafenyskazl wa
Tanzanis™

On the basis of the views of both the ressarchers and fleld
useTs, one con sey that the textbhook is, on the «ole, 9003 and
appropriste for Crade 1V, Mowever, It could be sede Detter by
offering & moce srousing intreduction; by using colour; by
systeatically orienting pupils on plctuce- and sep-reading and
skelching: by isproving on the quality of the plctures and mapa,
and on the quality snd quantity of the everclses; and by provid-
Ing & gloasasy at the end of the book Lo cater for learners of
varied cultussl and gmogrephical backgrounds. The tescheras'
guide should be suwch more of & handbook eapecially on such
difficult sress o sap-tesding, fertilizers, industries and the
organization of Fleld excuraions, In eddition, & Qood stles is »
necessary stcompanliesnt %o the textbok.

C. Other general cbeetvetlona from the field

1. Teschers were using Adult Caucation publications which
proved to be moat celevant for Initleting leamners inte
Qeography in the context of Morogoro Region. The book starls
with the seaning of geogrephy and ite significence In the Life
of the leatners. The reat of the Lopice are adout the local
geography of Morogoro Region. Thus, the lesrner i referced to
pleces he/she knowa ot cen visit. Cvery toplc ia well illuatraet«
od and sounds troe to Jife. At the end of the booklet there in »
gloasary for sesy reference by the learners. It would seem thaet,
ot the prisary level, locel geogrephy publicetiona would be more
effective. There in a lot for the Institute of Educetion to
leagn froe the Iratitute of Acuit Educetion.

2. The fact thet the ressarch tess were given as sscosts
Ilnspectors who were supposed Lo De Desl Inforsed adout the
situstion of Books In schools end yet they often lended iIn
oschoole with scute Book shortage, sede Lhea wonder aboul the
correctreny of the Inforsation avalleble sbout the avallability
of books within reglons end @istricts. On this isswe sose

teachars magoeated that the Minlstry of Coucetion should rely
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more on data collected from the gresacols; that la, froe
teachers, Peadteschers and puplls,

3. At school level one could occesionally find that sose Booxs
teached as Tar as the head-teachers of fice but had not yet found
their way to the teschers and puplls. This suggested Lhat dise
Leidution of Bocks within the achools algt also be o prebles in
some places.

4. One headtsecher suggested that, o solve the probles of
Dok shortege, the diatrlict or ward should Ldentify one centre
wheare oll the reguired Socka for eech subject would be avallable
foe teechera Lo consult. Im eddition, distrisution of flcers
should be professionsl teschers. This suggestion showed thet, IF
consulted, teachers and achool heads oould give very conslouc«
tive Ldeas about allevisting the peoblem of Dook-shactage.

S.  One cassual encounter with (aspectora who heppened Lo visit
the sase ochool as the research tees did reveal thel some Llne
spectors were vety inforsative about the prodless of teachers
and students In reletion to the new books. Thece was one ine
spector who wat 80 cesourceful thal Me even had w2itten o
teachers' gulde of his own to help teachars seaningfully use the
ayllabus and the Lextbook.

It was pointed out that, in tne sbaerce of the teachac’s guide,
teachars Lended Lo use the textbook alescat Like & 8ible, lfollow-
Ing it slavisnly, even without lesson plang end rotea. For the
asne reeson, Leactwes taught different things sbout the seme
topic o theme. The jrmpectors insisted that the Institule of
Eduxcation should involve Lnspectors mot only In the writing St
also In evalyating the textiooks.

6. VWharmver the resesarchers tegen to talk aboul new Dooks,
both headteschers and teschers had thelir eyes and ears cpen. [t
was the experience of may to see 80 seny Books coming out™
that It wes mot easy to tell which were the required new ofes.
What the ressacrchecrs often succteeded Lo do was 10 arcuse
teachers' ond student aswarensos of what they wete supposed Lo
have But missed. Teachers fell the need for Inforsetion about
new books to resch them as early es poasible if they were to
oly pressure on those who should see Lo It that the new Books
should resch thee.,

7. Seversl teschers felt that the books for Crades LV and ¥V
should have large charscters as In aclence.

8. It was the view of meny teechers and school fwads that the
Ministcy should print and leunch the entire serles of Lhe new
book rether than do Lt pleceseal as It now doos. The present
systes Beings confusion because, having been started on & new
series, puplls then jusp Dack Into the old sesies and 30 sisa
all continuity. In sddition, teschers should be given orlente-
tion cougsen about the new books.

9. It was g frequent resark from teschers that changes of
syllabl were too frequent; thet this jJeopardized stadility of
the education systes thus meking teschers, pupils end perents
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0dopt & wall-andesee allitude inatead of Firaly Deacking ey
proposed sducstional refores.

10. [t was suggessted by some teechers that the sase prist
ould e sdopted for all books of one grade.

0. Sussary of the findings sbout the new geogrephy books

1.  The syllahus wes svelloble In all St one community poimecy
school., The three Lextdooks Being evalusted were avallable

along with thelir teschers' gQuides In not more then 6 out of 27
schools. Between 3 and 6 schools had the textbooks without their
scoompeny ing teschers' guides while Setween 7 and 10 schools hed
teachacs' Quides without the Lesibooks, This seent thet teachers
of hardly 20 % of all visited schools hed the required acgualnt«
ence with the books and could therefore give & truly wighty
sasessment of the books. Even then the sajority of such schools
had only aingle coples of sech of the Lextbocks and 8o students
generally had no coples they personally hendled,

The exceplion Lo this was In two schools (one ucben and the
other russl) where about 5 pupils shared s book. In thls regard,
it is worth moting thet the lucky achools had received not sore
then 19 copies of the testbooks end that was too long ago to
espect thew to be still there, glven the gmlity of thelr covers
and Binding.

Z. Tre teechers had an avesege experience of 5 years with the
toxtbookn. Practicelly none of thes had recelved oy systesatic
Srientation in the use of Lthe Docks. Thoae who In addiltion had
o Leachera' guides were even worse off.

J.  Of tre tres books, "Walanyokazi wa Tenzanis” was more
svaileble In schools (10 out of 27) followed by "Wafenyekazl wa
Ulimeengu® (7 out of 27). Only 5 out of 27 schools hed
"Walanyskezl wo Afriua™, The altustion of book avalledility wes
ilke that possibly beceuse the First textioock has Been teprinted
theee times while the other two have not Deen reprinted.

4. The content of all the textSooks met the syllabus tequite-
senls except for a negligidble nusber of topice, Only & few
toschers had problems of understanding the textbooks, and that
was In reletlion Lo only a few topics In sach of the textbooks.
The language of the textbooks was conaldered essy ensugh loe
pupils although the sddition of & glossary st the end of each
teathook was deemed of llkely help to learners of varying
culturel and geographicel dackgrounds. The exerclses were Cone
sldered Inadequate in nusber and in teres of Lwir desends on
the puplls In view of encoureging sttitudes, knowliedge and
skills for self-relisnce. The books were Tound Lo be groasly
working In the quality snd, Lo some extent, In the guentity of
saa, pictutes and other 1llustrations.

3. On the whole, very few teachers had an mxperience with
clder books to be able Lo make ey seaningful cosparison with

the new geography books.
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6. Very fow Leathacs had known the Leschers' guides enough Lo de
in & position o assess thelr quality. Those who had yaed thes
considered them Lo Be wanting in terss of the scope of detalls,
reference and desorstiration of sdditional and moce desanding
exercises, ond pedegogical altetnatives in the foce of situ-
stions of expected shortages of requited tesching/lesrning
saterials. On the whole, the teachers' gQuides were not con-
sidered Lo hawe Been written to seet the specific regquiresents
of prissry school teachers who were colled ugon to tesch »
saltiplicity of subjects regardless of thele Inclinations ena/or
cadenic strengtha,

£. Recommendsl ions

On the Basis of the sussarized deta, whlch s sore of Indicetive
then conclusive value, one may sugoest or recommmnd the follow-
ing.

1. After rigocous editing to ellminate the (dentified factual
nd conceptual errors end to (eprove on the saps, plctures and
disgrass, the books should be fepsinted.

2. The disteibution of the Dooks should e done sore cerefully
5o that the ayllebus, the textbooks and the teachers' Quides
should 9o together, and encugh coples foe the puolls shoulae
treach thw classcoom,

3. The atlas ahould De Lo the geography Lextbooks what the
dictionary is to languege textbooks. The present version of the
atlos was conaidered Lo be not detalled encugh ond 30 Mot useful
for all gredes.

4. It is too long a0 since coples of the LexiBooks wete sent
Lo schoola Lo expect thes Lo still be artound In schools. The
1ife of the books should have Seen correctly eatimated on the
basis of the duredllity of paperbacks which are glue-bound
inatead of atitch-bound, and teprinting arranged sccoedingly.
viously the 1ife of the textbooks would be longer LF Lhey werce
hard covers and/or atlteh-bound,

3. IFf the provision of sufficient taxtbookn, teactwrs’ gQuldes
and stlases (s not posaible, then thete ahould be esteblished o
centre In the district or ward where several full sets of al)
the Dooks together with thelr supplesentaries will be svaileble
for teachers to make use of,

6. The teschers' guide for Stdm IV - V11 should be al least as
detalled as thet of Sta 111,

7. The geography sylletus ahould be synchroalzed with the
sylisbl of other subjects, especially sclence, agricultute and
sathesatica, o ensute greater Integration of knowledge for the
puptls. Also, the seme print should be edopted for all Books of
one grade. Dn the whole, lower gredes should have & Bigger print
and have moce e Detter plotures, meps and |llustrstions.

8. In terss of locel relevence ond wselfulness to Forming
initlal geographicsl contepts, geogrephy books for edult
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learners are very exemplary. A Dooklel writtien with the
Mocogore enwirorment in alnd, prowved to be very Ldeal for
lower gredes in Morogoro reglom. Sisiler books on other
tegicns and districts could be produced as meplesentary
readers (given the probles of naving all locelly relevant
detalls in & contrelly set "national® Lextbook).

9.  The Ministey of Cducation should review the entire distri-
Sution systes ot the netional, reglomal, district snd acheol
lavels to sliminate bottlenecks and devise a system whereby
schools will Be kept inforeed of what st ey one tise Lhey
should Pave received In terss of new Leaching=learning seterials
ond of what to 0o In cese they have rmobt teceived thes. Ia shoct,
the Minlstry should seek feedbeck from the gressroots (thw
clesarcosa and schools) in order Lo enhance the efficiency of
the distributlion orgers in-Setween,

3.2 Evalustion of sojence becks
A.  PE Sclence Books and avalustion criters

The aclence Books being evaluated were:
B 3 G T e et
rice cetiona Ltd, Arusha 1983
- FH’ K“% o PLIL, Tassisl ya Elisy
an tica cotions Ltd, Arusha 1986
- Egul Kitabu cha lfgg. foasainl yo Climy
an tice ons Ltd, Arusha 196

The books were bolno' evalusted In terms of the following pace~
metors oot out under the conceptualizstion of textbook quality
presented in pert 11, Ohapter 1, L.e,

a) Content snalysia to see how faz the content reflected the
requiresents of the syllabua cutrently in use In the aschools.

b) What Leschers and leacrwrs thought of the books end thelr
usafulness as stenderd lestbooks for peimary schools.

e) Presentetion of content im the books En terea of loglcel/
pedegogicel sequence, televence of exasples, illustretions and
Figures esanating from the local enwirorment and that of the
leatrecs' experience; the lenguege level and continuity of
content.

It waa considered necessary first to study the prisssy school
science ayllebus before foralng ey cpinlon on the books.
Accor ta the prisery solence syllstus the alsa of teaching
science In priseary schools wete given as the following:

(1) The leasrms to get the cpportunity to develep and streteh
hls sental edllity through curiosity end resserch.

(11) T™he learner to develop the sbility to innovate and meke
things on his own which will prosote his personsl Independence
and self-reliance.
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(441) Tre learner %o develop & 9002 science foundation which he
will use for solving day Lo day peoblesa he encouters In his
enwirorment .

(iv) The leasver Lo Gevelop the hadit of cosperating =ith othes
learmacs In school with the yltisate alm of meking his Lo
scquire soclalistic hadits cather then Indivicdwalistic and
selfinh ones.

(v) The primacy sclience educstion Lo prepate the learner for the
1ife after the prisary education oycle whare the learner will be
sble o furlher develop himmelf.

It is egalmat this deckground that an effort was made Lo ssaess
how well the content of the Dooks was sultedle for bringlng
fogth the 1dentified gowle.

Hete, only the evaluation of "Saysral Kitabu cha Geanza® will be
presented,

0. Cvelutstion of "Seyansl Xitabu cha Keanza®
(Bock 1), 1983

1. Pre<flelowoek mmalyais

it should e noted MNrom the outset thet this testibook was
iMtended for standard I1] o year theee of the peisaty edute~
tion. This is the yeas when prisery school children begin to
learn ony sclence ot all. Glven the fact that sclence s beling
inteoduced foc the Figst Liee In the 1ife of primary educatlion,
it would be helpful If the book begen by ewplaining what sclence
I8, how It La diffecent from other subjecta, how inforsetion is
arrived at In solence, and why we learn sclence at all. Thins
would awaken interests of the learness and show thes Lhet
sclence (o & very systesatic subject which tries to explain
observed phenosena. The book sets off Loo suddenly without any
prelininaries which losves the learmers wondering what science
Is alfter all.

The book has been Introduced a3 & sclence texthook for primacy
schools But not eccospenied by o teachers’ guide. A teacher's
Quide helps teachers Lo know the sort of things Lo prepare for,
where o loy esphasis, it spells out the @rills the learners
will be glven and ensutes unifocrmitly Detween different Leachers
teaching the same content and even Setween schools. The sbsence
of & teachers' guide In this case meant that teachers cowld ley
esphasis where they plesasd, which in sany ceases wiuld ceflect
thelir beckground training, Agaln withouwt » guide 1t woule be
difficult to being forth the stated objectives. Given content
alone wilhoot some direction on what behaviours Lo dewelop, he
book might not schieve the intended goel.

The Dook starts of f with s rether difficultl table to Be filled
by children who have never had prectice of dolng such before
which saken the book stast of f with an activity which say ol De
exziting to all the childeen., However, the Dook seess 10 De
written along the desands of the ayllebus but reading through
the book one could eaaily cover Lhe Dook In & very short Lise an

It would tend to Be reed like & story Sock. In fect teachers and
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pupils tended to suggest that the book Is very eesy slthough
there are sany conceplts whloh are very subdtle ond requiring deep
undecstanding foc thee to be properly put scroms. Beoed and deep
toplos seemed to have Deen gliven very light trestsent, thus
Piving on Ispresalion that Lthey were 30 slsple end had perhaps
nothing sace to b learned beyond the level of the book.
Mowaver, one 0ould arqgue thaet it is indeed senaible to make the
book simple and easy Lo tead, Syt (L should mol theceby creats
the lsgeession of things being eesy and simplistic.

[t ls Gifficylt to see how the stated cbjectives in acience
syilodue could be ceallized by mecely presenting a book) some
Quidence t Lo be gliven, for instance, on how Lo inculcete
the habit cooperating with other learners In school for the
developsent of socialistic tendencies rather than (ndividualis-
tic end s0lfish ones; o ot lesst %0 give some guidence on the
sort of things ohildren should be given prectice with in teres
of Lenovating end fabticeting in ccder o enhence thelr personel
InSependence and self-rellence. 1t would therefore seem reason~
able thet, however good the book may be, It s atil]l incomplete
without e teschers’ gulde. If howaver, the Sook was meent o be
s abudents” book, which they could reed on thelr own, then It
ought t: be written along the Lines of self-instruction or Leech
youtself,

Cartaln concepts have been Introduced In the Sook without eny

0% whilch to relste thes to, ond without sufficlet
explanation to seke It easy Lo be followed. For Inatence on p )
the suthor Istrodutes o toplic on the main pects of & sassal.
Thete i3 mo sxplenation of what & sassal 18 or how & samsal 18
charactacized. The suthor just Degina Lo name the pacts of
nimals including these of & cow, & lasd, & goat, » ret, & boy
nd & woman. In the teem's opinion, the concpet of semsal should
S Introduced when classificetion of anisals has alresdy been
discuased. This classificetion would include Birde, reptlles,
fish, frogs, end sassals; how they differ from each other ete.
from here the contept of sammal could then be introduced beceuse
the puplls could then diffecentiate the sammal from other
cTestures.

The sxercines st the end of each chapter are all cecall types
and only seek fectusl iInforsetion. The exercises are such thet
If & pupil canot pecell, he can simoly 0o back to the book and
ot the snower. Foe Llnatesce on p 13 & gueation is put: “what &
you call animals which breastfeed®? [f the 1des wes to test
whelher children have sastered Lhe concept of & sassal, the
question ocould have been Lsproved by stating, *Nems any 5
anisals which ase sammaln®. For the student to answer this
Queation corcectiy, he would need Lo know what charecterizes o
saseal from other crestutes, before he could cocrectly list down
the snimals.

As to the physiosl quality of the book, one found the Binding
wed satisfectory for the size of the book but (s wes mot Likely
that the book would leat for & leng time Deceuse of its soft
rheck. Hendling of Books by children at that age was likely
be rough and therefore speclal conslderstion Lo be
taken Lo strengthen the Bosk so thet It cen laat. size of
the ook was quite sppropeliete In Letsa of nusber of pages,

3
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length and thicknesa. The size of the orint weas quite large and
satisfactocy. Proof-resding wes on the whole salisfectory with
oxception of a few etrors.

2. Teocthera' asseosssent of the book

All together thece were 16 primary schools tural snd arban,
selected feom Motegore and [ringe regiona, which produced
teachers who gawe cpinlong on the book. Cach achool produced ot
leaat one Leacher who hed interacted with the book for »
remorable period to give an opinion. On sverage L Lurned out
thet sbout %0 § of the teachers were Standerd Vil Jesvers i.e.
those who had juat finilshed prisary educaltion end trained os
teachern, ond the other 350 $ was made wp of Form IV leavera. The
toaching expecience of all the Leachers renged from one year to
19 yoars but the sajority of thes had a tesching esperience or 2
10 § years, Most schools received the Dook some time Delween the
end of 1935 and the beginning of 1985 In whlch cese the Dook had
been used In the schools for only about one year. On the whole
the teachera fell thal the Book covered the syllsbus sdequately;
it was easy to reed ond follow; M exasples cited in the book
wore very clear and celevant; the level of the language used In
the book was just right and the muggeated Leathing and learning
materials was largely possidle to obtaln,

It van felt, howaver, thet some toplcs wece not suffliciently
explained for thheir esse of tesching., These were particulaerly
Magrmtism and Electricity, Metereology end Astroromy, The
teochers claimed thet these toplos were difficult beceuse they
were 100 Driefly covered in the Dook when they should have been
explained in dotal]l and exteraively. Sisilarly there were
several Lllustretiona In the book which did not cescy sufficient
explanation for somsone Lo follow with esse. And of course
DeCeuse there was nd Leachers' Quide, the teachers ware not
smaisted in sy way %0 make it clesrer Lo the pupils.

The teachetrs aloo felt Lt was inadequete to represent teality In
black end white. For imstence the suthor was trying Lo explain
types of food by presenting drawings of foods such as atiff
parcidge, potatoes, rice, bananss, #ggs, sesl, and fruits «hich
included oranges, carrots, banenss, mengoes and grepes. All
thase were represented Ln Dleck and white making 1t difficult
for a pupll whe had never seen, for Imatence, grepes to be able
Lo recognize thea when he saw theaq or If he had fever seen &
ted Deeleroot of & cauliflower, he could not aisply recognize It
wan ha saw om. [t was therefoce thought that lesrning would be
rother artificial. Mence It was adviseble for the books of
beginners to use colour instead of representing things sisply In
black and while. [t was also fell that disgrasa and plctures
should cerry sufficient explenations,

3. Pypils’ essessment of the book

In sach school wisited, & questionnalice was lasued to ebout 0
puplls w0 had Intecected with the ook for » substantisl pecliod
of tise. Theae puplls were selected Lo represent below average,
averege and above avereQe pupils. T™his was done to sollicit
opiniona representing the whaole spectcoum of abilily in order to
Juoge how well the book was sulteble for » variety of abllities.
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It waa interesting to note that all the children liked sclence
and that all of thea found the book sasy to read. Most of thes
remarked that diagress end plctures wmed in the bock were of
things found In thelr own environment snd that although they
oouid read and underatand the ook on thelir own, atlill there
wete plenty of things they could not fully understend without
the help of & teacher. They Indiceted such lopics to Der Megnet-
ian and Electzicity, Metereclogy, Astronomy and Matter end its
stotan. Thare was no diffecence In teres of fasilisritly with the
b ject satler Beblween children of urben schiols end those of
rural schools. There were a few 1llustrations In the Book which
sort of perplexed sose tutal pupilea. For exasple, there la an
flluateation of & Western type of tollet. The floor on wich |t
In situated looks as LF & carpetl La put there, For ohlldren W
Mave had no expesience with this type of toilet they sy thlnk
that this type of floor Is & suat for such o tollet, Other
children even wondeted Pow this would Be used Decause there wad
no place to put ore's legs when waing the tollet. Agaln on this
sone Lopic, twd evamples were ciled « one the Vealesn Lype of
tollet and the other the pit letrine. This Jeft out » cether
fenlliar one, the Aslatic type whlch is perhaps sore wide spreed
than the Western one. This oslasion sight meke Lthe student think
thet the Asiatic type 1s note an example of a good tollet.

The book wes shaced ssong the puplls snd there were not seny
coples avallable in any particular school. On the whole there
was 7o school which recelived sote Lhan 3O coplea of Book one.
This seent thet pupils shered the ook end sosetinmes as many as
5 puplls per book, Beceuse of thils scarcity, pupila wete mot
allowed Lo Borrow the ook for hose reading; they could only use
the Book at school.

C.  Sussary of the findings

There are theee Books which have already been produced for
Laaching sclence In the prisesy schools. These are Science Sook
I, il ond 111 which are intended for Stenderd (1L, IV end V
respectively. Few copies of book [ were (n the schools end were
Seing used; very few aschools hed recelved book Il end none of
the schools had received book [I1 ot the time of the ressarch.

in the firet book, sclente was Introduced in & tetPer unintes-
eating way beceuse |t @1d not sake the learner to realize that
science wes & body of knowledge whose ralure was logical and
systesstic. The book did not Introduce the learner to the
concept of solence, It slmply plunged Into topics In sclence
without & sufficlent Beckground to releate It to. The book
trested various toplos In e aimplistic end Insufficlently
explained way thus render sany sclence concepls apposr ligWt
and sesy although wery subtle.

No teacheras® book has Deen peoduced for eny of the books and
therefore the use of the books is uwystesatic. Secoune of
sbsence of teschers' guide, It leaves every tescher on his own
to figure out the approsch which will be suiteble for tesching
various toplce.

Book [I i3 & cepetition In content of book [ with a little soce
detalled treatsent and with sose addition of & Mfew new toplce.
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Book IIL 13 & such mote eloadocatle ook with content cowered much
sace neatly Seceuse students are involved in soal eclivitles
where they esperinent and deaw thelr own conclusions.

The books try to follow the sylletus too closely Lo the detri-
sent of denying the leasners the ocpportunity to learn anything
outside the sylisbus.

0. Recomsendal iona

1.  The Flesl book should seke an effort Lo explain o the
learners what science In, how Information is arcived al In
science and why we learn science.

2. The Dooks ought to De scoospenied by teachera' guides to
Pelp tesctwrs Lo know the approsch 1o adept and where to pleace
esphaais,

3. Disgress and pictures should Se sufflcliently expleained to
sake the pupll underatand with sase,

6, Concepts should be Inmtroduced with ss such background
information as possible Lo meke Lt sasy foc Lhe learner to
relote It to sosething he already learned before.

S. Whenever possible, execcises stould offer o challenge and
teat a8 sy mental abilities as posaible.

6. The books for beginners should whenever posaible use
colours 30 that things can be vividiy comsprehended.

7. Books for ohildren whenever possible should Se strenghened
and sade of hard paperback 30 that they cen withatand rough
handling.

8. Suweolesentacy tesders should be avallable Lo accospany the
main texts, s0 that the lLearner cen have sn cppostunity of
learning feom moce than a single source and overcoming diffi-
cultiss sascciated with one way of explaining things.

9. Many sore coples of any one Book should be avellsble
that students can have sane of Interscting wilth the book,

10. The Bocka should cover sare Lhan whal the syllsbus desands
80 that the lesarner can have an opportunity of learning sose-
thing extra.

3.3 Evalutation of esthemstics bosks
A.  Mathesatics teaching objectives as evalutation basis

The current msthesatics syllebus for poimary schools resulled
from he former one wALlch was prepaced and produced In 1969,
After the evelustion exercise done on the sethesatics sudject
(peimary school lewel) in 1978, it wes found neceasary Lo Cchange
the syllabus. Apart froe the suggeations gliven after the exer-
cise, dizectives from the Government [gives in 1982 ang 1983)

wite also consldered In producing the ayllisbus Deing used now.
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The objectives of teaching methematics ot prisary school level
are as Tollows:

1. After prisacy education, the pupll should de able to count
and kndw the saln Lleplications of the Daalic prisary operations,

* =y %, nd -,

2.  The pupll should S eble Lo spply the selhesatlcs nowledge
nd 1ts baaic teonigues In deily 1ife sctivitlies.

3. The puptl is expected to be Inguinitive in spelying the
axions of sathesatlics snd ils theotens.,

4. Me/wtw is expected to solve sathesetice probless guickly
nd correctly.

in order to attain these cbjectives, sathesatics teachers ot
this level are advised to:

a) Make pupils @ seny probless connected with the four
cperations of ¢, -, x and =,

b) Meke pupils solve world probless of wvarious types.
©) Use visual alds (where necessacy) Ln teaching setheset ice.

d) Eneble the pupils to understend the slms and applications of
different sethematics sxiosa and theoress.

e) Enable the gupils discover/see the spplicetion of sathesatics
in Gally iife Dy making visitas to sose atess (industries, ete)
and through self-rellnrce activitien.

F) Give sany orel exsrcless to puplls.

Thos If one 18 to evalusle the peisary school sathesatics books
one should check whether o not we have books which cen enable
the puplils sttaln the objectives listed sbove. One should also
check whelher o not the Bocks can hwlp the tescher In fulfill-
Ing the sdvice list given,

With this in aind, the Ltesn &1d the evalustion on the orisaty
school books and then went to the fleld to get more Information
from the direct wsers of Lhe books.

B, The new saths books and their svallebility

Research was done on four pupilas' books (Boocks | to IV), thele
corresponding tesachers' guides and the sethesstics syllietus for
peisary schools.

The date were collected from 1) primary schools In Morogoro end
Ieings tegions: 4 from Morogoro wrben, 3 froe Morogero rurel, )
from [ringe utben and 5 from Irings surel. Fourty-five Leachers
tock part in filling the questionnalres whose total nusber was
51, At the seme tise, achievemant teats were sdainistered Lo
pupllis. The size of the clesses renged from 20 to 65 guplls.
Standerd two puplls sat for et test covering Book Il and

standard four for & Lest covering ook 111. In some few cases,
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pupils using the book this year sawered guestiona from the part
of the book which they had already covered.

It was noted that almoat every school visited hed Sooks | and
[I[ for pupila and book [V Leachers' Quide. Teachers' quides for
bocks [, [] and [I[ were not availsble in schools except for a
fow Individual teschera who had thelr own personal coples,
puplle’ book IV was not avellsdle. Thus, duting our visits sose
teachers (for Standard 1¥) had the opportunity of looking at
sanple coples of the pupil's books ed sanaged to give thelir
gorral comments on the Sook,

Apart from collecting deta theough achievesent Leals end ques-
tionnalires, one held discussions with teachars In order to get
sore general views which wete mob glven Ln the gquestiomnalres,
The obascvetions are susmacized below: specific and gerwersl
ones.

C. Cwvalustion of "Hisabet| Kitebuw cha Keenzza™
(Book 1)

About 60 X of the teachers who had used Lhis ook were of he
epinlon Lhat the probless given for each exarcise were ancugh
while 30 § sald that they were not. On the other hana 50 § of
the Lteachers hed the cpinion thet revision problems st the end
of sach chapter were not encugh whille &0 S considered them to be
encugh and 10 § were sllent on the issve. A total of 20 teachers
filled in the guestiosnaize on Book 1.

D. Evalustion of *Hisabeti Kitstss cha Fi1L"
(Book 11)

About S0 X of the teschers who had used book |1 were not happy
with the rustber of peoblesa per ewercise glven, 10 § did not
respond, On the other hand it was cbsarwved thetl the revislon
problems ware not enough. Only 20 § were not for this cbeerve~
tion, Seven teechers fllled in the guestionnalres.

€. Cvalustion of "Hisebati Kitebws cha Tatu”
(Book 1L1) .

About 73 % of the Leachers wate aatisfied with the nusber of
probless. Only 5 % sald the problema were not encugh whille 2 §
did not reapond. Seventeen teechers fllled In the guestion-
naires.

. Evalustion of "Hisebali Kitebw cha Nne Kiongozi cha
Meal im®
(Sook 1V teachers' guide)

More than 70 % of the teschers who locked of the pupll's book
ware of the view that the probless were not enough. More than
60 % thought It was propes to Include sections on sultipllostion
and division in chapter two of book [V. About 30 S were not for
this cginion while 10 % 4id not respond. Seven Leachers Mllled
in the gumtiornalires.

It Ls suspected thet the yellow colows of the covera of the
teacher's guide (book 1V) aight have been the cause of the
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confuaion In which the pupll”s dooka (book 101}, whose covers
are also yollow were sent Lo achools together wilth the dook &
teachers' quide.

Besldes the comments on the quentily and quallity of the exets
olses In the books, teschers mede other observations of »
oeneral nalure.

1. The majority of the tescheras [(more than 70 5) were of the
cpinlon that the way the Dooks were printed was good and the
sccompanying diagrans/drewings were relevent.,

2. The majority of the teechers (ot leat 90 %) seld that the
longuege used Lo sisple and cleas, and the technicel words o
aysbols were esay to understend.

3. It was noted by more than 90 % of Lthe Leachers that all the
puplls’ Sooka Mave no explenations end exasples before the exer-
Gisen. T™at, in thelr view, made it difficult for the pupils to
sludy the books without Leachers' guidence.

4. The problesa given are wery much relsted to real 1ife.

3. Directions given in the teachers' guides are good, relevant
Lo the reapective sxnccises and are sasy to follow. The direc-
ticns are 0 clear thet teachers can follow the chapters even
without ssking references o other books.,

6. The sequencing of chapters end sections In the books is as
Good s that of the toples in the syllabus.

7. The retlo of texthooks to pupiles renged from 112 to 157,
Above 70 S of the schools visited had at lesst three puplis
sharing one Lextbock. The pupile have no scceas to these Bocks
when Lthey are not In the clesssroos,

8. The new toxtbooks have been sisplified when cospared with
the old onea, ALl the sase, there ate some topics which have
been polinted cut as being reletively hard to gresp:

®) Find the alsaing mmber (Book 1)
"o ’0-' "

b) Adsitlon by caceying over (Books 1 and II)
0g. 27 + 19 =

e) Subtrection by bocrowing (Bocks | and (1)
3. 45 - l‘ N

d) Frections (Books [, I, (Il end V)
eQ: L. Whet fraction of the rectangle below 1s sheded?

0. 2.23 -1 s

o) Prodlems invelving sadition, sbtrection, multiplicetion end
division of sorey (Books [ « V)

o3 1. Mow sany 20 shillings ace there in 10O/ =

©). 2. Cospiiation of expenditure [e.g. on shapping)
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f) Word probless in general (Socka [ - 1V)
g) Plane flgures - finding the ares, pareseter/cirounference

h) Measutesonts = welight, length/distence, time and volume
(Books [11 ena IV)

1) Statistics « drawing and reading histograss [Book V)

Moat of these Loplcs were covered Dy the achievesent teats. The
perforsance of the puplils In the lesls clearly ahows thet puplis
had mot understood the topics listed sbove. A few teachers could
nol tell the rlght answera for probless on Mractions. Mowever,
teactwes gave the following as ressons for their falllng to
teach the llsted toplcs effectively:

a) Non svallebllity of the teechers' guides
b) Leck of sealnats on the sew books
¢) Insufficlency of textiooks in most of the prisary schools

9. The majority of the teschetrs (95 %) mave never sttended
sealnars on the now books though all of thes ace interested in
sttendening the sealnars.

G.  Owverview/sussary

Most of Both the text-2ock-specific end general observations of
the book-users in the fleld as presented concusr with what the
research teas thought of Lhe books before o after going to the
field. However, there are some Sifference worth noting.

I, Although the researchecs agresd that the probless (or
exercises) given In the puplls’ books were nol enough, they
belleved that (Tt was the duly of teathers to cospose extre
queations, and thel Lhias should be explicitly atated in the
teachern' guides. In other words, they ware of the opinion that
the puplls' Lexibooks should be as self-sufficient as possible,
without depending on the svallebiiity of the teschers' guides
which In turn should of fer a deeper and wide (extra) nowledge
Lo the Leachecs than whal the pupila® books offer.

.  Althaugh teechers sentloned non-avallsbliity of teschers’
guides, the shortege of textbooks and lack of aclentation foe
teachers on the use of the new Books In whet led to ireffective
teaching, the researchers noted that, epart of these oF sven
withoutl these, the dneur of exercise books and penclis/pens,
was & secious Dottlemeck For puplls when they wenled Lo do
exercises,

3. e remsarchess, unlike the teachecrs, ¢id not losk at Lhe
row books as sisplified) cather, o8 faz as they were concetned,
what looked liwe almplificetion was eclually the removal or
excluaion of toplcs which had been concelled from the cla
sylisbus such a8 "seta’. In fact, to thea the older books were
somewhal sispler, they wore more self-sufficient as puplls’
textbooks becouse explanatlons were given to Introduce chapters
d aven exercises.
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K. Recomsendat lona

It would sees thet the sathesmatics tesching/lessalng proceas cen
be made & sucteas by lsproving the quality of the books end thaet
of the teachacs. [n addition to this, the environment itself
"t be conducive.

Now, from the observations IL is suggested thet in crder to
Improve the guality of the books the following should De done:

1. Explesation en? seny exasples s™ould be glven In the
pupila’ bosks before listing down the prodless for every
chapter/oxercise. This will ensble the teschers, puwpils or other
people who want to help the puplls ot hose to atudy the
textbocks aven In the absence of the Leachwen' guides.

2. More peoblems for ewerclises and for revision sust e added
Lo covesr all posaible beslc concepts. Note that at present most
of the teachers (over 90 §) cover the books befoce the Beginaing
of the leat quarter of Lthe year. Trum, It is advisable, in
connection with thls, Lo speoify the tise required Lo cover »
o.l:u\ tople or chapter elther (n the syllabus or the teachwrs'
gul des.

3. Chepter 8 In beok Il (or, Better, that part of It which
requries o pupll to find, sey, the nuaber of 30 shillings i(n
100/ ») should be taught only efter having teught division, [t
is, u;::o!m. edvisadle to shift this portion to chapter & of
Dook .

Isprovment In the quality of books sust be coupled with thels
walledility at schools. Furthersore, whermver new books are
sent £o schools, they hawe to be sccospanied by thelr reapective
teachera® guides. Some other reference books should e Indiceted
either in the textbooks, the tescher guldes or the oyllabus,
Sealners should be held et reglonal oc district levels to
eniighten the teechers on the toples which they thirk cannot be
grasped very eaaily.

Whlle It s lsportent to Phave the quality end the guantity of
the contents Incressed, it is equally isportent to Improve the
Quality of the covers and bindery in tal. The covers ace
hard but could be made harder. The colowr of the ocovers of the
ppila’ book should be the sase as that of the teschers' guide
covera to avold confusion when sending the books to schools,

A3 Q00d as the exercise was, It {8 expected that the Necessary
Steps sugoested will Be isplementad of the four books tesearched
on, More Impostant i the fact that Limitetions whlch have been
noted In these books should be sinislzed when producing new
Books for standard five, aix and seven.
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5.4 Cualuation of £nqlish tocks
A.  Historical overview of English Leaching

The tesching of English as & foreign lenguage (n Tenzenian
primacy shools detes a3 far back s the colonial deys. It has
wndetgone changed along with testtooks used hithesto. The Dla
Oxford English Course textbooks were Lhe pioneers, when Dnglish
was Ltaoght fros peisary V. The textbooks were ceslged In such &
way thet they could ceter for primasy and secondery schools In
all Beitish dependencies. As such they had elesenis which wete
ircelovant Lo the cultusal ailieu of Tenzenla ooh Cast Africe
for that metter,

whan the wind of change swept scross the British dependencies in
the late 19508 o eacly 19604, the need to have sore celewvant
Primacy English textbooks for Esat Afcice wea rife, S0, the New
Oxford Course for Eest Africe csse into Seing. The Lextdooks
wete 30 desigred aa to it the Eaat Africen culture. English was
teugnt from primary [10 to primery ¥1iL (lster, 1967/68, to
prisary VII) o8 & subject. [L was used as the sedium of instroc-
tion in primary six, seven and eight. Each pupil's Dook wes
stcospanied Dy a perlinent teschera’ book. In Tanzanis, effocts
were macde Lo ease the English teachet's Durden of preparing to
teach English In the lower classes by cosplling » tescher's
English mandbhook which mad lesaon notes prepared Lo cover the
entice year's work, All the teachwrs hed Lo do was Lo Qlence over
the notes, collect the requiced teaching materials, &d g0 Lo
teach.

By 1970, Tenzenia felt the New Oxford English Course for East
Africe wes inadequate %o prepere Tanzanien youlhs to use English
in pursuence of the nation's policy of soclialise and self-
rollance. A new English language teeching policy wes Initieted.
Engiioh o8 o foreign Janguege had to atest Ln peimary |

onwards, Primay English Bocks relevest to the Tenzenls policy

of socislise and self-rellance wote Lo Do suthored. A new
seriea, e Englioh for Tanzeanian schools, ceme (nto being.
Unfortunately, the textbooks hed Lo be suthoced and used in »
M',c

The end result was that sost books were Loo Gifficult to Be
grasped by atudents at diverse levels, particularly the leat two
years of prisary school.

More recently, toward the end of the 1970s, It wes widely
debaled whether It was fair Lo subject primery 1 and I children
to learning two *foreign™ lenguasges, English end Kiswenhill (to
soal rural childeen, Kiswshill 13 & second languege which has Lo
be leazrwd upon entering primecy 1). Bealdes, the d1fficult
neture of Cnglish for Tenzenisn shools textiocks was fell all
over the nation by especially the leas able acedenmically end by
tralning. Hence, the 19808 usheted in Lhe policy of beginning to
teach English in prisary 111 Insteed of primecy 13 e~ the
introduction of new English textBooks, the Primacy Eaglish for
Tenzenla (PET).

Cutrently, scording to the official syllebus, English teaching
in Tenzenien primary schools alss at equipping cuplls with the
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fous natural skills for lenguage mestery-undecatending |theough
listening), spesking, reading, and writing skills - so thal upen
completion of prlsary educetion they can use these skills to
read and understand l1ish books, newspapers, segazines, aigns
ond the likel to purswe Turther esducation end tralning whete
Eaglish La the sediue of Imstructlion end Lo communicate with
other [nglish speeking people soclially, st pleces of work, or In
pursvance of Ltrede and commerce. This (s whet s stipuleted In
the sylistus. Unfortunately, Dy the tise of the tessarch, no
school visited had received a copy oFf the syllabus. It Ls the
tessarchers' view that teechers had started using Prisery
[nglish for Tenzanla Blind of what the target of thelr work
wid, Hence they had put esphasia on some skills sore then on
others. Ressrachers noted that oral resding hed Seen sealeced
very well by most pupils wheceas other sklills, for exssple.
usderatanding (listening), comspreheraion and wriling were
generally poorly mestered,

The tesching method used exteraively is the sudio-lingual
sethod. Dut most teachers do mot use It to Its fullest bDenef it
for several teasons. Many teschers lack the tralalng in the
sethod. They @id not sbsocd It during thelr pre-secvice Lralning
od, unfortunately, they have head no chance o learn It theough
in-marvice tralning. Teschers hawve not been sxposed Lo Uhe
sethods and tecniques of wuaing PET books in teeching English.
Bealdes, classes are 20 lacge that teschers’ efforts to use the
eudic-lingual msethod resch just & small fraction of thelr
students. This thearts teechera' efficlency %o use the method.
There 1 aleo e question of exhaustion on the part of the
teachers. The sethod desands # 1ot of energy - the Laschers have
Lo Jump here and there to sppaint pasticipents) they have Lo ssk
ruserous questions end repeel nusetcus sentence structuctes or
words eotc; and they have to be on their toes theoughout the
peviods. The end resull of all these hucdles is thet students
hedly sasage to learn the Listeming and spesking skilla. When
they come to the reading skill which is largely dependent on the
First two skills they stustle the the Sassages and compres
hend very minisally. The final skiil, writing, depends on the
First theee skille., One norsally wriltes aboul what one Wnows,
ne knows whel one hes understood (through Listening, spesking
nd readingl. Thus teachers' fallure to utilize the sudic-
1ingual method effectively leads to studenta’ fallure to sester
the four skills which are necessary for offective learning of o

focelogn lenguage.

8. The Lextbooks used from Prisacy (11 to VII.
{(Primacy Englioh for Tenzenla) - (PLT)

The Institute of Education In conjuction with experlenced
English language teechers In Tenzenlas hes prepered/written fiwve
Prisary [oglish for Tenzenla (PET) books for use In prisary
schools. The serles start with PET | for Stenderd 111 through
PET 5 8¢ Standesd VII. By the time of the writing of this
report (Apzil 1987) however, PET 5 Ls not yet avallable anywhece
and L is aald thet the textSook 1s still In the hands of the
publishers ~ Tenzenia Publishing Mouse, Accordingly, our report
is 9uing Lo cowver only PET | through PET 4. The books have not
teen in schools for long timse, PET 1, for exsmple, wes Mlrst
pristed in 1982, while PLI 4 ceme cut in 198%, Due to their
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recemt Introduction Ln schools, some schools, especially thomse
in resote azess, aight have not seen some of the coples, and
even for the lucky ones, thelr wae alght have been only for two
or thres years. Mence the views of assesssenis sade Delow about
the textbooks should be teken as suggeative Tather than as cone
clusive due Lo the Brevily of thelr use In schools, Participentn
in the study included teechers of English who had taught the PET
book(s) for at least one year, and atudents. The students, and
below aversge students chosen following their stesce In English
for each PET Dook.

Here only the evealustion of PLT 3 will be presentec.

C. Cvalustion of Prisery English for Tenzenie Book
(PET 3), 1983

I. Teechers' views on PLT 3

A totsl of 14 teechers, eight from Irings reglon and 6 from

Mo teglon geve thele views on the sultebility end auelity
of PLT 3. Malf the rumber (7) besad thelc reactions on & aingle
yoar's esperience with the book) five teachers had used the book
for two yeara; one Leachws had used Lthe book for theee years)
and one had used the book for four yeers. All 14 teachers
repocted that they had experience either with the English for
Tenzenlon Schools - E75-bocks (12) or with the New Oxfoed Course
for Ceat Afrlioe =~ WOEC-tooks (2). Drawing from this experlesce,
ten teachers fell thet PET J was superios to Its equivalent LTS
o¢ MLC pooks, three teschers sew PLI 3 |nferior Lo it equive
alent ETS or NOEC books: and one teacher was undeciced.

When ssked to tell whether PET 3 was resdeble, wan preasnted In
» logical and pedegogical sequence, had relevant exesples end
flluatrations, was weitten In & Falrly cany language, had a
asooth progewasion from one lewel of @ifficulty to another, and
had contiruity of sateriel Detween o level and sncliiee, Uhe
anowers were 100 X affiesative for ceadeblliity, loglicel se-
quence, celevance, and continuity. As for ease of languege, §
out of the 14 teachers sald the language wes sasy, 5 sald It was
slightly difffcult, end only one tescher sald the languege of
PET 3 wan @ifficylt. Cloven teschers repocted thet the level of
diffioulty rises noreallys two sald it rises too slowly s one
said e level of difflculty rises too Quickly.

Desplte lack of syllebuses In the schwols susveyed, ¥ out of 14
Leachers ealisated Lthat Delwsen 50 % and 75 ¥ of the students
seet the stated ocbjectives in the sylistus when the textbook Ls
covered; three teachers felt only 25 S to 50 % of the puplls
stel the slated objectives; and one asbitious teacher Selleved
100 % of the students soet the stated objectives. Hence the
ocenviction of all 14 teechers thet the ook Ls either weeful (7)
or very useful (7). Nire of the 1§ teachers Delleved that PLT 3
is the best textdook for Stenderd ¥ Sut fiwe had no comments Lo
sake In this regerd.

The Leachers were also asked 10 point out those parts of the
book which were eitrar cifficult, or wnclear, of needed cor-
recting and why., Sis teachers cited Units 2, 3, &, 5, 7, 5, 11

ond 15 rendonly s JIffioult parts of the Dook, There was no
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unit cited as unclear,. But one teecher cited wnita 7, 8 wnd 13
a8 parts meeding correcting. Teechers cited difficult wocabulary
ond unfenilier saterials nd contexts as great contributors to
the difficulty of the units clited es difficult.

Wwen asked for sugoestions and comments on how Lo lspeove Uhe
quality of the badk, the sajority (11) hed no suggestions. Two
teachacs sugoeatad thet exercises on Lenses, comprehension and
controlled composition should be Lncressed; thet the length of
pesseges should be curtelled to enhance studenta” reading with
comprehenalon: end thel soce exercises on free writing should be
given. One teacher atressed the reed Lo Mave plctures thet are
coloured to enhance the seaning of statements and passeges,
sefereing to colours. Dne Leacher sugoeated that the aize, shape
of PLY Book Three stould come closer, if mot aimdler,
Lo sake a ssooth treraition from books for the lower
ptimacy school to the opper levels, Me also suggested
that the suggeatad 20nge must be accospanlied by staff-sotations
Lt some teechers ot other persons who have studied mmic

d the English teachecs in ainging end finally tesching the

In sommary, 71,4 % of all English teachers sutveyed see FET J =
then sny other English textbooks previowsly weed for
Grade V. The majority of teschecs (37 % « 100 %) rete the
guality of the book very highly. Only & few tesctwrs (7 % «
47,4 %) beleived there are sectiona of the book which are
deficient and need rectification. Imadequacy of exercises In

rel, lack of provision for free writing skills, urreceasari-
y long passeges for reeding, leck of coloured pictures, and
Lack of gquidence as Lo how Leschers ahould Q0 about teaching the
suggeated s0ngs are soparently deficlencies which need rectifi-
cation. '

4
1

™ ressarchera analyzed the content of PET 3 rigorcusly. The
content seels the specific cbjectives for Standard V English
quite sdeguately. It 1s logloelly presented; relevent to msany
leagners' envincensenta; eesy encugh Mo the grasp of sost
Standard V students; sand possesses contimuyity of contest.
However, It has sose glaring deficiencles which, If put cight,
will enhance the guality of the ook fusther,

It ressarchers agree wholly with the mirocity view points glven
by some teachers ding the need Lo Increase the nusber of
exercioes, the sodification of reading texts s thal they are
shocter and sore emily cosprehended, the need Lo provide scee
feclliity for free elementary writing (although this is not
provided for in the ayllebus), the need foe clearer plctures
that send messages home quite accurstely, snd the need Lo
facilitate cosy teaching of the songs suggested In the text-
book. Bealdes, thete (s dite reed Lo ofit the book carefully,
Thete are flaws in content, for exssple, no Tenzenis student
goes to school by seroplane. Thus it is rldiculows to include
the sentence *They don't go to school by seroplen™. Sometines
the Sook contredicts itselfl « vide page 7 where Saturdey I»
Listed DO a8 mon-working day end half-wotking day. On pages 80
and 91 the bed bird seeas to have been eating peddy planta and
not real paddy! The pletuce, Mowever, shows birds Flying In %o
lrwede the peddy fleld. This sskes the stocy cether untoue.
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Thece are also geasmatical errors hece ond there. For exasple,
"John gets an sccldent™ sounds cidiculous. In fact, this is
literel trenalation from Seshili %o Englisn. Besides, it is the
ceannrcheras’ Delief thal the book 1s loaded with texta that ate
cerefully tallored to seeting Tazenia's ideclogy of soQialiss
and selfrelionce at the espenae of some Light resding which is
necessasy for the acquisition of the stipuleted lenguage

skills. There is evident lack of sucplementacy readers to Q0
along with PET 3. With such a deficiency, Inolusion of soee good
astories in the text-book Is more then mmeded.

2. Pupils views on I )

fhirty-one students, 14 fros Irings region and 17 from Morogeso
region, perticipated in this study. Raseacrchers were partioular-
ly interested in finding out from students the avalladbility of
the book In schools surveyed; how the book La used Dy the
students; the readebility of the book; the ifficull patts of
the book; how the book compares with othee books, Lf anyi the
level of difficully of the book's languege; and the astudents’
ility %o resd; comprehend [both texts end pictures), and write
enawers 1o exercises from the book. Students were also ssked to
give geraral commenta sbout the book and the [nglish lenguage.

Although 24 out of the 31 students reposted that macmally the
book im kept in the staff-room, all 31 atudents seld that they
oould easlly get the tesxtbook when they rmed iL.

All pasticipants reported that in their teapective achools there
wod ol least a book Detween four studentis. The studenls reed
from the bosk and snsweted guestions from It especially Suring
cleas period. There wan sose lisited seading from the book donwe
before and afler leasons.

All 31 atudents Tound the letters of the textbook easy Lo tead.
But when asked whether they undecatosd easily the language weed
In the testbook, 16 students enswered affirsetively wheress 15
anpwaced nogetively. The @ifficult sections olted Included wunits
4, 6, 8, 9, 10, 11, 12 ond 1A, Students pointed out difficult
vocabulaty end texts that were outside thelr expesience &8 major
ressons for the Sifficulties encountered in the respective
difficult units.

vhen asked whether they had resd some books other than PLT
books, only alx students snswered affirsatively. Two of the six
students had reed £7S Sooka, whereas four had resd others,
poasibly story books. Theee of the six students felt that PLT 3
wid Detter then the other books resd; two sald PET 3 wes mot
better than the other Dooks they had reed] and one student sald
PET 3 wes sinilar to the other Sooks 'w Mad resd,

3. Puplls® ebllity In reading, cospeehenaion and writing
skills relates to 1 3

Regacding the students' sbility to reed, cosprehend and write
waing PET 3, 12 out of 24 students who were tested for ceeding
could reed flumtly with scoces of 30 % ond above; 10 out of 26
students tested (n cosprehension scored 50 § end shove) 5 out of

13 students who atlespled the test on writing scoced 50 % and
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sbove; and LT out of 20 students who were glven plotures to
Inmterpeet scored 5O % and sbowe.

4, Resecarchers' overview and cecommendsl ions

Students' gerwersl comenta/suggestions included the need for
supplesentary cesders, the request that students use Inglish
only during English lessons; the need for soce [nglish periods
PeT week the mneed for encugh compelent Leachers of English; and
the need Lo have plctures in appropriste colowrs for easy inter~
protations,

The ressarchears were atruck by the students' asbility to ress
toxts fluently but with siniss! comprehension. This vindiceted
some Leachera' obsecvat lon that pessesges are too long to be
comprebanded esmily Dy these begimning resdecs of English texts.

Sometines the reossarchers resorted to some oral delll guestiona
to find out whether atudents had mastered the sentence patterns
uoed In the text 3o thet the students could trenafer this
knowledge Lo snswaring the pectinent comprehenslon questiona.
But this wes to mo avell. Once agein, this vindiceted the
opening resacks regarding the sethods and difficulties of
teaching English In Tenzenien prisaty schools. The avalledbility
of teachers' quides (wich were unavallable ot the time of the
rescarch) could have, perheps, changed this situetion, The
researchacs, therefore, lesented the Miniatry of Education's
decision to launch the FET textiooks plecessal. Launching the
prograsee as 4 comspleted package might have mede wonders.

1o minimize the cry sgainet unfeniilor seteriale used In the
book(a), the resesrchers feel atromgly that texts in these
Inglish books should match with setecials teught i other

sub jects, although In Kiswshili. Nething for exseple, on
Nationsl Parks should sppess unless this hes been covered in
Geogreghy, ete. As pointed out earlier, a 9ood stock of exciting
stories aimed ot providing light reeding, could neutralize the
concern. Shorter passagen with intensive questions for cospre-
henslon could alse Mlp such.

D.  Swsmary of findings

The curcent research has revealed that both teschecs and stu-
Gents view the Prisecry English for Tenzenie books as swperior to
thelr equivalent English for Tenzenla schools boocks In teres of
Quality. The quelity sucveyed hisged won teadability of the
books, sase of the boska' languege, relevance of books' 1llus~
tretions, the books' logicel end pedegogicel sequence, the
books' progresaion from one level of difficulty to ansther,

nd the books' continuity of satecials between ore lewvel eng
sother. PLT 4, however, wes repocted to have o Talrly diffioult

language.

The findings also revesled that all PET books sutveyed did seet,
to & large extent, the atated cbjectives of taeching English In
the prisary schools as far as content 1s concetned. But the
exercises In each book were deesnd iradeguste. Most of the
storles were found to e too fectusl to be good for reeding foe

plessure. Almost every book was devold of stocies tallored to
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moet light reeding by students. Besides, soee unils were cilted
a0 Sifflovits others as needing editorisl work; yet others,
eapecially in PET 3 and &, as having Loo leng pesasdes Lo De
reed with comprehension. Mence there was felt need to hawe the
passages Deoken ud INto senegeedle shocter passages to facili-
tate pupile’ reading with cosprebesaicon. Despile these shoct-
comings, PLT books were sald to be very weeful iIn helping pupils
fearn English unlike ETS Dooks which were sore difficult for the
pupila. ALl four PET bocks were sald Lo be Dest suited o Lrelr
resgective levels of prisary sducation,

The resoarchess observed that (n the sbesance of syllabuses nd v
teachers' gQuides, teschers of English are ot & loss beceuse they

g0 Mol know what Lo eaphualize and st vhal sgeed Lo tesch, Cone

wmauently esch tescher does what he thinks sporopriste. This .
resullts Into teschers making diffecentliated Lsgect in esach

school. Sech & prectice sbrogetes the teschers' cesponse(s) that

their students seet 50 % or soce of the steated objectives of

teaching English In the peismary scheols, The lleited esperlience

of the teachers with PLT books doesn't help. Studenta' responaes

that the Dooks are eesy Lo follow end Tecllitative of their

learning of English were also debaled by the cesearchers,

Jdging fros the results of Iisterviews, reeding, writing, and
comprebwnsion Leats given to students, thece s much doubl that

thair responses are genuine, In fact, there wes every evidence

that very few students seet he stated objectives for teaching

English in the porisary schools.

Ihe reseacchers noted the spelling, grasmatical, plctorial, wd
the Like ercors as signes of hurcied suthorship of the bodka.
They also noted with contern the sbsence of word glosseries at
the end of esch bock. In this ace, where & dictionary camol be
obtained esaily, thils Lo & serliows osisaion, They obserwe the
probless of growpy subthorship end noted the Ministry of Educe~
tion*s and the Institute of Cducetion's alaguided bellef that
the experience to teeach English is enough o make one »n suthor
of English tectbooka.

L.  Recossendat lons

In the light of the study's findings, the researchecs sade he
following recommendat ions)

1. In futute, & series of textdooks intended for the tesching .
of Inglish should be suthored by esxperienced Lnglish textbook

writera; tealed In the Fleld far ot lesal one year Defore fimal
sodificetions and of ficial launching; end they should be lausche .
od as o complete peckage not pelosmeal like the curcent and

previous prectices.

2. To alleviste the current deficiences, the English syllstus
and thhe theacrers' Quides for all PET dooks should be swpolied
Lo the schools along with resaining PET 5 puplls' bosks.

3. Teethers anculd give prlority to the Listening and apeaking
scills by providing Interaive orel proactice to pave the way for
the reading end writing skills. In the later s«ilis teschers
sheuld supplesent the meegre exnrclisen peovided by using other
exercises carefully choaen from other sources.
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4. There should be provision for carefully selected supple-
sentery resders Lo fill the gep left by the leck of matecials
for light reeding that 1is evident in PET books.

5.  There should e sounted a longitudinal study of the PCT
Dooks wilth an eye to improving thes In the 1ight of deta obtaine
ed. Inclusion of word gleassries may, for exasple, Se found o
necessary elesent in the new editions.

6. Currently, teachers of English who have had no sxposure to
PELT books Ln their pre-service tralning sheuld underge s shoet
in-setvice course/seniner on how Lo tesch PET books. This would
eQuIp the teschars with the necessary tools to sutsount sost of
the deficlencies revealed by the cutrent study.

3.5 Cvaluation of Kiswshili books

A.  The new Kiswshill books and thelr object (ves

Apazt fros the obhjectives of prisary eoutation, Kiswehlild
teaching in schools emphasizes permanent abllity in litececy
{twading end weiting), s inquiring mind and soclalist attitudes
t9 00 along with the other objectives of pelisary educetion. The
1969 ayllsbus was then dealgred to cater for those objectives,
nd provided, inter alis, suggested topics to meet the objec-
tives, grede vocabulary and structures Lo cover the whale renge
of the primary school. Textbooks were then produced In 1lne with
the syliledbus and the ateted object ives,

As tise want by there were feelings in favour of the overhaul of
the books, partly bececas of the generel cry of falling stan-
Garda in educetion, In this cease in resding and writing, snd
partly due to the political chenges, perticularly after 1977.
fhe Inatitute of Eduoetion was entrusted with such chesges, and
AL the time of thls sutvey the following textbooks were slready
in schools 1o replace the former testbooks,

- K fundishia X K
ng o na riting, )

- K Kulfundishie aPl 1943
eaching o rade Two
- K Plche, 1984
lneiun &E. E:: one)
- K oha K -

- m. Kitabu che 'ﬁh l%

ng e
The snalysis thet is going to follow will De Dased upen the five
books adove, and will include: a) thelr content analysis in

telation to the objectives and the syllebus B) teachers' chser-
vations, snd ¢) pupils' experience with the books.
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8.  Pre-rlelowork content analysis by resssrchers

One of the sajor changes In the new DOOKS was he aporoech
adopted to the Initial tesching of reeding and writing in Grede
[+ The forser Docks put esphasis on the whole word and sentence
sethods for seaning and cosprenension followed By the ayllabie
sethod. The alphetelic sethod was applied when teaching
handuriting and writing, The new Dooks, on the other hand, ace
eapheslzing the alphabelic sethod Ln DOth resding and writing
followed by the alphabetic, whole word, syllebic end senterce
-M

Word count from w P Kusndikes shows that there are 464
words 224 of which are from the Grede | vocabulasy In the
syllabus. The rest are either from higher grades or have Just

bean ysed for convenlence,. One tends to question the lingusitic
relevance and the levels of such words to the ppils.

M has 71 plctures, 59 of thes ate from the Crede
vocabulaty the ayllsbus. The test might hawe Been included
here for convenience sake. Such s book should have not only
selected plotures with words fros Crade 1 vosabulary, Dot it
hould also contaln pictures that would produce thw reguicted
concepts (seenings) common to the majority of Tanzenian Grade 1
pplis. Some of the pictures In Lhe Bock sre showing phenosens
whlch are unusual In sost parts of Tenzania. [n other ceses, the
drawings are bed, suoh that even an adult «ill hardly decode.
Laatly Kitabu cha Piche (1986) should have been produced the

seme tioe an Kypoms na Kusndike (1983).

There is no prodles with the choice of toplcs in W
X = Wﬂ_’l’ Host of thes have

dtaws from the sylisbus. The rest appesr to be relevant %o the

ppils 30 a5 to meet the objectives. Mowewer, there are several

points thel have Lo be ralmed.

1. Ore expect that sost of the words found end teught fors
;gP M Kusndike would appestr in the reading books, paclicu-
arly in . the contrary, o nusber, sometimes most, of
the words on any page of the two Dooks ate new, particulerly In

meaning, slthough somse of the ayllatus have Been Ltaught in one
wiy of anolher.

Along the sase linea Kuscma Kitabu cha Pill has 28 sew words oul
of 91 weeds on pages 1 - 2, ond SU rww ones out of 124 words on
pegen 19 - 20, Such 18 the tendency throughout the gages or
topica In Doth resding Bockas [ end Il. Even (f we teke for
grented that the Leachers' books will have some room Lo Leach
all those words and stoructures, still those are too sany for
Crode | pupile and will result into reading probless,

2. For those words thet have been used from K X
there is isbalence of thelr mpearance In Dook ot lwo. e
Just a Tew witds have been used more then ten tises the msjority
of the words teught do mob appear ot all.

3. Some words contalin dual concepts ang should not have been
wsed st tAls stage. Some words were LeugMt In one way In Kusoss

?m while they sppear differently in Xumoma Kitaby che
wania.
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4, There are @ifficult concepts thet derive from the wse of
cerlaln constroctiona, such a8, the «ni ending which could leply
A" o™ or "5y". Such & comtruction should not have come
early In Neading Book 1.

5. According to the sylleabus, & pesaive strocture is too
Gifficult for the Grede [ puplls.

6. The use of the Lorae shows inconsistency pacticulacly when
sare than two tenses are used In the First peges of Book [.

7. The sentence length Ls slss & concetn In Geade 1. Norsally
senlences should not exceed 4 words. However, in both Beok |
(Reades) end Book 11 there are several sentences with moge then

6 words.

8. [t Lls very unfortunate %o find out W

K and X Kitaby cha Pill were p stribtes
achools « thelir teachers' guides. Wocse atlll, the

schools were told to uae the books en 300n s they tecelved
Lthea.

Thete i3 & dicect celationship between ka s
Kit ’ In that the letter comes in art Two of
thw foreer, mnowhere 1n both books La the tescher Lold wen
g how Lo use the twd Bocks together.

Kit K (Grade 11) 1s more of & workbook

"N ne foe ng of cucsive handweiting. There
Is moce of wriling capital letter than the teaching of cursive
weliting of the ssall letters. 1t Lo understood thet eech lettaes
has (ts specific shape In cursive writing, The book hes no such
Quideline, Moteover, some of the sxercises are too long and
difficult alse, end they would need the teaching of the lenguage
Fizst Befoce the pupils could write seaningful passages. Again
the book, es It Lo, does mot ellow for flexibility for the
taacher to use local cescusces much as local place and pupile'
nanes Lo meke the writing more interesting end mesningful.

Some other points Tound fros the content snalysis of the books
are thatl thace Is no conalstenty In wriling some of the words,
e Sitiis or e | it st e P b T
are sultable for Grede | (half cussive not for Gr

which uses cursive writing., In sose cases the tesls end the
pictures do not correspond.,

Furthessoce puplls' questions et the end of eeach chwpter in
Kusome Kitabu cha 2 do not 9o beyond their sbility %o resester

. conotl be corrected here, then Lhe teachecs' book
should aleo provide such guestions as would requlite higher
lavels of thinking so sa Lo seet the objectives of prilmacy

education (enquizing aind, sbility to think, solving peoblems,
soclalist values ...).
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C. Overview of teachers' views from obsecval lona/intecyiown

From the Interviews It vas tewealed that the total nusber of
Kiswshill perlods per week for Stenderds 1 ond [ renged from 7
to 15 periods a week respectively. The range of pericds per
i1l waa 1 Lo & for lenguage, 4 to & periods for reading and &
to 6 perloda for writing,

The cless aizes sanged from 27 to 65 puwplls. The auster of
LoxiBooks seesed Lo De small and aa & tesull belween Lwo and
theee puplls shared & copy. [n addition Lo the testbooks, most
Leachers uaed cards when tesching words, sylledles, letters oc
plctures and real odjects. These cacda were poepared by the
teachers feom sanilla sheets.

Comment ing o0 waefulnesas of Lhe new bosks 0 the Basis of their
previous expecionce, all sighteen teachers Intecviewed sald
that, in genersl, the books were Qood In tersa sequence, wriling
skiile, words o¢ vocabulaty and sentences. Howeves, stoul thoee
schools had either not received the picture books or had
recelved some coples Dut hed mol atected using thea. [t was
further pointed out that soee of the pictuces in the ploture
ook could mot be understood esally by the puplls,

in thele response Lo the guestion on the type of probless they
had espetlenced in ysing these books, they sald that there wes
nothing weong with the Dooks except hal some of e text did
not matoh with the actual plctures in the Sooks. Agked to glve
thele views on the use of the suggested teaching/learning
strategien for the teaching of reading skills, the Leachers saild
they were satisfled with thee. This {8 Seceuss when they used
them along with thelr previous tesching exgeclences they found
that their work becase easler than before and their puplls
understood the lessons Better.

Reacting to the question on the use of Lthe sugoeated Lesching/
learning stretegles foe the teaching of writing skille, some
teachers asld that the strategies helped thes Lo enadble thelr
puplis to soguite weiting skills. They painted oul that the
specinen glven for the teaching of writing skiils were under-
astandeble. But some teschers were not satisfled with these
strategies becouse their puplls were provided with exercise
books type B Lnatead of A which is specifically desigrwd for
puplls’ writton work (n writing skills. Others acgued thet the
suggeated teaching/learning strategies Ln that book hed ine-
sdequate Quidelines.

D. Overview of teachers' views based on Interviews

From the teachera® v! wa Dased on the Lrvecwiew, it is evident
Phat there is no uniforaity in the musber of Kiswenlll periods
per wotk a2 woll s the nuster of periods foc this sudject
allocated to esch of the three skllle, namely, languese, teeding
ond weiting per week. This Indicetes thet the teachers leck
Quldelines Secause they do mot heve a Kiswehill ayllebus on
which the new Kiswanlll set of books could be based.

The prebles of distritution of books was slso observed by the
fenearchera. AL the time of the research sose schools had not
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recelved any coples of plcture books. And Lthose schools which
had recelived some and had atacted using thes had Been expeclence
1ng some axbiguity im the use of the sase. The maln probles was,
in the cese of the plcture book, concermed with the leck of
clacily on the pact of the pletures drawn to represent certaln
objects of events. Another cbeervallon was on the test not
satching with sose plictuses Intended to represent certaln
objects or to porlraty certaln eventa, Aother probles reporled
concerred the Lnadequecy of cless textbooks thet resulted In »
nusber of pupils sharing a singel ocopy.

Moresver, while sost teachucs Sete satlsfled with the suggeated
teaching/lesrning strategies for the teaching of reeding skills
they were urheppy with those sugoested fog the tesching of
welting skills becouse of Lnadequecy of exercioe books of type A
reconmended for puplls' written execcises In weiling skilis.

On the basls of these findings It Is strongly Tecommended that o
Kiswahill syllabus Be prepased by the suthorities concerned In
ocder to slleviate the problem of the lack of unifoewity In the
nusber of Kiswshili periods per week. Vorlous ways of distei-
buting adequate textbooks efficliently to verious schools should
be devised end used effectively. The ploture Sook should be
revised In order to make moet of the plictuces underatandeble to
both the teeschers end the puplls, When revising any of Lthe books
already In use In the classes, care should be teken Lo make sute
that the text matches with the objects or everls intended to be
portrayed by the plcture.

E. Teschers' sasesssent of Lextbhooks Tor Crede |
(Cumoma Kiteby che | ma [1)

The teachers who responded to the gueationnalre concerning the
quality of the textocks hed expeciences in Leaching Kiswshili
ronging from a 1/4 of & yeer to I8 years. As for the Leachers'
dates of commencesent Lo use the textbooks in Standard [, thece
was o varistion. This varisticn was Caused By the mew textbooks
mot being distributed to the Reglona/Districts end schools
Ismediately after thhey had Deen printed,

Sefcce they bogen using the new Lexidooks, had Deen wsing
'Kitedy cha Kewnze che Kusoma' (Meading Book 1), Kitedu ot I
che Kusoma (Reeding Book 11), "Kusome Kiongozi cha Pili {teech-
era’ guide for lenguage book). In regard to the provision of
In-setvice teacher sducation coutsea Lo teachers, only 6 tasch-
ers out of 15 sald they had sttended Ln-sesvice courses before
they started wsing the new textbooks. Reecting to the guestion
whather or not the content of the mew textbook 'Kitabu che
Kwanza e Kusoma' (Reeding Book 1) was sulteble or vnealtable
to the prisery Stendesd | pupila In cosparison to thet contalned
in the previows textBooks, 8 Leschers who had Deen using It salc
it was sultable. Wile 3 responses from asong thoae teachers ™o
had been using both books 'Kitabw che Kusoms cha | ne cha I1°
(Reading Books I end 11) Indlcated that It was sultable and
thare wore ) who were undecided.

When asked Lo make sugQestions on Mhow to isprove on the content
of the bock, 4 teechers sugoestied that Leachers should de
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provided with teachers” Quides for the new Sook, Secondly, some
teachers suggestied Lthal Leachera ahould Do provided with Ine
setvice Leacher education course on how to wse the new textbooks
Safore they begin using thes, Moreower, It was sugoested that »
DOOk WNown a4 "Some kwa Matua 12" (Read Step by Step 1<2) which
wan used formerly be used In Stendard | Sefoge 'Kitaby oha
Kusnze oha Kusoss cha ' (Reading Book 1) 1is waed, [t wes alse
suggested that plctuses depicting cectain contepts of represent-
ing certaln objects or events should te cleacly drewn 50 that
they convey the Information istesded. Lastly, although met the
least, thare should be more written sxeccises In these Sooks iIn
esder to give the pupils more practioce In writing skills.

When responding to the guestion on the sdfeguecy o Inadequacy of
the content in reletion to the Klowshill syllebus for Stendard
[, Tourteon responses Indlcated Lthel It was edeguate and only
one reapinsea Indicated thet It was not. Unfortunately, neithers
of the two groups gave reasons to support thelr stance.

On the question whether of not the content of the resding Sooks
[ snd (1 wes related to the pupila” ewiroment, socio=economic
status, school lecetion, faniliar cbjects end the ccoupations of
Torgeniona, moat responses with exception of tws Indiceted that
IS was,

Mowsvesr, some of tre resporaes indiceted that the Resding Book |
had some stories wAloh they thought was not celeted to puplls’
envicensent. [n the Pictuse Book for Standasd | of pelsety
educet lon some storles were also consldered unceloted to the
puplls' snvironment. Sose of Lhese aspects of the contet were
considered untelated to the puplile’ mwvirosment because geo-
graphical factors s well e the suboultures of the fanzanian
soclety and unclasity on the part of the pictuces that were
s0nehow Sadly drewn.

Furthersoce 12 respondenta Indicated Lhet Lthele Standecd [
puplls found that 1t was difficult for thea Lo undecstend some
of the pictures.

The teaching of "fy' <« 'f' sounds vas also (dentifled as deing
difficult for the pupils’ to lesrn. Although 4 teschers sald
they did not expecience any prodbless In using the new Dooks, tre
rest said they had pecblens. They sald they expecrienced prodblems
in teaching sounds such as 'th and "'dh'.

Roacting to & queation on the sequence of Lhe cantent of the
Bock/Bocks, 13 respondents sald thet Lt wes good pacticularly
for sentence resding. Cxpressing their views on thw lenguage
level of their pupils, 14 of the respondents sald that the
longuege was propriste Lo the level of thelr puplls, And 9
tespondenls seld that none of the toplcos were incomplete. Oaly 2
out of 15 respondents sald the toplios in the books were not
related or Linked to each other. Then there were 11 respondents
who seld thal the sugoested teaching/lesrning strategles were
adequate.

Responding Lo & queation on wvhether ar not the new Sooks were
Serwficisl to thelr pupils, ell the respondents sald the books

wece useful. They argued that the Loples wete relevant to the



SIDA Al

pupila' envitonmest. Secondly, the books enabled the pupll to
scquite rosding skills within a short time, Thirdly, the pupils
wete enabled to recognize lettecs, syllables end to bulld words
St &8 "a" ' we '2'. Byl they pointed out that the leck of
teachera’ gulde putl the Leacher In & disadventegecus poaltion.

Commanting 0n how the new books were helping thes Ia their
tenching, all of the respondents seld that the bocks wete Dens
of lcinl to thea. For example, they pointed out that the Books
wete conclee end, By using them they had scquited teaching/
learning atretegles on how to peepare their lesson plena and Lo
Ldentify puplls with reading prodbless.

In sumning up, they viewed the books es Seing suitadble for the
level of thele pupils’ sdility. SBut they sugoested that the
pupils' coples should centaln shortes words thas they had. They
should also have a Llist of voosbulary and exasples of structures
and adequale comprehenalon questions for pupllis I order to help
the teschers in the tesching/leecning peocess. They also recos-
mended that the musber of puplis' coples should be Increased in
order to reduce the puplils’ burden of shazing o few coples
onurh ond thet teachwrcs' guldea Be sade avalleble to
schools.

The Teachers' Assesssent of ‘Kitedu cha Kusoss ma Kusndike' and
of 'Kitabuy cha Mwandiko' will not be presented here.

F.o Puplls' experionces with new books

Since thls sutvey waa done abl the beglming of the yesar, the
sost thet could be dore was Lo test Crade 1 i ploture recog-
altion snd understending from P evens though the
puplls had not used thee. Along EES y Teading teata
wore sdminlateced o Grede Il pupila based on Reading Books Dne
and Two whioh they had covered the previous yeat.

There wete 39 Crade | puplls feom rural schools and 30 puplls
from urban schools who did the ploture recognition test. The
plotures were divided Into tes sets, one from odd musber Saged
(for 27 rutal end 28 urben puplls) end the second set from sven
ruster pages (for 12 surel and & urben puplila). There are 36
pictures from the 0dd nusber pages, and 35 froam the even susber
pagea, & totel of 71 plctuces In all.

It is gererally agreed that & good plictuse Bock Is the one which
ot lesst contalns pictures which are not Below 70 § comon emong
the puplils, that s, esch picture should Be recognized By at
least 70 % of the population,

From thls sucvey it weas found out thet out of the 71 plctures
only 33 pictures (47 5) weze 70 § and sbowve, while 38 plctures
(53 S) were below 70 % comon (the figures have meglected the
tetio of puplis Detweon tural and wrben schools, end the cosbl-
netion of both sets of plctures In all the scheols),

Grade 11l puplis were adeinistered with two Wings of sctivilies
in Leying te collect thelir expecionces on the new books.
Firatly, they answered & fow gquestiona In covection with the



SLDA

as

books, ad secondly, they were glven reading and cosprehension
teats on whal Lhey hed covesed In the previous year.

There were altogetner 74 {40 rural #d 34 ueben) puplls o
pacticipeted In one or Doth sctivities, [n the Mleat activity
the survey wanted to find cut srawers Lo the following

Questions

®) Which books did they read when they wece in GCrede [? The
sajority of he puplls responded that they had resd Book [, ana
s fow of thea had alwo convered Book Two. Three cural schools
nd Lo wrban achools hed received both books, while four rural
nd Tour uthan schools Mad covered only Book [. There were »
total of 13 (7 surel and B utben) schoola. Some explanstion of
the isbalance (s that the books were not distrzibuted In time to
SONe aress, and sose ateas/districts hed sn advantage in the
disteibution over the others.

b) Whether of not the pupils resd thelr own of shared the books
ong thesaelves, all puplls snswered thal they were sharing the
Socks. [hace wace nineteen cases from tural schools and one case
from urben schools where two puplls shared a book, sex cases
from rucal schools and Lwerly<one cases from urben schools where
theee puplls shared a book, end & few cases from Bolh atesa (6
urban och 3} purel) where four pupile shared one book. Mere sgain
tural sohools had edventage over utben schools.

c) Where were the books kept? Six responass from Both wrban and
rutal sohools ahawed Lhat Lhe books were kept In the oclassrcons,
whereas the majority salid the bocks were epl in the ataff«rooms
or the Headtaschesr's of fices. Trace was not auch difference
Datween urban and ctursel schools In this respect.

d) Weze pupils ever allowed to borrow the books? In 51 responses
one case Trom the utben achools was poaitives the reat (29
urben, 21 tural) were negative. Surely, wilth the exiasting
circumstiances - few books snd poor salntenance fecilities -
thete was 1ittle chance for ey Dotrowing,

@) What did they Like best from the Dooka? Two cases from the
urben schools and seven from the tursl schools sald they liked
the whole DOOk| seven ceses fros Doth liked most of the book,
od several cases had alslles Interests fros both aceas,

f) what did they cislike from the Sooks? There wes & common
sgreensent on disllue foe, foc exanple, pages 2, 25, and X2 from
Book One, and & numter of Ltoplcs froe Book Two. Some puplls
espressed quilte Qiod reasons for the dlslike, such &3 & python
belng & dengecous snimal.

@) ¥What other books hed they reed besides the textbooks? Several
schools feom Doth atess wece waing the focmer secles | -~
Roze Books 1| end 2) as mwppiesentary rosders. Two cases fros the
urben schools were wsing s d mevenieen cases
from the rutal acteas had no supp aty readers. Seceuse the
new Bodka ceme In without their teschers' guides soms achools
used thes as swpolesentary resders, snd continued to use the old
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books which had Doth e puplla’ and teachera' coples, Mo
Crede | through Grade VII.

The second activity conaisted of resading and cospeehension
teata. The pupils were fizet ssed to reed selected uuoz:.
(toplos) depending on how far they had covered Book [ or
il. Falling that, the suplls wore asked Lo choose thele own

« After the reading the pupils were asked & fow
questions Lo test thelir msesory, understanding and ressoning
capabilitiee.

The pupils who were recorded as fluent readers ware only 19 (10
tutal and ¥ urban), and, as far as the compredension esercise
was concerned, only 26 pupils (13 rural end 1) arban) wete
greded good ot wery good. There wege 10 puptls (6 rurel and &
wrban) who ware complete falluces, that §3, they ware wnable to
recite even 4 s e word, Along with these, there were > (&
rutel end | uedan) pupllis who wese rote resders.

Asong the common resding probless found from both rurel and
urten schools, ond alsost ot the sase reling was the inedility
Lo recognize stme wocda, pasticulasly those that were long. The
pudils either failed completely to recognize the words, oF
sarely recognized pacts (sose sylledlea) of the words, Interest-
Ingly, all the sdove exsmples are those words which d4d not
appear In the previous Sook.

Ancirec teading difficully which seny of the pupila esperienced
wes slowneas, whete sach syllable was ceed independently of the
orthers In sast of the words, end vhere puplin used their
nnru to follow the sylisbles as they were read) ot tises, ore
could sven Rhear the sepacation bDetween & Consonant and & vowel.
This difficulty L peodably cue to the whole spprosch of Lesch-
Ing reading. Pupils firet come in contect with parts of words
{letters then ayllables), swoh u&m b followed by ba wnd
ﬁ_n. Without proger guldance tendence will be o rend
85 D4« Do, Of even a3 b-a-b-» a3 some pupils dic.

Repeating pacts or the whole of words was another comson probles
sa0ng the pupils, During the sese poocess here were also ceses
of sadition or eeisalon of sounds.

Avother probles wes that of substituting words, partiocularly
whan the words were siallar in shepe. Normally this Ragpened
when & ppil recognized nothing else byt the shape tw bad
learned, or when M hed to seke o cholce [vwhen not suce) bDetwsen
two objects or sotlons that the knew.

A oblous sxplenation to thls prodlem could He the fact that the
oupils opled for thoase words they hed lessned befoge or for
worda thal were moce faslllar Lo thes, becsuse of the asisdlacity
in thelr shapes. Thelr counterpacta (n the test were words that
Bad not been Leugt bDefore.

Mispronunclat lon was & cosmon probles too, and not wnusual to
the Bantus. Common areas were the £/1 pales.
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C:. Sumary of chesrvations
1. General

Change Lo new Socks was done, asmumebly due Lo fallisng stendecdhs
of educetion pasticulasly In writing snd reading.

AlLl the Five books ace for Grede [, extepl one which Is o
hendwtiting book for Grade 11,

The major change was in Lthe technigue of Leach reading and
weiling, in which the esphasis (s first in the alphabetic method
wheseas the forser series put esphasis on the whole-wore

sethod, The other sallent change was the Lnclualon of storles in
Lhe cesding bocks which have different chacaclers instesd of
Jusa and foza of the Toeser Dooks. Tallowing then are the obser-
vatlons of the resesschers, teschers and pudils on the flve
Docks,

Kysoss na Kusndies, 1783

(1) ot half of the vocebulacy (224 cut &44) ia from the Crede
[ syllstus, the rest (s froe higher grades.

(15) On the whole the teachers said Lhat the Book was sultedle,
and the content sdequate and relevant to the puplls. However,
the teachers fourd @ifficully In teaching some voosbulary.

Kitatws che Plehe, 1984

(1) The book has %7 ot of 71 plotures from the Goade |
vocebulary.

(11) Some of the pictuses sre not common to all Tenzanian
puplin, they are complex or they are badly v,

(LIL) Nowtwre in the Book, or othes places, I8 It shown hew Lo
use the book, melther 1s It sentioned whelrer the book s for
puplls or teachers.

(iv) Seeningly, the book I3 & comparison Lo Kusoma ne Kussdike
but a8 indicated In {111) above, there Ls no Quideline on how to
use it.

(v) Moat schools received the book late in 1986; some had not

soen it. [n all ceses there were only o few coples for the
teschers,

Kusoss Kitaby che Kwanza, 1934

(1) Most of the topics have Deen drawn from the syllabus, the
rost are aloo relevant to the level of the puwolls.

(11) Conteacy to mxpectations, reading topics contain meny wotds
which have mat been teught before (n Kuaome K Lkp, or In
““m tha Picra. The asttustion (s the seme the bodk.
(101) Trere La an isbalance on the wuae of the baalc vocebulacy
tooght In 'Kuscma na Wendika'. Wille & few words have been used
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more then ten times, the majority of thea have sobl Deen used Wt
all.

(iv) Some words used st this stege have duel e¢ sultiple
concepts, some were teught differently in Kusoma na Kusndike.

(v) The point on Siffjcult concepta doea not arise In single
words only, tut also In some comatructions of words and sen-
tences, The difficulty comes In also «ith the use of complex
steuctures, terses and sentence lengM, the evasples of which
have Been indicated earlier In this reporct.

(vl) Most teachers (8 cut of 15) thought that the Dook wes
suiteble, the content was sdequete and relevast Lo the puplls’
nvironment,

(vil) Negative ctservations showed that some of the toples were
frcelevent %o pupils In some ageas of fTenzenls.

(vilil) ALl the teachers pointed out the inedequacy of Lhe
puptls' Bock, the ataence of the teechers' guide, and an
isproper distribution systes,

Kusome Xitsby cha '!!h pu

(1) ALl the cbservetions ralsed under X
concern also Book Two. New words undet ewvely ace
Ausetous; use of the Sasic words disinishes In thias bock; there
ste sentences with 10 to 14 worde; snd thare (s e sase probles
of lack of correspondence Detween some texta and thelr plctures.

(L11) The questions after every toplc tend to train the mesory
asgect anly of ™ puplls.

Kitate: cha Cfundishis Meandiko, 1984

(1) The cbeervation of the research tessm 1s thet this book s
sore of a workbook than a guideline Lo the teaching of curslive
handeriting. The probles of the teschess' Guide to the teaching
of handwriting still resaina.

(15) The 2ook s divorced from other lesguage sctivities, that
is, composition snd reading. Some of the passages are too long
and difficult for the puplils o sanage and Qrasp.

(151) Since this Ls & teacheras® Book whel the puplls ase taught
is actuallay o particuler teacher's handeriting rether then the
handweriting teught in this book.

(1v) The book hed resched wery few achoals (3 out of 16
schools), end those who used It sald It wed & sultsble book,
although there wete problems with joining scme of the letters
and that the pupils lacked proper esercise btooks for the
writing. Some teachers who were Interviewed thought also thet
sone of the exercises wete Loo long, and caused sose altaln for
the Leschecs when w7iting thes on the bleckbosrd.
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2. Puplils' experionces

(1) Reading teats and (nterviews wete sade on Xllabu cha Piche
for Grade ! ot X X K wan cha Lt for
i1 pwplls.

(1) Findingas feom Grade 1 ceveal that fow plctures {(about 4T %)
wore common (1.e. known 10 70 S and above of the puplis), while
the rest (shout 53 %) wece nol: and Lhal Lhe soal uncossen
oletutes were 13 of thes, ranging from O-19 S.

CE10) IR wos ssoumed thet some of Lhe reasons for mosat of the
worda boln? uncommon derived from the way they were depicted,
the ppila’ ewirorment, end thelr own concepts of the plctuces.

(iv) It was assused that sose of the reassns for sost of Lhe
words being uncommon derived froe the way they were drawn, Lhe
puptin' enviconsent, and thelr own concepts of the plotures.

(v) Findings from Grade (1 puplls have revesled that the
majoritly of thes hed covered Book | and o few of trwe had gorwe
theough Book Two due Lo Lleptoper distzibutiong the Dooks were 30
fow Lthat they had to share asong theaselves (between I and 4);
the books were elther keplt In the atafferooms, the Measteachers'
Offices or in Lthe classrcoms, and none asald thal they wete
allowes Lo Botrow the books; most puplls indicated Lhat they
1iked the whole Sook or most of Lty there were also ceses of
slnilar Intereats in Doth dooks, end & Tew COMMON Canes of
disllve of some toplcs from the Swo Booka; mnd that, spart froe
wning the former series and one or two other titles as mpple-
sentacy reoders, mosl Ceses wete ML using sxplesetary Tesdecs
ot all.

(vi) As for compeenension end teading techniques, only a few of
tre puplls (19 out of 78) were recocded as Mluent ceadecs, and
26 puplils were graded as good and wery good Ln comprehension,
fen cases came as complete Tallures, o 5 puplils were more cole
readers, The real had reading difficultlies which cospeised of
InabLlity B0 recognize some woods, tepeating of pacls o whole
of the words, slow reading (wyllable by sylladble), celssion end
soatitution of sounds, and alsoronunciation.

H.e Conclunion

from all of the sbove observations, surely there are good and
bad aapects of the boocks. The teackers Meel thal the Dooks are
goad becaane they contaln tetter strstegles for learning and
Leaching, hwy are sppropriete (content- and lingustic-wise) to
e levels and eviromment of the puplls, Dn the other hand, the
teachers fell the adaence of the Leachera' Quides and peoper
teaining of ualing the bocks. They were also not happy wilh the
way the books were distributed, the quentity of the books
recelived, and with sose of the content,

A deeper view into the books showed that It was mot necessary to
hase major changes when the ayllabus resalned Intact. The
Changes aepear Lo have Deen done In & Mutty, &8 I was InepOro=-
peiate Lo disteitnte incomplete serles, and pariiculacly won



S1D0A

A9

the linguistic factors were not token care of, As such, sose
serloun work has to be done Lo these new bocks befare any
further revislons of the remaining books sre made.

[. Retosserdations

I. DBooks (test2ooks) should alweys be produced on the basis of
the sylledus. [f there are major changes requited, then the
syllebus should come flrat.

2.  Thorough reserach of the existing bocks and condit lons
Mould be undertaken befote any much ispostent adventure is
=ade.

3. Pupils' need and Inteceats are of utlec-sost 1=sportance,
pacticulasiy In lenguege. Trere is need therefore to Find out

- what content (e.g. in the Ploture Book or Readess) would mult

Best the sajority of the pupils.

4. Puplis' books end teachers’ guides should be produced and
Gistribeted Logether, and It Ls Isportent to wait for a cosplete
seriea before & sandate s given to use the new books (N8, All
the schooln reverled Lo the former secies after Grade 1, aa
thare were Ao new Sooks ready foe Ceade [1.)

3. It i3 cbligatory that all teachers concerned are oriented
o0 the use of the new books 50 that there Ls unifocalty in thelr
use,

6. There should be enough coples of textbooks and other
tesources for evety pupl! in all the achools If the Languege
scills are to e fully mastered.

7. It Is sugoested thel the ourent lp% % Picha sheuld be
revised Lo cater for (3) ebove, that s 8 ppile'
testbook, and thet & thorough teechera' guide be produced to o0

with 1L, Expert drewing Lls alss reeded for some pictures to cose
near Lo reality.

8. In comection with (7) above, It Ls suggested that X

28 Xusndika be revised so that It incorporetes Kitedu cha Plcha.
9. The reat of the books would also meed some revisions 30
thet the contant, the vocabulary, the stouctures and the sen
tesce length are in Line with the puplls' levels.

10. Hesdwriting is a cospoaite activity in languege teaching.
The contest should, therefoce Do patt of woat the puwpiis are

leasning in compoaiticn and resding.

L. It is suggested thet Kitedu cha Mendiks tecoses 3 puplls’
wirkbook, end & peoper tescheta' gu Be produced for mot only
::~ w:nln wrlting in Ceade I[, byt also the peint writlng in
tade |.

12. When & technigue 13 used Lo teach reading end writing, in
this case the esprusis on the alphabetic methed, cate should
Se taken Lo olece Mo same esphasais on other methods [word,
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syllable and sentence) Ln order to svold resding peobless as
revealed In Lhis repoct.

13, 1In connection with (12) edove, Kusoms ma Kusndika needs
sine cevisiting.
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4 m SRGARY OF FINDINGS, CONCLUSIONS AND RECIDEN-

4.} Sumsery of findings

Although it was the research tean's original Intestion Lo essess
books weed In Grades IV, ¥ end VI, it could not do o extept for
grogrephy end sclence. This was 30 because grography had the
enlize series launched Into sehools whille the sclence serlies was
complete for all but one geade (sterting from Crade 101) and the
rest had far sote incomplete sevies; Kiswonill hed oroduced
books only for Crades [ to IV,

1.  Rationals for launching the new series

The lausching of the new series of DOOkS was Dased upon & Change
in the syllebus end/or won discontest with the guality of the
old Books In use. Thus whereas the new geograghy and maths text-
books reflected & change in the 0ld sylledus, those of Kiswenill
reflected the resolve to a0t & new approech Lo the teaching of
teading and wriling skills in a offort Lo stop the allegedly
declining standard of education. The new foh texthooks
resulted from change In the goint of start (Crede level) (n the
leaning of English end the reslization thet the oldes beok
serien, which began In Grede 1, waa too Aifficult. In sclionce
simplicity presusadly was what was sought In the iIntroduction of
the new books.

2.  Tre writing end distrudtion of the new secles of testbooks

is sentioned above, this wes done plecesesl. Ia this regars,
anong the flve sudjects only geography Bas over $ years
(1976-01) put onto the f1eld the entire series of the new books
sterting from Grade (10 Lhe rest Mave incosplele secies and
started production much later han geography. Thus aclence
launched It secles in 198) stasting from Grade 1. Maths launched
its sevies In 1982 starting from Grade | while Kiswohill had its
series launched also from Crede | In 15993,

The distribution of the new tooks does not present a plessent
picture. Thus although the geograghy series was leunched as
early o3 1976 and was complete by 1581, ot the tise of the
research the majority of schaals hed ot Best but single coples
of the textSooks, wsually unaccospenied by their teacrwrs'
guidesy st the wiest they hed nore. One posaible explenation 1s
that only the 1976 textbook has Deen reprinted several times
parently Lo meet the growing musber of suplls end thecefoce of
schools, but the rest of the Lextbooks have not. Also, glven the
paperback form and poor binding, the depceciation of the books,
coupled by loss et gereral paucity of the Initisl or repristes
consilgwent sent te schools, has also conteibuted to the
situation of Sisheartening scescity.

in science, only the Figst two testbooks were aveiledle in
schaola; the third one was not. The Leschera' guides for the
textbooks were altogether shsent.
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In mathemat los, Dooks for Crades | and 111 were more availstle
then those for Crede [1. The choloe of unmstching colours for
the teachera' guides and the puplils' testdooks seemed Lo Mave
coMiributed to the probles of saldistzisution of the books in
achools. Often & scthool had the wrong teachers” gulde to the
texldook tecelived,

In Kiseshill, the weiting skills Sook for Grade 1l waa far less
avallable in schools than the other dooks. Cwven where it was
avallable, the scarcity of pupila’ ewercise BDosks mede iL
practically unusadble. Most of the schools hed recelved the
Picture Book late In 1996 a0 several mad not seen it ot all.

In English, mo school had received the new syllatus and English
books were hard 1o come by, Also, as mentioned earllier,
teachers' Quides Mad nol Bemn orinted and 30 none was aval lable
In schoals.

3. As & result of what Pas Juat been presented In (1) abowe,
one found on arriving at schools & Nigh curlosity emong teachers
nd aven puplkls to Find oul from the cescacchers whatl Lhe fww
Dooks ware llke and how many they were. Many wished thay were
well and Lisely inforsed about the mew books to ensble thea to
sggrensively look for thes, Also savy teachees felt baffled by
the proliferation of new titles all clalalng entry into the
school aystes, making At @ifficult for them to tell wat «ms
teally appecpriate and what wes mot. On the whole the resesrche
ern found schools uninforsed o mot well (aforeed on Lhe new
bookn. The ressatch was Ltherefoce s eye-apenes to thee on what
they should have recoived Dot aissed for one resson or another.

On the other hand, the tescacch was an eyo-opener Lo Lhe
restacchers Lhat the Informetion adbout the availability of the
fow books a3 recorded at the District centres sight De cutdated
or in any case Inaccutate, For, wheress resarchess wele assuted
of being teken by very nowledgeatile Inspectors to only those
scheals which had recelved and were using the new Dooks, they
oftan ended D Delng escacled 1o schosls whieh actually had an
soute shaztage of thea.

8.  According to DOth the resecarchers and the Dosk-uaers (n the
fleld, the plecesssl production of the boock secies and the poor
disteibulion of thes In schools, resulted Into & prodles of
discontinuily In the teaching and learning process, ¥here e
toachers sissed the syllabl snd/oc the Leachers' Guides, Lt waa
diffloult foe thes Lo make a peoper wae of the new Sooks. This
was pasticularly serious In languege teaching. In Kiswshill, floe
exanple, e Crode | Plcture Dook was Alsused o even unuaed
while the Writing Skills Boox foe Geade 11 was used very mech-
nicelly by the puplls in the sense Lhat they copled from it
Long pasaeges they did mot compretend. And, In sy case, pwoils
learned the writing of thelr teachers rather then the weiting as
presented In the book,

5. Besldea pleceassl production and/or seldisteitution of the
Bock series, there were a nusber of Tactors which sdversely
affected the weight of Lthe saseassent of Lhe new books by
teschers ond even puplis. hase Included the following. (a) The

majockity of teachers hed recelved no orlentation on the new
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books. (b) A ruster of the books teing evaluated had been in
schools only for a sheet wihile and, therefore, the teachers and
pepils had too Little en experience with thea. ldeally one would
have liked to get sn sssesssent of the quality of the textbook
from teachers who had used |t long enough end along with thele
ayllabi, teschecs' guldes and scocompanying tesching-learning
matorisln. An asspessment of the books By such users would have
been very welghy indeed. But the Fecl s that such teathers
wite fow and Fac between for mont of the books wnder evale-
stion. {g) In addition, the tise did ot allow the researchers
Lo chsecve Leachers in Lthe process of Ltesching uaing the books
they wece evalubting.

6. A content enalysis of the Dooks revealed that the Lestiooks
wite soce factual than conceptual in orientation although they
teflocted very wall the theses In the ayllabi. This though, wes
Lrue o5 Tar o the ayllabl of ccdlnary schoals were concerned
Sut nat of community schools. The Leachers' guides matched the
texibooks chapler for chepter. In the case of geogrephy and
science, the testbooks, In Lhe view of the cescarchers, tended
to follow the syllabus 80 cigidly that ot times it failed to
offer o richer introduction or cover some ampects of the subject
that should have made the follow of the testhook more natural
and Interesting. In sclence ad sathesatica specifically, the
toxtbooks usually esbacrked on toplca too sbeuptly withoul pro-
viding background or contextusl Inforsetion to make thes wore
cospeehensible and Intagesting. In Cnglish very Interesting and
sesarable stocies such as Abds were left cut. This sede the
testooks sound tather dry and easy-to-forget for the learners.

In conmectlon with Interest arousal the textbooks strove very
such to use plctures, Lllustrations and, In the case of geo-
graphy, saps, Lo make mxplanstions mxch soge vivid. In practi-
celly all cenes, colour, s Ispoctent expeclally foe lower
tades, was never used, presumedly due Lo cosl comaideratioma.

o eddition, In & ruster of cases these plctures, (llustcetions,
etc were found Lo Se Lnadequate guantitatively snd/or quall~
Lalively speaking. In Kiswshlll one found cases of alasateh
betwsen the test and Lthe plctutes whilch represenied Lhe ceality
In 1t., Theee were alss cames of local cultursl isrelevance of
some of the pictuces and fllustretions notably In Kiswshill e,
L5 & small extent, In sclence. In Qeogrephy, where the drawing
of maps and 1llustretions as o sclll ia supoaed Lo be Isparted,
estra care In drawing these wes ot evident in several In-
stences. Several plotures falled to foous on what they were
espected o depict. [n sclence ond geograghy pacticulerly It wes
felt that an Interpretive account foe each pletute and map might
b » very weful Quide far the learners Lo fooum thelr sitention
:: nl‘l“n Lo train them In pictuse/map reading or Interprete~

on ..

.  VWith reference Lo exercises, analysis of several Lextbooks
showed thet they largely teated aiesple compredwnsion of the test
almosl word for word end paregreph by paragraph. Whereas such
exercises aight be flre for languede leatning, in olther wub jects
such exerclioes hardly challenged the pupils’ alnds o think
Deyond the textbook. More often than not, they were foctual wnd
of recall type.
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Occasionally, the exercines were found Lo be guantitatively
Inadequate, Teachera® Quides dig little or matning to supplement
the esercises as glven In the Lextbooka. Wheress in googetaphy
the teschern” guides ctallienged teachers to comstrust supple-
senlary esercises, no evasplea of such evercises were glven for
teachecs Lo emulate.

In sstnesatics specifically, where ecercises form the stntence
of the teslbook, adeguele oxplanatlona pelor Lo the exeecises
wete cosplotely lacking. Thet made 1t difficult for & pupll to
eshork on any withoul such guldente. Ia other worda, and that
wed Lrue foe almost all the sudjects, the LealBook waa not *
writton with a tesch-yousselfl orientstjon. Mogeover, in some
CoNos such as Qrograghy, satha and Ciswahill the ewercises
occesionally desanded auch scce Lhan whal had Been Laught wp Lo
the particular stage.

The 1 sodiun ssployed (n B Lextbooks was found

twﬂoto all subjects escept In Kiseablll where the
taxthook for Gndo 1 often used vocabulary of & higner level
lratead of sticking to the stendard socabalary expected foe that
grade level. Otherwise teachers ond puplls found the textbook
Longuage quite teadadle. In the ceses of science It could very
likely tesol the puplls %o read the textbook as If (L were »
stocy Sook and 30, Derhaps, 80 et joned sarlies, give thaa a0
ovecsisplified notion of science a3 & puzzless and unchallenging
subject. Bul even with the high seadebility of the textboox
lenguage & glossary st the end of each testbook was consicdered
by Doth the ressacrchers and Bock-uaera appropeliote and even
tltecemry In view of geageaphico-cultural diveraity of tre
cachers.

9. For each subject, teschers and/ec puplls singled cul ares
which posed some difflcuwity, One could say that these were not
too many to render eMire lestdooks wery difficult, It is waeth
noting that, occasionally, teethera recognized the alfficulties
posed by the Lestbooks to the puplls only after some discussion
with Lthe ressacchers and mot before. This was the case In
Kiswphill where a nusber of Leachers reallzed thal sany plctures
did Mt succeed LA lspatling whatl Lhey were Intended to %o,
Also, thete wete coctain perceptusl peobless or egrocs in the
Lealdodks which neither the ressarchwes nor the leschers oould
note but puplls could, A Q0od exanple of Lhis wes In geography
whete only pupile sav the equivocality of ssee conventional
2igns whilch were thought to Be univocal In mesning.

0. The concenteic o apital approath 1o textbook writing
{based presusably on o spirelly orgenized syllabus) In science
wat consideced Likely to pose probless to teachers and

learrmrs. Since the same topics were covered In textbooks of two
or more lesels, It was not easy to note the varistion of the
depih. On the contrary, wal was sote notlosadle was repetition
that obscured the warlstion in detall pacticulacly in sclence
bock one and two.

Il. [he binding of almost all testtooks wes found 1o be poor
and undutable o8 prectically all were papetbDacks which were
qlue-bound md not stitcheound.
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12. Supplesentary teaders were generally abseot In schools.
However, & handful kept libracrles which were well stocked with
0ld books Including these of colenial dwys. Melels prlisary
schosl In Morogore rurel was o good esample. Several teschers
sdniited that they found those Dooks wvety enlightening en
cerialn themes. [n addition, they Srosdened the horizon of botn
teachers and pupllis. A nusber of teachers waed the series belng
prased out 83 supplesentary ceaders.

For all the subjects but geoagraphy, teachers hed Mresh knowledge
of older book serles aa they were still in use. 8y cospacinon
the new books were considered superlor In resdebllity, relevence
of content, Lllustrations end evasples, pedegoglcal and logical
mouencing of mateciala from one grade Lo anctrar. This was
pacticulerly true for (nglish and sathesatios. In some ceses a3
in mathesatics, the ressacchers did mobt agree with the Leachers
Mseosaet | they considered the older sacies Lo b supesior In
several respectis. In general, however, the researchers did not
Sevole adeguate time 10 the study of older Dook series o5 as Lo
ngce & weighty cosparison.

13. In the opinlon of sose teachers a Qood Leachers' gulioe
should be more detalled and offer the tescher gowater horlzon
than the pupils® textbook. It should refer the teacher to
several references and glve examples of supplesentaty exeecisen
for pupils and present Lmaginative sltesmative soprosches to
teaching theses, sasuming both the avallability and non-avall-
abllity of standard tesching-learning saterials Ln the school
system,

18, In the epinion of some teachers the Imatitute of Coucetion
should syschronize the ayllabl of geogrephy, sclence, satha,
sgriculture and releted subjects Lo eoaure that the guplls
recelve a more Integrated body of knowledge.

15. 1t is the opinion of teschers In community prisasy schools
that either the envizonmental studies oyllabus be universalized,
DOOks De wrlitbten and mational esaminations set on Lta dasls or,
If the fifteen years of (ls expetiesentation have been found
mgative, It should be scoeped off |n Favour of the syllebus In
ordinary schools.

4.2 Conclusion en texthock qulity

Evidently the study waa nol intended to drew gerwsalizations but
rather to gather data that indiceted or 1lluatreted prodless
comnected with the quality of prisery school testbooks printed
in the WL ors.

On the basis of Lextdock quality criteris set out nitislly end
taking ints consideration the varledles thel tended Lo advecsely
affect the welght of tne sasesssent made by book-users In the
field (including short exposure to the books and/or saidlistritu~
tien of the rew books and the fallure of the researchera to do
classroom observetion) the research teas found & lot of indice-
tions to show the following:
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1. The quality of the content wes fairly high for all geogre~
phy textbooks, all but two sclence testBooks, all mathesatics
textbooks, all English textbooks end all Dt twd Kiswahill books
under evaluat lon,

2. Tre evaluation exercises were nol desanding enough In the
sajority of cases.

3. It languege level wos appropriste in all texibooks escept
Kiswahill although the addition of a glossary at the end of sech
Lestbook was [ecomaended,

A,  The quality of pletutes, Illusteations/saps «as fairly low
In geogrephy and Ciseahill but fairly high in sclence, mabthe-
satice and English. The use of colour »as absent,

$S.  I'he textSook-sylistus metch guality was BIgh in all tests
books for all the Mlve subjects.

6. Incompletensss of the testitook perien apact, Bodka of he
varlows levels displayed high continuily or progression asong
Lhense lven.

7. Teachers In the Mleld generally considered the new Docks to
be of » higher quality nd use-valoe then older Dook serles
slthough the teachers theasslves and particularly the resesrch-
ers pointed oul & rustee of Qood quality elements In the latler.

8. The Seachers nad Little or nothing to say aboul the gquality
of Lthe teachera' Quides Deceuse these were In =03t casen not
svallable to thea. The ceseacches generally found the teachers'
Quides o be of & falr guality.

?. Inere was m significent difference betweon utben and tutal
schaols In teems of distrlbation of the Dooks and/or saseassest
of the LextBook quality 5y the users in the fleld,

4.3 Recommendal iona
1 . Feoommendations for futher reseacch

#) The peeamt study falled to the texinook guality witnin
the wider and complex process clamaroon intesaction lavolving
various elesents Including teachers, pwpils, textbooks, sudio-
visusl aida, examinsticona and the overall teaching-learning
ewirommet. In fact, one of the deficiencies of Lhis testbook
quality study Is the fellure of the research tems Lo carry out
classroos Interaction chservation and anlysis 5o as to cevesl
the textbook-in-use quality. IL is, therefore recossended that
the Depectmet of Educetion should do a lerge-scale claasroos
interact lon stuoy.

B) Some of the Socks which were evaluated have bBeen pudlished
very recently ond have not Deen In use Llong encugh for teachers
and puplils Lo be able Lo sasena thelr quality. [n fact, sany
teatbooks have mob yet resched the hand and thetefore Lthe sinds
of puplls for whos they were intended, This mesns that for such
Books «hat has been presented (s the view of the researcn tean
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without the benefit of the rlch esperience of the wsers In e
filed. It (s recomsended Lhet the users' opinions e gathered In
& research Lo b dorw later on when users wili have had a longer
exposute Lo those bosks.

e) Thece is reed for & study to look Inte the proliferation of
primary schoal bosks In the Light of the ayllates requitesents
g the escalating producticon and distribution costs to the
governmant a3 well sa to the conaumers,

d) Thete is meed to study systesaticelly old books of various
wb Jects to deteraine the positive aspects of thes in terss of
wporoach, fllustcetions, etc, from the Leschers' wiewpalint 30 aa
Lo use thee delibecately (n the writing of new books.

In Cnglish, for exemple, older Bocks used to cercy semorable
storles such as Abdy's which many teachers of the older educe~
tional generatlon seesed Lo resember and consideced as atill
being worthy of tesching todey.

e) There s need for research to look Into the issve of appro-
priaste plctuces, Lllustrationa and saps foe puplla in varlous
orades wnd Sifferent goographloo~cultural settings so as to
sOcve 45 4 basls for pletute bodks and atlases for learners of
the various subjecta. Thare s need to look Into the varlowm
contepla and skills and leasn from Leachers In the fleld sbout
the Deat wey to sesningfully present thea to the puplils In the
textboous,

F) Thece s nwod fo Ming cut wore systessticelly what teachers
and inspectors feel would e a good teachers' gulde snd/oc
handbook In the peleasy school context.

2. Recommendations for sction

a) For the porpose of planning testhook production the Minlstry
ahould review its Inforsetion Dase by collecting Mresh upsto-
cate date Trom the grasacools aboul what s and what s net
avaliasbie In the school systea.

b) In future textbook menusceipts should recelve geeater
sctullng and be subject to fleld pllot-testing befoce Deing
Introduced in schools. Unlversity-level staff, inspectoss,
editors, otc munt be Involved In the evaluation esercise,
Pazticuler sttention should be paid Lo the way the Bosks and
chapters are iMroduced, the plctures and Lllustrations, the
conceplta and skills explained, and the quality of the ewercise.

G) The writing of the textBoock should Be conceptuallzed in Lerss
of the entire serles for the school level a'ong with the sccoe-
panylng sylledl, teachers' guides and tesching-learning
materiale. The launching end distribution of the new Dooks alse
should nat be done plecenesl 20 as Lo svold ceusing discomting-
ity In ehilceen's learning end general confusion In sorools,

d) Crucial disteltntion polnts at reglonal and district levels
sutl Do saned by professlional teachers who will sppriclete the
probless caused by book shartege and saldistritution of svall-

sble Bocks: Thus It will be possible to ensure that testdooks 90
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with relevent ayllabi oo Lescher's guldes. In the event of »
Big shoclage of the new books then the district should identify
or eatablish a centre where the entice series of each subjcel
together with Its supolesentary Dooks end teaching materials
ahould De avalladle o teachers' free consultation,

@) The Ministey should mave & policy for reprinting textbooks so
a8 Lo ultisately onmure that eech pupll possesses a copy for
getaonal use Both »t schuol end A% home.

) Civen e educational and economic costs of Lexthook pro-
uction, change of books muat be very cerefully thought out.
Perhapa there would be mo Pate In roducing Lexibooks which
contained soce than what the syllsbus called for and Lestbocks
that were auch soge dutedle, In any case, Trequent changes
should be avoided, and old bosks should nol De theowh away M
wieless when they could serve as good swpplesentary resders.

Q) Last Dut by no seena lesal, the Ministey should enaure that
infocmation aboul new books should resch usecs promptly and, as
far os poasidle sach scehol, college, unlversity educatioml
Ogepazteenl and the National Cuanination Councl]l should e glven
ot lemt & copy. [n addition, the goal of providing each pupll a
textbook should be the goal of textbook procduct lon endeavours.,
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GUIDCLINCS FOR CONSTRUCTING RESEAACH INSTRUMENTS FOR THE
TEXTBOOK QUALLTY Shuoy

AL the request of the Mead of the Departsent of Education (Prof
ishwmi), Dr Ohonjo, Or Malekels and Dr Komba met Lo wugoest
Quidelilnea for the writing of Instewsents for the Textbook
Quality Study for Xiswenill, Eaglisn, Maths, Ceograsphy and
Science ss comissioned by SIDA. Thelir teres of refecence was
the propoasl that the Departsent had already wocked out before.
The quidelines presented delow refer to Contest Analysis of the
Sylledus, Textbook end Teachwes Guide; & checklist of class-
room/school envizonment; tescherns' questionnalce/interview and
students' questiomalve/interview. Rassarchess deallng with the
toxtdook of each subject refecced Lo abowve ace advised Lo work
out delalls within end beyond the guidelines,

A CONTENT ANALYSIS

L. Syllstus sralynis and oritigue

a)  Acquite relevant syllotus

B) Relate criticelly the sylladbus objectives to the prisaty
education objectives (vide W‘%‘—Lﬂ
Tarzenis, by Minlstry of Educetion, v P 2]y Nmely:

(1)  Acquisition of permanent litecacy and nuserscy.

(15)  Dowelopment of enguiting minds esd ability Lo tAlsk and
solve provless Lndependently.

(1i1) Developsent of soclelist vealues, attitudes and
Knowledge .,

{iv) Prevision of educetion that Ls complete In itselr.

(v)  Provision of education that prepaces leaseecs for fusther
education.

€} Do s content snalysis of the ayllabus in relation Lo the
objectives undet b) sdove.

2. Textbook contert snalysis
e)  Acquire the textSock in the subject.

b}  Match the textbook content with the ayllabus content 30 as
to detegmine the degree 1o whlch Lhe Lextbook (8 comprebesaive.

) Avalyse textbook presentation In tersa oft

(1)  Legicel md pedagoglos! sequence;

(i1} Relevance of exssples/i!lustrations/figures to the locsl
ewirowment and learners' esgeriential end educelional
beckground,
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(4L1) TIhe language level.

{iv) Comtinuity of content «ith antecedent ond posterior
test-naterials of Lhe entice poimary educatlon cycle.

Y. Teackwes' guide content analyais

« Malyse the toachers' guide to the textbook in terss of
sugested teaching aporosches and atudent atudy spproeches and
activities, clarification of twalic concepts, principles or lows
ete.

) CHEOQ [ST OF CLASSRDOM/SONOOL ENVIRONSENT

Inter alle, this should Include:

1. School tisetadle (mformalion plus Lime allocated for the
"o ject,

2. Nusber of learners and availadle study tises for thw
aub ject .

3. Nusber of coples of the testtooks (guantity).
A,  Nusber of teachers for the aubject and Leaching load.
3. Lewel of education of the teachers.

6. Exposute of Leschers %o seminars/wockstop on use of Lhe
Lexthosk, and accompanying teachers' qulde,

7. Awalleblility of suppoctive/supplesentary tesching/learning
matezials.

8. Convenlence of access to books {e.g. presence of school
Libracy or stock of bDooks/saterials).

9.  Inforsation sdoul scheses of wock (who makes thea) and
tesson plans. Get hold of o sasple of cach Tor examinat lon,

10. Specific toola/equipment for the wub ject.
Il. Cc. etc

€ TEACHIRS' QUESTIONNAIRE/INTERVIEW

I Length of ook use.

2. Dooks used previously.

3. Cosparison of textbook with previous books.
&,  Leglollity and reacabl ity of the test,

S.  Adequacy of textbook coverage in relation Lo syllabus ang
In conpatiaon with olher Books.
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6. Viewa on tecibook presentation in terss of logicel and
pedagogical sequence] relevance of exasplea, Illustrations,
flgures ete to local enviconment, lestowcs experiential and
educatlonal background; lenguage level; continuity of saeterials
of one leavel with snother.

7. Toplcs nct well cowvered In the testbook.

8.  Whether the teacher uses other books and how those cospare
with the textbook.

. Teeschers' sasesssent of guality of the book.
10. Suggestions Lo Esprove quality of the Book.

11. Teachess' methods of using the textbook before, durlng end
after lessons,

12. Teschars' perception of the Ldeal Lextbook In Lhe sudject,

13. Teachers' perception of an ideal teachars' guide.

D STUDENTS QUESTIONNAIRL/INFERVIEN

1. Quantitative inforsetion about the textbook:

= Nusher of coples: total, per student, per teocher.
2. If books are shared, how Ls the shasing dne?

3.  Whete are coples kept and how easy It Is for leacners to
have access L0 & Copy and use (L7

8. How is Uhe toxtbook used by the astudents snd teachera?
5. When is It used (before, during, ofter lessons)?
6. Mow often Is It uwsed?

7. Legibility and readabllity of the testdook (Any sasistance
sought In the use of the Lextbook?).

8.  Which parts of the book are easy of @Ifficult and what s
difficult/eesy ot them?

9.  Teking the lestvwcs theough some parts of the book to
check comprehension, assesssent of relevance to learrers'
expuriontisl /educationel Dackgeound, lenguege ability.

i0. Methods of studyleg the textbook.

Il. Use of other books In llew of /aleng with the testbook.
12. Cosparison of Lextbook with other books.

13. Mothods of teaching in the use of the beok.
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E CLASSROON (BSERVATION sOeDal
1. Any use of special roos?
2. Any speclal fecilition/oguipment?

3. Direct or indirect references actually sade to the testhoox
before, during, after lesscns.

4.  How references Lo the lestdok ate made use of.,

3. Refacences to other books foe the lesson,

6. Reading and homework assigrment from the testbook.

7. Relation of clesanctes to the textbook.

8. FReadabllity of the tesldook,

9. FRelevence of the texthook use to learners’ esperience.

10, In general, "ow crucial s the toxthook for the teaching
the subject (in terms faciliteting classroos Interaction/active
participation, ang evalualion?

1. How crucial is the teachers' guide for the success of the
lessons?

12, Tollow-gp questions after classroos obsecvatlon,

M for resmsows of space and Sulkiness of the report, the flve
sels of wubjfecl-specific instruments have not Seen sppended.
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LIST OF SOMALS IN TME SAMALE

fanangozl
Ulete
Kibera
Lundanat we
Lugalo
Mutgill
Mazonbe
Meays

Uetban

Meete
Mchikichinl

Bngo
Mlimani

Mevabie s0ng0
ilakala

Urban

[lela
g
cc:?:mg-
Mlandege

Kitwabiwa
Ndiuxa

fgmolle
Azislo

Kichangeni
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